. X#ﬁﬁ??ﬂiﬂﬂ

COIIege

English Reading
NF2I5
IFIIR IR i#XilE

Advanced Level

E K/ F ¥ R RER/ BER BRWE

.I.-:‘_-,: ; L %
W) 44k £ s




c::-.l'."ege

English Reading

NF I8
WA I #X T

AL




NERE

(RS e ] 3 2 R S ARG R AR AT 09 o IR HE R ) 2 T T Y, % B
A2 A R e 2 5] 5 R 5 T e 838 A A B2, L R Ay e 1, 1 PR A B — 3 40 1 LA
i A AR, (8 T A A RO E ST R — R R B R, [, BOM R T A1 A S ) 3 g )
R | LA B A e ok () 5 S B, 4 o e SRk 0 R B O A6 e ) A 3 1Y D
i 6 ZUKF-.

B BERSE (CIP) 2R

KPR R TR B R 2 0, 0 . - EK
HE A il idE, 2021.8

FEERIR R TN E

ISBN 978-7-5689-2855-7

1.OK- T.OH- @i M. O3RE—RER
SRR —3 IV.DH319. 37
b A< P 4 CIP BB 52 (2021) 55 137054 5

KPR R
T m oA F E R
mfEiE. A8 TRt A B
HERM . JIGR  EEEH &
HR AR AR AT
R A, ES L
L BRI A SR 21 S
45 . 401331
1% . (023) 88617190 88617185( /)15
f5H.(023) 88617186 88617166
miﬂ:;hllp;//www.uqup.mm.cn
HFFE . k@ cqup.com.en (EHEPIL)
EEMREDEEE
BREMEEHSBEREAIER
HA . 787mm= 1092mm 1716 ED5K.12.75 =¥0.395 F
221 8L IR 2021 5 8 B 1 2REDR!
ISBN 978-7-5680-2855-7 FE{T.42. 00 7T

ABNAHR FETERSE0M, R A FEN
WRILERF , H B RN A A+
FESEHBMERERS, EELR



(R b R ) (LA P RFR A E ™ ) S AE 258 i AR b [ R g 25 32 SUE A
BT, A I3 b S i B ST S TR RS M, AU S E R R
A 4 b SRR ) SR ) B H A A A PR = e A O S T R ) 132 A R 3
K FRYBSE, N7 S E X LARRE R S 10, IR F 24 T o9 A b el i e o il il de i A Y,
TR KA SR DAY, ARSSBObE 343 Ry { R DT B D400 B R € A2 0 1 ) 132 3
W) wa b, A 8 AT, HmE Rl .,

—. BifEH B R

ARLEF 0 F B OC I K2 AR I 52 3] | AR HE S, SR eI i 5 B e A [,
o EE A W PLET | B 35 AR S Ak By Bt SCAR S PR e, 3R Th2 A A ST IR

=, EEEM A E RS

AEF M TS B B SE AR B | USRS — 8 & EE L BUIG IE 0 L RB6E IS 2220 2 JRE A i

=, RHAIEEEMNIERE

AR R T e R AR, B OGRS BALIRBE T A, O LA,
BB A S 100 B 44 55 D) , 4 PR B 35— 340 A ) B 0 e A, (T2 A v st )
AR MR R, 20T B A H HE B AR, (JC2E S ] A B 02 ) A IR B A Y
el A g, PR A 4R A5 8, | X0 SCRE A 4 ; (R SA D i R 2 A B 80 ) o 1 R 2 1) 1A 1
W ) 22 (R P G 5 B SO (Y 20 RS 4 B A 8 (R A5 B DX 40 S S OO At F) X ) 132
A ORGP %) A HE A T S T R 2 2R AR RN 25 G i FHRE T B AL R

M, s#mES5ZHEK

A HOR BEAS AN SRR T 2 A X2 ) S £ R R R (b [ S AR
-ty ) F DT 1] TS TR ) A ) 52 ARG O A 40 A A | O TR I Ay A ] i K 1Y) A
RN A AR, T Bl A A A o A ] R R W 3K B v R AR O S G ) ik
A B e 1 5 ~6 2K,

., RMREHEMEEES

AEHA TR HCA A L2 WA TR RS B 2]



2N KRSSERRRHSE

TEALEM R E LT D, H# S0 7 BOB iy 3SRk, Wl TR Z S F 6, R,
A ) A 7 L S Y SR

H T KA PR L3 5 JBUHE A BT 6, AT 25 0 (W] A2 2 A 2 b4 A, LU AL R
RHZIT5EE

B H
2021 45 H



Part 1 Reading Skill: Taking Notes «-:-c:covivissiesniiinsanssosessaciniosessusans 1
Section A Exploratory Reading «++--sseeeesssresmmmisimniiiiniiiniiins s, 1

Section B Trying Your Hand - eeevermimminnii. 4

Part 2 Reading Comprehension ......................................................... 5
Section A Reading in the Context «««s e iereeemimiii, 5

Section B Reading and Matching «+++«-ssessersmmsurssmniniiiinienicnnees 6

Section C  Reading in Depth  «rreereeemmmmimmmimiiiiiiiiiiiii s 11

Pathl [IETEIEEEN coresiibhiniinn st s bt i Gt saini i SRt il A i 18
Part 4 Guided Writing .................................................................. 18
T i T 20
Part 1 Reading Skill; Distinguishing Facts from Opinions ----:oeoeieene 20
Section A Exploratory Reading ««+-sessseessremssnniemmicniinniniie e 20

Section B Trying Your Hand — «eseveeeermesmmiiiiiiii 23

Part2 Reading Comprehenslen «erussmmumasammsmsivirs v 25
Section A Reading in the Context ---«rereneessanseranssrossnncsanesssnianense 25

Section B Reading and Matching «-+++-seeevmmeiiniiiiii 26

Section C Reading in Depth - 29

Part® TiAMEIRGAGH woesmmrsmmmssmmmansns s sssmssonmsssmmssmsge o esnpesns 36
Part 4 Guided Wrting - -eoeveeemieniniiiiiiiiiic e 37
] T S SR 38
Part 1 Reading Skill; Understanding the Text Structure «--.---eeeeeeieeins 38
Section A Exploratory Reading -+ esrevvsmrmreriininnniini, 38

Section B Trying Your Hand - 44



2

Part 2

Part 2

Part 2

Part 3
Part 4

Unit6........

Part 1

Reading Comprehension ...................................................... 48
Section A Reading in the COntext «««sw-seseesmmmrmrisimiiiieeiiiiis 48
Section B Reading and Matching —«s«seeeesemimmmmimmininiiiiii 50
Section C Reading in Depth ................................................... 53
Translalan sesss masncmasonme R ————— TP ——— 60
Guided Writing  «-vveereeemmi 60
.............................................................................................. 61

.......................................................................................... 61
Section A Exploratory Reading «-«cceereerrerrmsmmnimimiiniiiinc, 61
Section B Trying Your Hand «++eeeerimmiesmimniiniii s 64
Reading Comprehension ...................................................... 65
Section A Reading in the Context «s«-rsersrsesiemmmiumiissnsnesens 65
Section B Reading and Matching «~c-+srereresrsconncrensnioscnaccanaracnansnes 66
Section C  Reading in Depth  «wsereeesssmemniemnsinniiicin e 69
Translalion s vmmionac o mam s somaiaomms § s s ST T o vt 76
Guided Writing .................................................................. 76

.............................................................................................. 77
Reading Skill ; Identifying the Author’s Purpose .---coooooooeeeenn. 77
Section A Exploratory Reading —«««++-ssseeesrseremmmmmsininiiiie 77
Section B Trying Your Hand —«eeeeeeeerimmmmmmimmiiiiiiiiis 79
Reading Comprehension ...................................................... 80
Section A Reading in the Context ««r-creescrimecsmmaminaniiiiniinii. 80
Section B Reading and Matching —«++s ovusvmmmmiiiiiiiiii. 81
Section C  Reading in Depth  «+eseeesssieisiiimniiiniiiie s 85
[T R I ITIET oo iibiickinin e e e e s e e e e rols 93
Guided WIriting oo 93

.............................................................................................. 04
Reading Skill ; Critical Reading «-««+--eeveeremeimieniiiein, 94

Sectlon A Exploratory Read| ng ................................................ 94



Section B Trying Your Hand «e-seeeeermmmucitniimiiniiienicncsniens 96

Part 2 Reading Comprehension - oo 98
Section A Reading in the Context «-««-rsrsvesssommrimmmniimnsimmisrimniniea 98

Section B Reading and Matching «++-sseeesisrerinninniiinini . 99

Section C Reading in Depth ................................................... 102

Part 3 Translation «coooovveemimm 109
Part 4 Guided Writing .................................................................. 109
L T i s e T A S A TR 111
Part 1 Reading Skill ; Writing Summaries -+« eeemvmmiimimii, 111
Section A  EXplOratory REading, «-:--sssssssesssonssssussssrsemsemssssssessss 111

Section B Trying Your Hand ----««ssseseeeeeemeeemmnmniiiiiiiii s 115

Part 2 Reading COMPrehension -« - i 116
Section A Reading in the Context ««+«s ssrrrreisrmmnininiiiin, 116

Section B Reading and Matching ««reeseesrerrreraninninimmnc.. 117

Section C  Reading in Depth «s:veeeereisiimiminiiiiiin 120

ESIET TTTADRIRTIGI  conomastomosimn wolstiim W i s o s s i v o ety Sk 127
Pastd  Ciibdod WHIIDG oo s ssnmn s o oo s e 127
LIRE B i ciions o cthin ismen i im e A esosipn kit s A o ol anssoe i s s i 128
Part 1 Reading Skill; Using Reference Sources «----oeovvmmemieneinnann 128
Section A Exploratory Reading «««s«s«svesererseeimieiiiiiiiiiiiiii, 128

Section B Trying Your Hand ««s+-sseesesesimsmimiesniisniiininnsennes 132

Part 2 Reading Comprehension -« ... 134
Section A& Reading in the Comtent s sss s ses s s s ssas s s 134

Section B Reading and Matching «--«+----sseeemsmmimmminiriniini 135

Section C Reading in Depth s resuemrrerriemmismiiii s 139

Particl TranElEEN  ae e meevmmmsr s resmmmes e s soeenms e roews sy s 147
Pait4 Guided WHHNE - rovssssssseornsnssssrimrersasommnsasssnsenssssmsssssersaoreass 147

Answers and Explanations ............................................................ 148



Part 1 Reading Skill. Taking Notes

Section A Exploratory Reading

Example

Read the following passage and fill in the blanks with the words and expressions from the text
to complete the following outline of it.

A good modern newspaper is an extraordinary piece of reading. It is remarkable first for
what it contains: the range of news from local crime to international politics, from sport to
business to fashion to science, and the range of comment and special features (4#%5 ) as
well, from editorial page to feature articles and interviews to criticism of books, art, theatre

and music. A newspaper is even more remarkable for the way one reads it: never completely,
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never straight through, but always by jumping from here to there, in and out glancing at one
piece, reading another article all the way through, reading just a few paragraphs of the next.
A good modern newspaper offers a variety to attract many different readers, but far more
than any one reader is interested in. What brings this variety together in one place is its
topicality (Ff & 1£) | its immediate relation to what is happening in your world and your
locality now. But immediacy and the speed of production that goes with it mean also that
much of what appears in a newspaper has no more than transient (i} ) value. For all
these reasons, no two people really read the same paper: what each person does is to put
together out of the pages of that day’s paper, his own selection and sequence, his own
newspaper. For all these reasons, reading newspapers efficiently, which means getting what
you want from them without missing things you need but without wasting time, demands skill
and self awareness as you modify and apply the techniques of reading.
I . Introduction
A good modern newspaper is 1.

II. Body

A. First, it is remarkable for 2.

Examples:
a. news on local crime, international politics, sport, business, fashion and
science.

b. comments and 3. on editorial page, criticism of books,

and etc.

B. Second, it is even more remarkable for 4.

Readers can 5. from here to there, in and out glance at one piece, read
another article 6. , read just a few paragraphs of the next.

C. A good modern newspaper offers a variety to 7.

Its variety comes from its 8. , which result in transient value of what
appears in a newspaper.
IT. Conclusion

A. For all these reasons, no two people 9.

B. For all these reasons, 10. means getting what you want without missing

things you need and without wasting time.
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Explanations

While reading the passage, we may find it is well organized with the first sentence as the

topic sentence, and three reasons to support it. Then, the passage is concluded with two

points.

The key to the outline above is:

1.

2
3
4
5
6.
7
8
9

an extraordinary piece of reading

. what it contains
. special features
. the way one reads it

. jump

all the way through

. attract many different readers
. topicality / immediacy and the speed of production

. really read the same paper

10. reading newspapers efficiently

Reading Skill . Taking Notes

Taking notes helps you to read actively. If you can catch the key information of a

passage, and take notes, then reorganize them, it would be easier for you to understand

passages well. Notes are also important as input to the next step in the research process, in

which you integrate information from sources with your ideas.

Methods to use:

Outlining—works best when the material you are reading is organized.

Cornell Note method—divide your note paper into three sections: notes in the right
column, key words and questions in the left column, and a summary at the bottom of
the page.

Paragraph form—summarize what you read in your own words and include important
terms.

Mind maps—diagrams / summaries of overlapping lecture and text material.

Suggestions ;

Style / method of note taking should vary according to the material.

Short story or poem:
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m Read the entire thing once without taking notes.

m Write down your immediate impressions.

m Reread the piece, taking notes on characters, plots, etc.
e Scientific / technical material .

m Copy important formulas, terms, etc.

m Recreate or write down the page number of important diagrams or figures.

Consolidation Exercise

Read the following passage and try to fill out the following chart with proper information
you’ve got from the passage above.

The appeal of advertising to buying motives can have both negative and positive
effects. Consumers may be convinced to buy a product of poor quality or high price
because of an advertisement. For example, some advertisers have appealed to people’s
desire for better fuel economy for their cars by advertising automotive products that
improve gasoline mileage. Some of the products work. Others are worthless and a waste
of consumers’ money.

Sometimes advertising is intentionally misleading. A few years ago a brand of bread
was offered to dieters (17 274 ) with the message that there were fewer calories in every
slice. It turned out that the bread was not dietetic, but just regular bread. There were
fewer calories because it was sliced very thin, but there were the same number of calories
in every loaf.

On the positive side, emotional appeals may respond to a consumer’s real concerns.
Consider fire insurance. Fire insurance may be sold by appealing to fear of loss. But fear of
loss is the real reason for fire insurance. The security of knowing that property is protected by
insurance makes the purchase of fire insurance a worthwhile investment for most people. If
consumers consider the quality of the insurance plans as well as the message in the ads, they
will benefit from the advertising.

Each consumer must evaluate her or his own situation. Are the benefits of the

product important enough to justify buying it? Advertising is intended to appeal to
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consumers, but it does not force them to buy the product. Consumers still control the

final buying decision.

Negative and Positive Effects of Advertising

Positive Effects Negative Effects

Explanations
If we can catch the key information of a passage, and take notes, then reorganize them, it

would be easier for us to understand the passage well.

Negative and Positive Effects of Advertising

Positive Effects Negative Effects

It may respond to a consumer’s real | 1. Consumers may buy a product of poor quality
concerns.(e.g. fire insurance advertise- or high price. (e.g. automotive product)
ment) 2. Sometimes, the advertisement is intentionally

misleading. (e.g. a brand of bread)

Part 2 Reading Comprehension

Section A Reading in the Context

Read the following passage with ten missing words. Learn to guess the meanings of them
from the context and then select one word for each blank from the list of choices given in a
word bank following the passage. Each word can be used only once.

The bridegroom, dressed in a blue blazer and brown suede Adidas sneakers, nervously
cleared his throat when his bride, in traditional white, walked down the classroom aisle. As
the 1 minister led the students—and ten other couples in the room—through the familiar

marriage ceremony, the giggles almost drowned him 2 . But it was no 3  matter. In
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the next semester, each “couple” would buy a house, have a baby and get a divorce.

Inamost 4 course at Parkrose Senior High School, social-science teacher Cliff Allen
leads his students through the trials and tribulations (7% %) of married life. Instead of the
traditional course, which 5  on psychological and sexual adjustments young marrieds must
face, Allen exposes his students to the nitty-gritty problems of housing, insurance and child
care.

Students act out in nine weeks what 6  takes couples ten years to accomplish. In the
first week, one member of each couple is required to get an after-school job—a real one.
During the semester, the salary, computed on a full-time basis with yearly increases factored
in, serves as the guideline for their lifestyle. The third week, the couples must locate an
apartment they can afford and study the terms of the 7

In week eight, disaster strikes; the marriages are strained to the =8  point by such
calamities as a mother-in-law’s moving in, death, or imprisonment. It’s all over by week nine
(the tenth year of marriage ). After lectures by marriage counselors and divorce 9  and
computations of alimony (W&¥#%%) and child support, the students get divorced.

Allen’s course, which has “married” 1, 200 students since its inception five years ago, is
widely 10 by parents and students. “Bride” Valerie and her “groom” Cooper still plan to

marry in July, but, said Cooper, the course pointed out “the troubles you can have.”

A. dwells F. lawyers K. laughing
B. down G. opposed L. normally
C. supported H. mock M. real
D. out [. lease N. breaking
L E. unusual J. official O. rent '

Read the following passage with ten statements attached to it. Each statement contains
information given in one of the paragraphs. Identify the paragraph from which the

information is derived. You may choose a paragraph more than once.
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High School Students are All about Computers

But Get Little Instruction in Computer Science
Their lives swirl in technology, but the nation’s high school students spend little time
studying the computer science that is the basis of it all. Few are taught to write lines of
code, and few take classes that delve (#£%%) into the workings of the Internet or explain

how to create an application.

In a world that went digital long ago, computer science is not a staple of US education,
and some schools do not even offer a course on the subject, including 10 of 27 high
schools in Virginia’s Fairfax County and 6 of 25 in Maryland’s Montgomery County.

’

“It’s shocking how little there is,” said Rebecca Dovi, who has taught computer science
for 17 years in Virginia schools and is an advocate for more courses statewide. Even
when schools offer classes, she said, there are relatively few of them. “You might have

one person teaching it in a school of 1400 kids.”

Though computer science can lead to high-paying technology jobs and boost skills for
a variety of fields, many students get little exposure to the subject in class. Across the
Washington region’s school systems, fewer than 1 in 10 high school students took

computer science this academic year, according to district data.

But, slowly, that might be starting to change. Spurred in part by national initiatives,
some local districts are urging more students to take computer science courses and trying
to address a glaring gender and racial disparity (&%%). By next school year, school
leaders expect more computer science courses in Montgomery high schools, more
enrollment in courses in Virginia’s Loudoun County and more schools offering classes in

the District.

Charles County, Md., with 26500 students, has committed to bring such learning into
every grade starting in the fall, in partnership with the nonprofit Code.org, which works
to increase access to computer science in schools. “We really believe the skills they will
get from coding will help them in whatever career they choose,” said Charles County
Superintendent Kimberly Hill, who pointed out that such learning requires logic and
“habits of the mind” that have broader uses. Computer science is not just for math

whizzes (#74") and techies (FH k) , she said. “Typically it ’s male. Typically it’s white



KPIGEREHN R

[G]

[1]

male,” Hill said, adding that it begs the questions: “Where are all the girls? Where are
all the African American and Hispanic kids?” Under the county’s new plan, she said,
the thinking is, “You can learn how to code, like you can learn how to read and learn

how to write.”

Among the reasons many schools do not have computer science:It is not a priority core
subject, and computer science teachers can be hard to find, with some drawn to higher-
paying tech jobs. While an increasing number of states allow the courses to count as
a math or science credit, they are usually not a requirement and are sometimes viewed

by students as boring or intimidating.

Many parents mistake the computers they see in schools—and the seeming ease with
which teenagers manage their devices—as a sign of computer science understanding.
“These skills are as fundamental as algebra (/X %(),” said Marie des Jardins, a
computer science professor at the University of Maryland Baltimore County who is
leading a project to train 100 computer science teachers in Maryland and the District
over a three-year period. During the next decade, about 70 percent of new jobs in
science, technology, engineering and math fields will be for computing professionals,

des Jardins said.

“There is not a field right now that computer science doesn’t contribute to or support,”
said Chris Stephenson, executive director of the Computer Science Teachers Association.
Still, she said, “most kids don’t have a chance to get introduced to this content in high
school, and the kids that are least likely to have these opportunities are in high-poverty,

high-minority schools.”

Hoping to reach more students, especially girls and minorities, Montgomery’s school
leaders also have signed on with Code.org. Ten county high schools are slated (%5 ) to
offer more-engaging courses that go beyond programming, with inquiry-based learning
and topics such as the Internet and human-computer interaction. “As a school system
and a nation, we’re stuck in a box where computer science is not what we teach kids;
it’s just something that you learn maybe later,” said Pat Yongpradit, a former
Montgomery teacher who is director of education at Code.org. Code.org has brought

widespread attention to the learning gap, first with a video early last year that went viral
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(7 Z 1% # )—“ What Most Schools Don’t Teach”—and then in December with
a week-long “Hour of Code” campaign that drew in millions of people worldwide. The
organization has partnered with an increasing number of school systems nationally—32 as
of this month—providing professional development for teachers and new -curricular

materials.

[J] In Rockville, David Silversmith needed no convincing. One recent morning at Thomas S.
Wootton High School, the 17-year-old senior was puzzling over a line of code for
a computer-based game of Connect Four. Silversmith had no plans to become a
computer scientist but decided the class was important. “I think whatever profession you

do nowadays,” the Maryland teen said, “it will definitely help.”

K

[

In D.C. public schools, new courses are offered this school year at six high schools and
another four high schools will get computer science classes in the fall. “The kids like
these classes, they’re showing up for them, they’re engaged,” said Anthony Priest,
a D.C. schools program manager. The District’s H.D. Woodson High School made

computer science a requirement for all ninth-graders.

[L] There are smaller efforts to expand computer science, too. In Fairfax County, teacher
Dan Tra jazzed up a programming course with lots of application development, worked
hard to market it, and got about 130 students to take the class at Falls Church High
School this year. More than 40 percent of the students were female. Falls Church now
has a Robotics Club and a Girls in Technology Club. More than 20 students entered
a hackathon ( %ift 5$i#s) in late March, some winning honors. “In our school, there’

s a thirst for it,” Tra said.

[ M ] Computer science courses are poorly tracked nationally and often misunderstood,
experts say. Many people confuse courses about using computer software with true
computer science, which is about creating and problem-solving with computers. The
most reliable figures about computer science’s reach into high schools come from the
Advanced Placement ( AP) exam. In Fairfax County, which has nearly 52000 high
school students, 740 students took the most recent AP exam in computer science. In
Montgomery, with more than 45000 high school students, 521 took the most recent AP

exam. There were a little more than 600 exam-takers combined for public school



