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INTRODUCTION

As we writing teachers might have learned that for quite a long time linguists have been
writing textbooks designed to teach students Spoken English, Comprehension English, Ex-
tensive Reading, English Literature, English Grammar, and so on. But only in resent dec-
ades, as teachers have found that many students want and need to learn how to write English
compositions as well as speaking the language, reading it and understanding it, there have
appeared linguistically oriented textbooks designed to teach English writing. These text-
books use a number of approaches from variation on the “copy book" method at one end of
the spectrum to the “free composition" method on the other—From Sentence to Paragraph
(Robert G. Bander), From Paragraph to Essay (Murice) , Practice, Plan and Write (Mat-
thews and Turns) . Writing Prose (Thomas S. Kande & Leonard J. Peters). etc. They are
good and helpful books. But how can these “helpful books" be used by an average teacher in
an average university We might have found that each of them is lacking something in some
way. This lack is in efficiency. Some are too theoretical, some too elementary, for junior
students.

Though we can’t teach a writing course that never touches on such areas as intensive
reading, extensive reading or grammar, etc, a writing course that covers only these areas is
redundant. Given the limited time, most of us teachers have to teach the students as much as
we can and should about English. This is only for efficiency’s sake. So we have to design the
course first and choose materials that will touch on those areas in some way.

Teaching English writing to EFL students is a special field, the material of which must
first be thoroughly understood before we attempt to teach. Therefore, we must see that the
English writing course does carry out a real programme and it is not just a hodgepodge of
students and teachers in a certain amount of time in the classroom. So we have to work out a
programme, set out the aim, and then choose writing material based on the programme.

Basically, I have two aims: First, I want to help the students improve their skill in u-
sing English and second, I hope to provide a classroom environment which is expected to en-
courage learning to write. My chief academic goal is to help the students practise and im-
prove their skill in written English and train them to write with clearness, accuracy and di-
rectness on subjects of interest which were within their grasp. With this conviction in mind,
I have, in the selection of teaching materials, included in each unit such sample compositions
and exercises as are suited to the knowledge and experience of the junior students.

This textbook contains seventeen units for a year. Each unit is divided into ten parts:

MODEL COMPOSITION, QUESTIONS, VOCABULARY, PATTERNS, LEARN THIS,
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GUIDED WRITING, PARAGRAPH DEVELOPMENT, SAMPLE COMPOSITIONS,
POINTS TO LEARN AND ASSIGNMENTS. The MODEL COMPOSITION of each unit is
based on a theme which the students can easily adapt to their own personal experience and
environment. After the MODEL COMPOSITION there are questions about the idea and the
structure of the MODEL. THERE ALSO VOCABULARY AN PATTERNS FROM THE
MODEL, which will prove helpful to the students. LEARN THIS gives the students some i-
deas about memorizing new words, writing effective sentences, etc. GUIDED WRITING
contains short paragraph with broken sentences or scramble sentenced. It is intended to train
the students” ability to organize a paragraph. PARAGRAPH DEVELOPMENT, which is the
core of the unit, includes important skills and suggestions, with explanation, for planning a
paragraph, choosing a topic sentence, and developing the paragraph. SAMPLE COMPOSI-
TIONS contains plenty of fine paragraphs and short passages related to the subject of the u-
nit. These are chosen from literary works, textbooks and other sources. POINTS TO
LEARN gives the students some guidance for their writing. The last part, ASSIGN-
MENTS., provides the students with an opportunity to write paragraphs or compositions a-
bout themselves, or interesting things they know, or their environment, based on the theme
of the model composition. Subjects in this book include the students themselves, their house
or apartment, the office in illustration, the weather, personal and business letter, giving di-
rections, common logic reasoning, and so on. The vocabulary contained in this book includes
useful words and expressions related to the subjects of the units as set by the model composi-
tions.

In choosing and writing the MODEL COMPOSITIONS, there were certain criteria I ad-

hered to:

1. The composition, while elementary , has to be of some interesting value to an adult
student and easily transposable with his/her own writing. For this reason, I chose short
passages or paragraphs with some cultural orientation or of some informational value. In this
way the students may learn something about the valuable system of the new country and at
the same time can easily follow the composition pattern to find similar information about his
own area. Then he is contributing to an exchange of information. For example:

The theme of the MODEL COMPOSITION

The Weather in Brazil

Mpr. Han's Of fice

The theme of the students’ composition:

The Weather in my hometown

Our dormitory

2. The VOCABULARY must be kept within the experience range of the students.
3. Concise passages or paragraphs should be more emphasized. Although 1 want the
students to get the experience with different rhetorical styles, 1 have limited the models to

concise essays or paragraphs illustrating a narrative, descriptive, expository style of writing.
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Though I am interested in a controlled and guided writing experience, I have included in
some units model compositions of logical reasoning, as I assume these would help the
students to think more clearly and more logically.

4. The model compositions ought to reinforce grammatical structures the students have
already learnt. Since I am very much concerned with having the students write in a literary
fashion at this beginning level, rather than trying to get them to express themselves accu-
rately, fluently and adequately with a minimum of errors, I used model compositions that re-
inforce grammatical structure they have already learnt.

5. The students need to be exposed to various structural items through studying the
models.

6. Above all , the model composition has not only to be one that the students can under-
stand 5 but one that is within their ability to write after.

In a word, in the absence of any appropriate textbooks or manual, setting forth any con-
sistent schemes of programme suitable to various types of students and their varied require-
ments, it is the teacher himself who has to consider what course and material will have to be
persuaded in different cases to organize the programme best adapted to each particular end.
A programme and material can only be carried out with success if they are conceived in ad-
vance on systematic and proportional lines and thoroughly organized in accordance with con-
sistent principles. The vocabulary must be chosen carefully, unit by unit, and there must be
a principle governing the selection of each unit and a reason for representing it at a given mo-
ment not at another. Then, the teacher who is to choose material in most cases falls into the
responsibility of selecting from among short stories and essays those which are best calculat-
ed to form the system which will present the nucleus of the students studies.

The manuscript, English Writing Skills, has gone through several revisions with each
use, from its first manuscript in 1982 to a second revision in 1983, to a third revision in
1985, to a fourth revision in 1986, to a fifth revision in 1999 and to the present revision. It
comes from the classroom and goes back to the classroom, in a circle—from practice to theo-
ry to practice and to theory again. Nearly everything in the book is in the circle, just as John
Neihardt (1961 4) in his Black Elk Speaks says, “Everything the Power of the World does is
done in a circle. "

As a professor of English rhetoric who has taught English writing for so many years, 1
am qualified to write textbook for writing because I am the first to know what the students
need in writing and what I should teach them. Therefore, this book will provide students
with some peculiar skills for inventing, collecting and arranging ideas. These skills include
how to arrange events chronologically, how to describe a place spatially, how to give direc-
tions clearly, etc. The explanation of these skills is supported with fine excerpts from vari-
ous kinds of fine English writing. These good samples are selected on the assumption that
the close study of good models is an indispensable aid to learning to write, and that one
learns to write by imitating basic patterns, forms and structures. However, I want to remind

readers that the selections are not meant to serve only as models for the students to read or
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write after. They are intended to stimulate interest in and discussion on writing.

For all the above, I own my indebtedness to those authors whose works I have quoted.
I have, however, failed to record the publication information of some of the works I consul-
ted, for which I feel particularly sorry to their authors.

1 believe that English Writing Skills reflects my growth in the past years of study the
relationship between reading and creative writing. And I attribute much of that growth to my
association to and interaction with a number of English native speakers. Among them are my
valued friends Drs. Wade and Sussan Dorman, who offered me valuable advice on the third
revision of the manuscript, and my prose writing teacher in my post graduate study., Ken-
neth Klinkler, whose teaching method, more or less, influenced my way of thinking, writing
in English and teaching English writing. At the same time I desire to make special mention of
my indebtedness to Professor Tian Naizhao for his encouragement and suggestions when the
manuscript of the first revision had been under preparation.

In addition, I want to credit the success of this book to Dr. Allison Hoffman of Victoria
University of Wellington, New Zealand, who happily took immense efforts to proofread the
whole manuscript of the fourth revision, making correction of some of its language errors.
This book is published specially in her honour.

Also I want to make special mention of my indebtedness to Professor Wang Lifei, Direc-
tor of China Association for English Writing Teachers for writing a preface invaluable to this
book.

Finally, to my students of English who have used the manuscript in one way or another,
I express my appreciation for their hard work and the many helpful suggestions. This book is
dedicated to them in a special way. If I had not taught them English writing, it would per-

haps have never been written. They taught me as much as I taught them.

Li Binglin
August 1, 2006

In Guizhou University



To Students Who Are Going To Use This Book

Many students find it easy to speak but hard to write things down on paper. It is impor-
tant for them, however, to know how to write down what they think.

As writing is a social activity, our ability to write indicates our place in society. It tells
others not only what we are thinking but also what we are. Words, expressions and sen-
tences and the ways we use them are the clothing of our personality. Just as we want to dress
correctly, so we try to use them acceptably.

To learn the rules of generally approved expression in writing and of expressing our own
nature within the compass of these rules, should be our aim in the study of English writing,
and the purpose of this book-English Writing Skills is to help us in learning some basic
points about writing and learning to write paragraphs. We should enter it with belief that no
mater how well or how poorly we write this time, by the next, we can have learned to write
much better.

The writing is done for a purpose—to inform, or explain, or argue, or request informa-
tion, because we want to have something done. Any student writer knows that what is writ-
ten will be read and who the audience will be. In the case of writing class the audience is the
writing teacher, but the reason for writing and reading is not only for assessment or correc-
tion, but for learning to write and writing to learn. The writing teacher will be reading at-
tentively and purposefully because he will be required to react to what is written, and to do
something with it. These natures of writing make for great authenticity of tasks in the writ-
ing units.

Clearly, then, you as students already know a good deal about English writing. In your
previous years composition courses you learned the basic rules of clarity, interest, and vigour
pertaining to words, sentences, paragraphs, and the various forms of discourse. Advanced
English writing builds upon this foundation. At the beginning of your study, therefore, you
will find it helpful to recollect what you already know and to discover where you are going.

Recall what you learned about words. You might have discovered the wealth of the dic-
tionary and studied how to achieve greater clarity, interest, and vigour in the use of words.

You have also learned about sentences. You have learned that they are simple, complex,
and compound. Certain rules were placed before you. For clarity, the directions read, make
your sentences unified and coherent. For unity., make all parts of the sentence contribute to
a single main idea or impression. Place words together in their logical relationship. For co-
herence use parallel structure to establish the coordination of coordinate ideas; maintain a

consistent point of views.



In a similar manner, you have learned that sentences can be made more interesting by
the use of vivid expressions and rhythmical arrangement of words. Vigour or emphasis in
sentence structure is attained by placing the main idea in a prominent place in the sentence,
at the beginning or at the end, or by using balanced sentences.

You will remember at once statements like these: Make your paragraph clear by unity
and coherence. Unity is achieved by relating each sentence to the topic sentence, the sentence
that expresses the central thought. Coherence is achieved by linking the sentences within the
paragraph, by repeating key words, by apt transitions, by parallel structure. Avoid unnec-
essary shifts in point of view. Interest is stimulated by varying the length and structure of
the sentences within the paragraph and by mounting your sentences in a climatic order.

Youll remember too that discourse in general was described as a composition with an ap-
propriate beginning, middle, and end. You have learned that the particular discourses con-
sist of ;

1. Narration, that aims to recount the details of an event;

2. Description, that aims to present the physical details or an impression of a subject;

3. Exposition, that aims to explain or clarify a subject;

4, Argument, that aims to convince the reader or hearer of the truth of a given proposi-

tion or thesis.

Now the question arises—what do we study next You will still be concerned with clari-
ty, for example, but the subjects that have to be clarified will gradually become more com-
plex. You will consider again each of the forms of discourse, but you will approach them in a
more creative and realistic way. You are going to be helped to expand your previous under-
standing of skills in effective writing. You will discover too that effective writing is the har-
mony between knowledge and expression, between what you know and how you say it.
Hence creativity in writing is very important.

Good writing does not come easily. One may recognize good writing and state the basic
principles that underlie it without being able to produce it. Behind every good writer lie many
years of experience in observing facts and details of human life, in exploring ideas in the
realms of science, literature, and philosophy, and in thinking a subject through to its essen-
tial meaning.

Therefore, you need to be patient with yourselves. You cannot suddenly know all you
should in order to write well about an important subject, a book, an author, a philosophical
idea. You must study a subject carefully, listen, read, and think. You must begin over a-
gain, read more widely, revise your thoughts, rearrange your plans, and constantly correct
your language. Good writing is based on continuous growth in knowledge, reflection, and
writing.

Writing itself is a means by which you come to know a subject, evaluate your knowledge
of it, and refine your style. Indeed, good writing is an end and write as well as you can is a
means to that end.

Two ways of achieving the end of good writing are reflected in this book. The first is the
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analysis of effective paragraphs and/or compositions on subject within your range of interest
and ability. To read the selections carefully is to discover the principles that underlie the
choice of a particular subject, the type of analysis used in explanation and reasoning, the ar-
rangement of the various parts of the whole piece in relation to a central theme, and the use
of a particular style. All the samples in this book may be analyzed, or broken down, in order
to see how they are composed. This analytic process develops your knowledge of the art of
writing. The second is synthesis, i. e. putting things together, which is closely related to a-
nalysis. Analysis breaks down what is already composed; synthesis, or composition, puts
together what is not yet composed.

You will be wise if you carefully read the sample compositions, explore the writers sub-
jects, adapt their methods of development and master their logical habits. By doing all this

you may grow to approximate their excellence.
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UNIT 1

KINDS OF
COMPOSITIONS

MODEL COMPOSITION

top, the driver had to stop suddenly to avoid hitting
a log which was lying in the middle of the road. Im-
mediately there was a loud crash from behind. The
driver looked out of the window and noticed that
one of the barrels had slid off the back. As there
was no hope of getting it back now, the man drove
away. Meanwhile, the barrel was travelling at full
speed down the hill. It narrowly missed a lamppost

and then it changed direction and struck a tree with

A heavy load of wine barrels made it difficult for the lorry to climb the hill. Near the

great force. The noise woke up an old beggar who was

sleeping by the roadside. He jumped up with a shock and it nearly broke his heart when he realized

what had happened. The wine barrel had split open and a stream of good red wine was flowing past

him into a field.

—Qtd. in H. G. Alexander, A First Book
in Com prehension (1980 41)

QUESTIONS

1. Why do you find the story interesting or uninteresting
2. How many parts in the model

3. How are the parts connected

4, What does the writer of the story try to tell the readers

(2]

. If you were the writer, would you begin the story in the way he did

Why or why not



English Writing Skills

6. What end would you bring the story to if you were to write the story

7. What does the description of a beggar mean

VOCABULARY

Look up:

a heavy load of

no hope of

travelling at full speed
split open

a stream of
Additional .

wine

dry/sweat wine
desert/sparkling wine
wine bar

wine cooler

wine bottle

winery

whisky(ey)

a barrel/bottle of whiskey
Scottish whisky
Scotch

two whiskies

PATTERNS

slid off

drove away

narrowly missed
jumped up with a shock

flowing past him

red/rose/white wine
elderberry/rice wine
wine cellar
wine glass
wine barrel

wine and dine

highland whiskies

a whisky and soda

1. | The driver had to stop suddenly

hitting a log. ..

The stranger sneak into the village at night to avoid | being seen.
The student made an excuse for absence being punished.
There was a loud crash behind.
2.
The boat came out from under the bridge.
The captured soldier was tied behind.
As there was no getting it back now,the man drove away.
3.

He elbowed his way to the

front with a

He rushed to the station in

the

hope of

shaking hands with the President.

meeting his friend who he hadn’t seen for a-

ges.
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4,
i a shock and it nearly he realized what had hap-
He jumped up i
- broke his heart pened.
She ran back to| a pleasant smile and it she visualized her bright
with when
school made her happy future.

] lacid h . he is reminded not to
He always looks his a placi eart and it . ,
) . . .. hurt him but let his con-
sufferings gives him tranquility
science blame him.

5. | The wine barrel had split

The door was kicked open by a giant foot.
The iron gate was forced by the angry people.
LEARN THIS

English Spelling

One of the most difficult and confusing aspects of the English language is its spelling
system. There is often a discrepancy between the pronunciation of a word and its spelling.
One cannot always know how to spell a word by its pronunciation nor how to pronounce it by
its spelling. For example, there are twelve different ways to spell the sound [ /] in English:
shoe, nation, schist, ocean, sure, mission, machine, special, mansion, nauseous, conscious.,
and anxious. To give an opposite example, the vowel combination ou can be pronounced in
at least five different ways, as in the words through, although, thought, tough and out.

As we write, we use conventional combinations of letters to represent certain spoken
sounds. Although pronunciation can serve as a guide to correct spelling, it can also be mis-
leading: the written forms of many words (like listen, whole) do not reflect their exact pro-
nunciation; some words that sound alike (blew, blue) have different spelling and different
meanings; some spellings represent a number of different sounds, like ough in rough,
though , through; and some sounds have various spellings, such as [ [ ] in ocean, ration, tis-
sue.

Words such as heroin and heroine or sole and soul sound alike but have vastly different
meanings. Always be sure to choose the right word for your context. The following is a list
of words that are frequently confused in writing. Add any words you tend to misspell to your

individual spelling list.

accent, ascent, assent accept, except

advice, advise affect, effect

all ready, already all together, altogether
allusive, elusive, illusive altar, alter

bare, bear born, borne
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canvas, canvass
cite, sight, site
complement, compliment
dairy, diary

desert, dessert

dyeing, dying

fair, fare

holey, holy, wholly
peace, piece

principle, principal
sense, since

stationary, stationery

capital, Capitol
coarse, course
consul, council, counsel
decent, descent
device, devise
elicit, illicit

forth, fourth
loose, lose
personal, personnel
prophecy, prophesy
shone, shown

weather, whether

—Adapted in John C. Hodges and Mary E. Whitten,
Harbrace College Handbook (1977 163—4)

GUIDED WRITING

Write an imaginary life-story from the following information:

Mr. Smith - b. 1935 - d. 1975 (suicide) - childhood: a mining village in a state - wrote
first poems - hated school - first job, village shop for 6 years - S city, 1957 - published poems
and first novel - became depressed - 1960, first suicide attempt - married but quickly divorced
(1965) - moved to another state - lost earlier popularity - fell in love with a girl, 1967 - had
a love child - moved back to his home state, 1972, ..

PARAGRAPH DEVELOPMENT

There are various kinds of writing and each is required for a different purpose. In classi-
cal rhetoric, which emphasized oral persuasion, there was no division of writing. It was in
the middle of the 18th century that Alexander Bain (1886), rhetorician in Edinburgh Univer-
sity, showed the importance of psychology for achieving goals of persuasion in his English
Com position and Rhetoric: A Manual. Bain argues that persuasive discourse is organized by
associating ideas in a way that produces the desired emotion in the audience. From Bain’s
work comes the now-familiar taxonomy of essay structures or modes of discourse: narration,
description, exposition, and argumentation.

Narration tells of events; description presents a mental image of something or someone;
exposition explains; argumentation convinces. An account of the last football match between
the Foreign Languages Department and the Chinese Department is a narrative; a word-pic-
ture of the ball-field is a descriptive; an explanation of the way to play is an expositive; a
course of reasoning to prove that the game is dangerous is an argumentative.

Narration tells of stories—real or made-up, biography, news, etc. It may tell a life sto-

ry, a fable or interesting happening of some sort as the following paragraph shows:

I always have a difficult time choosing original birthday presents. My imagina-
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(2]

tion never seems to get beyond ties, handkerchiefs, or pairs of socks. But, strange-
ly enough, it did not take me long to decide on Tom’s Birthday present. For the
first time in my life I had a good idea—1 would buy him a bottle of champagne. Be-
fore the party began, Tom suggested that I should open the bottle. I put it between
my knees and began to pull, but it remained firmly corked. Soon a crowd gathered
around to watch the fight between me and the bottle. I could hear all sorts of “help-
ful" suggestions from the guest like “Break the top off ", “Use your teeth ", etc.
But I was losing the battle. We were struggling on the floor together when all of a
sudden there was a loud ‘pop’ and the cork shot up into the air, while the angry
bottle showered everybody with champagne.
—Qtd. in H. G. Alexander, A First Book
in Com prehension (1980 30)

Description tells how something looks or feels or sounds, and presents an image, or pic-
ture, of a person, place, or a thing. The first of the following description presents a picture

of an inn and the second an image of an immaculate young man.

Our local inn, “The Red Lion" is a very old building. The ancient brick walls
are covered with plaster and supported by heavy wooden beams. All the windows
are made up of small squares of glass held together by thin strips of lead. The own-
er is a cheerful fellow who loves collecting strange ornaments and his inn is almost
like a museum inside. Hanging on the walls there are guns, swords, bows, ar-
rows, and numerous weapons of various types.

Recently, there has been a new addition. The innkeeper bought a very curious
object from one of his customers: a Victoria musical instrument. It can best be de-
scribed as a large music-box. This piece of furniture is over six feet tall and there is
a small window at the top through which can be seen a number of wheels with small
metal teeth. As soon as the instrument is wound up by means of a handle at the
side the wheels go round and play three charming little tunes. The tunes are very
faint; you have to listen carefully to hear them. But what a pleasant change it is
from the noisy music that can be heard in so many inns nowadays The old-fash-
ioned music-box has caused a lot of excitement in the village and has already attrac-

ted a large number of visitors.

—1Ibid. (52)

A Nearly Immaculate Young Man
He was a comely, handsome fellow, perfectly well made, with straight strong
limbs, not too large, tall and well-shaped, and, as I reckon, about twenty-six
years of age. He had a very good countenance, not a fierce and surly aspect, but
seemed to have something very manly in his face, and yet he had all the sweetness
and softness of a European in his countenance too, especially when he smiled. His

hair was long and black, not curled like wool; his forehead very high and large; and
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a great vivacity and sparkling sharpness in his eyes. The colour of his skin was not
quite black, but very tawny; and yet not of an ugly yellow, nauseous tawny, as the
Brazilians and Virginians, and other natives of America are; but of a bright kind of
a dun olive colour that had in it something very agreeable, though not very easy to
describe. His face was round and plump; his nose small, not flat like the Negroes’,
a very good mouth, thin lips, and his fine teeth well set, and white as ivory.

—Qtd. in Daniel Defoe, Robinson Crusoe, Chap 21 (1912)

Exposition is a kind of writing that explains something. It often answers the questions
like what, how, and why. Its purpose is to present ideas and to make the ideas as clear as
possible. If we want to explain how houses are built, in what way an institution is managed,
how natural disaster is caused, why something is important, we use exposition, as the fol-

lowing passages show.

All warm-blooded animals are very helpless at first. Young birds and young
bats must be taught to fly. Thousands of young seals drown every year. They nev-
er learn to swim “naturally”. The mother has to take them out under her flipper
and show them how. Birds sing without instruction; however, they do not sing
well unless they are able to hear older members of their species. Older harvest mice
build better nests than beginners. Frank Buck says that the young elephant does
not seem to know at first what his trunk is for. It gets in his way and seems more
of a hindrance than a help until his parents show him what to do with it. Insects
seem to start life equipped with all necessary reflexes, but they seem to improve

their art only after much time.

Argumentation is a kind of writing that proves a certain viewpoint or belief and criticize
the argument contrary to the viewpoint of the belief so as to persuade others. Any course of
reasoning to prove the truth or falsity of a statement, to change a person’s belief, or to influ-
ence his behaviour, is argumentation. Argumentation often consists of the argument, the ev-

idence and the proof.

The Three-Year Degree

In arguing about the question whether the course for the degree of Bachelor of
Arts shall be reduced from four years to three, I do not follow those who hold that
college education is waste of time and money and that all shortening is therefore
beneficial; but I assume that the training is a good thing. Again, I shall not stand
for three years as against two, but simply as against four. The issue, as I view it,
is whether a three-year course would make college graduate better members of soci-
ety; more successful in their callings, law, medicine, business; and whether it
would broaden or narrow that cultivation of the mind which is the aim of college ed-
ucation.

—Qtd. in Hammond Lamont, English Composition (1919 165)
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No child can really learn before his curiosity has awakened and unless the inter-
est aroused by this curiosity is strong enough to induce him to satisfy it. No teacher
can expect to awaken curiosity or stimulate interest in a child unless his methods are
such as to induce a state of willing receptivity which can only exist in a happy and
contented mind. Harsh methods are Spartan discipline; they may succeed in driving
knowledge into unwilling heads. but the knowledge thus acquired is seldom of any
lasting advantage and if it is retrained at all, the interest behind its retention is the
result of fear, not of willing co-operation. Hence it is the prime business of every
teacher to make his pupils happy and contended; they will thus regard learning as a
form of self-amusement; and indeed the only effective way to learn is by amusing

oneself.

It is always easy to recognise what a piece of writing is. The form of writing used to tell
or relate is called narration; that used to describe is called description; that used to explain
or interpret is called exposition; the form of writing used to persuade or argue is called argu-
ment. But we often do not have to labour the distinction between these four kinds. Much
good writing is a mixture of the four, which are overlapping, interrelated and interdepend-
ent. Just as the soup needs some spice to make it tasty, narration generally needs some de-
scription to make it clearer and more interesting as in the following, with description itali-

cized:

When I had climbed a tall tree I first of all directed my anxious glances towards
the sea; but finding nothing hopeful there, I turned landward, and my curiosity
was excited by a huge, dazzling white object s so far of f that I could no make out
what it might be.

Descending from the tree I hastily collected what remained of my provisions
and set off as fast as I could go towards it. As I drew near it seemed to me to be a
white ball of immense size and height » and when I could touch it I found I mar-
vellously smooth and soft. As it was impossible to climb it— for it presented no
foothold—1I walked round about it seeking some opening , but there was none. |
counted , however, that it was at least fifty paces round. By this time the sun was
near setting, but quite suddenly it fell dark, something like a huge black cloud
came swiftly over me, and I saw with amazement that it was a bird of extraordina-
ry size which was hovering near. Then I remembered that I had often heard the
sailors speak of a wonderful bird called a roc, and it occurred to me that the white
object which had so puzzled me must be its egg.

—Second Voyage of Sindbad the Sailor in The Arabian Nights

Description may likewise contain some lines of narration, as the following indicates.
That Charles [ the Second] had great natural parts no one doubted. In his earli-

er days of defeat and danger he showed a cool courage and presence of mind which



