LigHE MR






¥ & kEM T
® & FEFE & B I W
R R A RS FSMEHEE B A RREEM R EE RS
gk AL (hE ) ARA RRIEEM A E R NS
RiERmE : AT B

© kg (4JLE ) IREESCESR R A ERF AR 2013
“Oxford” 4+ Hak 2 H AL RE M B .

K2 bilwih/hg (4h)LE ) RBBCEER R fd- B2 LR (R E ) FRA FHE T,
AEEEMX DAL, RS EASCFEEN, (FHlSESRABFE. Bh. Fif
Bt

MU A e LR B HH B I 2 S IR, R EH BN, HAREEIE  021- 64083585,

A OE (PEARFEZFERGEY B2, KT “AERRNEH LS BHEMER
BEMRTRE HAREES, BRIEFFRFVAVFERIIS, TUALREFARANYT, E8F
BHICHELR KRR K BSCEE/ISCFER ., FRERSURIRRIEARERR ., BRI,
(B 2445 B S PR, $ROATEEIER . R AR IARHE, RINEREIREEEX
fHRE . JE1ER A ST S AR AN 3 T bt 55 R LR &R

XiF BUnHB

Mg it

AR R B A PR A &

E Wl EF WM KR
53 . www.ewen.cc

gt R B RA FINERFTE B AF Mk
(HPECHmAS: 200235  EilFEkMIEERE 715 118 021 —64378133)

ZHh k44 228 LEBRUEENRITEDR]

FA 787x1092  1/16  Efsk 12
20134ETHE MR 201347 AE 1KENRI
$5-5 ISBN 978 —7—5444—-4885—7/G -+ 3895

FEM: 45.00 7T (ST 2 HAES)
BERAD, RAEEA, FRLREASR KARLE. 02)-64082357

HiRZAT




F 5
RALA A

AEZEM LR (LSEHFREREGAE) QOIIER) (LUTHER (RFR)) BEmK, §
TER L R AT & F A B DB R AU, RAELRIRIEX, AFER A AR
P, RS EERIRBAZ, BRI TR I 3EERILER, R/ B &0k %
gk, MEfbi1ERE —ERMSIEEE. WL, ARFEESEMmIR, RREY. U, & BSHEE, N
TP TE B ARIE S AN IRIIEE D s ERPHARIEIIHE, FRRERIZ IR, HSZH
ATERIRIAAMA THZ A MBI RER, REOERRE,

HMhEER

REHEMLL “FEAFZF AL (leamer-centred)” fEAEMGBmBIRFEE., EMiRitHEs HIE
LHERLOERE A, MIREMIMEARE, BEMAMITESI DGR, HAsi b Bk, &
A T FTE S 0 = AL G, IEX A . e AF0E B SRR T ##.

FEZMRA “BREFA (building-blocks approach)” REFKF, BIREFAIEISHEMZ
A RS SRR RN ST RE DR AW R R, BN2EAE CAnRTIE S AR AR RIE S BRI A it
1 —FFRIESFIANEM, AEHEMUE (Module) BT HAKFENE, HRANMIE
SHEES N FEREIT; FERAEFETHEC (Unit), MR cERHSIZEE TR 1R
BB, Fb &R B EARRTE, AR, RIEESMIBMESHReEE L, R85k
FEEARERIEAHI, RIEBFENEZIER, SRR AR BN B AR
ZHE, Hh =R SINERFEREEME, AERSNEROBEREEHR, 1. NERRE
=, PRI ERRTHFIGL.

REHEMUL BEE—INRe—EM—EF" AhEL, RiITMLHERER A LH, IBHEEL,
Rk PSR IE S LERIED), IEFAE CHREBERET aBEh B, KEMEE, XA
5. H5. A1EFEIHN, FAMEAzAEIEESMIRESHRE.

#HM %5 ERIRIE

A& FhIE S B B IR R R A E M R ERIE IR KT

B, NMEANEBESFEANMEEAN. BR, BRFENFTOMLE, BUEG,
HAMFERRE, BHRIFARRE, BRMEFTFEALEAER, FEHEMTES FIE
Tk, UEERBNEBHREMRRAEM, RHIESFEA0BKME, AWM,
BRI R G Z M, @ 2 AR S KBRS R A R A WIE S Kbz HRED

Hik, AEZMIREAERFESES NN (GRER) RERZ 2 BAR, EiRR
T EMIESBARIRA REESHER F, RAESHRAEESFIAPNER, ITHUES RS
AFEEIERE, BEAFBKR, FRBREIEE. A%, KbES, 1b¥E4EE “Brps, T
£ WdRPENES. BHES.

&G, AEEMOHEE T LouERREIE. ETXMHER, BEHFAMNERES, mA
ZiRFAEN L2 AR, &S BRI MIZSREMF AR FERN A RERER, &iHAR



fEeEED, A Ed S TERTE , BETERESTR, SHESSIMAN, fi
B “hETEREME , Bl TR KR, Hik, AZEEHIEDEHRELT,
B oML B mEL k. SESMEDHR, REEENRREK, $IESSIMEE
£ TR R BRI E B,

CFERHD

BREN

(FEARBY BANAFHSERANERRZNN MR R., MRS =18T, —4
S 21#3k (Revision) F1—ANR (Project) . =AN#icsy BlHEZER FE FH—AHAEIE
W IR R AHE SR T A1E S IR E AL S, M e — MR A LB A
A HER 21k s IRESk YA — PR R,

=, PHELR CEERPY EHeln, aAELMEEAK. AR o BB 0% IR
HFABh# R B, A& AHE S IR SRy, AR R T AR S, @t hE .
R F RS R RIERBRAFIES . FEAESED S, FEES., . % 5.
b, |, BELMHAIESHRIES MAfERIFEHES . ELTX:

£ H IhEE B A%
% ORI Listen and say
WL
2
. OB IEBIAIL A 2] Look and learn
= . » .
H QOF 2] (ZF% B Learn the letters
Point/Colour and say;
NN N Read and circle/draw/answer;
@& F MR RE I 2R
Ask and answer; Play a game; Do a survey;

il Draw and say/write; Think and write
B
2| OlEzFEH Say and act; Look and read; Enjoy/Read a story
2]
R | ©FFF] Learn the sounds
El

Ok, JLARIKH Listen and enjoy; Sing a song

@b TR Culture corner
% PN s W, a2 [T s e \ ”
. THEMPIEL/MERALHF DR, B, XMERBFANFEIIABTREMLE “ESHRE

FLAMNE

A TikEABRZRFIESWESME, AEBMIR TN 5EEFRMAGRNEZAY .
Kitty, Alice, PeterfllJoe, VU4 EMFFAHEIN THTR ATl KEo 1 BUAER AW FIR%, H
SR NI, F¥. K AL FRENRRSR.



FEEHigiti%A

Listen and say: iZf:EH AT BEFINE, LUEKR. A0ERAKIE, 23 THFRMEH
R, XEHEARRR (SFRNZE) BFIERERE T, KENZ—RERFASFIE
A, Bz —RHRINREESE A, BT AECHERNAENTA, 21550, #
Bhert T RRELS U, FEEIE G 2 A A TR RS i B F A TR G

Look and learn: iZf:H AFESXIANE, DLEIARYE, HZRRARNEIRS AP,
B ST A IE MR S s ], FRBI b TR AR & 3, A A A oy A ) BRI fE Sk
Pracbrf bz H.

Say and act: iZ%f:H & {E4>] Listen and sayfy &6l |, AiEFFEIREHIER, (E5¥4E
it A EPHEILE AR, HE e R D EiC e R, ke R E R h i, #
Uil el AR X A&, Sk E LA s, /RIS Sh R F Nt 21 it .
Enjoy a story/Read a story: i%Zf:HZ&UARCE/ N ERTE A TIES I EMER. &
I B R F ARG &, FBML B S R KR, M SFIRES IR SRR,
o BB AR Ak TR RERNA] MTAFRFA, el ULt @ it f fafy
., BFHREHEDREESE AR,

Look and read: iZf:HBSH LM, I MEEAMIESEIIME, AR ITHIZO R
AR, FREMAER E T —ERR R . IS | AR R AR ], R
B R RIES AR, 1R&E IR D, %8 B HBFH O AR EA R, BfRELLE
AT KRN,

Ask and answer: % B AFSB) A TLE B 2R HExHETCH], LA TR b
ZRp iRl R, FOm R skl AR R R AR BT B S, DMEIIZGMA&1E
.

Play a game: %= H L5 Az il i AR R 2L A STy s R fn Ay, BCEIm 7R 2
FENF T VA F AR, LI IEDCh 2, i, HEZIES.

Listen and enjoy/Sing a song: % H LK Sk th A BoTiE@A X, FEHMRE
A AR AT . IR LRSI PR R b F R A TR AITE S TR BR IR R, IR kA
RIEES . XA LEEESAINE, BT RFILEA TR KEN,
Do a survey: %= HUV/NATRA A A D4 (A RO IR B 0% & . BiEn
ES | FFAEBUAERRR, hikEEFAEMITARIRR, (L5 AN EBROERESE.
Learn the sounds: iZf=HiLFAEPY [ RIEFEHERIEIPFRIRE . BRI IZHEBIFEA %
JEMIRE, FRRFHIAR T 0. %8 B ATEC R IRFLBOR A T 1k A B2 1B S e HE
B, RERPATERIRAIR B TR, ARk iR,

Culture corner: %% H §iXx—LEiL A RERRZ R ML ERIESHER, LLFAEAREIESY
2R H R RN SO RE . . SEESC R R LA LR E R, e 5 E K B
ETHI AR, %A B BT B R RN ) T AN B SRR R

DA R BRIE & BTN AR AR RiELHE, BOHPARYE &£ B 9Thee, kit Em
BFES, USERERTMBATS . FEEENR, RO¥ IR B IR H i

WAL, DI e B b WU 7€ B

WRIE LR BT, BN AT EM NEEE S BEFIRTE. Bilan, anRSArE Fij2



BiskAEfs 24 Listen and sayf0/m)7%y , Zoifisk of UL EL % 4k"#Say and act/Read a story/Enjoy a story/
Look and read; #IHA4 N, BUHE aJ LA AR IEBI KA 210K, anicE (%52
MY R AR (Let’s learn more!),

£3 -

R R A /R S Bk (Revision), IZARBIAGNFIEEE T ABIRIIZE NS . BRI
fILet’s revisedBsy A4 T Hib & BT O MR, BOgI RS S22 A BE N RNER), @il
R 21 o i — 25 P WA B B, DAE A RS A bis R . BERISR T AT LAE A
S ARIERHI— o BEEL., BJRA 1 HIFEE, kA e A R R Bt iy
A3 IEOT .

H M SR i, A - 1P TRRIE R, TR SRR
FEA Y B TP, DABLIOR H S s ST BRSO

iR

L (Project) ) H B L2 A 25 A ig HEA B b 2 B HYIE 5 AR SHRE, RS b5
EEABHEED. Bk, REWR T 2MER, RE80S ZaFEANEAKER, RE
YRR NIED, RGN TEDS/NAGED. FEETANE, —5 5w RiREh e
MESF ., ERBIREE RS, FATREs AAERERNARMNT, 5, %, B, ®
R 53t ot A AN o R RS R R ), B AR YR BRI N 2T, RIS SR, S A
BITH, ERRHEE AR E e, SRR E R TRIMEL, hF ARG, B
A R PRI PLIZAL B[R] N 5E B

A%, HERIBMEFRIA

(AR BESRIRA T WA TR (Word list 1&Word list 2), 48 A< ff S g 4 335
i, HhOIC LR AFRIN, X Ee0RC 5 B R TTKey words— R N A AR, TBE
AR, EIARGEZ 0 # F1E(Daily expressions)f1% 4 417 (Proper nouns), BLA
HOCEE, s, ' '

(& X

CERAMY A CERAERMA) &BIThY I NARIEE SR 21ES), DB A ILE s
BHEIR, AP REE S BEE. RRNAOREY hiGgh, ORERR. KiEEs). "ikE.
BEIEFRS ML,

o Wi Jilhigh: XLEIASNEELANT B A AR . B nT ARG SK B 216 DLE i
HEFC I Beore i BRI BRI ], ¢ B B O 05 L b AR B T L

o RPN XA R T G (Spaceboy FiSkygirl) Bl 2e 4%, FHEL T & HLITHIELL )
R, B E - -MRAERTRIA ) Z AT, MU R A Efs A BT m RIF R & 1ETE D

o EIGHN: XEEIGEHIEM TSI, e KRR, B TR RBEILIE,
1SRN G B4 &I A NG S,

o EBGS: XENHIREM T E 2RI, ke AE PR E A R ITRIC R R,

o PGS XA AR TR AR h LGS, B R IRE - WiER, FAE



BRI T, BRSSO, e,
o ¥ )4155(Task): XEEENRELINE KRB RILBFE R AFERB— TG H NS,
WP EREIFES, HRHEITEIEI, HRFESATESIEHED.

FECHTARIE IR b, 8 CZRIY Ao SR IE A B aE b e b AR AR DR
SEM . ANFFAE ST SERCR R, BOURRES T LBAIHRB). (R RISSEIRAL MRS &4
JCIE AR S B 3% bR Let’s learn more!), X & REHENA . MRFEFERD, BINTHE
SAAEERNZ S X E S NR IR IR ] AR ERIEARAL, BRI LA Sk
RO IEH 2R,

&%

CEAERBY 1 (GRID o BIEcE — a5 . AEEMNFE BUTHE N EHEN T k3%
TN AME, EFIERRE, ol FAENFEE RSN EL, ERRE, HE
FIEMIESIEE, Bk, SRR FEREH, HEREAREEG,

CHIF R 45D

Overall plan

PA—BERAEAS I TR & e 211255 (Tasks) , iEFHIA (Language focus),
iEEHAE (Language skills) FiZr#ptkr (Materials) %, BUMEBhixA~%h&, wTLAZ RS %
BB AR SIES, ML Hin. BENAMIESREEEREHBEINA,

BRI 5
BLE PRAT AR T 3R A BOR R OCTE R 48, BT AR BRI W T LA T i b
AR R RIS,

BEM A EBFEIN

BHFEANBFS5BR

BFEXFETHIEFNE, BFEir, BFREORES, BORMIZX SN T %, X
FEA REFESR BT B A IO N A

EBNE. BFRTEEHSE

A TR B BT AECEEIR,  (BURAEY LU B rE IR T AT R
HREEEITR, BAREEHS%. “RENE BHEITHARL B ZR, EREREAE
B “EeERORT RME T T RIGEEM AL, TEHSET HXEAR B RRE
ARt T3 TES I,

SERR

CETAA) AEATRE T IS EHE, (RERVER IR ZHER R R A
AR E SRR, PRIERE R =Rk B EES, IR SR T80~904r 80" , MRIEXA
ZOR, BATRWEA BTy RS,  CEURABY fiS%Eg i —iRe Rk, A

* (2T A5 HE%5 AT LAfEhttp:/bbs kingsunsoft.com/showtopic-16938.aspx % 51 6. %% T 3.



Vi

AR 4 BIRRAE T ELTE R BCEB BB, ARYE T FAShRERI AR 53 4 «

o S A\i% ) (Pre-task preparations): #fi r] LAk FixLEif 5, G1&ELHIIESR, SUHHER. It
8% 2 FhBE R B E I RTE L NE, AFAFRIRF R RS,

o #2157 (While-task procedures): Zfi a] LAE X 86l 5, FBhFAF A TMAR, tha]
Wit Bk LR R A AVIE RS, BB H#FIES . AR FENF IR, &
FEAREBIESD, Blangsxt, NSRS, it 5HS,

o UL %S (Post-task activities): ZUifi o] LAk X LeiE 5, B4 @ &A@ AHHIES M
PSR IUE Fr e i fnm R, SEREFAIESsHREOMNER., R, Rt rTCASZ%E
(MY Moz, BB TLE Frf s & iR msae . IR =/ AN JLE I ZhE
WA (MY B “FIMESS(Task)” &,

XETEZIEE TEEMES, AR THAR A RBEESHIE, RFNORERE
A BE TR R, el BB REEREFES. BTFER 20, EIf 2R
EZRGAEERGER, BINGBIRERFEPRIELIPRERRETF X EER, Gilin, RRAL
G EBGE U FASER, BT LASCA/NAS S A KHIENEE, B, BIfRIZARE
FEERAREDEN, G, YEEFESH, MZERERHBEMESER, RATae b+
AR R AR AE . FEE SRR, HREZAEANED):; JiffTiESER
it ROAZE R FAREEREM.

SE TR

CEIMAREY FRIRA IS HRRHEE . EZ2E T EAZMRE T i BE G
B, BEEERTHR X E R, BEEHR. BEMIASEH IR, #Ens>%,

TRRA

M (AR hryiRE(Project),  (EIN B f&ft T X iR BTIS K ) H A& oy
&S RS SHEE, TP T R IRETE s ) T BRI,

M) MIBJae (A WAL FREZERE. (G hREERME
R, ERHR L R bR E A B IR Kb, ARRERASHAITRME, 08
T Ebs, HEMS%, “FRERLREIEOARE SR ARES MR IEE R, X
fERAR, RN R A SR SR, JEE S iR e SR 5 A T
B “EAEARENRT ATLFERCHE, BURRIESETRITEY, FEREARY
B, AR LT B, AR B2 A AR 2 2 K

CEImAH) HEEARSE LS EABINIR A P ERNBFEDTE S, R K
BFRE, QG IGE A KPR EEE D), WO IMALUBMNBRS S, k%t
. 25, KBk, e, KEMEEFEHXEIMEMEE, TREIES. mREIHINA S
MEBIRHME, FTLAY RIGSPIR, 8L & M SRR ERITESD, DR B FAE she
HE. RESKRE S, BINATLA A PTG T . BT EREHNZES. FAEG DN
ERUNRGEFEEINESR, BOTRERRAREFE T, RABEA ShHRBEFEENY
AP, RAXH, ek BB BT,



S &

CEUMAEY MHA sk FEaim—skBF R e, BBUnERE LEM.

BB S THRRBM AR i, HIRAHZEFREXER R, REZE. shE.
HahiEsh % HFEREAREE T HIT R BCERT, ARRFHEM T 2B ECERM
(PPT),

BOM PRI BUA R EE R BT HCRORHB B, T DRI B R (RO HE R B Mtk 1%
HEAEAN ARG R A . BORERER 2 B E RS B2 b B4R A A R RIEF 211
fh, o EEFERNOERE QIES I, BRFESIIHE, HbI17 SRR,
LB ITRR S 52¢2], BEIHF R,

HFFRER

B BL G 4F B 2 d BRI PRIT AR IR iE % . BUMAIIFH EREFEE S S AR NN
RRE RELARE TRIBOR , BRI A PRI S A S5 RIS i 53X, BRI 2T
prfv e, BT, EEEEREFAIRPAMGRES 58, MAA K,
BLAG, REFEZAESSHEIN2STORRE, BEEREMEITHZE R ROER.
T RAECEOT ROAE 5 R X A4 B 2 2 B rp RURBL, iR RS LA R BT I B I . &
BE. RMEET AR RMM T, HBXATULA 25/, miREZINEHIFLL, #18RA
PR EIEE, RIBEE. ik, KRMPELIFRRIR S, FRWEEE. G,
FAMEABEUTHAE: (1) AEFRERIER. (2) FAEZIThHIET, mBiER
X, M@l iR AaEtE. 3) BEELIEER, aFhFEACRERABIA
ARIHEEAER, (4) BN SR 2ELFERANETFIE, (5) FHNEK, HEINT
RARNIE S TRIEMS A CIFS. (6) HORFE¥EXMKEEARE. HikEHRMEN
p=3/UN

BN, BT LR A B S A RN IR RIS, ERFEARNES IR, fia, {Eil
BRI A A RERGR R, ML, B R EAETRE AN SR, EEH R HIE
RSy Ay AR SE T RIEEMMAXE, £E451F FReMIEMMBAIE, R
ARTE R 5 RERGE AR AE, HEERESHILDIERS B % R mR
FiB B ORI, RRAEZMSFEIZMNSISSRR TR EDRREE BRSNS, ¥
Vi EEE ARG 2 AR R SRR RHAE AN ST KR Y 22 R FE MR X, ERBIPM G R 5% 4E
T ARERNRR, o REFENHRY, BRFEARRE. ARERE. R hEE
HEIFr AR ECEBORN RS, BRI A RS R, AR BRI %,

REHFIRRARER

AT RS =F05 L REMS MR A 21 LB E L, FEb I HR BB A SRR > 308 .
L R

EHEEARE ., RRFERAS LW LB SEMNRE, EERIELIMNR, ¥k
CAEBERERIGHERE, T KREM.

vii



viii

2. B

HEHER., REMFHTERETURMBAETHS 5REGES, Wl BRI E
T R BT 218 S RO AN 2 A AT R SC PR (AR . Sl E B E PRI BRI, AL
A G L U RIERIILE .
3. R

{E#HESERIRNTE SRR B, BRRAAREL, EiktBm (FTHRE, HEAKEH
i) BREEE, #HEEUARGRRRLE, WERENERSGERNEE R, R, 2R
IEEAENRRS S, HRIERHEEELRFIAEAENTA NIRRT EEN., EHERETRHN
AREM A RFGER, MI\BEAT EH R SEETEMERAINE . BRI LABE# 4= MK
Bt B2 50K, JFHAX SRS RMACIRE TR, A —PREFAESERE, ¥
IR Ak~ RIE RS, B, WIfER. BRI,

RERFENNARER

FEREE DM IZE ZMARARKHEE S, Bl ExEz), DAGS, HEEDD,
ARBHRAE XSGR R EAED TGS EEEAZRESOEM L, @ ERL
EEMRE, PDABEDINERETZENDHME, B/ AWED), GEAERAFEELL
WA N REMEES BIESTED, HEAEEEHTHRBIARME, EFEERIMN
515 T E R EE MR,

REREEBR

RS TR PR T RESL B AT 0 I SETE . T4 B RO TR 32 FIE BB S K22 A 34 3818 B 2 A
i, A& RAFRIEFERARE, DLTREAIERBEINSEEM.

—How are you doing, Susan? Let’s read the text aloud.

—Not bad./Very well./Great!/... How about Read the first sentence aloud.
you?/What about you? Take/Copy this down in your notebooks.

Is everybody ready for class? Underline the new words.

Today, we are going to learn about “...”. Let’s listen to the tape now.

Take out your ... Let’s listen to it once more.

All books closed, please. Listen again and say it after me.

Turn to the next page. Let’s look at some pictures.

Come and stand by the blackboard. Come out and point to ... on the map.

Come and write the word on the blackboard. Read the text by yourself.

Everyone, look at the blackboard, please. I’ll read it to you first.

Read out the words and sentences on the Now let’s role-play this dialogue.
blackboard. Who wants to be Peter?

Let’s read the words on the blackboard You are/will be Miss Fang, Mary.
together. Now you can change your role.



Please do Exercise A.

Answer the first four questions.
Mark the right answer.

Let’s check the answers.

Now, let’s play a guessing game.
Guess what this is.

Let’s play a spelling/counting game.

Work in groups of three/four/five.

HMEHERR

1. R RR
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2k >t
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Well done, Team 5. You’re the winners.
Do you want to sing now?

Say the words after me.

Let’s sing together.

Sing along with the tape.

Let’s take a break.

That’s all far this morning/afternoon/class.

See you tomorrow/next week.
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Introduction

Description of materials

English (Oxford Edition) is a nine-year
English course designed specifically for primary
students, which comes with a rich package

of teaching resources. The course reflects the

current trends in language teaching and learning.

The course for primary level is based on a series
of topics that are fun and familiar to primary
students, covering themes from self, family
and home, different places and activities, to
broader and more challenging themes such as
relationships and changes, arousing students’
natural curiosity in things around them and
from different cultures, enriching their cultural
and social knowledge through the learning
experience. The “building-blocks” approach
links content and skills, whereby each aspect,
both linguistic and conceptual, is introduced,
integrated, revisited and developed within each

level and from level to level.

“Building-blocks” approach

The new primary English language syllabus

has a clear, standardized aim, supported by a
series of specific learning targets and language
objectives which provide a benchmark for
teaching and learning. These are embedded

in English (Oxford Edition), laying a firm
foundation for language development through its

carefully constructed content.

English (Oxford Edition) features a
“building-blocks™ approach to language
learning within a framework of learner-centred
themes. Students are encouraged to learn

and make use of these new skills in language
tasks and activities in a meaningful way,

thus making language learning at each level

stimulating, purposeful and communicative.

The “building-blocks” approach is based on
the fact that learning and the capacity to learn
are developmental; students learn by building
on known language, concepts and activities,
developing and expanding progressively.

The development of thematic content through
related modules ensures the development of
language by constantly revisiting and recycling,
thus building from a strong base within levels,
and from level to level. In the knowledge

that language and content are developed and
revisited progressively throughout the package,
vocabulary and structures are introduced and
practised through tasks at a controlled pace
steady enough to involve students’ interest while

ensuring constant consolidation.

At lower levels, care has been taken to make
sure that students can learn within familiar
contexts so that the language is appropriate

to their needs and interests. At higher levels,
students’ knowledge of the world is also taken
into account. Student involvement is encouraged
throughout English (Oxford Edition) with
interactive tasks and activities involving the
teacher and student(s), in groups and in pairs.
This collaboration ensures communication and
practical use of English.

Task-based learning

The best aspects of several methodologies that
have proved successful in teaching English as

a foreign language are incorporated in English
(Oxford Edition) in addition to task-based

learning.

The tasks suggested are activities which provide
students with the opportunity to bring with them
knowledge, skills and concepts already in place,
for further development. Tasks provide students
with experiential, concrete learning which is,

by definition, appropriately contextualized,



purposeful and productive, while promoting

communication, fluency and practice.

The course provides both teachers and students
with a variety of resources, including multi-media
materials to enable a fun and interactive learning

experience:
Student’s resources

Student’s Book
Workbook

Cassettes

Flashcards (for students)

Teacher’s resources

® Teacher’s Book (CD-ROMs)
® Wall pictures

® Cassettes

® Flashcards (for teachers)

Student’s Book

The Student s Book contains core language
learning material, using a wide variety of text-
types and activities to introduce language.
Stories, cartoons, dialogues and practical tasks
all engage the student at his/her personal level.
The language skills that are progressively
acquired enable students to further participate
in subsequent learning tasks that are designed
specifically to consolidate new skills, which are
fully described in the Teacher s Book.

A lively group of characters: Kitty, Peter, Alice,
Jill and Joe, their friends and parents, Miss Fang
the teacher, all provide models to make language
learning stimulating, enjoyable and relevant to
students’ lives.

Workbook

The Workbook provides further activities and
exercises to consolidate the language skills
acquired in the Student’s Book. It comprises

a variety of activities and exercises including
listening, speaking, reading and writing as well

as tasks.

The “Let’s learn more!” section at the end of the
Workbook provides students with supplementary
reading materials related to the topics in the
Student s Book.

Cassettes

The cassettes for the Student’s Book and
Workbook contain dialogues, short passages,
stories, songs and rhymes, all spoken by native
English speakers. The cassettes provide an
authentic model of pronunciation, stress and
intonation, whilst appealing to students’ sense of
enjoyment.

Teacher’s Book

The Teacher s Book provides teachers with
support and recommendations to make full use
of the teaching resources. In this book, teachers
will find:

1. An overall plan for each module in the Student s
Book.

2. A unit overview that introduces the tasks,
language focus and learning skills.

3. The organization of a unit plus teaching notes
and suggested activities on a page-by-page
basis.

4. A suggested teaching scheme with:

a. suggested teaching periods

b. grammar, expressions and new words and
language patterns to be taught in each lesson

c. teaching materials required for each period

5. Suggested activities for teachers’ reference in
each stage and period:

a. Pre-task preparations: two activities are
suggested for teachers’ use and adaptation
to review previous lessons, set the scene
for the new unit or introduce new language
targets.
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b. While-task proc>dures: four activities are
sugested for teachers to teach new words
and patterns, and help students understand
the meaning and the usage of the language
through practice.

c. Post-task activities: two activities are
suggested for teachers to help students
consolidate their knowledge of the new
language patterns learnt in this lesson, or
to create a language environment in which
students may use the language.

6. Notes that offer additional information or

references.

There are two CD-ROMs that accompany the
Teacher s Book.

CD-ROM 1 contains multimedia courseware
designed to assist teachers in class. The
courseware features dialogues, stories, games,
songs and rhymes from the Student s Book,
allowing students to learn in a fun and exciting
way. The courseware includes animated scenes
which allow them to practise and revise new
expressions and sentence patterns. It also offers
a rich database of pictures, text files and sound
clips allowing teachers to personalize their
lessons.

CD-ROM 2 are PPT files broken down into
periods, or class times with illustrations and
interactive activities outside of the Student s
Book. The PPT files are designed to provide
the materials required for teachers to put into
use, while teachers can add materials of their

own and use them at their own pace.

Using the Student’s Book

The Student s Book is divided into four modules.
Each module is organized around a basic theme
and is divided into three related units which

are thematically related; the themes and topics

are further explored through tasks. Each unit is
further divided into language preparation and/or
task presentation, indicated by a cat icon. This
icon indicates the activities and tasks within a
unit, reflecting the integration of skills at each

level.
The sections of a unit may include:

e Listen and say contains the key language
patterns that students should learn.

® Look and learn introduces the key topic

words of the unit.

e Say and act is a role-playing activity which
reinforces the key patterns of the unit.

¢ Enjoy/Read a story has an illustrated story
that encourages students to read more about

the topic.

® Look and read provides a short passage that
encourages students to read more about the

topic.

® Ask and answer practises different types of

questions and answers.

® Play a game helps students learn English
while playing a fun game.

® Listen and enjoy has a rhyme reviewing the
topic of the unit.

® Sing a song has a song reviewing the topic of

the unit.

® Do a survey has students work in groups to
ask questions and exchange ideas.

® Learn the sounds contains rhymes
and examples to help students learn the

pronunciation of letters in words.

® Culture corner introduces cultural practices
in the West to enable students to make better
sense of the English language, covering topics
such as the proper responses to receiving



gifts from others. Students are required to
understand the meaning rather than focusing
on vocabulary and language patterns in this

section.

The varied, integrated tasks contained in a unit,
intended to keep the students motivated and

stimulated, are carefully controlled to achieve a
good balance between productive and receptive

learning.

Revisions

There is a revision section after each module

in the Student s Book. The revision section
concludes the learning targets including the

key sentence patterns of each module, and is
accompanied by related exercises and a column
for self-assessment. To arouse students’ interest
and confidence in learning English, it enables
them to make a periodic assessment on how they
have mastered the language through reading,
thinking, doing and assessing. This section can
be scheduled at the end of each module. In “Let’s
revise”, the key sentence patterns of each unit are
summarized. Teachers should guide the students
to pay attention to the structure of the sentence
patterns, and help them better understand

the patterns by using them correctly in doing
substitution drills. The related exercises can be

used as homework for students’ self-assessments.

Projects

There is a project at the end of each module in
the Student s Book, in which students have to
complete an integrated set of tasks surrounding
the module theme. Projects require students to
think and work both independently and in teams,
giving them opportunities to further consolidate
the language learnt through the tasks and more
importantly help develop students’ ability to

inquire, communicate, conceptualize, reason
and solve problems, either individually or

collaboratively.

These projects are designed for students to work
at their own individual pace and illustrate the
extent of interest in their own learning. However,
these projects may be used at any time during
the term. Full instructions are given to facilitate
introducing projects into the classroom in the
Teacher s Book.

The Student s Book provides two “Word lists”,
“Proper nouns” and “Daily expressions” at the
end, which contain the key words (in bold),

proper nouns and daily expressions of each unit.

Using the Teacher’s Book

Comprehensive activities are provided in
accordance with the teaching of the Student s
Book, with reference to the relevant pages.

This gives teachers a clear indication of how to
progress through the Student s Book at a pace
appropriate for the class in general and also

for particular individuals. Each unit starts with
a simple checklist containing the suggested
number of periods for that unit, the language to
be introduced and used, the targets covered by
the lesson(s), what teachers should prepare, and
materials required to carry out these tasks and/or
activities.

The Pre-task preparations section includes a
review of previous lessons and some warm-up
activities. It sets the scene for the introduction
of new language targets, helping students to
acquire new knowledge on their own based on
their existing skills.

The language preparation section demonstrates
ways of introducing new materials using wall
pictures, puppets or other suggested resources,
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before students make use of the Student’s Book.
Teachers are given clear guidelines on language

used passively and for students’ production.

The While-task procedures section links
language preparation which familiarizes students
with the language necessary for the learning
task, and the learning task itself. The task(s)

ensure:

e progress towards the learning targets for
English

® opportunities for interaction, particularly
among students

e natural use of language in a wide variety of

activities.

Each learner progresses differently, therefore
requiring different levels of support from the
teacher. The teacher’s intimate knowledge of
each learner’s ability will enable him/her to offer
appropriate guidance.

In the Post-task activities section, the target
vocabulary and structure(s) are recycled in a
different context through lively follow-up tasks
such as games, practical tasks all intended to

stimulate the use of language in the classroom.

Assessment

Careful observation and simple record keeping
by the teacher will ensure that each student’s
progress and performance is monitored,
particularly with a view to solving recurring
problems and extending ability.

Teachers may select tasks to provide informal
assessment information, but day to day
monitoring of students’ performances will give
the best results.

Also to be found at the end of the Teacher s
Book are some self-assessment sheets, for

students to record their own progress, as well as

their strengths and weakness, likes and dislikes.
These will give teachers additional information
about students, and will provide teachers with

a base from which to provide appropriate
feedback to enable students to work towards and

accomplish the learning targets.

Classroom techniques

For students to learn successfully, it is essential
that they are motivated and stimulated. The
classroom should provide students with a
stimulating environment to learn in. There

are many ways the teacher can ensure that
students are provided with this “language-rich”

environment.
1. Labelling

Attach large, clearly written labels to all
classroom furniture. These can be attached as
part of the daily routine and removed at the end
of the lesson, if so required.

2. Charts

Birthday charts, weather and seasons charts,

etc. are an excellent way of involving students
actively in the classroom, and the daily updating
of information will provide another opportunity
for language use.

3. Displays

Ensure that students’ work, both written and
pictorial, is displayed in various ways: on
classroom boards, in “big-books” for shared
reading, and charts specific to the topic. It is
important that students are active in compiling
these items, and that all students’ work should
be represented, not just the more able students’.
Displays should be changed frequently, to keep
the students’ interest.

Mount interesting displays from time to time



