New ELT Methodology

(Teacher’s Book)

GBS 8 e 2 83

(CRUBIRAEE)

Guo Cuilian

REE

Mick Kavanagh

R - TR

-{lp i)t



NARE

(BERBEFE) B—AMEEHEE 2001 EHITH (LBIRBRME) 1918
SRR SOEB AR B . AEM KER I S, R R AR,
MPMER AR IR A VLI 5 RXk.

AHHF N 18 NETE, AN BB FEREAE S, 23, %
FRZTEE . BF K. SCPRAE S 3B LA XIS, LIRBHEE 5 MR
FREME AT SHEE. IIMEN A THEWB AT FRYUIE. MAJEShER
HATTH, UEREMENMF A, SRS SR FEE. SYRATEER
. BIEME I BTABR A LRI G R B AN E ST AETE
B RIITEIRARITE, SR —R A ol R E.

AEMECEBITHE . RN TREATESEIMEERIE T b 2AE 4, ]
FAAE A2 SO UM A RS2 308 b S R E UM A FEBR S DI 2067 -



Hil

il

(BRI BRAVEEMERATEELEEREY, WA HAER¥ER
TR A AR SRR Bobt FA RSB BT R UE I AT

AEMPREFEHES 2001 FHITHER (GUBRERME) MfETEA,
B TFHEEHMEAMMBMELEZEEGAE. EHWRE EEZURRKIE
(Communicative Language Teaching)  {E&# 2 (Task-Based Approach)
B2 (Reflective Approach) ZHSRAKIE, JREIEHFEFRET
BUERHETNE, RILIEE TR, AR ERSWHET L, G654
WA W2 2B FARER, FEFMAITTHE. B, WE, HBRMELE, BAM
MR EgE, HEMBITHERRAGRRELS,: TR A B . 2R A
SRS E I BRIRT, SR TIRE ST, CPRREST. BAERES . RIFTEES
FISERRAE S7 o Aokt AR FH LA B NAMB B R B AR LABUT o D R BEETE
R R EESAIRAMER . 2SR N A EeE, TR SR ImAE B 3h
SRR, RIS IR S BT BB A P Es Aok, HEIgET 55K
BRI RS HIT. R TESAMESHENHEF SRR INEE
T, HEEME MR LG R B FN E S, TR E T A B FE
JRERBR B EE B RLPRAIRE S . BB A BT RGN TR E
BRA NIRRT MEN TR, RS B G FEENES RHET IR
HEFWHE SHE, BEKSHE N BT FHSHER, A4 B SR
RIE, REFARE AR OVIIR BRI BUTT P g 2at .
A, AEM S AR R BB, FEEAS SRR, &
R T-& B P AR SE B B 2 B B2ERUR . WA Bt T REREKE
H A B EERSERUAE 5 SNBSS - B A 24 B2 BRI I T UM He sk
BREEDBEMELLE, LukBIMERNIFLR. FEE, RoyBUmitiseite
WIS EE BT, R TIEBUNKE B CMEEERE . #EFELPR
ST HECF AT, B, TEMERENILS. B2, AEMEREXE
A, BRI E A LA, wEAR.



AEM IS 18 NETC. F—RIUARIBHFEFIE: £, = UATE
RITIRFEA L. FIEREFRE IR F S I ER RESRES; FHET
WA T B RN S, BB FREE Ik TRt BEBaTES+=
BITAAIEE . BEMIECEEET AR, DR, 3. 3. BHREEEH
REMIBFE ST T XEHIT, FEYNE RS BT BRI RN
HE1ER. BIE L& H KR II#ATX N N A RE BeE ki 4, DME
2 B Y RRE RN AT 2 0E AT IS AR, ¥R —aIR; 8
R, EREsH T BRIES . 1A, SHEE T ARBTFETRIENE K
9. $5RAIE. BWAESHERAEY, UKREMBNER. SRS —HHUTIRL
Hhe. BHEIUCRAESREST .. METFES ARG LN ITERANTS, BRILY
BITHA — AN RIS E .. ABMEE BUTHE, BEiIUH 70~80 F#iT T

B RTE B H LR ER_ BIE R . B JLEERINIABTRT BT
BUCFRh A, EHEKFEFR, MEFEARABNHT . RS REAEMH
BILEEH, BRI TRER PMEIMERFEITRMFEARNRE, X ERE5I R
5RAVERE (M EHEHET LW HFERENESHR) REMFHE S, S
SRARFMEFRB KRBT, REFAEN. RIMNEBRETRREEHE L
AP 1996 Z. 1997 & 1998 M 1999 BMIFAANT. FEREH, BAMTHRITIE
HTRENEM . BREEELSBRELHRL. FERNT, BUOXKES
HATHIIRIR B, ABMBEATTREE AR, RATEHIRREHEE!

BATE WA B HERAAZA A RITAXT RATR B HOTHRIE.

G
20024F 4 A



New ELT Methodology (Teacher’s Book)

Contents
| Ea1 8 ge e 11T 1o ) « D T P (D
Unit One ~ Introduction to ELT Methodology........ooveiiiniiiiiiiii i, 4)
Part 1: Methodology ... ..o 4)
Part 2: The relationship between Approach, Method, and Techniques........................... (5)
Part 3: Subjects related to ELT Methodology........ccoviiiiiiiiiiii e, @)
Part 4: The complexity of FLT ... e @)
Supplementary Reading: ELT Methodology............cueiiiiiiiiiiiiiiiiiiiiiii i, )
Unit TWO ~ MOUVALON. ...ttt ettt et et e et et et e e e ea et e e e e aneeeanas an
Part 1: Reasons for 1earning...........cooiii it (an
Part 2: Extrinsic (outside class) mOtiVation.............ooevviuiiiie i eievaneeaans (12)
Part 3: Intrinsic (inside class) MOtIVAtION. ..........oiviii it i eie e eaaan (14)
Part 4: Teachers and mMOUVALON........oooiii it e e e e s (15)
Unit Three ~ Learner CharacteriStiCs. .. .uuaiutiiiaie it teiitttiintaeirineeaateeniaaaaaneeenns 17
Part 1: Some individual differences.............o..oiiiiiiiii e (17
Part 2: Age and teaching ........o.oiiiii i e e e (18)
Part 3: Learning vs acqUISItION. .......co.iuinitiiiieiiiii et e s (20)
Part 4: Children and adoleSCentS. ..........eeiirii it e e e e eeaeaanns 21
Unit Four ~ Learning CRaracteriStiCs. . .uvuue ettt ettt tee e aeaeenrenanees 22)
Part 1 APUEUAE. ... .ottt e e e e aean (22)
Part 2: Learning StyYlesS. ... o.oon it (24)
Part 3: Learning Strategies. .. .ouiitiii ittt e e (25)
Supplementary Reading: Individual learner differences..................cc.ccooiiiiiiiiiiinn.. 27)
Unit FIVe ~ SYIabUS. ..o e 29
Part 1: What 1s @ syllabus?... ..o oo e e 29)
Part 2: Types of syllabus. ... ..o 30)
Part 3: Which is the best kind of syllabus?....... ..o, 32)
Part 4: Type of language in a syllabus............o e, (32)
Part 5: Cultural background........ ..o e e (33)
Unit Six ~ Communicative EffiCI@NCY ......cooviiiiiiiiiiii i eeeeer e e eeaaaee 35)
Part 1: Communicative effiCIenCy.......coovviiiiiiiii e (35)
Part 2: Students at different levels.........ccoooii i e (35)
Part 3: Situation and COMeXl. . ... oot i e e 36)
Part 4: Pronunciation and aCCeNT. . ......c.oiiiiiiiie et et et e et e et veee e aainaaanans (37)
Part 5 SKiIIS. .o eii i e aaaneeaes 37
Part 6: Language VariGtIES. .. ..cvuueu ettt et et ireee e enar et eranaae et s anaeneeearenenaen (38)
Unit Seven ~ Teaching Pronunciation............oooviiiiiiiii it eeriiaeeenaanas 39
Part 1: TermuinOlOZY ... c..uunie it ettt e ettt et an e 39
SV (A o170 o P11 (o) o U PN “41)



New ELT Methodology (Teacher's Book)

) (A TN 1 (=1 S TP 42)
Part 4: SOUNAS. ..ottt e e e 44)
Unit Eight ~ Teaching StrUCIULE. . ... .uuue ettt ettt et ettt eeeaaesetsaasraaannes (46)
32 1 BN 1 (el T (PP (46)
| T A & (1S 1171510 s DO PPN 47
Part 31 DIIlLS. . ot (52)
T (R Sl o v Tod 1 U - P (53)
Unit Nine ~ Teaching Vocabulary......ccc.vviviiiii i eerrcree e eeee e e (55)
Part 1: Knowing a Word........oooiiiii i (55)
Part 2: Presenting vocabulary.........coooiiii i (57)
Part 3: Learning vocabulary........c.oiiiiiiii i i (59)
Part 4: Consolidation and checking. ... 61
Supplementary Reading: The language Systems........ccc..ccvoviiiiiiiiiiiiiiiiiiiiiiiin 63)
Unit Ten ~ Teaching Listening, and Listening ActiVities..........ccccviiiiiiiiiiiiiiinenniinnn. (65)
Part 1: Why is listening difficult?..... ... i e, (65)
Part 2: Opportunities to HSteM. .. .. .ci i e, (66)
Part 3: Types and subskills of listening.............ccocoiiiiiiiiii i 67
Part 4: Stages of @ listening 1eSSOM. ....covuiitiiiii i, (68)
Part 5: Listening activities in middle schools..............coiiiiiiii i, (69),
Part 6: Lesson preparation............ PP (70)
Unit Eleven ~ Teachjng Speaking, and Speaking AcCtIVItIES......covvivieririinreeerininannenen an
Part 1: The importance of speaking...........coiiiiiiiiiiiiiii s an
Part 2: Students and SPeaking........c.oveieiiiiii i, (72)
Part 3: Teachers and Speaking..........coomiriiriiiiiiiii e (73)
Part 4: Speaking activities in middle schools...........c...c.o 74)
Supplementary Reading: Teaching listening and speaking...................ccccoviviiinininnn. an
Unit Twelve ~ Teaching Reading, and Reading ActiVItieS......cccvvveiiiiiiiiiieenaannennen. (79)
Part 1: The process of reading comprehension.............ccooiiiiiiiiiiiiiiiiiiiii i, (79)
Part 2: Types and subskills of reading............cooiiiii (80)
Part 3: Stages of @ reading 18SSOM......ovuriviiiiiiii i i (81)
Part 4: Reading activities in middle sChools...........c..cooiiiiiiiiiiiii i (83)
Unit Thirteen ~ Teaching Writing, and Writing ACHVItIES. ....occvviirreieiirirriireriiaeennenn (85)
Part 1: Teaching handwWriting..........c.ooininiiiiii e (85)
Part 2: Writing as COMPOSIHION. ... ...teriiiit ittt s cenebaaa 87
Part 3: Stages of WIIting......oouiiii e (88)
Part 4: Writing activities in middle schools.............cooiiiiiiii i (90)
Supplementary Reading: Teaching reading and wWriting................cccooeieiieiiiiiniinnn. 91)
Unit Fourteen ~ Using Pair, Groupwork and Role Play..........cccoviiiiiiiiiiiirniinennnenn. (93)
Part 1: Why USE BIOUPST. ...ttt et e ae 93)
Part 2: Organising pair/groUpWOTK..........c.coiieuiniiiiiniiiiiiiiiiiiinie e (96)



New ELT Methodology (Teacher’s Book)

Part 3: Using role play.....cooooiiii i (98)
Unit Fifteen ~ Bl CINE . ..o oottt et et vt e e e e e e e e e aee e e e raaeteeeenaaenns (101)
Part 1: What 1S €lICItatIoN?. ... ueit ittt e et e e s ae it e e raaeeaeas (101)
Part 2: Using eliCitation. ... .....ooueiiiiiiiii i (102)
Unit Sixteen ~ Correcting EITors. .....cvvviiiiiiiiiiinnaann. AU (105)
Part 1: YOUT OPINIONS. ... cueniit it (105)
Part 2;: WRAt ATe EITOIS ) ..ottt ettt et ettt e e et e ettt et e e e ree e e e (106)
Part 3: ALHIUAES 10 EITOTS .ottt ettt ittt et et e eea e ee s e eiannraeeeaaaannereeasinaaens (109)
Pait 4: Who should COITECt @ITOrST...ovviiiii ittt aias PRSP (111)
Part 5: When should errors be corrected?........oooiiiiiiii i (111)
Part 6: How should errors be corrected?. .. .oooiiiiiiiiiiierrreeeeeeereereaaiins (112)
Unit Seventeen ~ Using English in the Middle School Classroom...........ccoeeevveuuneanns (114)
Part 1: Opportunities to use English...............ooo (114)
Part 2: What can teachers say?.........oiiiiiiiiiiiii i (115)
Part 3: Teachers’ 1anguage.......coo.ovioiiiiiiiii e e (116)
Part 4: Some useful English for the classroom................oooiiiiii 117
Unit Fighteen ~ Lesson Planming.........co.cooviiiiiiiiiniiiiiii e (121)
Part 1: Planning a leSSOM. ......oooiiiiiiiiiii e (121)
Part 2: LesSOn PIans. ....ouiit it e (121)
Part 3: The five-step teaching method................co i (123)
Part 4: Planning a lesson with the five-step teaching method........................l (124)
Supplementary Reading: Some teaching techniques......................ccciiiiiiiiiiiiinni, (125)
Appendix 1 ~ Suggestions for microteaching........................... T (128)
Appendix 2 ~ Microteaching tasks. ......covuiiiiiiiiir i e er et (130)
| S (S )1 (0 S U PP PPN (142)
Recommended Reading.........oooiiiiiiiiiiiiiii it i re e (142)

iii






New ELT Methodology (Teacher’s Book)

Introduction

Who is this material for?
The book 1s aimed at a Chinese audience of college level pre-service teacher trainees,
intending to teach in middle schools.

The book also aims to help the college teacher/teacher trainer of such groups. The
teacher’s book guides the teacher through the course and the material, with
background information and suggestions for further reading.

We hope it will also be useful for in-service courses for teachers. If time is limited, we
suggest using the end-of-section summaries to promote thought and discussion of
various issues related to teaching English.

How should the material be used?

If possible, take time to read through the whole book before you begin. You may find
that you would prefer to examine your own ideas and attitudes about teaching. That is
an aim in itself, but more pragmatically you can decide for yourself well in advance
what you would prefer to advance as your opinion where more contentious issues
arise. (For an example, look at Unit 3 and consider where you stand on teaching
English in primary schools.) You should do the exercises in the students’ book
yourself first — put yourself in the student’s place.

One approach to preparing lessons is to transfer the information yourself from the
teacher’s book to the student’s one. In this way, you will be taken through the unit as
well as being able to use the student’s book in class, able to see clearly what they have
(and don’t have) in front of them.

We would encourage you to take from this book what is appropriate. This is not a
Bible, and local conditions as well as current opinions should be taken into account.

The main aims of our material are:
a) to help students realise what they already know about teaching and leammg, and
what their ideas/attitudes are;
b) to help them learn something more about it, and examine their ideas and attitudes
as they develop;
c) to encourage them to consider the practical implications of all the above.

We think it is very important to encourage students to come to their own conclusions,
but also to carry on developing them, and learning, after they graduate.

1
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To a certain extent, your lessons can serve to demonstrate the kinds of activities your
students might eventually use in schools, and show them the classroom management
issues that typically arise.

Features of the material

Sound theoretical basis

We have tried to start from a sound theoretical basis, but without being too dogmatic.
Our objective is to start by making students aware of the issues surrounding ELT,
leading into practical areas, with an emphasis on what they can do in schools.

Helping students to study

The material is intended to help students to organise their notes by providing spaces
for their own responses to questions and activities. There is also space for notes as the
teacher talks / demonstrates. Even so, students should still be encouraged to have a
notebook and paper, for both extra notes and tasks.

Developing thinking skills
We try to lead students towards conclusions. This is a teaching style which neither
excludes, nor wholly depends on, direct lecturing.

Helping the teacher

You should be able to use this book using your own teaching style, but also to develop
it. We hope it is also a challenge to you to think about your style of teaching. For
instance, it might be possible to lecture directly, but we do not really advocate it. Try
to include the students. Recently more books on methodology have become available
in China, and we have included some recommendations.

Realistic
The book is based on an actual course which has been taught to teacher trainees in a
Chinese college.

Tasks

Choose whether you do these individually, in pairs, or in larger groups. (We do not
specify, unless we have thought it particularly important.) This will help introduce
variety to your classroom, but it is also a practical demonstration of some activities
and classroom management.
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Each task has a box like this, telling students to record their answers, etc.

Write your answer/s here:

This instruction is only given for the first two units. After this, students should have
an idea what to do, and you may wish to change the way they work. However, do try
to make sure that they make a note of their own ideas and reactions, so that you can
acknowledge them and make use of them in class, and also so that they can think
about them later.
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Unit One ~ Introduction to ELT Methodology

This introductory lesson outlines what is meant by the term methodology when
applied to the teaching of English as a foreign or second language. There are
some similarities with other subject areas, of course, and we take a broad look at
other subjects related to ELT, and the changing face of ELT in China. Students
will probably find a good deal of jargon here as well as some difficult concepts,
and it is important to let them know that their understanding is likely to grow
over the course. They should not feel overwhelmed so early in a course, but
clearing the ground here should help to establish what we are all talking about.

Part 1: Methodology

Task 1:

What is Methodology?

Get the students to write their ideas in the box, and then elicit some of them to be
put on the board for discussion. Especially encourage them to look at the -ology
suffix.

Write your answer/s here:

about teaching methods

a subject that tells you how to teach better

a kind of theory and how to put it into practice

Build this diagram up on the board. Fill in one set of information horizontally or
vertically, explaining as you go along.

attitude implementation classroom details

Approach Method Techniques

use of different kinds

theories about language way of teaching
and language learning of activities

Method(

logy

science / study

Methodology studies all three of these areas
and the beliefs / principles behind them.

4
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The above diagram should help students to differentiate the three aspects,
although it may take them some time to really understand them. If they are given
plenty of clear examples, of course, this will help. Point out that these three terms
are often translated into the same Chinese word, /7% , so in English it is easier
to see the difference.

Approach
An approach is based on certain beliefs about language and learning which then

affect the way the teacher teaches. It is, of course, rather abstract. One example
is:
the Communicative Approach, which sees the main purpose of language as
communication; when language is used for that purpose as much as possible
learning is greatly helped.

Method

A systematic way of teaching a language, for example:
the Silent Way, where the teacher talks as little as possible, and mime is often
used;
the Direct Method, popular in China some time ago, insisted on the use of only
the target language, and realia;
Grammar Translation, in which the emphasis was on learning grammar rules
and translating from one language to the other.

Techniques
The day-to-day things that a teacher does in class. These often vary from teacher

to teacher and from class to class. Examples are:
groupwork;
question and answer;
dictation.

Part 2: The relationship between Approach, Method, and Techniques

Follow the circled numbers to build up this section of the lesson. First, write up
column (1), then set the task. This lesson would be particularly suitable for using
an OHP.

Task2 (2)

Which of the three do most teachers think about?

Get the students to write their ideas in the box, and then select some of them for
discussion.



New ELT Methodology (Teacher’s Book)

Write your answer/s here:

ey (3) 4) (5)
Approach theoretical | examples
few teachers (theory) study of language skills
d and researchers A and how to teach them
" relies on
¢
some evaluation or
Method teachers comparison of teaching
- methods
d all
teachers \4
rely on practical study of preparation
¢ (practice) | of lesson plans,
. materials, and
Techniques textbooks or teaching

1) There is a relationship between all three, because each depends on the one
above. In other words, the techniques we use in class depend on the method we
are trying to implement. That method is determined by our beliefs about
language learning and teaching that are expressed in terms of an approach.

2) The task is designed to encourage thought about all three, but in all
probability, students may have little idea of an answer. Remind your students
that teachers are often very busy, and that approach is rather abstract.

3) The triangle represents the fact that most teachers are concerned more with
the day-to-day practicalities of the classroom than abstract ideas. The large
base then indicates the large numbers of teachers thinking at this level, while
the relatively small numbers of teachers and researchers who are concerned
with approach are at the apex.

4) It should not be too difficult to persuade students that the upper part of the
triangle involves theory while the lower part represents practical concerns.

5) These examples are from Richards et al (1992). They should help to explain

what each level of thought examines.
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Part 3: Subjects related to ELT Methodology

Task 3

What subjects do you think are related to ELT Methodology?

Get the students to write their ideas in the box, and then elicit some of them for
discussion. It may help to suggest that they think about the subjects they study at
college.

Write your answer/s here:

As students make suggestions, list them, and then categorise them so that you can
build up the following diagram:

the whole person communication
society
skills Education Sociology people  feelings
language motivation age
9uag child development
Linguistics Psychology
ELT METHODOLOGY
Technology Philosophy
OHP CALL beliefs
computers Others Anthropology
tape recorder .
langage lab society
culture

As each major heading (Education, Psychology, etc.) section is completed, ask for
or elicit examples and relate them to ELT Methodology. Some connections are
clearer than others. Technology, for example, is fairly easily explained.
Anthropology may need some more obvious examples —  cultural
misunderstanding is one likely area, as is body language.

Part 4: The complexity of FLT

Judging by Part 3, foreign language teaching would appear to be very complex.
This part of the lesson gives a broad picture of what can affect the teaching of
languages, and it can be seen that each part has an effect on the next, down the
scale. Ask students to take notes according to the sections, and use the board as

you see fit.
7
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1)

2)

3)

4)

5)

State Policy
(Government Policy)

¢

has an effect on

P

Environment
and Situation

4

have an effect on
p

Teaching Aims
and Goals

4

have an effect on
p

Con*ren'rs

and Requirements
P

have an effect on
4

Students
and Teachers

1950s:

1960s:

1980s
& 90s:

2000s:

macro:

micro:

China and USSR enjoyed a good relationship. The
major foreign language in China was Russian. Once
that relationship broke down in the 1960s, the state
policy on FLT changed because Russian was no longer
needed.

During the Cultural Revolution, foreigners were seen
as enemies, and those who spoke other languages
were vilified.

The reform and opening-up policies changed policies
greatly. Communication and business with the
outside world increased, and investment could be
facilitated by knowledge of foreign languages.
Therefore, learning them was encouraged.
Globalisation and China’s entry to into the WTO
have resulted in greater efforts to promote ELT.
With educational reform at both elementary and
secondary levels has come a new syllabus and the
introduction of English teaching to primary schools.
During the Cultural Revolution, there was
punishment of foreign language learners and
speakers, but now foreign languages can improve job
prospects.

Schools are spending more on facilities for learning
foreign languages, and much better materials can be
found in bookshops.

These are set according to the policy laid down by
the state, and affected by both general and
specific situations. The aims of a course of study
depend on what the eventual use of the language will
be. Often this is not known, but what is known is
that college entrance depends on some proficiency in
English, therefore, goals are set accordingly.

What is to be learnt? Some important ideas here
are curriculum and syllabus.

This is the most complicated part. There are many
differences in attitude, motivation, aptitude, and
beliefs. For example, some students may wonder
why they are learning English, not French: they
may dislike it; some seem to show an aptitude for
language learning; teachers may not think of
speaking as an important aspect, etc.

8
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Supplementary Reading

ELT METHODOLOGY

What is Methodology?

Methodology can be defined as the study of teaching in general. Where ELT is concerned, we are
talking about the way that languages are taught. Normally we look at different areas, namely
approach, method, and techniques. While many people think of method as the main concern of
methodology, the first of the three leads us to examine theories of language and language learning,
and the last of the three deals with details at a daily, classroom level. It may be obvious, then, that
approach is rather theoretical, whereas that of techniques are much less so. Some examples of
approach include the Communicative Approach and the Lexical Approach. Popular methods have
included the Direct Method and typical techniques are the use of cassette tapes and translation
from English into Chinese.

Relationship of the three parts

Comparing the three, it can be seen that they are all linked to each other. A teacher who believes in
a certain approach might seek out a relevant method for teaching, and this method may then
suggest certain actions in the classroom. However, many teachers may not concern themselves
with the most abstract of these areas, and will spend much of their time dealing with the
practicalities of the classroom environment. Those more likely to decide on approach are those
involved in policy decisions and research.

Subjects Related to ELT Methodology

As English is a core subject in Chinese middle schools, we can observe the way it is connected to
other subjects. Equally, in the context of Teacher Training colleges, there are various connections
between ELT Methodology and other academic disciplines. In some ways this is because it
belongs to the wider field of general education, leading to common ground with the studies of
psychology, sociology, philosophy, and anthropology. As a subject taught in middle schools,
teachers of English need to share in the knowledge of these and general educational fields that
their colleagues find valuable. In this way, the teaching of English can contribute to the general
development of the child. Some technical areas are also common to many teachers, such as the use
of classroom equipment, though this may have a specialised emphasis where ELT methodology is
concerned. The most specialised area that we need to attend to is that which deals with the
language itself. A good knowledge of, and experience in using the language produces a better
teacher.

The Complexity of FLT

Foreign language teaching is not a simple matter, as a glance at its history can easily show. The
relationship between historical events and government policies is a complex one, and both have
had deep effects on education in general, and on FLT in particular. Events at higher and broader
levels have trickled down even to the level of individual teachers and students. International
changes like that which affected the relationship with the USSR, and national events like the
Cultural Revolution had sweeping effects. The first resulted in English replacing Russian as the
dominant foreign language taught in schools, while the second all but stopped FLT nationwide. Of
course, the situation is vastly changed these days, and current effects of the internationalisation of
English are its sheer popularity in China, even leading to its inclusion in the curriculum of some

9



