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Preface

Nearly all the people in the world have shared English as a media for
communication. Opening China, which is eager to shorten the dis-
tance to the developed countries, needs more and more qualified
English teachers to help students join in its worldwide construction.
As we know, teaching the English language is an interesting and ex-
citing occupation, because the present situation in this field offers an
open field to us language teachers to do experiments and innovations
freely. We can review and appreciate what has proved successful in
history or in other countries; we can repeat and refine what we have
found to be effective in our own circumstances with our students;
and we also can share success and explore failures with our col-

leagues, learning from each other.

This book is designed as a course book of Teaching & Learning
English as a Foreign Language for English major students in teach-
ers’ universities or colleges, and as a reference handbook for teach-
ers of English in China as well. It reviews traditional English lan-
guage education, introduces the latest development in teaching &
learning English as a foreign language, and demonstrates the most
popular approaches or methods in detail. As people come to realize
the ultimate goal of learning English is to master communicative

competence rather than linguistic competence itself only, this book
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aims to help students to follow this tendency and improve their com-

petence in communication.

What's new in this book? Different from other English methodology
course books, culture is considered as one of the most important ele-
ments in English language teaching and learning, and how to teach
culture is described and demonstrated in some practical cases and ex-
amples. Besides, influenced by the humanistic approach, this book
attaches much more importance to English games in which the learn-

ers will find more fun while learning English.

Eleven chapters in all are included in this book. The first three
chapters present different English teaching approaches and methods
existing throughout the world, track down their theoretical support
both in linguistics and psychology, and analyze the individual differ-
ences in English language teaching and learning.

In other chapters, how to organize extracurricular activities and how
to make good use of classroom English are also discussed. What’s
more, with the development of computer science, computer-based
English teaching and learning brings the learners amusing freshness
and endless fun. Chapter Seven and Eight help the student teachers
to manage classrooms and to be a competent student teacher. Test-
ing, as the last stage of teaching and learning, measures what the
learners have learned about the English language. It not only pro-
vides grades, but also helps their new knowledge become perma-

nent.
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Chapter One

Learning Theory

Part 1 Behaviorism & Humanistic Theories
Part I Cognitive Psychology
Part [l Krashen’s Five Hypotheses

Introduction

In this chapter we’ll mainly try to discuss two kinds of learning the-
ories of psychology — non-cognitive learning theories and cognitive
learning theories. There are behavioral and humanistic learning the-
ories in the section of non-cognitive psychology while there are four
models in cognitive learning theory. Understanding them before
teaching is so essential and vital for language teachers that the infor-
mation provided here may help them to shape their teaching attitude
towards the students’ learning, solve the possible problems they
might encounter in their work, and become successful teachers of
English. '

This is as true for the language teacher as for the teacher of any oth-
er subject. What we’ re doing is to help language teachers to make

connections between these different aspects of the learning process
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and to make informed decisions about what to do in their classroom

based on a psychological theory.

Part ]| Behaviorism & Humanistic Theories

1.1 Introduction

We are here to discuss two kinds of non-cognitive learning theories;
behavioral and humanistic theories of psychology. They are non-cog-
nitive theories because they do not try to explain learning as a func-
tion of processes in the mind. Functions in the mind, such as think-
ing, remembering, and problem solving, are not directly observ-
able. You can not see the thinking process. While cognitive theories
describe, explain, and predict what occurs in the mind during these
non-observable processes, behavioral theories describe, explain, and

predict learning as a result of only observable behaviors.

Behavioral theories emphasize how persons and objects in the envi-
ronment influence behavior. Of the teaching methods, the Audio-
Lingual Method was mainly shaped and supported by Behavioral
learning theories. When the behavioral theories are applied to the
learning environment, they produce teacher-centered approaches to
education. The behavioral theories we discuss here were developed
by John B. Watson, Ivan Pavlov, and B. F. Skinner.

Humanistic theories of psychology emphasize the importance of the
effect ( emotional reactions to real world-events ) on behavior. They

stress the importance of the relationship between student and teacher
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and maintain that students should be offered many choices in the
learning process. When humanistic theories are applied to the learn-
ing environment, they produce student-centered approaches. The
humanistic theories discussed here were developed by Abraham
Maslow, Carl Rogers, and Arthur Combs. These non-cognitive
learning theories can be applied in designing instructional materials

and classroom environments that are favorable to learning.
1.2 Behaviorism And Its Researchers

Behaviorism is an approach to psychology that has its roots within
positivism, and which has had a deep influence on language teaching
throughout the world. This approach arose out of the ideas of early
learning theorists who attempted to explain all learning in terms of
some form of conditioning. As we know, before the 1960s the field
of first language acquisition was dominated by behaviorist ideas.
These emphasized learning through habit-formation, and this was

considered to be imitation, reinforcement and repetition of behavior.
1.2.1 John. B Watson

John. B Watson ( 1878 —— 1958 ) is generally credited with intro-
ducing behavioral psychology in its modern form and considered
founder of American Behaviorism. While teaching at Johns Hopkins
University in 1913, Watson published the article Psychology as the

Behaviorist Views It in the Psyhological Review and introduced

behaviorism to Americans.
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According to Watson, behaviorists try to predict responses based on
knowledge of preceding events called stimuli. They also try to pre-
dict which stimuli were present during a given response. Behavior-
ists learn how to predict behavior, which is any observable action,
by observing people interacting with their environment and noting
changes. Behaviorists also want to control behavior. Once they ob-
serve how interacting in an environment changes behavior, they can
recreate situations that will increase or decrease behaviors ( Roth-
stein, 1990 ). The ability to control behavior can be applied in
classroom management for purposes of discipline and also for struc-
turing lessons and other classwork designed to optimize academic
performance. Teachers need control over many students behaviors or
help them get into good leaning habits. Teachers need to understand
how they can influence academic behaviors such as the amount of
time students spend reading and working on the pronunciation of a
certain English word or a phrase or a sentence. Behavioral theories

provide this kind of information.
1.2.2 Ivan Pavioy

Ivan Pavlov (1849 — 1936), a Russian psychologist, is credited
with observing and reporting about classical conditioning. He once
did his research at the University of Petersburg and later at the Rus-
sian Military Medical Academy. It was he who established principles
of classical conditioning and provided foundation for learning theo-
ries. He received the 1904 Nobel Prize for work on primary digestive
glands. In the late 1800s and early 1900s he studied the digestive

system of dogs, which eventually led him to describe a type of be-
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havioral learning termed classical conditioning.

Having prepared a lot, Pavlov designed a set of experiments to test
this phenomenon systematically. He sounded a-bell immediately be-
fore a dog was fed and noted that the dog salivated. Pavlov contin-
ued paring the two stimuli, the sound of the bell and the presenta-
tion of the food for several times. After several paired presentations,
Pavlov presented only one stimulus, the ringing of the bell. When
he did this, Pavlov observed the dog salivate, even though no food
presented { Rothstein, 1990 ). Because of the experimental method
used to systematically investigate this phenomenon, the kind of
learning described by Pavlov has been called classical conditioning.

Some researchers call it respondent conditioning.
1.2.3 B. F. Skinner

Burrhus. Frederick. Skinner (1904 — ), professor of Harvard
University, is generally regarded as the founder of modern behavior-
ism, who constructed a system of principles to account for human
behavior. He also began with the premise that learning was the re-
sult of environmental rather than genetic factors. Skinner noticed
the limitations of classical conditioning and investigated other associ-
ations between stimuli and responses. The type of learning that
- Skinner describes is called operant conditioning. Some researchers
also call it instrumental conditioning. Operant conditioning involves
learning voluntary responses and strengthening or weakening those

responses by the consequences, the reinforcers.
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Most of the research that Skinner conducted involved an apparatus
that Skinner designed which has come to be known as the Skinner
Box, a small cage with a built-in level ( or bar ) and a tray. Qutside
the box is a container of food pellets. When the level is pressed, a
food pellet can be rolled automatically into the box and onto the

tray.

For a typical experiment Skinner would place a hungry rat inside the
box. The rat would discover the level and notice that pressing the
level delivered food pellets on the tray. Once this was learned, Skin-
ner provided food pellets only under certain conditions, and the rat
would learn what these conditions were and press the level more fre-
quently when they occurred. For example, Skinner would provide
pellets when the bar was pressed only after a tone was sounded
which resulted in delivery of food pellets, but pressing the level
when there was no sound did not produce food pellets. We “know”
that the rat learned this response to the tone because the rat pressed
the level frequently when the tone was sounded and infrequently
when the tone was not sounded. The term operant conditioning was

chosen because the rats “operated” the bar to receive food.
1.3 Behavioral Principles

To irmplement behavioral theories, you need to understand the rela-
tionships between stimuli, reinforcements, and responses because
these relationships determine whether learning will occur. The fol-
lowing are important terms and principles of behaviorism in brief.

We have more behavioral principles, such as positive reinforcement,
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negative reinforcement, schedules of reinforcement, extinction,
punishment, stimulus generalization and discrimination, shaping

and cueing. We’ll focus on the punishment.
1.3.1 Punishment

To psychologists punishment is any stimulus that decreases the
strength or frequency of a behavior. Now punishment is frequently
criticized because it makes children hate schools or teachers, creates
emotional problems, only temporarily suppresses behavior, or deals
only with the symptom of the problem. There are several possible
negative consequences associated with punishment, however, and its

use in the classroom is generally not recommended.

1.3.1.1 Punishment may cause an increase rather than a decrease

in the inappropriate behavior.

1.3.1.2 Punishment may generate fear toward the person provid-
ing the punishment. For example, if at school a teacher punishes a
student, the student may become fearful of that teacher.

1.3.1.3 Punishment may generate fear toward another situation.
For example, if a student is punished during school, the student
may become fearful about going to school.

1.4 Humanistic Psychology

The second major category of learning theory presented in this part
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is the humanistic learning theory, which investigates the effect of e-
motional and interpersonal behavior on learning. Humanistic theories
developed in the late 1960s and early 1970s were in response to dis-
content with behavioral approaches. Behavioral approaches were
criticized for not considering how students feel about themselves or
their teachers. Humanists argued that these feelings are important to
learning and teachers need to be concerned with more factors than
those considered by behaviorists. Learning in the classroom environ-
ment is more complicated than classical conditioning experiments
conducted in a lab. Behavioral theories have also been criticized be-
cause they fail to explain how learning occurs. Taking language ac-
quisition for instance, behavioral explanations are limited because

they do not help us understand how language is acquired.

Humanistic psychology believes that education shouid involve the de-
velopment of both the intellect and the emotions. The goal of this
approach is to help develop students’ personalities, values, social
skills, and self-concepts in concert with academic achievement. Hu-
manists might argue that it is more important for students to become
responsible, caring adults than to score a few points higher on an

achievement test.
Humanistic psychology is concerned with the development of the
whole person. According to humanists, schools must be able to ac-

complish their goals:

1.4.1 develop healthy self-concepts



