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1 Listening

Listening tasks are extremely important in the primary language
classroom, providing a rich source of language data from which
the children begin to build up their own idea of how the language
works. This knowledge forms a base or resource which they will
eventually draw on in order to produce language themselves. Let
the children listen to language which is a little above the level
with which they are already familiar. Make the meaning clear by
using pictures, mime, and body language, and they will understand
it and expand their language horizons just a little bit further.
It is almost always true that language learners understand more
than they can say, and when children learn their first language
they respond to language long before they learn to speak. Second
language learners also have a "silent period® in which they listen
to the language around them, internalize it, and formulate their
own personal grammar, which they adapt and expand as they are
exposed to more language. Some authors argue that this period
should be respected and that students learning a new language
should not be made to speak (or write) until they are ready, that
is, until they do so spontaneously. Many of the activities in this
chapter require children to respond non-verbally, or using a
minimum of language. This allows them to focus on what they are
listening to and to demonstrate that they have understood it,
without being distracted by how to formulate their answer. "Me
exception to this is written dictation, which requires children
to produce at least some writing.

There 1s a tendency to think that “"doing listening” is listening
to the cassette that comes with the coursebook. Cassettes are
useful for providing a different voice and accent, but the teacher
iIs also a very important source of listening material. When, as
a teacher, you go about the daily business of organizing the class,
you provide some truly authentic listening material (a good
reason for giving as many classroom instructions as you can in
English). Teachers can also give instructions for making things
(see 1.6, "Make an instructions machine®), or tell stories (see
1.2, The Frog family®), and because you are actually there in the
classroom the children can see your face, gestures, and body
language, which help them understand. You are also able to
interact with the children while they listen, which is after all
how we listen in real life. Don"t underestimate yourself!

Stories



Stories are a feature of all cultures and have a universal appeal .
Stories in the broadest sense (including anecdotes, jokes,
"you" Il never guess what happened to me®, etc.) fascinate both
children and adults-everybody loves a story-and they can be used
to great effect in the language classroom.You can find stories
everywhere-one brainstorming session 1 had with a group of
teachers came up with all these sources for stories:

ewzpaper

and
agazines

IT a story is to be successful, never read it., tell it! In order
to do this:

1 Prepare yourself an outline or skeleton of the story which
contains the main points.

2 Practise telling the story out loud, perhaps to a friend or
colleague, or into a tape recorder.

3 Remember to use expression, mime, and gestures. (Practise iIn
front of a mirror!)

4 Remember to keep eye contact with the people you are telling
the story to.

5 Don"t rush it, enjoy it.

When you have told your story there are lots of things you can
do with 1t, for example:

- Give the children sentences that tell the story out of order
and ask them to put them in the right order

- In groups, give each child a picture of part of the story. The
children describe their pictures to each other and put them in
order

- Give the children the story in split sentences and ask them to
match the halves

- Give the children a gapped version of the story and ask them
to fill in the gaps

- Get the children to dramatize the story, perhaps with puppets
- Get the children to mime the story as you tell it

- Get the children to draw a comic strip of the story.
Further storytelling ideas are contained in this chapter (for
example, 1. 2, "The Frog family®, and 1. 3, "Timmy goes
shopping-Listen and identify"), and in later chapters (for
example, 8. 1, "Milly and Molly and the Big, Bad Cat"); and also
in Once Upon a Time by Morgan and Rinvolucri (see the Further



Reading section).
Total Physical Response

Several of the ideas in this chapter incorporate techniques based
on Total Physical Response (TPR).This is an extremely useful and
adaptable teaching technique, especially in primary classes. With
TPR the children listen to their teacher telling them what to do,
and then do it. Instructions can range from something as simple
as Touch your nose to more complex sentences like Go and stand
next to the girl who"s wearing a red jumper, but who 1sn*t wearing
black shoes. Children, especially very young ones, are able to
understand much, much more than they can produce, and this
technique builds on that capacity.

Many of the listening activities in this chapter are of the "listen
and respond” type: Activity 1. 1, "Listen and do", suggests some
standard TPR activities, while 1.2, "The Frog family®, shows how
the technique can be extended to story telling, and 1.6, “"Make
an instructions machine®, extends it to paper folding. Other
activities which involve a certain amount of TPR. include 1.4,
"Complete a @d", and 1. 5, "The Pied Piper-.

1.1 Listen and do: TPR activities

LEVEL All

AGEGROUP All

TIME 10 minutes

AIMS Linguistic: intensive listening skills, to
develop “"intuitive®™ listening, to present and
practise structures and vocabulary.
Other: physical co-ordination; acting skills.

DESCRIPTION The children listen to their teacher giving
instructions and obey them.

MATERIALS Usually none, though in some activities it is useful

PREPARATION

to bring in things to show the children.

Prepare a list of commands related to the topic or
language point that you are working on. Here are
some examples:

Suggestions for TPR

Classroom commands Stand up.
(adapt these to your Sit down.
own Routine) Give X a pencil, please.

Open/close the door.
Put, up your hand.



Body

Touch your  partner”s back.
Put your hand on your head.
Hold up seven fingers.

Verbs in general Eat an orange.

(mime)

Drink a very cold fizzy drink.

Prepositions Go to the shop and ask for

some chewing gum.

Watch a horror film.

Put your pencil on the floor.
Put your book under the chair.

Abilities If you can swim., clap once.
IT you can play the recorder,
stand up.

Physical Hold hands with someone with

descriptions brown eyes.
Touch someone who is wearing a
red jumper.

Comparatives IT Y is taller than Z. put up
your left hand.

IT my chair i1s bigger than
yours, clap your hands twice.

Likes and dislikes IT you like bananas, pretend
you are eating one.

IT you don"t like eggs , make
a face.
General  knowledge IT London is the capital of
(These can reflect England, put up your hand.
topics the children IT ice 1s made from water, nod
are working on.) your head.
IT a spider has eight legs,
clap eight times.

IN CLASS Start with simple commands and build up to more
complicated ones. It is usually not necessary to
pre-teach vocabulary; instead, demonstrate or let
the children try and guess what you want them to do.
You can ask the whole class to respond to a command,
or single out one child at a time.

VARIATION This is a version of a traditional children®s game

called "Simon says".
1 When you say Teacher says before a command, the
children have to obey i1t. 1T you do not say Teacher



