Mc
Graw
Hill

Education

TAKING
wson | GINECTT

HHIE B )l 2k




TAKING
SIDES i

A iE B4l %

HE=

CLASHING VIEWS ON

EDUCATIONAL ISSUES

TM§17E

EDITION

(32)AGMES WM. NOLL %

MEHES 0 R AR A

FOREIGN LANGUAGE TEACHING AND RESEARCH PRESS
JLZE BEWING




FHEE. 01-2014-1995

James Wm. Noll

Taking Sides: Clashing Views on Educational Issues, 17e
ISBN: 0-07-805035-9

Copyright © 2013 by McGraw-Hill Education.

All Rights reserved. No part of this publication may be reproduced or transmitted in any form or by any means,
electronic or mechanical, including without limitation photocopying, recording, taping, or any database,
information or retrieval system, without the prior written permission of the publisher.

This authorized English Abridgement is jointly published by McGraw-Hill Education and Foreign Language
Teaching and Research Press. This edition is authorized for sale in the People’s Republic of China only, excluding
Hong Kong SAR, Macao SAR and Taiwan.

Copyright © 2014 by McGraw-Hill Education and Foreign Language Teaching and Research Press.

AR BT *@-‘ﬂﬁﬁ)\$5‘é4“ﬁl‘$"{ ﬂﬂ:ﬂj)ﬁ%m‘ﬁfﬁ%ﬂ&}?fﬁuﬁﬁﬁﬁ‘iﬁ Sk, BaEH
APRFEEN, e, , Sl FERIREE . 15 B BT

AHRPSOYEIMEAR HZE 57 — A /R (EUH) BoA 2 RIFNSNE B SRF AR HE & (AR, AR
LAAUXPRAE e NRAERESE A (A BAEF R AT B ?%H*HIJ{TE(EW’—‘?% ) #E.

HL ©2014 ZEHES5 — AR (EMH) A A w1 5 IMNERSE 5P R TA .
A45F NG H McGraw-Hill Education 23 RIBi fhhn%, Thr¥EH A HHIHE.

EHERMmE (CIP) i

Y oc BRIERE4EZ. 1. HFES : P 1TH = Taking sides:clashing views on
educational issues: seventeenth edition : 3 / (%) /R (Noll,J. W.) 4. — b3 : #ME
e S ARG, 2014.7 (2015.10 EE))

ISBN 978—7-5135—4933-2

I. @ 1. @i 1. ORE-{ESEY V. OH3194
R E A B 50 CIP $diE T (2014) 38 168081 =

AR A EGE
R R &
=iERE X E
HER %
HRRST IMEBRF SR LRI

# b JEEHE=FRILE 195 (100089 )

W iE hitp/Avww.fitrp.com

B Rl =uidtREDESR AT

F A& 650x980 1/16

B sk 114

iR R 201458 B 1hR 20154 10 BE 3 REDR)
# S ISBN978-7-5135-4933-2

E Y 328.007T (2tff)

WHEiE: (010) 88819929 EBFH#EE: club@fitrp.com
SNABIE:  hitp://Iwww. fitrpstore.com
FLEDRI. 3ETTREIERR, EIREFATENSIED
BAZEIE: (010) 61207896 EBFMFFE: zhijan@firp.com
FUEHL. BIRBEER, BHERATEESS
ZREBIE: (010) 88817519 HFHBHE: banquan@fitrp.com
EEMIE: ARITESET WBREM

PERITESET B R
¥HS: 249330001



Editors/Academic Advisory Board

Members of the Academic Advisory Board are instrumental in the final selection
of articles for each edition of TAKING SIDES. Their review of articles for content,
level, and appropriateness provides critical direction to the editors and staff. We
think that you will find their careful consideration well reflected in this volume.

TAKING SIDES: Clashing Views on
EDUCATIONAL ISSUES

Seventeenth Edition

EDITOR
James Wm. Noll

University of Maryland

ACADEMIC ADVISORY BOARD MEMBERS

Joseph Akpan
Mount Vernon Nazarene
University

Brenda Alward
Macomb Community College

Fred Bartelheim
University of Northern
Colorado

Felicia Blacher-Wilson
Southeastern Louisiana
University

Charles Blackledge
Bishop State Community
College

Robert Blake
Towson University

Sally Blake
University of Memphis
Christopher Boe
Pfeiffer University

Brenda Light
Bredemeier
University of Missouri,
St. Louis

Elizabeth Y. Brinkerhoff
University of Massachu-
setts, Amherst

Kathleen Briseno
College of DuPage

Mary Ellen Burke
National Louis University

Darilyn Butler
Queens University of
Charlotte

James Calder
Middle Tennessee State
University

Esther Chang
Soka University of America

Darryl Cherry
St. Louis Community
College, Forest Park

Stephen Coffin
Montclair State University

Noble Corey
Indiana State University

Elaine Coughlin
Pacific University

David Cox
Arkansas State University

Patricia Cruzeiro
University of Nebraska,
Kearney

o
=N
e

Kimberly Dadisman
University of North
Carolina, Chapel Hill

Robert Dahlgren
SUNY Fredonia

Ann V. Dean
SUNY New Paltz

Brian Dotts
The University of Georgia
Celina Echols

Southeastern Louisiana
University

Dionne H. Edison
University of West
Alabama

William Edwards
Missouri Southern State
University

Deborah Ellermeyer
Clarion University of
Pennsylvania

JoAnne Ellsworth
Eastern Arizona College

R. L. Erion
South Dakota State
University



Editors/Academic Advisory Board continued

La Vonne Fedynich
Texas A&M University,
Kingsville

Cheryl Fields-Smith
University of Georgia
Kent Fisher

Folsom Lake College

Paul G. Fitchett
University of North
Carolina, Charlotte

Betty Jane Fratzke
Indiana Wesleyan
University

Josephine Fritts
Ozarks Technical Commu-
nity College

Shelly Furuness
Butler University

George Georgiou
Towson University

Gina Giuliano
University at Albany, SUNY

Francis Godwyll
Ohio University

Vella Goebel
University of Southern
Indiana

Denise Greene
Roanoke College

Charles Grindstaff
Concord University

Jason Helfer
Knox College

Michael Hohn
Portland Community
College

Jennifer Holleran
Community College of
Allegheny County

Charles Jackson
Augusta State University

Janna Jackson

University of Massachusetts
Boston

Mary Alice Jennings
Mississippi Valley State
University

Leslie Jones
Nicholls State University

Steven Kaatz
Bethel University

Linda Karges-Bone
Charleston Southern
University

Alan Karns
Wilkes University

Harvey Karron
Stony Brook University

Amy Kavanaugh
Ferris State University

Barbara Kawulich
University of West Georgia

Susan Kelewae
Kent State University

Richard Kennedy

North Carolina Wesleyan
College

Mary G. Klinger

Empire State College, SUNY

Glenn L. Koonce
Regent University

Ellie Kunkel
Peru State College

Sandra L. Leslie
Shorter College

Joslen Letscher
University of Detroit Mercy

Lawanna M. Lewis
Grand Canyon University

Ronald E. Lewis
Grand Canyon University

Dennis A. Lichty
Wayne State College

Lennie Little
Jackson State University

Harold London
DePaul University

Christopher Lucas
University of Arkansas

Roosevelt Martin
Chicago State University

Xavier McClung
Valdosta State University

Carmen McCrink
Barry University

John W. McNeeley
Daytona State College

Joanne Milke
Mitchell College

Greg Morris
Grand Rapids Community
College

Thalia Mulvihill
Ball State University

Paul Nelson
Pacific Lutheran University

Susan Nix
West Texas A&M University

Paul Nochelski
Canisius College

Myron Oglesby-Pitts
Belmont University

Jessie Panko
Saint Xavier University

Robert Parrish
University of North Florida,
COEHS

Graham Patterson
Grambling State University

Lynn Patterson
Murray State University

Roy Rosario Pellicano
St. Joseph’s College of
New York



Editors/Academic Advisory Board continued

Peter Phipps
Dutchess Community
College

Mary Pickard
East Carolina University

Monte Piliawsky
Wayne State University

Dawn Piper
Brown Mackie College

Ernest Pratt
Mount Union College

Patrice Preston-Grimes
University of Virginia
Tanya Judd Pucella
Marietta College

Anne Marie Rakip
South Carolina State
University

Cynthia Rand-Johnson
Albany State University

Doug Rice
California State University,
Sacramento

Timothy Richards
Mckendree University
Kathryn Righter
Ashland University

Terry Salem
Lake Land College

Terry M. Salem
Eastern Illinois University

Lisa Schoer
Converse College

Stephen T. Schroth
Knox College

Jill Schurr
Austin College

Kathleen Scott
Ashland University, Elyria

Melanie Shaw
Northcentral University

Ralph Shibley
University of Rio Grande

Nicholas Shudak
Mount Marty College

Elizabeth G.
Siemanowski
Wesley College

Michael V. Smith
The Catholic University of
America

Pamela Smith
Eastern Michigan
University

Leone Snyder
University of St. Thomas

Harvey Solganick
LeTourneau University

Shirley Sommers
Nazareth College

Theresa Stahler
Kutztown University

Robert Stennett
Gainesville State College

Robert Stevens
The University of Texas
at Tyler

Tricia Stewart
University of Rochester

Mona Thompson
California State University,
Channel Islands

Sandra M. Todaro
Bossier Parish Community
College

Eric Trujillo
Colorado State University

Madeline Turan
SUNY at Stony Brook

Sammy Vavroch
Northern Illinois University

Eduardo Vianna
LaGuardia Community
College

Valerie Wallace
California Lutheran
University

Thomas Walsh
Kean University

Patti Ward
Johnson County Commu-
nity College

Dyan Watson
Willamette University
Myra Weiger

Kean University

David Whaley
Towa State University

Herbert Whitaker
Big Sandy Community and
Technical College

Don Woo

Trinity Christian College
Laura Zieglowsky
Monmouth College

Norma Zunker
Texas A&GM University,
Corpus Christi



@
S, Bl

PR R ERN (B KA ) (The Oxford English Dictionary ) 1£
side (n.)' & HAY18.a. XITH , {218.b.FTiial4]l “to take a (or one’s) side, take
sides. Also to hold side (with one)” H fsidefi## 4 [t|he position or interests
of one person, party, etc., in contrast to that of an opposing one, > A3
MR, SIRFIZEREZ 8, THRTGEE.,

HIRBEE, EFEAHA, take sides MU HEIE R M ) —Nagl, HZE
A 2 B AARAS s IS B, SEAE R e B X A SO A5 i K i) o
MkZ—: idEiltake sides, fEEHE, WidEAMrL4T, WA HEIFIRIRA TS
IO . RITASEIE, B (BIRT) (The Iron Lady) BHFHEIR - i
FFHE (Meryl Streep ) Hioe— M3 [E UK U BB MAN =, RS
fir, BARMERGER, ARREMREAELE R}, R L,

WRENE i 4ie . BB, SRMCBRMAE, BT, AFEAE
HREREENFEEIRS RS, hE TS0 EmkE, 55 AMERME
HRIES, MABRERAUR .

Cl3CaE ) ERREILE, EEFRGmEEREM | RIFEES A
Xt I K H R EER L . WSO AR A R (BiLEE) |, LR,
— R, BIEEFEKEACY ESARE BRI “ARERfETREL, B TEEK
#, AiL “HLE” Z2HE,

HE, ERMTERA—mEZ R ML, “BEEHFEL” Mk
B, ZHEFEENESEOHEARSMEIM. NESAH GERZE) « XIEMH
B GEIEIEX ) , FlIEE “HFEXLHE L FRFTEMBER (REEEE
i) R KALIc— “{MEFERREKRE R (ETFFXHIE) —F, HIEA
DZE, SALRIER, RUBWIRAZEME, MR, & (6iE) AR
fE” MISCAFNESE, S, JoATE X HEA LTI RE,

B R, XAE, Lo B AR, RAYE MEE, ATiE
RIS MR FIRED S EAER R RS . “REEEE, WiBHE
K, ARae RS, MITHEARNIFE" S8 4FEARRMPERR
B L

EREATE, 2WAKMBEHHE “BHTR". “RILEF" TAH
JULAE, /e SEAe AR AN DG o e D s L i S0l PR R, BT H R
WA RS A . A AEE BN AR SOKE )35 30 FE R TROE IR K, W
g MBS RZ G, SAAREEM, Hin), HEAE YT e E= R PS4
WA SR E RIS, KX EENEE, LR FF SRR AK? Wi
figs | At R L2




viii ik

KE, HEMHEAG W, A, SUSES, HBRR. A, BE&4, X
MFR. FERE. BBIFRNASK, BE2EN TERNS L, HE—2, NE
ARTE “B" 5 7 XPEZE, HARMME,

MAAXT LR AR . HEA (parataxis) MIGE, FIBRMIAIES, EEA
(hypotaxis ) , HEHNETEAM, X840, HEE—BCEEERE R, BA
SRPUMETAW. REEADL, XAERARE LG TIOEE WAFECEE. 1t
VHAMEIBTERE, AR R, AR EUEWT T, (XHM, #@E
BARNAE, WhBEEKER (JRE) , "EREEM, ZHdwEth (REM
W) . EEMGHE, FANTRY ., A5 LS54 KISk iR —5, #
FrRIREH {Ctaking sidesPy$E. ) INZHSE2EH I AF ML 516 S0 i i a4
B. FARARCHFEABLUMEA, EHNEEEZHTRE.

KENED D, GiEEARENILFD DS, VE TEESIFAYE
Hr¥Edh - YA ( Christopher Kelly ) ##E R (¥ D EE S ) ( The Roman
Empire: A Very Short Introduction ) , J5#REEMNE BHAE B, LH
MG, EREGEENR LI WLHT . 202, REEER. #
i, AHEBIAFR AR - AT (James Bryce ) A A% D [E 5 Adqg H4E
HARRL, FREAERFEAERHARMESET, RARE TEREAR, BEEK,
AR 4-El A S BT - A 3R 3E/RTE (Francis Haverfield ) #f—
AU, B EHHRENSRY, £ TRTEERRBECH T A . BABEENN
Y EEPEDEMEE S S KRN - B4k (Evelyn Baring ) £5AN[H
Bk, £ A" ME8LE, KEFESY SHEAARTHRAHX S, HigEE
BE . 8. RN, SMP D AMERGOEM X R ; w4 HBIERER
FEEA, ANHEEZFUAENERE, ZFEBEREDER, EECSERE
Rixtte:, CARESRE,; 4BAHEREER. HH¥EED. G. B (D. G,
Hogarth ) 4 EAK, A W% D EA = HrEe, B “MkRL”. “A &R
7. “BUWRFEML”, KEFREXTENEMAL “MARFELL" fE—RrEL.

{4 #Ftaking sidesid B (45 UL BRS ke, At B, BRES
BrEc B AR . [RIBY, R, R e IR E A A K A K S E
71, taking sidestI AAEREFRI LR E S & ( LR ETY D E S5 K
ERFBENAILE ) , BREA —ESEm S . R AR IS S E o4l
LEM B RS

X[ % M Taking Sides A 15, H5% B IEAE Tk 2 U b 9B % F s
JEMTE., XEBR, @4 T20M4804FE, 24 HRS2M LM, £
B, PR IL12IR, &5, AEIRISIR, &, BEFCH17RZ
Z. HRE, AR

MWEME, SR ERERRG- L S T BE . &8, 5. &
B KRMEHESLRMEEE, E—ARY FAREEHEL. HREHNTFEER
“E—T ) BPSERRM AL, PR IERUOY R B EULR I BISIE, sUE S
FEEEH—E RS A%



i ix

B AT F A RKATA SR
E: A, FRACBEHEANEEZEER, FHRFACHLE 5408
N ZH
B Koo desbl g Al B, AR EN, AREFEKRS,
Bit: “FR RFELE “WE” HTAH ‘WA, METEM
BAGHY, FSHFTFEARLERYE T4, 22 mEA
FEHEM, T2, SHARIEFAL R SHEETAL
B, REELRY TEEE5%4 FALSHERKEZIAGE
o MMEFFRIF I (¥ REAEFR =+ 2LFRATR)
((HFH) R10i64 )

HRIFATUK, EYEE¥TELY, YENEMEH, AOEX 4N
ARG O R0 B, SEEmMATWRBEEE RS R, REFE W, LA
Wro MXAMAERE, AXHMEBETH; NI HTEYIA, BN EE
o BEEMMES, MEREWRMEBSE—R, RLHEPREHE. 4R,
LERWATRERMIRE AR L, REFTEBERMZEAREFREER. HITen
fif, X—IBAE, THERE N EN—RAEEHXMEIT (an intellectual
odyssey ) o

Z TV E A SRR, R ik Taking Sides 5&# VW58 8, 24
WIS CRAMRA R Z ], HEFTEAHNEL, 2AREREL. L (HHEHE) #8
WEEURE], FEFE - LA (Philip E. Devine ) 7E18H “EERATIRE” H%5
WZHT, B H B FEEOAY . REEYL, IR EL. ARESE——3, BEEAR
Bl R FFEN S, XS R e TR, HX—RHEEm
5. A THIEEERARER L, 2000 EANSFREILASE., firz%k
MF. E—4, IR, RAETFEHEN—FRamaiEy GRE)
(The Rule of Law ) B2 ¥ X iy—Frh, W EEIFS, 1FE . CBEEERY
EREEDN - BIEMH (Tom Bingham ) Sz i 244 3= SO SR B5E it LA TR
MR RAR ESH TR SRR, TN JBR, AR HRR I AR
Ko S BAME, HEERAL, METFREER,

L |, Taking Sides P RFTELTE, TiLkEBGE, AW S,
HAXT, TfG—Jr &8 A SR KBS S, ERMELURE) . dth, AT AR
W, AEXWTEASREIHMZHEE, HAHEM, Ttk —CHNEEARR
SCHA) R A R e sE , O R ERA BB s , dadE R AR A, TR
A1 mWEE, WEST, REEEY.,

R G R, LERHENEARZE, 5HNHEITS, BEZH, HEF
I, S RBRME . BT QuorafE My, WM& REEMEIEE, IR
REgmE b, #&Taking SidesEt T ERRYARMINA: Clashing Views ( X371
M) o XERTE FRET BHIA EA—aiR,

MIAABLRAR, X ZHE ILFRE. BEWEEER G, &



X S

i, E, s, HiEAE, HAEEZhE, SEfisaE, A4
BEEEYT “AREMAEE" o X8, BIE RS SRR ICRE. Ui SGhE
&, WBSUREARY T, ZRIB, EROISEMBAT T, XIUE, AL
W, REEEBEDSHIE S CBIZESR, o0 % Sk B BERS A 1938 3.

AT RIERX—i@R, A% REM ETIR, RIC5|IAFEEE,
AL & 24 B critical thinking—— “HEAME B 3% RSB R T Y
YIBB A F R S5 M. A, ERARMAARUE N, fE—EXHES,
RIS . REISRZEHIEE, HA—RiR, RAEE/ME, 3k
ANTZZJGEE, WRBAEERKEE, Naufdig, sxtEss, K&, 1
HHRIRME, WEEm a4 R iR . WRA WA EF—e B K
ESEFENUAEBEREME, MEVEWHENEE. 2%, #FMERES
i H—#, FATESEEMIFEEESBE PREREEE, ARSI
#. BlE. X—E%F, WHIFR, Taking Sides7e 4 AT .

HARTHEZBRERBEEM O S —TMEbAETESRE. ENS,
HAETAHRG 2R (Intensive Reading ) , FEEE RS, —M TR CE,
—E R+ R¥EA, RBEEOTEAHAMA KBRS EREOLSE, J i
intensiveZ %, SUHLAALL, UABR-EZRE, %W, HH1500HLL,
BEGFAL . LIRS, A BRFARAIMEIBHELE. REMEE, NLFE
HEAIFES: (non-fiction) b “F&/” . #lln, ABFPAKEEEELIES
(congressional testimony ) , B4E/™%, BFHIE, FIPHEE. S5
LS S A A NG E, HIGEESIMIRASWE 2, WL
RWfmESR, AH. A, AVHRERIRA ZBE TE, £650%E, BEs
) “EE CHERPREEEEEMAE HMFEEEE, REESH B8, |
WAL, PIHRE, RRERIK. &, BHEMGhE,

ET “ZE" , A —ANET Taking Sidest KM 1T: /MG BA W 21
F1E, —FWE E=hA, ik OFSER) |, TR VIR - £#% (Rachel
Carson ) () (EI#IFK) (Silent Spring) ; i (FHESHEES) |, ATHHILMN
iHH - #7558 (Aldous Huxley ) #y ( EmiHHA ) (Brave New World) . BiS,
AL SCEAES, INGERT “REE" SCHMATERSE, 4 “SCEE" 29,

BE5h, Taking SidesXtin4 4% mA AT (3GEARS WA EIEMI FIEH, £
WHANSGA R0 4%, #rER R EERHE. REMG, AEHEIABRN
FH, HBC—EARZR AR LRk, ASPRAER. 5, FMA1EET
WIXEERMZOEAR : Wl RT5iE S 5B HRET R NEARZIE, i
FEIZL. 2B, MALHNESZF.

BZ, A Taking SidesTRITHE, RELIAREIGEEEMNIES IHSE
ANk, BRERFAZMMBEE, EHRREMET, s CERYARHE,
T R AU 22 T SR SO HESE SRR



Topic Guide

This topic guide suggests how the selections in this book relate to the sub-
jects covered in your course. You may want to use the topics listed on this page
to search the Web more easily. On the following pages, a number of Web sites
have been gathered specifically for this book. They are arranged to reflect the
issues of this Taking Sides reader. You can link to these sites by going to http:/
www.mhhe.com/cls. All the articles that relate to each topic are listed below the

bold-faced term.

Curriculum

2. Should the Curriculum Be Standardized
for All?
10. Do Computers Negatively Affect Student
Growth?

Democratic Classrooms

3. Are Truly Democratic Classrooms
Possible?

Diversity

6. Is the Inclusive Classroom Model
Workable?

8. Are Single-Sex Schools and Classes
Effective?

Early Childhood Education

4. Has the Time Arrived for Universal
Preschool?

Education Philosophy

1. Should Schooling Be Based on Social
Experiences?

Education Policies

7. Can Merit Pay Accelerate School
Improvement?

9. Can Zero Tolerance Violate Students
Rights?

Engaging Students

8. Are Single-Sex Schools and Classes
Effective?
10. Do Computers Negatively Affect Student
Growth?

Future of Education

5. Is Privatization the Hope of the Future?

School Reform

5. Is Privatization the Hope of the Future?

Standards

2. Should the Curriculum Be Standardized
for All?

Technology

10. Do Computers Negatively Affect Student
Growth?



Introduction

Ways of Thinking About

— Educational Issues

A ?’k‘ﬂ(’)ﬁo James Wm. Noll

Concern about fhe quality of educatioa has been expressed by philosophers,
politicians, and parents for centuries. There has been a perpetual and unre-
solved debate regarding the definition of education, the relati(?nship between
school and society, the distribution of decision-making power in educational
matters, and the means for improving all aspects of the educational enterprise.

In recent decades the growing influgnce of thinking drawn from the
humanities and the behavioral and social sciences has brought about the
development of interpretive, normative, and critical perspectives, which
have sharpened the focus on educational concerns. These perspectives have
allowed scﬂ’olars and researchers to closely examine the contexfual varia-
bles, value orientations{ m ilosophical and political assumptions that
shape both the status qud and ré&form efforts.

The study of education involves the application of many perspectives
to the analysis of “what is and how it got that way” and “what can be and
how we can get there.” Central to such study are the preyailing philosophi-
cal assumptions, theories, and visions that find their way into real-life edu-
cational situations. The application situation, with its attendant political
pressures, sociocultural differences, community expectations, parental
influence, and professional problems, provides a testing ground for con-
tending theories and ideals.

This “testing ground” image applies only insofar as the status quo is
malleable enough to allow the examination and trial of alternative views.
Historically, institutionalized education has been characteristically rigid. As
a testing ground of ideas, it has often lacked an orientation encouraging
innovation and futuristic thinking. Its political grounding has usually been
conservative.

As social psychologist Allen Wheelis points out in The Quest for Identity
(1958), social institutions by definition tend toward solidification and pro-
tectionism. His depiction of the dialectical development of civilizations
centers on the tension between the security and authoritarianism of “institutional

XV



xvi INTRODUCTION

processes” and the dynamism and change-orientation of “instrumental
processes.”

The field of education seems to graphically illustrate this observation.
Educational practices are primarily tradition bound. The twentieth-century
reform movement, spurred by the ideas of John Dewey, A. S. Neill, and a
host of critics who campaigned for change in the 1960s, challenged the
structural rigidity of schooling. In more recent decades, reformers have
either attempted to restore uniformity in the curriculum and in assessment
of results or campaigned for the support of alternatives to the public school
monopoly. The latter group comes from both the right and the left of the
political spectrum.

We are left with the abiding questions: What is an “educated” person?
What should be the primary purpose of organized education? Who should
control the decisions—influencing the educational process? Should the
schools follow society or lead it toward change? Should schooling be
compulsory?

Long-standing forces have molded a wide variety of responses to these
fundamental questions. The religious impetus, nationalistic fervor, philo-
sophical ideas, the march of science and tec%lnology, varied interpretations
of “societal needs,” and the desire to use the schools as a means for social
reform have been historically influential. In recent times other factors have
emerged to contribute to the complegity of the search for answers—social
class differences, demographic shifts, increasing bureaucratization, the
growth of the textbook industry, the changing financial base for schooling,
teacher unionization, and strengthening of parental and community pres-
sure groups.

The struggle to find the most appropriate answers to these questions
now involves, as in the past, an interplay of societal aims, educational pur-
poses, and individual intentions. Moral development, the quest for wisdom,
citizenship training, socioeconomic improvement, mental discipline, the
rational control of life, job preparation, liberation of the individual, freedom
of inquiry—these and many others continue to be topics of discourse on
education.

A detailed historical perspective on these questions and topics may be
gained by reading the interpretations of noted scholars in the field. R. Free-
man Butts has written a brief but effective summary portrayal in “Search for
Freedom—The Story of American Education,” NEA Journal (March 1960). A
partial listing of other sources includes R. Freeman Butts and Lawrence
Cremin, A History of Education in American Culture; S. E. Frost, Jr. and Ken-
neth P. Bailey, Historical and Philosophical Foundations of Western Education;
Harry Good and Edwin Teller, A History of Education; Adolphe Meyer, An
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Educational History of the American People; Robert L. Church and Michael W.
Sedlak, Education in the United States: An Interpretive History; Merle Curti, The
Social Ideas of American Educators; Henry ]. Perkinson, The Imperfect Panacea:
American Faith in Education, 1865-1965; Clarence Karier, Man, Society, and
Education; V. T. Thayer, Formative Ideas in American Education; H. Warren But-
ton and Eugene F. Provenzo, Jt., History of Education and Culture in America;
David Tyack and Elisabeth Hansot, Managers of Virtue: Public School Leader-
ship in America, 1820-1980; Joel Spring, The American School, 1642-1990; S.
Alexander Rippa, Education in a Free Society: An American History; John D.
Pulliam, History of Education in America; Edward Stevens and George H.
Wood, Justice, Ideology, and Education; and Walter Feinberg and Jonas F. Soltis,
School and Society.

These and other historical accounts of the development of schooling
demonstrate the continuing need to #idress educational questions in terms
of cultural and social dynamics. A careful analysis of contemporary educa-
tion demands attention not only to the historical interpretation of develop-
mental influences but also to the philosophical forces that define formal
education and the social and cultural factors that form the basis of informal
education.

Examining Viewpoints

In his book A New Public Education (1976), Seymour Itzkoff examines the
interplay between informal and formal education, concluding that eco-
nomic and technological expansion have pulled people away from the in-
formal culture by placing a premium on success in formal education. This
has brought about a reactive search for less artificial educational contexts
within the informal cultural community, which recognizes the impact of
individual personality in shaping educational experiences.

This search for a reconstructed philosophical base for education has
produced a barrage of critical commentary. Those who seek radical change
in education characterize the present schools as mindless, manipulative,
factory-like, bureaucratic institutions that offer little sense of community,
pay scant attention to personal meaning, fail to achieve curricular integra-
tion, and maintain a psychological atmosphere of competitiveness, tension,
fear, and alienation. Others deplore the ideological movement away from
the formal organization of education, fearing an abandonment of standards,
a dilution of the curriculum, an erosion of intellectual and behavioral disci-
pline, and a decline in adult and institutional authority.

Students of education (whether prospective teachers, practicing profes-
sionals, or interested laypeople) must examine closely the assumptions and
values underlying alternative positions in order to clarify their own viewpoints.
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This tri-level task may best be organized around the basic themes of purpose,
power, and reform. These themes offer access to the theoretical grounding of
actions in the field of education, to the political grounding of such actions,
and to the future orientation of action decisions.

A general model for the examination of positions on educational issues
includes the following dimensions: identification of the viewpoint, recogni-
tion of the stated or implied assumptions underlying the viewpoint, analysis
of the validity of the supporting argument, and evaluation of the conclu-
sions and action-suggestions of the originator of the position. The stated or
implied assumptions may be derived from a philosophical or religious orien-
tation, from scientific theory, from social or personal values, or from accu-
mulated experience. Acceptance by the reader of an author’s assumptions
opens the way for a receptive attitude regarding the specific viewpoint
expressed and its implications for action. The argument offered in justifica-
tion of the viewpoint may be based on logic, common experience, con-
trolled experiments, information and data, legal precedents, emotional
appeals, and a host of other persuasive devices.

Holding the basic model in mind, readers of the positions presented in
this volume (or anywhere else, for that matter) can examine the constituent
elements of arguments—basic assumptions, viewpoint statements, support-
ing evidence, conclusions, and suggestions for action. The careful reader will
accept or reject the individual elements of the total position. One might see
reasonableness in a viewpoint and its justification but be unable to accept
the assumptions on which it is based. Or one might accept the flow of argu-
ment from assumptions to viewpoint to evidence but find illogic or imprac-
ticality in the stated conclusions and suggestions for action. In any event,
the reader’s personal view is tested and honed through the process of analyz-
ing the views of others.

Philosophical Considerations

Historically, organized education has been initiated and instituted to serve
many purposes—spiritual salvation, political socialization, moral uplift, soci-
me;(ﬂl;%y,/s_ocial mobility, mental discipline, vocational efficiency, and so-
cial reform, among others. The various purposes have usually reflected the
dominant philosophical concepq'ﬁ)n of human nature and the prevailing as-
sumptions about the relationship between the individual and society. At any
given time, competing conceptions may vje for dominance—social concep-
tions, economic conceptions, conceptions that emphasize spirituality, or con-
ceptions that stress the uniqueness and dignity of the individual, for example.

These considerations of human nature and individual-society relation-
ships are grounded in philosophical assumptions, and these assumptions
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find their way to such practical domains as schooling. In Western civilization
there has been an identifjable (but far from consistent and clear-cut) histori-
cal trend in the basic assumptions about reality, knowledge, values, and the
human condition. This trend, made manifest in the philosophical positions
of idealism, realism, pragmatism, and existentialism, has involved a shift in
emphasis from the spiritual world to nature to human behavior to the social
individual to the free individual, and from eternal ideas to fixed natural laws
to social interaction to the inner person.

The idealist tradition, which dominated much of philosophical and
educational thought until the eighteenth and nineteenth centuries, sepa-
rates the changing, imperfect, material world and the permanent, perfect,
spiritual or mental world. As Plato saw it, for example, human beings and all
other physical entities are particular manifestations of an ideal reality that in
material existence humans can never fully knBw. The purpose of education
is to bring us closer to the absolute ideals, pure forms, and universal stand-
ards that exist spiritually, by awakening and strengthening our rational pow-
ers. For Plato, a curriculum based on mathematics, logic, and music would
serve this purpose, especially in the training of leaders whose rationality
must exegt control over emotionality and baser instinets.

Against this tradition, which shaped the liberal arts curriculum in
schools for centuries, the realism of Aristotle, with its finding of the “forms”
of things within the material world, brought an emphasis on scientific inves-
tigation and on environmental factors in the development of human poten-
tial. This fundamental view has influenced two philosophical movements in
education: naturalism, based on following or gently assisting nature (as in
the approaches of John Amos Comenius, Jean-Jacques Rousseau, and Johann
Heinrich Pestalozzi), and scientific realism, based on uncovering the natural
laws of human behavior and shaping the educational environment to maxi-
mize their effectiveness (as in the approaches of John Locke, Johann Frie-
drich Herbart, and Edward Thorndike).

In the twentieth century, two philosophical forces (pragmatism and
existentialism) have challenged these traditions. Each has moved primary
attention away from fixed spiritual or natural influences and toward the
individual as shaper of knowledge and values. The pragmatic position, artic-
ulated in America by Charles Sanders Peirce, William James, and John
Dewey, turns from metaphysical abstractions toward concrete results of
action. In a world of change and rejativity, human beings must forge their
own truths and values as they interact with their environments and each
other. The European-based philosophy of existentialism, emerging from
such thinkers as Gabriel Marcel, Martin Buber, Martin Heidegger, and Jean-
Paul Sartre, has more recently influenced education here. Existentialism
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places the burdens of freedom, choice, and responsibility squarely on the
individual, viewing the current encroachment of external forces and the
tendency of people to “escape from freedom” as a serious diminishment of
our human possibilities.

These many theoretical slants contend for recognition and acceptance
as we continue the search for broad purposes in education and as we attempt
to create curricula, methodologies, and learning environments that fulfill
our stated purposes. This is carried out, of course, in the real world of the
public schools in which social, political, and economic forces often
predominate.

Power and Control

Plato, in the fourth century B.C., found existing education manipulative and
confining and, in the Republic, described a meritocratic approach deSigned to
nurture intellectual powers so as to form and sustaih a rational society. Reform-
oriented as Plato’s suggestions were, he nevertheless insisted on certain restiic-
tions and controls so that his particular version of the ideal could be met.

The ways and means of education have been fertile grounds for power
struggles throughout history. Many educational efforts have been initiated
by religious bodies, often creating a conflict situation when secular autHori-
ties have moved into the field. Schools have usually been seen as repositories
of culture and social values and, as such, have been overseen by the éore
conservative forces in society. To others, bent on social reform, the schools
have been treated as a spawning ground for change. Given these basic politi-
cal forces, conflict is inevitable.

When one speaks of the control of education, the range of influence is
indeed wide. Political influences, governmental actions, court decisions, pro-
fessional militancy, parental power, and student assertion all contribute to
the phenomenon of control. And the domain of control is equally broad—
school finances, curriculum, instructional means and objectives, teacher cer-
tification, accountability, student discipline, cen?grship of school materials,
determination of access and opportunity, and determination of inclusion and
exclusion.

The general topic of power and control leads to a multitude of ques-
tions: Who should make policy decisions? Must the schools be puppets of
the government? Can the schools function in the vanguard of social change?
Can cultural indoctrination be avoided? Can the schools lead the way to full
social integration? Caffthe effects of social class be eradicated? Can and
should the schools teach values? Dealing with such questiongis complicated
by the increasing power of the federal government in educational matters.
Congressional legislation has broadened substantially from the early land



