A &tudy on

Chinese Eng




gu i N A5 04
473 iﬂiﬁ

&S

X & &

A Study on |
Chinesc Engli@lﬁ‘
Majors' Interculture
Communication

Competence

‘—iviﬁ F M, 069
2EEHEEBHRS G




BHEMME (CIP) ¥R

JiE ANA B SCALAZPREE J19F45E = A Study on Chinese English Majors™ Interculture
Communication Competence: #3/XZE . —IbET: HHRMFUHE kL, 2019.5
ISBN 978-7-5130-6291-6

[.O% - 0.Ox-- WM. OFFEFR—IE—AABEHFR——FPE—3E3C V. DH319
o [ b AR FE 4 CIP $idig i (2019) 28 102806 =

HEE T

A5 A AR R AR BE R 9 1 e [ 8T M R A B 85 SCAR A PR RE X 5 i 5 SC
WACPRAE S B TR Z K R AT T FLEAS, 73R R R ih %l e fe fit— e i
(EE-

RERE: FEK SRR HE R
HERIT: #EX BAEED®I . X%

RIENFTBEXUZRENAR

A Study on Chinese English Majors’ Interculture Communication Competence
&

HAREAT: =@ 7 4ok 3k AR THEA B db: http: //www. ipph. en

# Hbe dbECHIERE XA S0 Skt BB %§: 100081

EHREIE . 010 — 82000860 #% 8541 FEHBPFE . wangyumao@ cnipr. com

RATHIE: 010 —82000860 % 8101/8102 EITHEE: 010 —82000893/82005070/82000270
R bR R AR A BR ST A A 2 . BN LEAE . B ERE KA
P Z&; 720mm x 1000mm 1/16 2] . 12.25

hE ke 2019 455 HES 1 AR Ef W 2019 4E S H AR 1 YERK

F ¥ 23 TF E - #r: 50.00 oG

ISBN 978 -7-5130-6291 -6

HRIER LR
WMAHEFREE, FitHFRER,




PREFACE

This book is based upon my Ph. D. thesis passed with excellence in the year 2014
when I was in Malaysia. The following topics will be briefly covered in this preface: sig-
nificance of the book, research objectives of the book, organizations of the chapters,
and my gratitude to the people who helped me in finishing the book.

Firstly, the significance of the book. It is well known that people of different cul-
tural backgrounds are now living in a world that is highly interdependent and globalized.
Therefore , Intercultural Communication Competence (1CC) becomes an everyday neces-
sity for a qualified citizen living in this global village. And this is particularly true for
our Chinese English majors, because they are facing the challenge of pushing our coun-
try to a newer and higher position where we Chinese people are creating and sharing to-
gether with other nations the experiences and fruits of the new human civilization. This
book answers the call for cultivating a new generation of young Chinese English majors to
fulfill this task.

Secondly, the research objectives of the book. Based upon the aforementioned rati-
onale, this book sets out to investigate the relationships between the three dimensions of
Chinese English majors’ ICC; to examine the relationships between the factors within the
dimensions of their ICC; to identify the factors that may influence their ICC development
so far as our English teaching is concerned; and to measure the extent to which the fac-
tors in our English teaching could possibly influence their ICC development. All these
tasks are not easy to do and what this author has accomplished should not be regarded as
perfect ends.

Thirdly, the organizations of the chapters. In order achieve the objectives listed
above, this author arranged his book in five chapters. Chapter One focuses on some in-
troductory issues, such as the research questions, the significance of the study, the defi-
nitions of the key terms, etc. Chapter Two of the book deals with the most relevant liter-
ature. Both Chinese and English literature is collected, interpreted, analyzed, and eval-
uated. Chapter Three introduces the methodology employed in this book — a mixed meth-
od in which the qualitative and quantitative methods are combined to answer the research
questions. Chapter Four lists the results and findings of the research and Chapter Five
discusses the findings and draws conclusions.

Lastly, in this preface, I should express my deepest gratitude to the people who
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have ever helped me in the publication of the book. These people are: my supervisor,
Associate Professor, Dr. Salasiah Che Lah from the University of Science of Malaysia;
my dear colleagues from Hebei University and the editors from the Intellectual Property
Publishing House; and my family, who supported me when I was in trouble. It is their

selfless help that makes me my thesis finished successfully and my book published on

time.
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CHAPTER 1 INTRODUCTION

1.1 Background of the Study

It is necessary to introduce the most important background information about this
research at the very beginning of the book. In this section, the following topics are
covered: firstly, what are intercultural communication (1C) and intercultural commu-
nication competence ( ICC)? Secondly, what is the relationship between teaching
English as a foreign language (TEFL) and ICC? Thirdly, what is the current situation
of ICC studies and TEFL in China?

1.1.1 IC and ICC

As the development of internationalization and globalization, people of different
cultural backgrounds are now living in this world of global village, and one of the most
frequently asked questions is “how could people communicate successfully when they do
not share the same or similar cultural origins?”

IC “occurs when a member of one culture produces a message for consumption by a
member of another culture ... (it) is communication between people whose cultural
perceptions and symbol systems are distinct enough to alter the communication event”
(Samovar & Porter, 2000: 48). Following subjects are the most often examined ones
in IC studies: conceptualization of culture, communication, and intercultural commu-
nication; perception (cultural values, world views, social organizations) ; communica-
tive competence ( verbal and nonverbal processes) ; and intercultural application (inter-
cultural adaptation, intercultural training, and ICC) (Fantini, 1997; Samovar & Por-
ter, 2003).

ICC refers to “the ability to communicate effectively and appropriately in intercul-
tural situations based on one’s intercultural knowledge, skills, and attitudes” ( Dear-
dorff, 2004; 194). It is one of the important research fields in IC studies. ICC studies
are highly interdisciplinary in nature—linguistics, education, communication, cultural
anthropology , psychology and sociology, all contribute to its development. Existing
literature shows that ICC is basically composed of three major components: knowledge,

attitudes, and skills—representing the cognitive, attitudinal/affective, and behavioral

1
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dimensions of ICC, respectively ( Byram, 1997; G. Chen & Starosta, 1998 ; Fantini,
2000a; Lussier, 2009b).

Various theoretical models have been developed to define and describe 1CC in the
past years. G. Chen’s model (G. Chen, 2009a) is one of the most influential and well-
accepted ones, in which there are three major dimensions of ICC—intercultural aware-
ness, intercultural sensitivity, and intercultural effectiveness. And from each of these
dimensions (except for intercultural awareness), a few factors are extracted based on
their theoretical conceptualization of the ICC components and the scales composed ac-
cordingly (G. Chen & Starosta, 2000; Portalla & Chen, 2009). In this study, the
relationships between the ICC dimensions and those between the factors in the attitudinal
and behavioral dimensions of ICC are examined on the basis of G. Chen’s theoretical

model.
1.1.2 TEFL and ICC

To be a “fluent fool” , as Bennett (1997) puts it, is more dangerous than to be
the ones who could not speak English fluently while better understand the social and cul-
tural indicators of IC, because the more fluent he/she is in speaking a certain foreign
language the more likely he himself as well as others will overestimate his ability to han-
dle an intercultural situation, while in fact, he/she could be rather ignorant of the
values, beliefs and customs of the person who speaks this language, and thus brings
failure or even disaster to the actual communication.

So language and culture are interrelated. Language acquisition and culture learning
are interrelated. TEFL and the development of ICC are interrelated. In order to make it
clear the relationship between TEFL and ICC, let us take a brief look at the develop-
mental history of the aim of TEFL.

The aim of TEFL has changed over the years. It is linguistic competence ( Chom-
sky, 1965), stressing the correct mastery of a foreign language. Then it is communica-
tive competence ( Hymes, 1972) , stressing some sociolinguistic skills and the appro-
priate expression in communication. TEFL, under the guidance of communicative com-
petence theory, takes the native speaker as the model ( Byram, 1997; Cook, 1999).
Now, however, as the development of internationalization and globalization, English is
becoming a lingua franca and different Englishes are being used all around the world.
As a result, English has become a bridge between different cultures—a bridge between
native speakers and native speakers, native speakers and non-native speakers, non-

native speakers and non-native speakers. Therefore, an English language learner is now
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expected to become a mediator or “intercultural speaker” between different cultures. An
“intercultural speaker” is someone who “mediates between two or more cultural identifi-
cations. She/He is someone who crosses frontiers and to some extent is a specialist in
the transit of cultural property and symbolic values” ( Byram & Zarate, 1997, 11). As
a result, the ultimate purpose of TEFL has changed from communicative competence to
ICC, since “accommodation, reflection and mediation skills” are objectives both in
English as international language status and in theoretical models of ICC ( Byram,
1997 ; Byram & Fleming, 1998 ; Byram, Nichols & Stevens, 2001; G. Chen & Sta-
rosta, 1998; Mete, 2009; H. Zhang, 2007).

There are three components of ICC: knowledge, attitudes and skills, as has been
mentioned above, and this is also a well-established classification in light of the classi-
cal taxonomy of educational objectives developed by Bloom and his colleagues ( Bloom
1956 ; Krathwohl, Bloom & Masia, 1964 ). So it is crucial for us to investigate the fac-
tors in TEFL that may bring significant influence upon students’ ICC, if we want to de-

velop students’ ICC in English language learning programs.
1.1.3 ICC Studies and TEFL in China

ICC could be compared to the fruit in the tree of IC. It is one of the most important
and popular research fields in IC as well as teaching English to speakers of other langua-
ges (TESOL). But in China, ICC studies, as well as IC studies, have been in a mar-
ginalized position and ICC researchers are predominantly foreign language teachers in
colleges and universities, even though ICC is so interdisciplinary a field of research.
According to Peng (2010), IC has not become a mainstream academic research field
in China. Only 13.5% of all the published papers concerning I1C during 2000 and 2010
are included in Chinese Social Science Citation Index (CSSCI) , with the rest of the pa-
pers published in those unknown or non-academic journals. Another problem with IC
studies in China is that empirical study is very rare. According to W. Hu (2006a), of
all the IC research papers included in Chinese Journal Full-text Database ( CJFD), on-
ly 5.6 %o could be identified as papers of empirical study. As for ICC studies, this re-
searcher has not even found any review articles discussing its situation in China.

Next, let us take a look at the overall situation of TEFL in China. English is taught
as a foreign language in China, so called TEFL. English is neither native language ( as
in the United Kingdom and the United States of America) nor second language (as in
Malaysia and India). It is taught for the purposes of traveling in foreign countries; do-

ing business with foreigners; translating literary, science and technology works into

3
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Chinese or vice versa and conducting all kinds of international and diplomatic activities.
It is not a working language employed in workplaces except in Sino-foreign joint ventures
or wholly foreign-owned companies. In daily life, one could live comfortably without be-
ing able to read, write or speak English. On the whole, one could survive without Eng-
lish in China. While in countries where English is taught as a second language ( the so-
called TESL—teaching English as a second language) , as in India and Malaysia, the
situation is quite different. Besides the aforementioned purposes for TEFL countries,
people in these TESL countries learn English mostly for the convenience, even the sur-
vival in their daily lives. In these countries, English is used as an official language. Peo-
ple use English in government, in business, in media as well as in schools of different
stages.

Kachru’s (1992) concentric circles could best illustrate China’s status in English-
speaking communities comparing with other countries (see Figure 1.1).

In English language learning classrooms of China, TEFL is still dominantly teach-
er-centered, textbook-based and exam-oriented. In primary schools, where English
teaching begins from Grade 3 and lasts for four years, there are not enough qualified
English teachers at all—only a small number of them graduate from colleges or universi-
ties majoring in English. In middle schools ( six grades altogether) , including both jun-
ior and senior middle schools, teachers are busy with basic language proficiency teaching
and assessment—their main focus of English teaching is grammar and vocabulary with the

main purpose of pushing the students pass the exams of various kinds and levels.

Expanding Circle
(e.g., China, Egypt)

Outer Circle
(e.g., India, Malaysia)

Inner Circle
(e.g.. the USA, the UK)

Figure 1.1 Concentric Circles of English
Source: Kachru, 1992.
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However, the situation in colleges is a little bit different from that in primary and
middle schools. Firstly, most of the teachers are postgraduates majoring in English with
either Master’s or Doctor’s degree. Therefore, they are supposed to be qualified English
teachers both linguistically and interculturally. Secondly, students are no longer pres-
sured so much by exams as they are in primary and middle schools, even though exams
still remain. In fact, they feel much freer to do what they are interested in and what
seems to be important to them in language learning. This is even more the case for Eng-
lish majors in colleges and universities, and this situation partially accounts for the
choosing English majors as the participants in this research.

China has made great progress in the past thirty years in her English language edu-
cation as the consequence of her open-door policy towards the outside world and the eco-
nomic development. But as for ICC, neither English instructors nor education adminis-
trators at different levels pay enough attention to it. As this researcher has argued, 1CC
should be the ultimate purpose of TEFL, but what makes the scene gloomy and blurry
is that ICC has not gained its due attention and English majors in China are graduating
without sufficient ICC. Very few empirical studies have ever been done in China to in-
vestigate the ICC components and the factors in TEFL that may influence students’
ICC development. So in this research. the author this to be the title of his book: A

study on Chinese Enghlish Major’s Interculture Communication Competence.

1.2 Problem Statement

For years, ICC theoretical models have been developed in a large number. But the
number of instruments measuring ICC based upon these models is quite small, and still
less is the number of empirical studies done to examine the relationships between the
components of ICC and those between the factors that are extracted from these compo-
nents. Existing literature has been describing the relationships between the components
of ICC in a very general and ambiguous manner—they are “interrelated” “interdepend-
ent”, etc. (Bennett, 1986, 1993; Byram, 1997; G. Chen & Starosta, 1998; G.
Chen & Starosta, 2000; Deardorff, 2006; Fantini, 2000a; Lussier, 2009b).

G. Chen (2009a) has put forward his own theoretical model of ICC. Moreover,
he himself, or together with his fellow scholars, have developed three instruments
measuring the components in his [CC model, and two of the instruments have been vali-
dated by using American respondents (G. Chen, 1995; G. Chen & Starosta, 2000 ;
Portalla, Chen, 2009). But in China, very few empirical studies have ever been done

5
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to investigate the components of ICC ( Guan, 2005; W. Hu, 2005, 2006a; Peng,
2005a, 2010) and no research has been done on the relationships between the 1CC
components and those between factors in the attitudinal and behavioral dimensions of
ICC based upon G. Chen’s model by using Chinese English majors as respondents.

As we all know, TEFL and the development of students’ ICC are supposed to be
closely related. And most of the literature just takes it for granted that TEFL could and
should improve students’ 1CC performance. For example, Alptekin (2002) casts doubt
upon the validity of the pedagogic model that is based upon native-speaker notion of
communicative competence, and he believes that ICC should become the aim of TEFL.
His research is very illuminating in that we are informed that communicative competence
is no longer the ultimate purpose of learning a foreign language, but the problem with
such researches as this one is that they fail to provide us sufficient evidence to show what
are the factors in TEFL that may influence students’ ICC performance and the extent to
which these factors could possibly undermine students’ culture learning on the first
place. Therefore, empirical studies done to achieve these two goals are in great need.

Based upon the aforementioned rationale, this researcher identifies two problems in
this research: one is that the relationships between the components of ICC and those be-
tween the factors in attitudinal and behavioral dimensions of ICC are still unclear against
Chinese cultural background; the other is that the factors in TEFL influencing Chinese
English majors’ 1CC development and the degree to which these factors may influence

Chinese English majors’ ICC development are still unknown.

1.3 Research Objectives

Based upon the problems identified, the overall objectives of this research are to
find, firstly, what are the relationships between the components of ICC and those be-
tween the factors in the attitudinal and behavioral dimensions of 1CC; secondly, what
are the factors and to what extent do the factors in TEFL that may bring influence upon
Chinese English majors’ culture learning. They could be split up into the followings:

(1) To investigate the relationships between the cognitive, attitudinal and behav-
ioral dimensions of Chinese English majors’ 1CC;

(2) To examine the relationships between the factors in the attitudinal and behav-
ioral dimensions of Chinese English majors’ 1CC;

(3) To identify the factors in TEFL that may influence Chinese English majors’
ICC development ;

6
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(4) To investigate the degree to which the factors in TEFL influence Chinese Eng-

lish majors’ ICC development.

1.4 Research Questions

This research went through three stages: firstly, a pilot study was conducted to test
the validity and reliability of the instruments employed in this research, so that subsequent
modification and improvement could be made; secondly, this researcher carried out a sur-
vey using the aforementioned, revised instruments to investigate Chinese English majors’
ICC and its influencing factors in TEFL. At the last stage, data analyses were performed,
and the quantitative and qualitative results were summarized, triangulated, and discussed.

According to the aforementioned research objectives and stages, the following re-
search questions are asked;

Question 1; What are the relationships between the cognitive, attitudinal, and
behavioral dimensions of Chinese English majors’ 1CC?

Question 2. What are the relationships between factors in the attitudinal and be-
havioral dimensions of Chinese English majors” 1CC?

Question 3; What are the factors in TEFL that may influence Chinese English ma-
jors” ICC development?

Question 4; To what extent do the factors in TEFL influence Chinese English ma-

jors” 1CC development?

1.5 Scope of the Study

This study lasted for about three years from July 2010 to July 2013, and was con-
ducted in two countries—Malaysia and China. During the first year, the author stayed
in USM, Malaysia to do library research and finished the research proposal. In the sec-
ond year, this researcher stayed in China and did field work—to collect both quantita-
tive and qualitative data in Hebei University (HBU), China. In the third year, this
researcher returned to USM, Malaysia, analyzing the data collected, and finishing
writing the book.

The relevant literature in this study is collected both in Malaysia and China. In Ma-
laysia, the literature collected is written in English and is found either the library of
USM or online databases; in China, the literature is predominantly Chinese books and

journal articles found in the library of HBU or the online database of CJFD and CSSCL
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This research mainly covers the literature and publications over the recent ten years with
some other earlier works that are either classical or influential.

Participants in this study are the English majors and teachers of the English Depart-
ment in the College of Foreign Languages of HBU in China. The total number of the
students who take part in the main study is 195, and within this sampling frame, eight
students are sampled to take part in the semi-structured interviews. Moreover, two
teachers in the English Department are also chosen to be interviewed. This student pop-
ulation is highly homogeneous and highly representative—representing the English ma-
jors in China.

As is shown in the research questions, there are two major areas that this researc-
her wants to explore in this study: one is the investigation of the relationships between
the three dimensions of ICC and those between the factors in the attitudinal and behav-
ioral dimensions of ICC; the other is the examination of the factors in TEFL that may ex-

ert influence upon Chinese English majors’ ICC development.

1.6 Significance of the Study

This study is significant both theoretically and practically.

Firstly, it is theoretically significant.

As the author has mentioned, the theoretical investigation in the field of ICC is far
from enough and satisfactory in China. According to one research done by Peng
(2005a), of the 1109 articles concerning intercultural studies, published in academic
journals during Jan. 1994 and Dec. 2003, only four articles directly address intercultural
theories—that is 0. 36%. Peng (2005a) says that the studies built upon sound theories
are very rare, and most of the theoretical studies are merely introduction, evaluation
and translation of western theories. Peng (2006b, 2007a, 2007b) himself investigated
certain dimensions of ICC and the relationships between factors in these dimensions,
but unfortunately, the questionnaires used in his studies were not piloted and it was still
unknown whether they were feasible against Chinese cultural background or not. There-
fore, in this book, the theoretical investigation of the relationships between the compo-
nents of ICC and those between factors of the attitudinal and behavioral dimensions of
ICC by using Chinese English majors as respondents is extremely significant, theoreti-
cally speaking.

ICC theories have been explored quite deeply and thoroughly in the West in the

past twenty years. But the endeavor to do empirical studies by using those theories 1s
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