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Chapter 1

The National English Curriculum
and Development of Learners’
Core Qualities

Introduction to the National English Curriculum

Our education reform has been changing for nearly half a century. In different
periods, there are obvious differences in the emphasis of goals in each Syllabus.
The 1978 Syllabus emphasized reading and self-study abilities with some listening,
speaking, writing and translating abilities. The 1980 Syllabus stressed the practice
of listening, speaking, reading, writing and translating as the general aim within
which reading and self-learning abilities should be the main focus. This indicates
the change of attention given to all the skills as a basis for developing reading
and self-learning capabilities instead of over-emphasizing reading and self-study
abilities. In the 1986 Syllabus, besides stressing the practice of the skills with
listening, speaking, reading and writing, using English in spoken and written forms
is added and translation is deleted. In the 1992 and 1993 Syllabuses, listening,
speaking, reading and writing become the means for developing the ability to use the
language for communication. Communication is first stated in the Syllabus. At the
same time, arousing students’ interests in learning, helping them form good study
habits, integrating moral education, citizenship and socialism education as well as
developing students’ thinking skills are also included in the objectives. The National
English Curriculum (2001), instead of taking the linguistic aims as the top priority,
takes students’ interests, confidence, study habits and learning strategies as the top
priorities. Students’ cognitive ability, cross-cultural awareness and moral values are
also stressed; the goal of language teaching is directed to all-round education, rather
than only for language’s sake.

Regarding the role of English language teaching, there is a gradual shift
from the previous syllabuses. For example, 1978, 1980 and 1986 Syllabuses
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stress the instrumental aspect of learning a foreign language while the 1992 and
1993 Syllabuses put more emphasis on the humanistic aspect of foreign language
teaching. And this is reflected more thoroughly and explicitly in the National English

Curriculum (2001).

Objectives Structure in the National English Curriculum (2001)

The National English Curriculum (2001) is designed to promote the students’
overall language ability, which is composed of five interrelated components, namely,
language skills, language knowledge, language affects, learning strategies and cultural
understanding. Each component is further divided into a few sub-categories as shown
in the diagram. Language teaching is no longer aimed only at developing language
skills and knowledge, but expanded to developing learners’ positive attitude,
motivation, confidence as well as strategies for life-long learning along with cross-
cultural knowledge, awareness and capabilities. The following graph was taken from

the National English Curriculum (2001).
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Figure 1.1 Teaching Goals in the National English Curriculum (2001)
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Based on teaching goals of the National English Curriculum (2001), principles
of design for the National English Curriculum (2001) is composed of six parts which
aim at educating all the learners, and putting emphasis on quality-oriented education;
promoting learner-focused education and respecting individual differences; developing
competence-centered goals, flexibility and adaptability of cultivation; paying close
attention to learning process, and advocating experiential and participation learning;
attaching particular importance to process-focused assessment, developing language
competence, refining learning resources, and giving more opportunities of using
the language for the learners. These principles of design are taken from English
Curriculum Standards for Nine-Year Compulsory Education (Revised Version) by the
Ministry of Education in China published in 2001.

The description of standards for all the levels matches the overall goals in
terms of the five components: language knowledge, language skills, motivation and
confidence, learning strategies, and cross-cultural awareness, as shown in Figure 1.2.

English 6-7
(12 credits)
% * Specialized Level 9 ]
%. skills courses Elective Track 1
o * ESP courses Level 8
%o * Cultural& T
w literary studies T English 15 * Basic requirements
® courses,etc. ( lgO odits) for senior high school
E Level 7 credt ] learners
= Elective Track 2 Level 6 e * Required courses
qu
T /'/' courses

Level5 e Basic requirements for the 9th graders

Level 4

Level 3

Level2 e Basic requirements for the 6th graders

uoneonpg Azosinduio))

Level 1

Figure 1.2 The Above Graph Is About the Design of Standards for All the Levels Taken from
A Course in English Language Teaching (the Second Edition), p.46.
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Performance Standards for Different Levels of Competence

The performance standards for level 2, level 5 and level 7 are taken from the
National English Curriculum (2001) for nine-year compulsory education and for
senior high middle school. Specific description is shown as below.

Table 1.1  Specific Description of Level Standards

Descriptions of Level Standards

Keep continuous interests and hobbies in English. Be able to use simple English
greetings, and exchange simple information with families and friends. Show the
small dialogue or songs according to the content which you learn. Be able to
understand, read and retell stories with the help of pictures. Be able to write down
simple sentences according to the picture or the request. Learners should participate and
take the initiative to consult actively and cooperatively in learning process. Be glad to
understand different cultures and customs.

Primary
School

Have a clear motivation and active learning attitude of learning English. Be able
to understand teachers and participate in discussions about the familiar topics.
Be able to exchange different information and state your own opinion about all
kinds of daily life topics. Be able to read books and newspapers, magazines for
Grade 7-9 students, and overcome the obstacle of the new words to get the gist.
Be able to use appropriate reading strategies according to the reading purpose.
Be able to draft and modify the composition according to the prompt. Be able to
cooperate with others to solve the problems, report the results, and accomplish
common tasks. Be able to evaluate your own learning, and make a summary of
the method of learning. Be able to use various education resources for learning.
Further enhance understanding and awareness of cultural differences.

Junior High
School

Have a clear and continuing learning motivation and autonomous learning
awareness. Be able to exchange information about familiar topics, ask questions
and present your views and suggestions. Be able to read the English original
books, English newspapers and magazines for high school students. Have a
primary practical writing ability, for example, transaction notice and invitation
letters. Under the guidance of teachers, be able to take the initiative to participate
in the planning, organization and implementation of language practice. Be
able to take the initiative to develop and use learning resources, from access to
information through various channels, and be able to make the information
clear and organized. Have the strong ability of self-evaluation and self-regulation
and form your own basic learning strategies. Understand cultural differences in
communication and initially form consciousness of cross-cultural communication.

Senior
High School
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The Importance of Development of Core Qualities

The fundamental starting point of developing Chinese learners’ core
accomplishment is to fully implement China’s education policy; practice the socialist
core values; implement moral education’s fundamental task; emphasize social
responsibility, innovative spirit and practical ability; promote all-round development
of students and make them become Chinese characteristic socialism’s qualified
builders and reliable successors.

Learners’ core qualities refer to the essential characters and key competences
which learners should possess to adapt to the lifelong development and
social development for students, with comprehensive performance for the 9
qualities: specific responsibility for the society, national identity, international
understanding, the humanistic background, scientific spirit, aesthetic temperament
and interest, physical and mental health, learning how to learn, and practical
innovation.

Social
Autonomous participation

development
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and practical
innovation
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Figure 1.3 Development of Learners’ Core Qualities

Basic Connotation of Learners’ Core Qualities

It took the core quality research group three years to focus on research. After
reviewing of the Ministry of Education Basic Education Curriculum Expert Working



