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English Preface

Practical Chinese for English Soeakers ( Part One and Part Two) is designed for English speakers,
who are a large market for learning Chinese as a second language. Unlike Chinese sudents,
English speakers are used to a phonetic writing system. What they read is what they hear. When
they see a word they expect its letters to tell them how to pronounce the word and to recognize its
meaning. Thus English speakers initially find Chinese characters to be meaningless because they
cannot sound out Chinese characters. Instead, they have to find the pronunciations through pinyin
and then find the meanings. Therefore English speakers need extra time to learn to connect the
graphic shapes of Chinese characters with their pronunciation. To them, learning Chinese is like
learning two languages: one is for speaking and listening, and one is for reading and writing. This
book employs a variety of teaching methods to make learning Chinese easer for English speakers.
For example, the pinyin is printed directly under or beside each Chinese character ingead of
separating the Chinese character text from the pinyin text. We believe that if English speakers make
the effort to connect Chinese characters with their sounds in the firs year of study, they can more
rapidly learn to read Chinese characters with the help of pinyin. Other teaching-learning methods
used in this textbook are introduced in the following section.

As the title Practical Chinese for English Speakers shows, an important characteristic of the
book s desgn isits focus on daily life topics: exchanging money, eating at a resaurant, bargaining
at the local market, taking a bus or taxi, and getting a haircut. In foreign language teaching today
there is more emphasis on communication. English speakers who are living or visiting China are
especialy concerned with practical communication. They expect that what they learn in the
classsoom can immediately be used outsde the classroom. This book s practical topics are
especidly relevant to their daily life in China. Many of the practical-use lesson topics can be found
in other elementary textbooks, but in the later chapters. This book has those topics much earlier.
Instead of beginning, as mos other textbooks, with ni h 0” ( How do you do) , in this textbook
the student learns numbers. The practica topics are not inherently any more or less difficult than
the traditiona textbook topics, and they have a powerful advantage in motivating the sudent to
learn. In the three semesters of testing a pilot version of this textbook in classrooms both in China
and the U. S. we found that practical topics gave sudents more interest in sudying. When students
have good motivation, they learn faster and better.

In order to make things convenient for the teachers and students, we have translated the texts
into English and the notes into Chinese. The end of textbook are Answers to Exercises and the
Vocabulary Lid.



Organization, Principles and M ethods

Each lesson has 10 sections: Key Expressons, Diadogues, New Words, English Trandation of
Dialogues, Pronunciation and Grammar Notes, Sentence Patterns, Exercises, Cultural Notes,
Learning Radicas, and Chinese Character Practice Sheet. Here is a short introduction of each of
those sections:

Key Expressons
At the beginning of each lesson there is a list of sentences and words that are key expressions
in the lesson. Students are expected to practice those expressons extensvely and be able to
use them in daily life.
Dialogues and New Words
Each lesson has two dialogues, each with a list of New Words. The dialogues are based on
Beijing speech. Each dialogue is set in a specific daily stuation in order for English speakers
to learn to communicate with native Chinese in a real environment for a specific purpose.
Each student should master these diadogues and try to create his/her own dialogues for smilar
situations. The New Words are used in the daily dialogues. Students are supposed to
remember them. The words from earlier lessons reappear in later lessons to reinforce the
students learning.
English Translation of Dialogues
The English trand ation makes the lesson easer for students to undersand and can aid as a
model in using the dialogues for having the students make Chinese sentences.
Pronunciation and Grammar Notes
These explanations of pronunciation and grammar are based on comparison with the English
language and are from the perspective of how English speakers see Chinese pronunciation and
grammar. The primary emphasis is on what needs to be explained to English speakers, rather
than on giving a comprehensive, detailed treatment of the rules of Chinese pronunciation and
grammar. For example, theinitialsj, g, x are not found in English, and so a detailed note on
pronunciation of these initias is given. Similarly, the adverb“ dou” ( all, both) has a
different syntactical postion in Chinese than in English. So that is emphasized in anote. The
pronunciation and grammar notes also include explanations of difficult words as wel as
synonyms and homonyms. For example,”“ song” (send) is not a difficult word in Chinese,
but its usage can be confusing to English speakers. English speakers might mistakenly say
“ send a letter” (song xin) ingead of* mail aletter” (ji xin) in Chinese, since these mean
the same in English. The Chinese trandation is given for the convenience of the teachers and
2



students.
Sentence Patterns
Sentence patterns are selected for each lesson from among the most commonly used sentence
patterns in daily life in China, while ill covering the patterns given in traditional textbooks.
Students will repeatedly practice those sentence patterns and will be able to use different
vocabulary to make new sentences with the same sentence patterns. This kind of practice can
foster sudents confidence to make sentences in Chinese. A teacher who drills students with
these sentence patterns over and over will help students speak faster and better in Chinese.
Speaking ability is the foundation of communication, 0 training students to speak well is an
extremely important goal for a foreign language teacher. The drills are very important oral
practice that include speaking and listening skills. Students should be able to communicate
orally with native speakers. The following techniques are suggested for oral training:
a. Short language material practice: drill practice.
b. Long language materid practice: ligening comprehenson, production practice and
translation practice.

c. Role playing.
The Sentence Peattern Drills in each lesson should be emphaszed. In every class meeting make
the students practice one or two sentences repeatedly. Severa types of drills are used:
1. Question-answer:

Q: What would you like? (hint: soft drink) A: | want a soft drink.

Q: What would you like? ( hint: beer) A: | want a beer.
2. Subditution:

A says. Thisis 130 yuan. B changes to: This is 98 yuan.

A says. Thisisyour 5 yuan change. B changes to: Thisis your 12 yuan change.

3. Trandormation:

A: Are you a student? B: Are you a student or not?

A: Are you going to Bejing? B: Are you going to Bejing or not?
4. Extension:

A: | want to buy a newspaper. B: | want to buy today s newspaper.

A: | want rice. B: | want rice and pork.

5. Relay: This practice is for two or more sudents as a group. Each student says one
sentence. The following is an example of four students practicing in a group: each has one
sentence; two are questions and two are answers.

A: Where are you going? B: | am going to Shanghai.
C: Where is Shanghai? D: Shanghai is in China.
A: What would you like to buy? B: | want to buy a phone card.

3



C: How much is the phone card? D: This phone card is fifty yuan.
Exercise

Learning pinyin is a mgor task in Part One. It has several exercise sections designed for

practicing pinyin. Chinese personal and place names are difficult to pronounce for English

speakers. There are sections to practice reading names of people, places, and things in
pinyin. Those names are aso useful vocabulary that English speakers need in daily life in

China.

Most of the exercise sections are long language-materia practice. There are four maor types

of practice:

1. Ligening comprehenson: Usualy make students listen to a recording of a conversation or
short paragraph three times. Then have the students answer questions on the content they
have just heard. The answer formats include: statement, multiple-choice, and judging
between correct and incorrect. This practice is for training sudents to understand a native
Chinese speaker.

2. Production practice: Let sudents make sentences in Chinese with assigned sentence
patterns and vocabulary. They can imitate the example diaogue in the textbook. This
practice is for training students to make sentences in Chinese and foster their ability in daily
conversation.

3. Trandation practice: Let students trandate sentences and paragraphs into Chinese and
English. Translating from Chinese into English can help to strengthen the students ability
to understand Chinese speakers. Trandating from English into Chinese can train the
gudents to make their own sentences in Chinese and communicate their thoughts to Chinese
gpeakers.

4. Role playing: Let students make conversation in a daily life stuation. Three categories of
this practice are:

a. Set up a general dtuation for conversation. Example: lost in the city and asking how to
get back to your school.

b. Give students a specific, detailed situation.

c. Give students a basic model of conversation but not certain sentence patterns. For
example, tell the sudents to make a comparison but without specifying which syntactic
pattern to use.

Cultural Notes

Each lesson has a cultural notes section that introduces cultura background relevant to the

content of that lesson. For example, Lesson 7“ Making Phone Calls”, has cultural notes

including: time difference, public phones in China, types of phone cards used in China and
how to use them, discount caling periods, and how to use pagers. Those notes provide
4



cultural information about China. We believe that learning culture can help students
understand the usage of that language.

Learning Radicals
Learning radicals is very important in helping sudents to memorize Chinese characters.
Lesson 2 has a list of 102 of the mos useful Chinese radicals, selected from among the total
of 189. Those should be enough for beginning sudents to learn. Each lesson contains a
section on radicals. Students are to practice and remember those radicals and then be able to
recognize them when they see a new Chinese character.

Chinese character practice sheet
Students must practice the writing of a Chinese character in order to remember it, so there
should be a test of writing in each lesson. Testing five Chinese characters each time will be

easier for English speakers.

This book employs innovative curricular design aimed at enhancing the Chinese language learning
effectiveness of English-speaking students. The book seeks to be both practical and thoroughly
effective in its pedagogica techniques.

About the Authors

De-an Wu Swihart and Meng Cong are both graduates of the Chinese Department of Bejing
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Lesson One Pronunciation and Pinyin

Di-yl Ké F yin hé Pin yin

Pinyin is a romanized phonetic sysem for the national standard pronunciation of Chinese. It was
created by Chinese linguigts and officially adopted by the Chinese government in 1958. Since then
every firg-grader throughout China has learned the pinyin sysem as a tool to study the
pronunciation of Chinese characters. In 1978 it was adopted by the United Nations and many
countries around the world, including the U.S., and by the media. In China it is widely used on
street d9gns, store sgns, and titles of books, as wel as in magazines and newspapers for
foreigners, Chinese dictionaries and name cards, etc. Also mos Chinese software accepts pinyin as
an input system.

Pinyin uses the 26 English letters to form a phonetic alphabet, but many of those sounds do
not correspond to their equivalents in English. Pinyin syllables are composed of three parts:

initials, finas and tone marks. There are 21 initials, 38 finals, and 4 tone marks.



