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FOREWORD

This book on testing is valuable because there is a
pressing need in all sections of the education community
for a greater awareness of the test development process.
This book aims to raise the level of professional compe-
tence in developing reliable and valid tests. We need to
develop tests that actually test what we want to test and
which provide us with results that we can depend on, i.
e. , our tests must be both valid and reliable. The vol-
ume covers an impressive range of the areas we need to
understand in language testing and will help readers de-
velop their knowledge and skills in the area.

It has been said the language testing is the cutting
edge of Applied Linguistics. It is through language test-
ing that we will gain insight into the nature of language
proficiency and also establish more clearly the develop-
ment of language acquisition. Testing is not just an aca-
demic pursuit, however as its importance in the learning
cycle shows.

Teachers need information on student progress dur-
ing the life of a course as well as summative assessments
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of ability at the end. Well constructed tests can provide
this information. Teachers need to evaluate formatively
to make appropriate decisions concerning modifications
to teaching procedures and learning activities; to steer
their way through the syllabus in action, i.e. , to shape
and influence the process. Is new material being intro-
duced too quickly or too slowly? If it is, the effective-
ness of learning may well be diminished. Teachers need
to decide when to move on in a unit or to the next unit.
If the next units are dependant on what has gone before
then the teacher needs to be sure the students have mas-
tered the objectives of a particular unit before proceed-
ing. This can lead to necessary modifications in a pro-
gramme.

There is a need to monitor the performance ability
of students; a need to establish as clearly as possible
what it is they can do. This can lead to a descriptive pro-
file of a learner’s communicative performance or a record
of achievement. Formal tests devised for monitoring
achievement can be extremely helpful to individual stu-
dents, can help identify areas of strength or weakness
and provide focus for future learning objectives. They
can also be motivational by providing an idea of

progress.
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Tests have a valuable formative and summative role
in education. It is the aim of this book to help practi-

tioners in China to play their part.

C. J. Weir
Aug. 2002
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