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£ Passage 1

Directions: In this section, you are going to read a passage with 10 statements

attached to it. Each statement contains information given in one of
the paragraphs. Identify the paragraph from which the information is

’ derived. You may choose a paragraph more than once. Each paragraph is
marked with a letter.

A)

B)

D)

E)

Can I successfully learn a language online?

“There are more people actively learning a language through Duolingo than in the entire U.S.
public school system,” says Luis von Ahn, founder of the free language learning app. Since
its launch in 2012, more than 30 million people have downloaded the 2013 version of the
app, which combined education with recreation and attracted new language learners.

The growth of technology for educational use has transformed the way in which people
access education. This is particularly true for languages, an area in which the explosion of
mobile apps and interactive software have provided a choice to a range of people who were
previously unable to access foreign language education.

Luis says that when he founded Duolingo, he was determined to find a way for people to learn
a language for free. “There’s an irony that most of the people who need to learn a language
don’t have much money, but learning a language costs a lot.” Free access to languages was
something Luis had a personal interest in addressing: he grew up in Guatemala, where he was
surrounded by people all trying to learn English, half of whom were failing to do so and the
majority of whom could not afford it.

One of the big changes caused by tech is the demographic shift in language learners.
Languages have long been associated with the elite, but now people from less privileged
backgrounds are finding affordable ways to learn them. English remains the resoundingly
most-in-demand language — the British Council estimates that by 2020, two billion people
will be learning English across the world — due in a large part to the advantages it offers to
the economic migrants.

To learn with online tools, users need a smart phone or an Internet connection, but Luis
says that’s not as unrealistic a scenario as it might seem. “In the lower middle classes of
developing countries like Guatemala, people usually have a smart phone — a lower-end
Android phone,” he says.



F)

G)

H)

D

J)

K)
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Italki, the provider of online lessons with tutors in their native countries, also wants to see
tech being used to make learning more accessible. Comparing the language learning social
network to the sharing economies of startups such as Taskrabbit and AirBnB, italki’s chief
executive, Kevin Chen, says:“Our belief is that helping people connect, which means helping
students that were previously unable to get access to native teachers, and teachers that were
previously unable to teach students outside of their cities.”

Rosetta Stone, the longstanding provider of language-learning software, has poured time
and resources into its research of the market and concluded that mobile is the way forward.
Rosetta Stone has added apps to its suite of language-learning tools. “Mobile is becoming
the big disrupter to traditional self-paced learning,” says Donavan Whyte, vice president of
Europe, the Middle East and Africa (EMEA). “We’re getting increases every week on the
number of people accessing the app. People are so hooked on being mobile, whether that’s an
iPad or any other device they can lug around.”

Luis says an unexpected result of Duolingo being an app is that it has attracted an unlikely
type of users. Duolingo was designed to be like a game, and what the company has found is
that many users aren’t even necessarily diehard (##¥#7) language fans, they’re just looking
for an educational way to kill some time. “They’re still procrastinating from something
else, but at least it’s somewhat useful,” says Luis. “The truth of the matter is that learning
a language takes months or years. We have to find a way to keep them interested and that’s
where the gamification came in.”

For Whyte, technology is also making education more personalized. Users will be able
to pinpoint their specific needs, be that tailoring a classroom lesson to the interests of a
particular age group, or learning the basics for a holiday abroad. Chen says that technology is
not only offering the personalization, but is encouraging users to take a more active approach
to their learning. “There is a sense from italki students that they have to take responsibility for
their own education,” he says. “More and more students are trying non-traditional methods to
educate themselves, and this has made it a great time to be an education technology startup.”

While advances in tech may have created opportunities for more people to access education,
the question remains as to whether it is actually possible to learn a language only using online
tools. “It depends what you mean by learning a language,” says Luis. “You can learn to the
point where you can navigate and have relatively simple conversations but you probably
won’t be writing any great works of literature.”

Whyte thinks that technology wouldn’t remove the need to be very motivated to learn: “I
think it is possible to learn a language on your own via some tech-based platform, but I think
it would take you a long, long time and you would need to be very disciplined.” Whyte and
Chen agree that online tools are going to be most effective when used as one component of a

bigger arsenal of learning tools. “Education should come from as many different sources as
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possible,” says Chen. “Education will be personalized for the students, so that they can learn

in the most efficient way for them. For italki,"we’re just one piece of this ecosystem.”

The Guardian wants to find out whether it is possible to learn a language only using online

tools. Over the next six weeks, three writers will try to learn a language respectively using

a piece of language-learning technology. Matt Hambly, deputy editor of Esquire Weekly,

will be learning French with Rosetta Stone; Alan Haburchak, adjunct professor at Columbia

Journalism School, will use Duolingo to learn Spanish; and freelance journalist Anna Parkin

will be learning Russian with a Skype tutor. We’re not expecting them to reach anything

near fluency, but can they gain at least a basic grasp of a new language, and how will the

experience of self-directed, tech-based learning work out for them?

i
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(1,004 words)

After researching the market, Rosetta Stone drew the conclusion that it is a tendency to

learn languages on cell phones.

A basic grasp of rather than fluency in a new language and the way language learning

technology works will be what we expect.

Technological advancement has enabled more people to be educated, but it’s not

certain whether using online tools is the only approach to learn languages.

Technologies have made it possible for people from humble backgrounds to study

languages.

In developing countries, smart phones make language learning accessible to people of

lower middle class.

According to Luis von Ahn, free language learning app has attracted more language

learners than in the public school system in America.

It is out of expectation that some people access language learning apps not for learning

languages but for idling time away.

The development of technologies used for educational purpose has changed the way

people learn languages.

In the motherland of Luis, most people were so poor that they could not afford to learn
English.

Luis made language learning interesting in the hope of keeping learners’ continual

interests in language study, for it is time-consuming.
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> Passage 2

. Directions: In this section, you are going to read a passage with 10 statements’

attached to it. Each statement contains information given in one of |

’ the paragraphs. Identify the paragraph from which the information is
~ derived. You may choose a paragraph more than once. Each paragraph is

marked with a letter.

Inspiring students with learning disabilities to
take up a language

A) Jon Gore, now 25, was not diagnosed with dyslexia (JEZSH#) until after he’d struggled
through French and German classes at school. “I always found the written part of it
particularly hard,” he says. “It’s almost like a mental block when it comes to thinking what it
is I need to say. I struggle with that in English, so when it comes to French and German, it’s
exacerbated.”

B) Every year, thousands of language learners struggle with the additional challenge of a
learning disability. In England alone, there are more than 229,000 school students with
special education needs (SEN), with many going on to successfully take qualifications in
French, Spanish and German.

(") SEN covers a wide range of learning disabilities, from mild dyslexia to severe, non-verbal
autism. “There’s not a one size fits all approaches for teaching languages to SEN students,”
says Wilson. “You have to look for the strengths rather than worrying too much about the
weaknesses.”

D) Dr. Judit Kormos of the University of Lancaster says that teaching methods should be adapted
for dyslexic students, rather than taking them out of language classes. “Dyslexic students can
learn another language quite successfully and they have to be given a chance. The teacher just
needs to be aware of the dyslexia and teach slightly differently: much more visually, acting
things out and explaining things a bit more explicitly than they would do to other students.
Some people are more receptive to audio channels of learning, others to visual, so using a
combination of the two can be really effective.”

) Gore agrees, saying that learning methods held him back before he was diagnosed. “I"ve
learned languages since being diagnosed with dyslexia,” he says. “I learnt quite a bit of
Spanish last year when I went travelling. I learnt far more in a far shorter period of time than
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I ever did with French or German in school, just because I had to listen and repeat it far more.
If my school lessons had been taught with less reading and writing, I think I would have
been able to pick up far more. I think the teaching format held me back more than my actual
dyslexia.”

“I have found that dyslexic students often lack confidence and self-esteem,” says Kormos. “But
they have to be convinced that, yes, they can do it and they can be successful. You also need
to think about what it is they want the language for — many people want to learn a language
for speaking, but not so much for writing. I have seen many, many successful students who
can speak well, even if they can’t write brilliantly. And in this modern world, we do speak
a lot and we have spell-checkers and apps that recognize what we’re trying to type. So I
think you can set slightly different goals for dyslexic students, in terms of what they need to
achieve.”

Dr. Margaret Crombie agrees, suggesting that the written side of language learning can
be played down if a dyslexic student is struggling. “Let them enjoy the language. Don’t
take away the written word, but maybe don’t assess them by it. It can be a very stressful
experience if you’re struggling with it and it can knock your confidence.”

For language learners with more severe disabilities, however, it can be easy to assume that
learning a second language may be too challenging. But it’s always worth letting people try,
according to Sally Holmwood, who works at Indigo languages teaching SEN students. “I
think everybody should have a chance to learn a language, but it’s going to depend on the
individual child. Obviously, if you’ve got a non-verbal autistic child, you’re not going to be
able to get them to speak in a foreign language.”

“But you can still introduce them to foreign cultures — to the food, the clothes, the art. In
one school I went to, they had a Spanish day and people brought in Spanish food. I remember
one child who had quite a restricted diet, but he tried some quite spicy Spanish sausage and
he seemed to really enjoy it. We’ve done things with games, mime, drama things and using
lots of interactive Information and Computer Technology (ICT).”

David Wilson recalls how he approached teaching German to a boy with Asperger’s
Syndrome. Wilson taught the pupil one-on-one and would let him talk about Dr. Who for
the first 10 minutes of the lesson. “You have to go through the obsession and enthusiasm to
get them on side,” he says. “The reward for me was that we worked hard for the rest of the
lesson.”

Willson added, “A child with autism really enjoys grammar — they like the regularity of it
and the way it goes together. They often enjoy speaking the language less; a lot of them don’t
see the point. So, to some extent, you’ve got to do it on their terms. You've got to try to meet
them halfway.”
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L) Even for pupils with the most severe disabilities, being exposed to another language could

always be a positive experience. “On occasions, I’ve seen young people who are so turned off

by the language that they don’t want to go to school and it’s affecting their wellbeing,” says
Crombie. “If it gets to that stage, then I think the time has come to ask whether it’s worth it or
not. But I would always let everyone have a try.”

M) Sally Holmwood agrees, pointing to the story of Carly Fleischmann, who eventually learned
to communicate after years. “It brings it home that you don’t necessarily know how much a

child has understood, just because they’re not verbally telling you that they’ve understood.

You can’t underestimate them.”

10

(946 Words)

It’s worthwhile to let children learn a foreign language though sometimes they may

feel frustrated because of their disabilities about learning languages.

Gore holds that if school lessons had provided more opportunities to listen and speak,

rather than read and write, he would have picked up more languages.

Holmwood thinks that the chance to learn a foreign language should be equal to

everybody, yet it is still up to the individual.

If teaching methods were adapted, dyslexic students could learn a foreign language

fairly well.

It is suggested by Dr. Margaret Crombie that evaluation might be a pressure and it can

discourage dyslexic students.
Different aims can be set for dyslexic students based on what they want to acquire.

Sometimes, children may not tell you how much they have learned about a language,

but they may finally learn to communicate years later.

SEN involves sorts of learning disabilities and there’s no universal approach for

teaching languages to all SEN students.

According to Sally Holmwood, foreign cultures can be introduced to SEN students and

she has done a lot with various interactive activities.

As autistic children tend to like grammar more than speaking, we should cater for their

individual interests.
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@ Passage 3

Directions: In the following article, some sentences have been removed. Choose the
~most suitable one from the choices listed from A to H to fit into each
| ’ of the numbered gaps. There is ONE which does not fit in any of the

% blanks.

Wanting it enough: why motivation is the key to
language learning

Second language professionals, after explaining what we do for a living, are inevitably asked
“What’s the fastest / best / most foolproof method for learning a language?” Some of us would
like to answer: Find a language partner, meaning, go to the country and fall in love with someone

who speaks only the language you want to learn and not yours. I

Most people find that learning another language after childhood is hard. Although not everyone
who is motivated to learn manages to succeed, most people who do achieve a high level of

success also turn out to be very strongly motivated.

Researchers who study the relationship between language learning and motivation explain that
some learners are “intrinsically” motivated. These learners might want to learn a language to a
higher level so that they can understand their grandparents who live in another country and are
getting older. Or they might want to teach their children a second language because they want

them to have the cognitive and social advantages of being bilingual.

2 In practice, of course, people tend to have a variety of reasons, both intrinsic and

extrinsic, for why they want to learn, and different aspects motivate them at different times.

Professors Robert Gardner and Wallace Lambert conducted pioneering work in studying
motivation; they point out the importance of other qualities, such as aptitude. Based on their
research in officially bilingual Canada, they noted that some learners are integratively motivated
to learn a language, meaning they feel an affinity for it, so they want to get to know people who
speak that language, and often they are also interested in the culture associated with the language.

This is similar to intrinsic motivation.

Instrumental motivation, on the other hand, kicks in where people primarily want to learn a

language for practical reasons, such as gaining a salary bonus or getting into the university,
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similar to extrinsic motivation. It has been shown to be less powerful in language learning

SucCcCess.

Of course, people’s motivation can change. Professor Zoltdn Dornyei from Nottingham University
has pointed out that “every different psychological perspective on human behavior is associated
with a different theory of motivation”. His own model is known as the “L2 motivational self
system”, and it focuses on learners’ abilities to envision an ideal future for themselves as positive,

competent and successful second language speakers.

3 So, motivation fluctuates as it is impacted by various factors in real time, moment
to moment. A learner’s motivation levels can go up or down depending on how motivated, or
interested, or involved their conversational partners are (these might be native speakers, or fellow

learners and their instructors in classrooms). In other words, motivation can be contagious.

It can also be influenced by the task that learners are undertaking and how interesting and
engaging it is. Deborah Tannen, professor of linguistics at Georgetown University and author
of several best-selling books, says that “each person’s life is lived as a series of conversations”.
When asked how this applies to learning a language, Tannen notes that “wanting to have certain
kind of conversations, with people one knows or wants to know, can be a huge motivator in

learning a new language”. She follows this up with a personal example. 4

Dérnyei and his colleagues have recently carried out classroom research, finding that learners
who can construct ideal self-images as successful second language speakers are better able to
reach their goals. They need to have a clear roadmap of tasks and strategies to follow in order to
do this, and Dornyei makes the analogy between teaching a language and creating a training plan

for an Olympic athlete. S

What about learners who are strongly motivated to learn a language but still don’t succeed? Some
of us just don’t have strong aptitude for language learning. We might be good at other things, such
as science, art, music or sports. Researchers traditionally look at the relationships among different
kinds of aptitude and language learning outcomes. More recent approaches have started to study
exceptionally successful second language learners — the rare few who end up sounding just like

native speakers — to understand their particular cognitive skills.

These are your working memory, which can be thought of as how you hold a phone number in
your head before you write it down, your associative memory, or how well you connect new and
known information, and how strong your mechanisms are for implicit learning, which can be seen
as the ability to figure out patterns in information. If you have these aptitude skills, along with
high levels of various types of motivation, you’re most likely to succeed, especially if you have

access to instruction that has been tailored to match your abilities and interests.
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6 As the evolutionary psychologist, linguist and best-selling science author Steven Pinker

has pointed out in these pages, “our behavior is a result of neurophysiological activity in the

brain. There is no reason to believe that there is any magic going on.” The idea of people being

hard wired for second language learning is fascinating and, perhaps, appealing in that it might be

used to get some of us off the hook if our language learning journey is less successful.

10
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However, what about those of us who aren’t lucky enough to have this constellation of

aptitude and motivation, or access to good instruction?
Dornyei’s model also recognizes that motivation is dynamic rather than static.

The researchers investigated English academic reading proficiency in monolingual and

immigrant students.

In academic terms, what we are recommending is that people make the most of something

that is crucial for language learning — motivation.

Although her first husband, who was Greek, spoke English fluently, Tannen had to learn

Greek in order to communicate with his mother, a woman she came to love deeply.

“Like sports coaches,” he explains, “instructors should take the perspective of trainers and
cheerleaders, helping learners to imagine themselves in their ideal L2 personae and thus

leverage their motivation to better their learning outcomes.”

“Extrinsic” motivation, in turn, stems from outside sources, such as a student needing to pass

a test in order to satisfy a language requirement.
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More to know

1

‘Language is the amber in which a thousand precious and subtle thoughts have been safely

embedded and preserved. — Richard C. Trench
EERA I, 22 RN RS — e a it R R .

— B2 H % -
Language is the dress of thought. — Sanuel Johnson
B ARBHIMR,

Since language is as necessary an instrument of our thought as a horse is of a knight, and
since the best horses are suited to the best knights, the best language will be suited to the best
thoughts. — Dante

EWEy Thit, IBEREEEEMLFN TR, ST HBE WA RS LEEFNE L, &
BEENEEA R NRENES.
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Language, the most valuable single possession of the human race. — Charles Francis Hockett
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Kindness is the language which the deaf can hear and the blind can see. — Mark Twain
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