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L1l EREEESE

(1) WHMESERE.

fiil 1; X is a fundamental property of...

fi 2. Investigating X is a continuing concern within...

4 3. Central to the entire discipline of X is the concept of...

il 4. The issue of X has received considerable critical attention. X has been studied by many
researchers using...

f#) 5. One of the most significant current discussions in the field of X is...

(2) ARG,

4] 1. Providing feedback on linguistic errors in L2 learners’” writing is one of the central concerns
of L2 teachers. (Han & Hyland, 2015)

5l 2. This issue has received increasing attention in the field, and materials developers have
seemed more concerned about the authenticity of their listening tasks in recent years. ( Wagner & Toth,
2017)

fi 3. In light of this fast-growing trend, the need for a better understanding of YLSs' language
developmental patterns and the linguistic profiles of their language performances has never been
greater. ( Hsieh & Wang, 2019)

5l 4. Peer feedback on ESL/EFL writing is regarded as having such potential benefits as
cultivating students” audience awareness ( Rollinson, 2005 ), facilitating students’ collaboration
(Jacobs et al. , 1998) , and giving students more learner autonomy ( Yang, Badger, & Yu, 2006),
etc. (Wang, 2014)

4l 5. Engagement has been described as a potential meta-construct in the field of education
( Fredericks, Blumenfeld, & Paris, 2004 ), bringing together many separate lines of research under

one conceptual model. ( Appleton et al. , 2006)

1.2 BEARARIBE
(1) HARES Rk,

5] 1. Previous studies have reported...

4] 2. Several attempts have been made to...

4l 3. A considerable amount of literature has been published on X.

(2) AR,

f4] 1. In line with the previous research (Ellis, 2010; Han & Hyland, 2015; Zhang, 2017),
we view a student’s engagement with teacher WCF as his/her response to the WCF obtained from the
teacher. (Zheng & Yu, 2018)

4 2. In light of the importance of note-taking for academic success, a large number of studies
have examined L1 college students’ note-taking practice and the role that L2 college students’ notes
play in lecture learning. (Song, 2012)

4] 3. In the case of the morphosyllabic Chinese writing system there have been a number of
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studies on lexical representation and organization as they apply to early reading acquisition of Chinese.
(Leong et al. , 2013)

1.1.3 EHIABHREERRE

(1) T Ak

{4 1. However, a major problem with this kind of application is...

fiil 2. There is increasing concern that some Xs are being disadvantaged...

i 3: Questions have been raised about the safety of prolonged use of...

4] 4 . Most studies in the field of X have only focused on...

#1] 5. The experimental data are rather controversial, and there is no general agreement about...

4l 6. However, few writers have been able to draw on any systematic research into...

{1 7. Although extensive research has been carried out on X, no single study exists which...

(2) FARECH .

{1l 1. Despite its importance, student engagement with AWE feedback has not been carefully
explored in previous studies. (Zhang, 2017)

1) 2. To sum up, the validity of assessment criteria solely derived from theoretical models is
called into question, given that the models do not necessarily delineate non-linguistic components of
oral proficiency. (Sato, 2012)

{1 3. It appears that no study has examined the effects of a combined use of a multiple-draft
approach and the Criterion system, on improving local aspects of EFL student writing. (Liao, 2016a)

{1 4. However, to date few studies have investigated prompt effects on students’ critical thinking
despite the close interaction between critical thinking and writing. ( Liu & Stapleton, 2018)

1) 5. There is, however, a point at the nexus of scale design and scale use that has been less
explored in the research literature, and this concerns the usability of the rating scale. ( Harding,
2017)

1.4 48 B 3REANWF 5 S A B 4

(1) FHMIESRIL.

5 1. To date there has been little agreement on what...

il 2. More recently, literature has emerged that offers contradictory findings about...

5 3: In the literature on X, the relative importance of Y has been subject to considerable debate.

(2) AR CP g,

f5il 1. Although interest in engagement has increased exponentially in recent years, its distinction
from motivation remains subject to debate. ( Appleton et al. , 2006)

{4 2. There are conflicting theoretical perspectives regarding free-writing and planning strategies
in first language ( L1) writing research. (Ong & Zhang, 2013)

f1 3: There are controversial findings from some experimental studies that investigated the effects

of free writing or planning on text quality. (Ong & Zhang, 2013)
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1. 1.5 #EHFEABFZ SR aH = B
(1) % FIRE S %5

] 1. What is not yet clear is the impact of X on...

51 2; Little is known about X and it is not clear what factors...

51 3. However, the evidence for this relationship is inconclusive...

(2) ZARBIPRIEH .

f5i] 1. However, there is not enough evidence pertaining to how students in EFL contexts perceive
this kind of alternative assessment or of how well they perform when it is used. (Lam, 2013)

5] 2. Although listener perceptions are central to the construct of comprehensibility, little is
known about the dimensions that underlie listeners’ L2 comprehensibility judgments. ( Isaacs &
Trofimovich, 2012)

i) 3. Although comprehensibility has been modeled in several L2 oral proficiency scales,
shortcomings of existing scales reflect limited empirical evidence as to which linguistic aspects influence

listeners’ judgments of L2 comprehensibility at different ability levels. (Isaacs & Trofimovich, 2012)

1.1.6 HHMRESUREERS

(1) WHRREERL,

4] 1. This paper will focus on/examine/give an account of...

51 2. The central thesis of this paper is that...

(2) AR W,

fi] 1. To state this more clearly, this research investigates the impact of AWE usage on
Taiwanese EFL students’ writing development. ( Wang et al. , 2013)

f4 2. By presenting four holistic and contextualized case narratives, we attempt to uncover the
complexity of learner engagement with WCF, in the hope of providing new insights into the process
through which L2 learners deal with WCF. (Han & Hyland, 2015)

1] 3. The focus of the present study was to uncover the aspects of L2 comprehensibility that are
most salient to raters and to distill these criteria into comprehensibility scale guidelines. ( Isaacs &
Trofimovich, 2012)

5l 4 . The purpose of this paper is to demonstrate a framework for evaluating the judgments in the

standard setting process. ( Hsieh, 2013)

117 BBRFS H K
(1) WS #RE.

51 1. The major objective of this study was to investigate...

5] 2. This dissertation seeks to explain the development of...

{1 3. This dissertation aims to unravel some of the mysteries surrounding...
(2) #ARBCH AR

f# 1. This study aims to fill the research gap by conducting a longitudinal inquiry into students’
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perceptions of rubric-referenced peer feedback in the Chinese EFL writing context. ( Wang, 2014 )

{1 2. Against such a background, this study aims to explore the construct of student engagement
with feedback in L2 writing looking at two key delivery methods: teacher written feedback and
computer-generated feedback or automated writing evaluation. (Zhang & Hyland, 2018)

1] 3. The aim of this study was to investigate the potential for a shared-L1 advantage for listeners
in an academic English listening test featuring speakers with L2 accents, and to assess claims of the
potential for test bias in light of these findings. ( Harding, 2012)

{51l 4. The purpose of our present research is to investigate the effects of the manipulation of these

cognitive processes on the texts produced by the writers. (Ong & Zhang, 2013)

1. 1.8 HRHPFFREESRK

(1) WM ERIE.

91 1. The central question in this dissertation asks how...

{5 2. This research seeks to address the following questions;

f4 3. In particular, this dissertation will examine three main research questions:

{4 4. The hypothesis that will be tested is that...

(2) FARBCPAIEH].

] 1. The study seeks to address the following research questions:

RQ!: Do Chinese students’ perceptions of peer feedback on their EFL writing change over time?

RQ2. What factors may affect the students’ perceived usefulness of peer feedback for draft
revision?

RQ3. How do the students perceive the rubric’s role in their peer feedback practice? ( Wang,
2014)

{4 2. This case study is framed by the following two research questions:

RQI: How did the teacher enable her students to generate and respond to peer feedback?

RQ2: What is the product of the teacher’s feedback enabling practice? ( Xu & Carless, 2017)

i 3. In light of the above discussions, the study’s main research question (RQ) is: How is the
validity of a speaking test influenced by the random assignment of topics to test takers who bring
different levels of BK to the topics? ( Khabbazbashi, 2016)

{51l 4. The present study therefore addresses the following research question: What are the relative
contributions of linguistic criteria and speech content to scores on a test of speaking proficiency? (Sato, 2012)

1.1.9 BRI

(1) #HMEE L.

4 1. Data for this study were collected using...

f#] 2. This dissertation follows a case-study design, with in-depth analysis of...
fd] 3; This study was exploratory and interpretative in nature.

(2) FARBICPRYIH .

4] 1; The study adopted a time-series research design, in which measurements of grammatical



3T F A B il el BRE

Coursebook of Academic Phrases and Words in English for General Academic Purposes

errors in student writing were taken at various points during a nine-week pedagogical programme.
( Liao, 2016b)

] 2. Both quantitative and qualitative research methods were used to conduct a quasi-
experimental research by employing a t-test technique and a semi-structured interview technique, and
the nonequivalent groups’ pre-test/ posttest control and comparison group design were applied to explore
the overall effect of using AWE on the improvement of student writing in terms of accuracy, learner

autonomy, and interaction. (Wang et al. , 2013)

1.1.10 TREHFRE L

(1) IR

] 1. This project provided an important opportunity to advance the understanding of...

f4il 2. The findings should make an important contribution to the field of...

ff) 3. There are several important areas where this study makes an original contribution to...

(2) AR,

] 1. Evaluation of how well these two categories of feedback fare will offer valuable information
for the development of other AWE systems. (Bai & Hu, 2017)

fi] 2. It should be noted that without careful investigation of how students engage with computer-
generated feedback, it is impossible to know how students revise their drafts and what factors facilitate
or inhibit their response to AWE feedback. (Zhang, 2017)

4] 3. Given the scarcity of empirical research on components of YLSs oral proficiency, our study
makes an important contribution by analyzing YLSs' performance discourse based on a large-scale,
standardized YLS assessment. ( Hsieh & Wang, 2019)

LL 11 38 HBF5E R PR

(L) RS &A.

4] 1: Due to practical constraints, this paper cannot provide a comprehensive review of...

5] 2. It is beyond the scope of this study to examine the...

(2) FARBICHHLEH].

5] 1. It is important to note several limitations of the present study. First, it examined only
AWE-based revisions, but in our analysis, we also found that students self-initiated revisions to
correct errors overlooked by AWE systems. ( Bai & Hu, 2017)

4] 2, Certain limitations in this study must be acknowledged. First, the findings were limited to
the nine grammatical error types identified by Criterion. Future studies should explore other

grammatical error types and compare the results with those of this study. (Liao, 2016b)

L1 12 BERiB s

(1) HHEERIE,
i 1. This paper has been divided into four parts. The first part deals with...
4] 2. This paper begins by...It will then go on to...
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(2) FARRIH R .

{4 1. This chapter explores a number of points related to this issue and then presents an empirical
study investigating L2 test takers’ beliefs about the nature of spoken texts used in an L2 listening test.
( Wagner & Toth, 2017)

4l 2. We begin the chapter with an overview of the projected increase in users of FLF, followed
by an examination of studies involving the assessment of L2 French pronunciation. Research on raters’

decision making in L2 assessment is then presented. ( Kennedy et al. , 2017)

L1113 EXRERE

(1) WHMESRE,

7 1; Throughout this paper, the term X will refer to...

{5 2. Throughout this dissertation, the term X will be used to refer to...

(2) “FAREICPREH.

9] 1. Fredricks et al. (2004 ) define behavioural engagement as behavioural involvement in
learning and academic tasks such as effort, attention, asking questions, and contributing to
discussion. (Zhang, 2017)

{5l 2. Broadly, engagement refers to the extent students are invested or committed to their
learning,, embracing a complex of factors which can be seen in students’ responses to texts and their
attitudes to writing and responding. (Zhang & Hyland, 2018)

f#i] 3. The definition of intelligibility in this research follows Field (2005), as being how the

phonological content of a speaker is recognized by the listener. ( Browne & Fulcher, 2017)

1.2 XERGRE

MR T EHEEE, FARBERN MR AR EAC A KT LR, Hebdn B AR S
22 rPLEsE . AFEMPLE BRI SE . (R, FARIR SUHEE T REH S H 8 R RIS,
TERLEEOL T, WRFALFE R TI EEAY, AT LA R A F & 24 7R
R . AT, tal LU B SGKA FE 5 e R AT . RErEA.

kg AP FJE LR Gtk 9 5 U4 VR & XA SUR O AT A AR, I H R G BB A
W, AT HE B L& AT 1 A A~ U R REBAR . SCHRZE AR AN (UEMB R GetE, i HEZA W
e A v, BRSEXERSCER A DR B B ST 2R T PEAT sRAE ), e an, RS SCRRHF B AR
HAERAMIE; SR SRR T T AR s 3R SO 45 e AR E AR -

SCHR g ik A B S T R R T R G R OR UL, AT AR FH BLAE SE i X SO 21T 43 1
M. MRESERANCL RN AAITTE, BRI ER, JUHE BT B0 A a) {5 6B
GRS SRR SOk A RS0, B — AR .
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1.2.1 SESH#AAE % Xk

(1) WHREERE,

il 1. A large and growing body of literature has investigated...

f4il 2. Over the past decade most research in X has emphasized the use of...

5 3. A considerable amount of literature has been published on X. These studies...

(2) “FARRICF L.

1 1; Numerous research on AWE has shown both positive and negative effects on students’
writing development in terms of accuracy. (Wang et al. , 2013)

il 2. A great deal of this research has focused on error correction and limited itself to particular
modes of delivery, examining the effectiveness of teacher written feedback. ( Zhang & Hyland,
2018)

] 3. With these warnings, researchers have recently begun to investigate children’s reflections
on evaluative measures and on commercially available language assessments. (Lee & Winke, 2018)

il 4. From a theoretical perspective, a number of researchers into L2 academic lecture
comprehension have investigated the specific skills that are necessary for effective lecture listening.
(Song, 2012)

41l 5. Recently,there has been a growing body of research on various aspects of language learning
vision, mainly examining quantitatively the relationships among distinct future L2 self-guides,

learning styles, imagery capacity, and motivated L2 behavior. ( You et al. , 2016)

1.2.2 BRSHFRMAPR

(1) #HrEE KL,

i 1 Several studies investigating X have been carried out on...

4] 2; The rater cognition has been addressed in several small-scale investigations and...

(2) FEARBCHRSEH,

fiil 1 . Regarding the mode of feedback, Ferris (1999, 2006) and Bitchener and Knoch (2009 )
have suggested that teachers provide error feedback selectively and help learners to identify those
grammatical aspects that require their attention most pressingly. (Liao, 2016b)

9] 2. In contrast, some researchers still doubt the effectiveness of the usage of AWE ( Beatty,
2003 ; Ding, 2008; Warschauer, 1999). For example, the AWE software is often opposed because
it falls short of any meaningful interaction that might be encountered in the real world ( Ferris &
Hedgcock, 2005; Hamp-Lyons, 2001; Leki, 1990; Reid, 1994; Ware & Warschauer, 2006 ).
(Wang et al. , 2013)

] 3. Grammar-related studies in language testing and second language acquisition ( SLA)
research broadly focus on two aspects; grammatical accuracy and grammatical complexity ( Norris &
Ortega, 2009 ; Skehan & Foster, 1999; Wigglesworth & Elder, 2010). ( Hsieh & Wang, 2019)
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1.2.3 NBHRIAR

(1) #HANEERIK.

f#] 1. There is an unambiguous relationship between X and Y.

(2) FARBICHRYSEH],

% 1. AWE systems require a large corpus in training; they typically score effectively only when
the writing prompts are assigned from their own library ( Dikli, 2010). (Liao, 2016a)

{# 2: The current technology is limited in its ability to comprehensively detect local errors in L2
texts ( Dikli & Bleyle, 2014 ; Milton, 2006). (Liao, 2016a)

1.2.4 SZFENEEEXERIHE

(1) #HIAE S Rk,

] 1. X investigated the differential impact of formal and non-formal education on...

5] 2. X analysed the data from 72 countries and concluded that...

(2) FARIEICH B .

{1 1. Klem and Connell (2004 ) argued that there is strong empirical support for the connection
between engagement, achievement and school behavior across levels of economic and social advantage
and disadvantage. ( Appleton et al. , 2006 )

5] 2. Wang et al. (2013) evaluated Vantage's Correct English, and observed that the software
enhanced grammatical accuracy in L2 student essays. (Liao, 2016b)

{1 3. Galaczi et al. (201la) described a verbal report study in which experienced raters
commented on their experience of applying a set of revised scales. (Harding, 2017)

1 4. Similarly, Carless and Lam (2014 ) investigated the perceptions of 115 elementary school

children in Hong Kong on school-based exams through focus group interviews. (Lee & Winke, 2018)

1.2.5 RAE&SE

(1) WRRESRE,

{4 1. In the final part of the Theses, Marx writes; “Philosophers have hitherto only interpreted
the world in various ways; the point...”

(2) “EAREICH RS,

{5 1. Moreover, students’ perceived usefulness of peer feedback is likely to “mediate between
the feedback and the revisions made in later writing” (Cho, Schunn, & Charney, 2006, p.264).
(Wang, 2014)

f#) 2 . Pedagogically, the instructor of an EFL writing course “needs to know how his or her
students are feeling about the writing process before informed pedagogical adjustments can be made to
ensure effective instruction” (Zhang, 1999, p.323). (Wang, 2014)

{9 3. As Gordon (2006 110) points out, “As long as Midwesterners are viewed as average,
boring or otherwise nondescript, their speech will be seen through the same prism”. ( Lindemann,
2017)



