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FHZORTFR: Tl AERMAARIE RN SN SR 2
TRARKOIGES DI, F5. THARHX SR i sUE 2R %
GBI B L R, ERE . M6, [ SR B #
FAT RPN, BFFTFA T2 . BT, &%
FOZI Gnfer 6 2 S B b B B B R R C 2008 B RTSEIE T = #E
FURYEE o DRI, 30U % DI A0 Ay i S 4 R O B 1 7 7 R i
e AT HEHFMBRSHIRELCE, RAEZUTHA SRR, IMNEEFES
W9t RRAT R 51 2 T 2 SRR E TR E "R TR IR
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XEMN Y4 EIRE S EE A BUEA L Jim Scrivener, Scott
Thornbury, Adrian Underhill % 4% %, HEHNREHFT A LR, &
W|E i, XELR, FEEAEOHEEE WL -, 26HEIMNE
FOM AT R ABLAR , A 01 IR AR B = X R B AE T
S5, A B FRIEEIN EIEL AR RENFETS
bl

A\ B R A2 E A SR SOM T A B LR R R,
A New A-Z of ELT: A Dictionary of Terms and Concepts,; Sound Foundations:
Learning and Teaching Pronunciation; Learning Teaching: The Essential
Guide to English Language Teaching, Teaching English Grammar: What
to Teach and How to Teach It .
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(BOEEREY: B AS5EME) ( Teaching English Grammar: What to Teach
and How to Teach It ) —H5& “ZFIRMRIGHEHIMAS" FH—A . AHIEE L Jim
Scrivener, 7E_if# . Wi, FURRHISFEEAE FREAEK ., A HREKEEEEH
¥, RERMOFEAMA: B—, FERIEBEEEEREIET, 55Xk A M
DU Y ] B SORS MY 2 AR . X HEH R 5 3 375 S0 ) 2R 7 X ABeE
M. B, BRTREKE BT AEI, BB T EERHHEGRIE
FIUR RSSO TR ue i, BB EAR, IR, XX —LR B th
SRARY, THEBWREZR R, 51 F80HE A" R " CGERWE), ¥
PL W B M (RTREEN S EFEESRA L), £ERAM “H” &
e “dfa” (R RIBFIEERE ).

IHERIEGEE T AR RO ERHRNS, ML, MY RAAE
o A A RV, B BR Y TE L R AT DA sUERR A iEA] . L, i EUER UK
MWHEIEF I RE B RREENEM, HELNAR— A ARZM IR, &
ERIRL AN A RTELHEE B B RRETREE¥S . F40. AX/MAE
B, ABFEHNES T RIEEEEE PN LB PN A . B ERRE
B FTRERIA MR LHF T o BATE % T3 0 3 X iR T XA 5 iR A



gk, WX ZM 17X R —fReE B R A d & 8 CAThRE (U HEEFTIEE )
MR SN, B, BAIBE A £, SFERSIAENERL, R
R A FLI B8] B9 725 (U begin 2 {7 began, blow ZE1 blew ), {HE1EE /D5 i
EZRERE LRI EREMBHNCEAHESENSESRE. A [ B:
“Are you a teacher?” B [H%F: “I was.” 1REARE, B WLZHG, (HEHAAHR. M
AR AR A R 3 3hiz Al £ FORFER R R S FAERFER
5 X FED: “No, I’'m not. I used to be a teacher.” -1, #HTXAYE X ¥EJ hWFEEKX
o AOEOMEZ T HATER T RARSEHATMEFLE LIS, & LARIEFEFPHE
N1, 0 “My friend John is always borrowing money from me.” Bt/) &4 & ifii
5., H—M=L “... always borrows ...” Bin], {HiAbiRiE AR THRIKFRER, KN
s AR M T T R, FRRIERACLFRT, RATEH 21 “Today
we’ll be visiting the new school.” T A& “... we'll visit ..." ; £ )i “How are you
feeling today?” T4/ “... do you feel ... 77, B2, WHiERENRENF S RIRN]
o B FENSRE— DT A AR AR H R A B A, AT R
UEEHE MR, HEBEP LA, ln, A5 57 HIHME— &4 (First
conditional ) FRLI SERIES, Bk T7E “Form” #4328 If clause 11 Main clause £
Z5¥95h, BFE “Meaning and use” s BIESI%E | HiEE T — R RERIR Y &P
B, g RmESs, m, g, AEsGHHES . FiTRE . IR S
g5t WRIEL% . 1EEME RS A th T R A .

(1) If you pick it up when it’s hot, you’ll burn your fingers.

(2) If it works, we’ll make a lot of money.

(3) If you don’t leave right now, I'll ...

(4) If you lend me the football, I'll lend you my bike.

(5) If the lever moves clockwise, I think the gate will open.

(6) Ifthey are all here, then there is nobody at reception.

(7) If you press button C, the machine will switch off.

[N H W EEBCE, RINSBFAS I X BT, REEET
“ERAIT (EARRE, WRBFER) BB T, FHitt, MiEAHE,
FEGEA JCHAT 5 P oR I i TR R R R N R 2 N K
HU R G4 S R RS . WAl RATEEREED, @

W RAEESR ., BARIER DS —ERT A, DR nag, 8
Sl SHREETEH, TEEd R0, LEAENGA BRLRER
FE, WAIRGER . ABERERE T F R BRI SR GRS, EIE% i



FIREA MG 5L, Hln, AH% 15 ERERFHH (Superlatives ), Hr
f9 “Practice” AT 11 MidEsh AN, A FEERET AR REL . AE
A R AR NE R ERE, AP —T17% 308 Comparing in the classroom:
Get students in small groups to make superlative sentences about themselves. You could
help inspire by giving out a list of possible nouns + adjectives.., Xl # A HIKFEHE
A I I 25

gk, ABER—AFEEMR NERT, NER-ABEBCEEEM—NED)
EME. AHILaHE 70 F, §-FTHES - MERARIE (AEEL) X5,
BUMVER, @RS, B TAFENRSERAS, 20 BHEA8TE, FAKXE
SRR B E A E R BT, EHEmS M mEREL, B
Kit, TS EMBEAE KRR M EER P i B R AR R R,
RIENRE—HNBRALH, HETAREETRED BENREZRNL. 25,
FEEE X IR E G2 ) FER A TR A, R NSGEEE P AR R RR (AR
FRRRASMABE ) MIERARAEE / BYE2E S CIREIshSAE ) WA,
AR A PR — S (R SR

—. 22U FEFZER

YERE S AR — D EEZA N, SOEEEA HCRIRR., WA BT
POEIRE AT B, AT BRI R ENBEAEEER
WG AR AR TN, Bia)F o B R E DA AR R R4
(HIEHEFRZ A “parts of speech” ), FEiFialk o 9125317 ( content words ) Fl
HEi ( function words ) Pifh, SciRlfufffial, Ui, AR, shiasE. LRI
s, BEEE AEHSMIET B SR BSNE. BiRafEEE. /16, Eib6
%, HEREAEZE, BPITEZEHINEREBOR REE R, AT,

AP HEEPERGAEMCHASE. ZERE 135, 5HRELFEN R
%5 % % ( Singular and plural ), A %41 5 A A] ¥4 7] ( Countable and uncountable
nouns ) 1R FE it 19 445 ( Containers, quantities and pieces ), {817} %8 4—7 %%,
43 ) B £ k& 12 4% 18 5 ( Subject and object pronouns ). 2 & 11 ( Reflexive
pronouns ), #F{Xifl ( Possessives ) Ff§/~{CiH ( This, that, these, those ), X451,
Al R 13—17, 27 3. HApS 13 WIEHE A A EF ( Adjective order ) ; 2
14—17 E 4L AP 9% ( Comparatives F1 Superlatives ) ; &5 27 &9 K 4 i
fliA ( Adverbs of frequency ).
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hidf W EE, A4S 21—26 8, 28—55 3, 60—62 3, 64 T, 68—69
B, 40T, HTE&PFZHREE. SKIAETNE, shialh 423 EMIGEZ |
FSEORRRZE T, I RSB L O B RO R 0 B 1) 1] i
FINART AR R = &7, BB, 88, . HEhm ', APEE T —HRH
TERF( 45 22—25 85 ), B7ESFTII( 55 28—30,49 B ), — it £0F (5 31—35 8 ),
i R EATRE (5 36—37 75 ), BRESE LAY (5 38—40 % ), BULESE AT (58
43 55 ), BN (5 44—45 55 ) ME R (55 46—48. 50 5 ). BAM
R EBAERLES 60—61 F. SN 51—55 F (5 55 FEXHEEshiR
T—ANEE),

Ay 3 A 1R S A M A A AR TN . AN, ARExTaEA A A
AEMRZE, AHE K TEA2) SR —uE s, mAAm (5 56—59 % ).
KEMA] (5 66—67 %) %, B, APAEHAERLAR EHEMERRL,

T

AR RRETEHAER W, TENR, SRS KRELHR “Form”, RIXE
—EEAR M SO RO ALESS . [FRY, “Form”™ oA {U2BUEEAMM, B
TAERAEE], B FiEEE. B, % 1 # “Singular and plural” 4 “Form”
g3, XL B4 ) BRSO A SR AU A A AR ML AR AL RS T T N A, A
754k add -s (e.g., an umbrella — umbrellas), add -es (e.g., a watch — watches), -y
— -ies (e.g., a dictionary — dictionaries), W1 A ¥ W 25 1€ 0o — ee (e.g., tooth —
teeth), change the vowel sound and spelling (e.g., man — men), no change (e.g.,
sheep — sheep) 5.

A GRERL AR AR 2B, AR T 2t A “Presentation” #4r, #{it
Bk, ATERAER 7 NS Sh RS B AR 23, MR RN, RS
(Rt T AR 20 BEA B T S A Sl A 06 SRR, 30 31 T o S e 1 3l e ) RO
PR ERH , 25 #0m LAAE R BRI B ESE5] . Flin, %8 5 & “Reflexive pronouns”
1Y “Presentation” FHRML T—A~2Z % “Idid it myself!” 3% sh A Bh BN 5 B i
BRI — i AR . R bR TR S IR

(1) Show students how to make a very simple origami model.

(2 ) When all have made it, hold yours up, look proud, and say “I made it myself.”

1 5841, 2 W RAREhiARSE, (H53hiRnS .
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Get students to hold up their models and “boast” to their neighbour.

(3) Get everyone to hold up their models and model / drill “We made them
ourselves.” Get half the class to hold up their models while the other half points and says
“They made them themselves.”

(4 ) Get students to practise questions and responses with lively intonation. Model
each sentence yourself first, get students to repeat and then try saying it in pairs as
question and answer.

(5) Get students to think of and ask new questions themselves.

H EARRA LA, BRRE—DAERW R RR/NGS), BikAEE ER A AR
[P —AN4ECHL, HFEMEE TIEEBEAE R L. REEMBRME. B,
ARHLRFA A O, B AULE 1 made it myself.” L, FEAGH “We
made them ourselves.” B “They made them themselves.” HLif, #BJEXTELSCFIFFT
A, HK, XEEARE LM T ERAE (1, we, they 55 ), FEHUIA ( myself,
ourselves, themselves %5 ) DA K FAEACIE N BACFE AR R s [RBF, B0 T A&
B (55 4 B PREENER ). BfE, W2 280% 3 8, REMREEAM
THEIN: EE 4 B85 5 48, MBSO )ik B A4 A F A4 iR, H
AT EE@BBR . Wi, @EGEREESEARMDTE SN, WA EsHBHH
REBEZMaHMEE, —EXAHE.

“Presentation” ZJ5J& “Practice” 4>, X HB4r4E “Presentation” F/FMER T
FLME SRR, BIRTE S L REHAR ST AE “Presentation” F/MITHER
K, EEIE. BN, EEME AR IR WM. S TR A O BT IR
FH R SEPRE SN LA R 16 LA -

7t “Presentation” Ffl “Practice” ZJ&, il /& “Concept questions” F1 “Meaning
and use” . X PN FESMABE T 1 # X AR T A 0 RSO AL RGR A . 1
A5 AXFANES, WS ETRARE: —RERRIRNE T EE R
& (concept ) FRAFAUMERS; —RIEEMVINFEI RN THEXHER (use)s

B ELE R AR /EE /2 “Watch out for these problems...”, Xf2&4: % H B HHR
PR PR I B T R A ) RS 2 5 . oy b, AR AIER AR RES
AR, (B LEEAI AR R TRATR BRI . RIS (R R

=, HFEEPRHEMIA

FIRECE AT 43— AR R B A SR M R B0 . R A Y
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MEBEN E U R R IR R M IEERAE IR, — B RR LR
Y2 S ADGE oA R SR LA M N 28, TRER M R mT B A 3R 5 DLE
BIFFEREREF N . WX MER, HHEED R RRSF E 25
TEIEE MM, MARER T RANEE L. WiEmBEMRA N E SULFEDE
Bk PRI B A RS, REMEHMESMARTE . UERE—FMEEER
BIERARENES, MIEMFREEERHERFERT, Ba, ZEEEF
> 1 5 B () S B 2 A vp R B AE X BB E R S M A R BR TR R AR . R, DA
Baik A BRAERE S RS REAIRT, U HERRE, JURER—I8E
FIR A A R T A 22 et

T —G TR, A5 61 & “Causatives” i “fEHE"., XF
B E AERIE . DUBPEFE, REREMIEAARE. A4 aHmMaiEssH
J& “subject + ger / have + object + past participle” ( Il Jean got / had her hair cut ). i
DUBAERBHFEIME XS, GEASEEFSH MR 187 —3mBHERC.
fltn, DUBEASU “HbEES Ak R T, mORE ey kAT, ik, X
BB SR T B E R R DOEAERE E3)” EURHETS
W EMESR, JESAREET, REEMRA . M T RRE S 45 LR
e, AHAX—FEAE “Practice” #4574 T6%]: Can I have some champagne
brought to my room? / I’d have my dog walked. / ... #IH7ESE F2F 4 M5 HH N B 45>
Ja . AWAES P ETRIMEIE I — N FEIRNT LR A B AR S DUE
FakAIH (BIRD B “fiEh” FRie) BDUERT (40 “RT LUK Ak B9 B a1ng 7
AR “RATLLEFREXBIREREIG? ), FibE4BEREE, w4
BE AP HE N B . DUBTEIRF 450 EMXFhESR .

BZ, HTFABHFAREHRERLEEINME, An]REL L% E2DHE R
IBER—MEEAR EMEXESR, At ASS RBEETEEERT S¥
H B PIFNE SRR R — AR B R EARARE. MstRd, ERA
WRRFERYE R (BPDGE, BiFERMERERE, THESHENER ) TE
EEH AT TSR

EEAMIARRMEE S 5EEFS)

BR T REIGE TR IE MR BCF A RFIRPE RIS, IRATTE RLAE A A 1556 Bh v &
BoEnt, RIS F AR ARENFEI R, R SHEE . &
P2 5] BE XTI AR B AMERRIT R4k . R, (RURSFIE S5 R b ) £



SHER AR AN TERE ST RN . fhE . MIEEED. HEEE PRz BE
Miit, &FBCAERE R OCH SRR AR AR E T, PR AR
ML, FeAEeIA; Wik = MM ST R, WS RBCAA M T RZIEE
ME AR TEIE R A CiFmEARAR, INRETR, MU=, FFEE &
AR A R . T TENA =AM TR R LA PI AR 5 77 KA B R

(1) He suggested that passengers (should) be more patient.

(2 ) The officer ordered that all soldiers (should) stop talking.

(3 ) The teacher required that students (should) put in more efforts after class.

WRBM AR ARZ2ARX =0 F, W ZREAE TG

Bio LA AN R, IRATEVF T R XA A TR TR S EOX B AR FE: “The
flight had been delayed for six hours. Passengers were getting increasingly anxious and
impatient. Tom, one of the passengers, received a text message from the airlines reading
that the flight was to be boarding in 15 minutes. He then suggested that passengers (should)
be more patient, as they would soon board the aircraft.” SCREMCHFE 4 By F2# £ 3
fif# “suggest + that ... (should) do ...” 7EXEMAIESEHME L, W, FA1dRA
AR 55 S0 B A B ) AT —RE AL BE, (B7E X RS2 T B B R, AR
ST B A B 4R HE A FRAR AR AN T, AR 22 2R A iR A G Y
P4 A, B = 4] 0 B suggested, ordered il required J5 T #5 FH T “that ...
(should) do ..." MYZEHY, X = shid bR EERS S T — A EEEEN A, FEHE
B, =Ashim s I R e AR & A M E SRS, AR BEC &7 itk
oS WRXFERIEM I RSP RES AL, MAFEERE - R=, L
i} demand, request %At Al BE LA RIFERY I, ABAERS TR PIEWEER
Mo ST A9t T ERE AR ST B E A A RS . X — R AR MR,
FFHE A C IR BUF IR P O P
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About the series

Macmillan Books for Teachers

Welcome to the Macmillan Books for Teachers series. These books are for you if you
are a trainee teacher, practising teacher or teacher trainer. They help you to:

¢ develop your skills and confidence

reflect on what you do and why you do it

inform your practice with theory

improve your practice

become the best teacher you can be.

The handbooks are written from a humanistic and student-centred perspective.
They offer:

e practical techniques and ideas for classroom activities

¢ key insights into relevant background theory

« ways to apply techniques and insights in your work.

The authors are teachers and trainers. We take a ‘learning as you go’ approach in
sharing our experience with you. We help you reflect on ways you can facilitate
learning, and bring your personal strengths to your work. We offer you insights from
research into language and language learning and suggest ways of using these insights
in your classroom. You can also go to onestopenglish.com to find related articles and
teaching tips from many of the authors.

We encourage you to experiment and to develop variety and choice, so that you can
understand the how and why of your work. We hope you will develop confidence in
your own teaching and in your ability to respond creatively to new situations.

Adrian Underhill
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Foreword

Teachers frequently need to present new grammar to learners and grammar
presentations are often at the heart of language lessons. This is part of the current
general ‘communicative’ methodology, and is embodied or assumed in most current
materials. Coursebooks usually provide ‘ready-made’ presentations, but teachers
often want to strengthen or supplement the grammatical explanations in order to
meet the particular learning events in their own classrooms. And when other materials
like a reading text or an online activity are being used, there can be multiple situations
in which further elucidation of a grammatical structure may be required. When this
occurs a teacher has to decide whether it is appropriate to deal with this and if so how
to insert it elegantly into ongoing work, and whether to do it now or later.

This places a constant demand on teachers to identify quickly:
1) the new structure and its possible forms

2) the meanings imparted by the structures in context

3) the core of what the student needs to learn

4) and then, crucially, ways to present and practise the structure and to check
that the core concepts are understood.

Teaching English Grammar: What to Teach and How to Teach It aims to help
teachers meet these demands by offering quick access to key aspects of
structures, ready-to-use presentation ideas, contexts for first and subsequent
exposure to new language and insights on checking understanding.

Teachers with less experience often struggle with providing contexts for the new
language they are presenting, and the activities here aim to provide simple and
effective situational contexts for such language at this point in the lesson. This is
important, because if the situation is chosen so that the human meanings conveyed
within it are compelling and transparent, then the meaning of the grammatical point
can almost ‘teach itself’, reducing the need for verbal re-explanation from the teacher,
and allowing the teacher to attend to the practice of the forms of the structure.

At this point the teacher faces a second challenge: incisive checking of learners’
understanding of the language point. The agile selection and use of concept
questions to do this is also a crucial and often elusive skill for a new teacher to
develop, the lack of which easily leads instead to a habitualised over-reliance on
the misleading question ‘Do you understand?’ The illustrative concept questions
in this book aim to help teachers to develop their confidence and facility in using
these to check understanding.

More experienced teachers will be able to use the material here to review and overhaul
the texture and elegance of their repertoire of presentation activities and approaches,
streamlining their approach and developing their confidence and effectiveness.
Adrian Underhill

Series Editor
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Iintroduction

This book gathers together practical teaching ideas and key information about
language in order to help you prepare and teach grammar lessons. I hope that it
will save you time, energy and stress and help you to feel more confident, well-
informed and one step ahead of the students. Modern coursebooks are generally
excellent but sometimes we (and our students) feel the need to step away from
their texts and exercises. Rather than using coursebook material to introduce a
new grammar point, you may want to do a ‘books closed’ presentation on the
board — or add in an extra practice activity. You will find lots of ideas here to help
you present and practise grammar points.

Presentation

The Presentation ideas in this book usually involve the teacher upfront,
introducing and modelling language items, possibly using the board. They are
particularly suitable for working with language items your class has not met or
studied before. Many of them involve creating a context or situation which will
help to exemplify the meaning and use of the target items.

Practice

The Practice ideas are based around students using the language themselves.
These sections list a range of possible ideas you could use to practise various
features of meaning and form. They are not intended as a sequence of activities
to be used in a single lesson. Select the idea most relevant for your lesson and
your class.

It’s worth noting that this division into presentation and practice is somewhat
arbitrary. Many teachers prefer to introduce new items through activities that
involve lots of student language use and less teacher modelling or explanation.
Depending on your own teaching approach, you may find that you prefer to use
ideas from the practice sections to introduce new language.

All the teaching ideas are given as quite brief notes. There are many steps that I
do not mention and I have to assume that you will fill in missing details yourself —
and in doing so you can start to make the ideas your own and more relevant for
your class. For example, to avoid repetition I have not usually stated that you
need to use concept questions in presentations or that it’s important to focus

on form — but please assume that both of these steps are usually necessary. The
Presentation sections mainly describe situations or contexts to help you present
the meaning and use of the language. However, you will invariably also need to
focus on the way that the item is structured, even if that is not explicitly stated.

You may find that some ideas seem unsuitable for your class as they stand — but
I hope that they can still inspire you to think of other related activities that are
suitable.



