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Manual of Integrating Teaching Thinking to Primary English Classes
in the Context of Key Competencies is published at a time when there are
global recognitions of the need and importance of thinking skills into the
English education curricula. In 2017, nurturing students’ thinking skills
was explicitly stated in English education curriculum for basic education.
Despite an overall positive response to the new learning objectives,
how to integrate teaching thinking into language classrooms has been
in discussion by both practitioners and researchers. This manual has
provided teachers some practical answers and useful examples on “what”
and “how”.

The knowledge of thinking skills was identified as a main factor of
integrating them into language teaching. Working with language teachers
both in the UK and in China and postgraduates attending my module of
“Thinking Skills in English Language Teaching” has consistently confirmed
that to integrate thinking skills into language classrooms is more than
adding a few tasks into a lesson plan. Teachers need to understand
what thinking skills activities look like so that they can design activities

that require higher order thinking. This manual provides a useful tool for
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teachers to assess the expected level of cognitive requirement of activities
they have designed or in a textbook based on revised Bloom’s taxonomy.

Increasing research shows positive effect of teaching thinking
on language learning, though concerns were repeatedly reported on
appropriateness of introducing thinking skills to primary school students
due to their limited language ability. As an outcome of collaborations
between researchers and school teachers, this manual presents workable
examples of what can be done with primary school students. Content in
each unit is carefully planned. Activities are organised coherently and
progressively in order to prepare students for thinking skills embedded
activities. Relevant learning contexts and language support are also
considered and provided to enable students to carry out activities,
including language to express thinking.

Another revealing feature of this manual lies in the design of the
activities. They reflect good practice in English language teaching and
those promoted in recent English language reforms. Last two decades
has witnessed a number of new reforms, including promoting student-
centred teaching approach, emphasising on developing students’ learning
strategies and problem-solving abilities, and ability to use English for
communication. Teaching of vocabulary and grammar rules in this manual
concurs with learning through using language for doing. Reversing the
usual present practice and product teaching sequence, students are
encouraged to work out meaning or rules themselves through comparison
or contrast or problem-solving activities. Comparison and contrast are the
basics of thinking skills.

Various interesting and current visual images suitable for young

learners are used to motivate and encourage students to think in English. A



F ()

number of graphs or organisers are available to nurture students’ thinking
and help them carry out problem-solving and decision-making tasks.
Developing thinking skills embedded language teaching materials
requires time and effort. This manual has done the groundwork and
provided a lot of creative ideas and practical suggestions and examples, in
particular closely linked to topics in the teaching textbook used by majority
of primary teachers. These ideas can be adapted to other contexts or
levels. Congratulations to all the teachers, students and university lecturers
who participated in producing this wonderful manual. Well done! | sincerely
hope that more teachers will join in the explorations of ways to integrate
teaching thinking in language classrooms. | am looking forward to more

examples and practice.

Mei Lin
Senior Lecturer
School of Education, Communication and Language Sciences

Newcastle University, UK
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By the end of the lessons, students will be able to
e Hbp:

1. understand conversations in the textbook, describe places they know in
daily life (e.g. bookstore, cinema, science museum, post office, hospital, etc.) and
what they can do in these places;

2. give guidance to others about how to get to a place and ask for directions
(How can I get...? It’s next to/near/behind...; Go straight; Turn left/right at...);

3. explain the reasons why they like going to a specific place and express
corresponding feelings;

4. comprehend the meaning of the story, analyze the main content and
structure, and apply the knowledge and language in the story to writing about
their own ideas in another situation.

AR Hg:

1. associate geographic knowledge and life experience about directions
when giving guidance;

2. work in groups and collaborate with others to finish tasks related to their
daily life about places and directions;

3. strengthen their higher order thinking skills: analyzing and creating;

4. design objects with creative thinking and judge with critical thinking.
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Part One Listening and Speaking

it Z b Part A & B Let’s Talk
e 8

Step1 Listening Comprehension

1. Listen and choose the right answers.
Part A:
Where is Wu Yifan?
A. In the museum shop. B. In the science museum.
Part B:
Where are Mike and Wu Yifan now?
A. In the bookstore. B. In the cinema.
2. Listen and match the items with the related places.

C. In the post office.

C. In the restaurant.

POST - ]
OFFICEj aa
R ! .

6A
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3. Think about the reasons why Wu Yifan wants to go to these places, and write

down reasons below.

(1) Wu Yifan wants to go to because he can there.

(2) Wu Yifan wants to go to because he can there.

Step 2 Preparation before Speaking

1. Write down what you can do in the following places. You can list many

things and you can also add more places.

i Science Post i
Bookstore | Cinema . Hospital
Museum | Office

la
read a eat P . Y buy see a
with )
book popcorn stamps | dentist
robots

2. If you can go to one place above after school, which place do you want to go
to, and what is your reason? You can use one sentence pattern below and fill
in the blanks.

I like to go to because

I want to go to ,so I can

I want to go to and I don’t want to go to ,
because




Step 3 Speaking and Sharing

1. Work with your partner and recognize the places. You can also put 2 places

you add from Step 2 in the map.

8 Sl

2. Tell your partner what you want to do, and ask he/she where you can go to

meet your need.

_J
You

I want to

Where can I go?

N

\S

Unitl How CanI GetThere?

/

Your Partner
You can go to

\S
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3. Decide a starting point on the map, and ask your partner how you can go to

the place you want.

: Language Kit
. — Where is the ?

— It’s .
— How can I get there?
— Go and turn at the N

_____________________________________________________________________________

4. Write down your conversation.

A:

S

7

A 1.5 hrs
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