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Preface: To the Student

There are many ways to build up your English vocabulary. You can read books and
magazines in English, write down all the words you do not know, and then look them
up in your dictionary. You could choose to memorize five or ten new words a day. You
could write frequently, and in choosing a variety of words, your vocabulary would
increase. You might choose a word like happy and learn the words similar in meaning,
such as gleeful, joyful, jovial, and ebullient. You might also learn the words and phrases
often used with happy, such as happy birthday, happy-go-lucky, and money-happy.
And you might further learn the opposites of happy: sad, morose, and tearful.

All of these ways will help, but this book looks at vocabulary development in a
different way. English can be a very difficult language to learn, and one of the reasons
for this is the size of its vocabulary. English has, according to some counts, over 200,000
words although one very large dictionary, The Oxford English Dictionary, has over 500,000
entries. English has far more words than most other languages. For example, French
has only about 100,000. Fortunately, many words in English are related by common
roots or bases and learning these roots unlocks the meaning to many English terms. In
this book, you will learn the roots and affixes (these terms will be defined later) that are
common to the words found in college texts and academic writing.

For example, a common root in English is prim, meaning “first, or most impor-
tant.” When we see this root, we can often (but not always) guess that the word means
something about “first or most important.” Thus, learning prim helps you guess at the
meanings of prime (something important), primer (a first coat of paint or the first
book one learns to read), premiere (the first showing of a movie or play), and primary
colors (the three most important colors).

One problem with this method is that it does not always work. The term prim by
itself means “neat” and to primp means to “dress carefully.” English is not like math-
ematics or the sciences; few rules in English are always true, and language changes in
ways that math and science do not. In learning English vocabulary, you need to make
intelligent, thoughtful guesses. More importantly, you need to get ready for some messi-
ness. You need to be patient.

Here, then, is a good system to use with the exercises and readings in Developing
Vocabulary Skills:

Step 1: When you come across a word you do not know, ANALYZE the word. To
ANALYZE a word is to break the word down into its parts—its prefixes, suffixes, and
roots. For example, incorrect has three parts: in + cor + rect, and the three parts mean:
“not + totally + right.” You will need to use the Glossary of this book often to find the
meanings of roots and affixes. Students who make regular use of the back of the book
will find that their word knowledge grows quickly.

Step 2: After you have ANALYZED a word, form a LITERAL DEFINITION of it.
The analysis goes on in your mind; the literal definition goes down on your paper. That
is the only difference. The LITERAL DEFINITION ofincorrect is “not completely right.”

Vi



Step 3: Once you have a LITERAL DEFINITION, you test that definition in the sen-
tence before you: “Your answers to Questions 16 and 37 are incorrect.” If “not completely
right” makes sense for incorrect as it is used in the sentence, you have done all that you
need to do.

Step 4: Sometimes the LITERAL DEFINITION will not seem to fit the meaning of the
word in the sentence. For example, look at the following problem:

Term: primitive

Analysis: prim + ive

Literal Definition: related to + first

Sentence: Primitive people dtew pictures on cave walls.

If you use a LITERAL DEFINITION for primitive, you would write: “related to the
first”; however, “very early or very ancient” is a definition that seems to fit better. Often,
you may have to change the LITERAL DEFINITION to fit the sentence. This new definition
is called the CONTEXTUAL DEFINITION, the meaning that makes sense in the context or
setting of a sentence.

In summary, here are the steps:

ANALYZE the word in your mind.

Create a LITERAL DEFINITION with the help of your Glossary.

Test the LITERAL DEFINITION in the sentence.

If you so need, create a CONTEXTUAL DEFINITION to fit the sentence.

As with learning any new skill, this process will seem odd and hard at first, but do
keep working the system. Once you use the steps regularly, you will find that your under-
standing of words grows quickly. In fact, make the method your primary way of thinking
in the units that follow.

Have fun with all the hard work before you.

Acknowledgments:
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- Compound Words
A

A compound word is the simplest word to analyze, for all compound words are made
up of two separate yet common words. For example, newspaper is created by joining news
+ paper; the word means “a paper with news printed in it”.In the same way, a bookstore
is a “store that sells books”. And you might create a sentence like this with several com-
pound words: “Each weekday, I buy a newspaper outside the bookstore downtown.”

You will often find analysis of words easier if you break them down and define the
parts backwards, from the last element to the first. For example, a headache is “a pain in
your head”, and backyard is the “yard in back of the house”.

EG0ERSBNRNT, ANENESIIHEDBR ™MRIINE IIFHK ., BIL . newspaper
(IR4%)—19 2B news+paper 4 mzen JERNHEMENG”, BFE,bookstore (BIS)BERA“EDR
AIS”, IMBO DA —LELBEBEIE—T8 5. “Each weekday I buy a newspaper outside
the bookstore downtown.” (&KX FIIBYEREA DRIV BSHIEIL— DR, )

WRIFEBFD@BH T EMNSER T EN M =B E DD B EREBZ6BIW0: a headache
CLBFE L BEB~ ;backyard(GHROME“ BT EENRS ",

WORD LIST 735 &

%&2«7 g xg&‘“« v§§§§

S

afternoon(CET 1-4) baseball (CET 1~4) birthday (TEM 1) bookcase (TEM 3)
carload cloudburst crosswalk dropout (CET 6 %)

earring (CET 6 2¢l) I) earthquake (CET 1~4) headline (CET 1~4) highway (CET 1~4)

homework(CET 4) housework(CET 1~4) landslide paperback (CET

5~6)
sidewalk skateboard spacecraft (CET 1~4)tugboat
woodland

Analysis > #

Analyze each of the following words, and write a literal definition on the line. Then

write one sentence that includes both compound words. The first one has been done for
you.

BORINYEE, HFEBE EEEENY, REAMSENESEE9, E—0OB5
1. skateboard: _a board on which you skate

sidewalk: a walk beside the street

Sentence: Please do not ride your skateboard on the sidewalk.

2



2. cloudburst:

landslide:

Sentence:

3. homework:

housework:

Sentence:

4. afternoon:

birthday:

Sentence:

5. highway:

earring:

Sentence:

Relationships &%

I

II.

The word ball appears in the name of many sports. Look at the following compound
words and explain how the first part of the compound word is connected to the sport.
The first one has been done for you.

bal 1 (FOXMIEHFZDr)EXRTIPEN, 5B MIESHHEESTESIINE—
DIOBHNKRHR, F—OELH,

1. baseball: A game in which runners riun to or around bases

2. football:

3. basketball:

4. volleyball:

5. softball:

Where would you expect to find or see the following?
IRE T RET AT BRI RB R TIEIG?
1. carload:

2. headline:

3. crosswalk:

4. woodland:




5. spacecraft:

6. bookcase:

Collaborative Work 4%

I.  Read the paragraph below, circle all the compound words, and answer the questions
that follow.

X TIINE , BEEGIEHOS NI,

As 1 sat in the classroom waiting for my first college class to begin, I felt both
surprise and fear. My fellow classmates seemed so calm, so casual. Barefooted, the students
wore baggy sweatshirts and shorts. I saw haircuts of every type, footwear of every descrip-
tion, and earrings beyond belief. All through my schooling, I wore one boring uniform and
one equally boring hairstyle. Such a variety here was a pleasant surprise. Yet the students
were both relaxed and serious. Some were reading textbooks; some were writing in their
notebooks. I was sure every student was smarter than I was; [ was certain they would not

struggle with the homework. All was new; all was exciting. I was very glad to begin.

1. List all the compound words from the paragraph that you do not know.

2. Was the writer’s experience anything like your first day at a new school? In what
ways were the first days alike? In what ways were they different?




IL.

3.

In groups or with a partner, compare your list of words in question 1. Find some-
one who knows the words you do not know, and ask him or her to explain them
to you. In return, explain to others the listed terms that they do not know.

Compare your answers to question 2 by reading your responses to your partner or
group.

Most compound words are made up of two short words. In a group, list at least three
compound words that use each of the following words.

ARZHESWHERBHM TRIION, BAENCA NI TRFINBED =281,

EXAMPLE: ball: gumball, ballpark, ballgame, softball, football, basketball

1.

2.

air:

head:

down:

sur:

water:

tail:




Familiar Prefixes and Suffixes
= WHIBIZR F1 5 4%

English contains thousands of words, but very few of them are compounds. Most
words are more difficult to analyze. However, many longer words in English have word
parts and can be analyzed in the same way you analyze compound words.

Words in English are formed by adding affixes to roots. A root is either a base word or
a group of letters with a special meaning. An affix is a group of letters, again with a special
meaning, that is attached to the front or back of a root.

For example, work is a good English word and root. We can use it to form compound
words, such as:

HBRIEINT LA, EGIEHRANIZR OB -, ZHWHBRTELBED R, XM, AEZBDP 1T
PREKOELFZH/VTEDAHN, AL ILLXAS HBRE S1aHE 8T AR D BIX LT,
HBEEPEEI AR ENERORN I IGREEFHRENN—TERNIR—AFE 1 TEE—
AEBRENAZS, JUNEIIRNEIBREE,.
Bl . work 2 —T AR EIFAIFR, BN TUBEHME 519,
homework, housework, schoolwork, workshop, workday

But we can also add affixes to the root or base word.
FENMNOYLUMBRAERNG LINEE,

re- {again) re + work rework the problem
-able (can do) work + able a workable solution
un- (not) un + work + able an unworkable solution
-er (one who) work + er a worker in the factory

The affixes above (re-, -able, un- and -er) are groups of letters that have a meaning,
but they generally cannot be words by themselves. If the affix is at the beginning of a root
word, it is called a prefix; if at the end, it is called a suffix.

FIRIRZ—HEBURRNNFTE, BBES A ARRREE, DRIBE IR E , SIRIRN &
£, URIBRMIREE, BRI 54,

WORD LIST #£13 %&

re-: again &,%X,8

Example: Please rewrite your paper. (write again}
rebuild recede (CET 5~6) remarry
revise (CET 1~4) rewrite

re-: back O8RS

Example: | need to rewind the tape. (wind or turn back)
repay (CET 5~6) repel (CET 5~6) replay
retract rewind




