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1. OEKBFAESIE:

In this section, you are going to read a passage with ten statements attached to
it. Each statement contains information given in one of the paragraphs. Identify the
paragraph from which the information is derived. You may choose a paragraph more than
once. Each paragraph is marked with a letter.

2. IEREELCSIE:

In this section, there is a passage with ten blanks. You are required to select one
word for each blank from a list of choices given in a word bank following the passage.
Read the passage through carefully before making your choices. Each choice in the bank
is identified by a letter.

3. WRREESE:

There are 2 passages in this section. Each passage is followed by some questions or
unfinished statements. For each of them there are four choices marked [A], [B], [C] and
[D], you should decide on the best choice.

Z. ABXEEBFRENEEMETH, ARFRTERK, ARBERAFER
HETE,

=, "EXEE" .

[ ]I MAERXFBREEXENNNEEFS. [ 1NFEEHTF, MK
ZIMNFS, HPFLEERHFERBENFIRAETF, NN XSG ITABTRHBATE
SR~



FERURBHEALH, FERCXSETE—RBOMARR,

8 x| * B | Passage1 | Passage2 | Passage3 | Passaged | 71 73
Unit 1 | SEHEA 1
Unit 2 | $RHEB 19
Unit 3 | #2HBEA 37
Unit 4 | #SHEB 55
Unit 5 | &FiEA 71
Unit 6 | ZFiEsB 89
Unit 7 | RELIEA 107
Unit 8 | & EB 125
Unit 9 | EfE[EEA 143
Unit 10 | j8f&[55B 159
Unit 11 | FREEHRA 175
Unit 12 | IFREBHRB 191
Unit 13 | RIZMRA 209
Unit 14 | ERBHIMKB 227
Unit 15 | 3#£45EA 243
Unit 16 | #£435EB 261
Unit 17 | #E402A 277
Unit 18 | #4028 295
Unit 19 | Xk =A 313
Unit 20 | Xkl =B 329




Passage_l (127230 SBBMRE:14 54 ]

How to Fix the Rich World’s Failing High Schools

[ A ] The weakest and most vulnerable ( 5 = #t1F87) element in education,
particularly in the developed world, is the education of adolescents in our
secondary-school systems. Relative economic prosperity and the extension of
leisure time have spawned (5|#2, B2 ) an inconsistent but prevalent postponement
of adulthood. On the one hand, as consumers and future citizens, young
people between the ages of 13 and 18 are afforded considerable status and
independence. Yet they remain infantilized in terms of their education, despite
the earlier onset of maturation. Standards and expectations are too low. Modern
democracies are increasingly inclined to ensure rates of close to 100 percent
completion of a secondary school that can lead to university education. This
has intensified an unresolved struggle between the demands of equity and the
requirements of excellence. If we do not address these problems, the quality of
university education will be at risk.

[ B ] To make secondary education meaningful, more intellectual demands of
an adult nature should be placed on adolescents. They should be required to use
primary materials of learning, not standardized textbooks; original work should
be emphasized, not imitative, uniform assignments; and above all, students should
undergo inspired teaching by experts. Curricula should be based on current problems
and issues, not disciplines defined a century ago. Statistics and probability need to
be brought to the forefront, given our need to assess risk and handle data. Secondary
schools and their programs of study are not only intellectually out of date, but
socially obsolete. They were designed decades ago for large children, not today’s
young adults.

[ C ] In much of the developed world, including the United States, England,
Israel and Russia, math and science instruction remains dangerously inadequate.
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Some nations score well on tests that demand rote preparation, but as all research
scientists understand, science isn’t about facts and memorization alone. It’s
about innovation, which requires nurturing the scientific imagination at the onset
of adulthood, well before higher education begins. And literacy in science is
indispensable to an individual’s preparation for citizenship. The analysis of our
most pressing political issues, from the environment to health care, depends on it.
The situation is not much better when it comes to reading and writing. The skills of
interpretation and close analysis of complex texts are not sufficiently cultivated in
high school.

[ D ] Education is linked in the mind of the public with economic
competitiveness. Quality and standards have become political issues. In the
United States, the response has led politicians to turn to old forms of standardized
testing as a nearly punitive, fear-inducing instrument of “objective measurement”
to inspire public trust. But these tests are foolish. They are designed to drive an
oversimplified and standardized curriculum. They do not diagnose what and why
the student doesn’t know something. The transformation of testing into a useful tool
for understanding success and failure in teaching so that classroom strategies and
curricula can be improved is an important step in raising the standard of adolescent
education.

[ E ] Yet the prospects for improving education in the United States are
particularly bleak, even on the eve of the presidential election. Neither candidate
has a persuasive platform on the subject because the tradition is for presidential
hopefuls to use education as a rhetorical issue while hiding behind the time-honored
notion that its funding and administration is ultimately a local matter. In the United
States most local school boards are as interested in high-school sports teams as
in what is learned in the classroom. Education becomes a nostalgic relic of direct
local democracy that leads to a rapid turnover in local school boards and therefore
the tenure of superintendents (£ ). There is not enough stability in public school
leadership for effective reform to take place. In this sense, Europe and the rest of the
world are ahead of America. Most advanced nations have a constructive national
presence in educational policy in the setting of national standards for teachers
and schools. For the United States to improve the education performance of its
adolescents, it must make education a national priority in terms of funding and
expectations, just like health care.

[ F ] The overriding (8 =2 89) concern in the United States is how to recruit
better-trained teachers and reward them more adequately. A first step is to return
a measure of autonomy to the classroom teacher. High-school teachers should be
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held to high standards in the same way as university professors, whose professional
autonomy and responsibility for quality are managed together. School for the
adolescent should be engaging and inspiring in a way that shows that securing
power, success, and wealth are wholly contingent (¥ % ¥4 1 &£ #J) on knowledge
and the use of the intellect.

[ G ] The university is characterized by a combination of more freedom and
higher expectations than exist in secondary schools. Ironically, in secondary
schools there is a demand for uniformity and regulation of behavior that results
in less autonomy and the dumbing down of academic expectations. The young
adult needs to experience the desire to know, and to recognize the intimate
connection between knowledge and the conduct of life. Motivating a child is
far easier than motivating an adolescent. Learning can inspire new goals. After
all, in the future we will need fewer lawyers and managers, and more engineers,
scientists and inventors.

[ H ] The most successful strategy for solving the problem of inadequate
education for adolescents is the burgeoning (& &) early college movement in
the United States. The quickest way to introduce university-type education at an
earlier age is to provide incentives to universities to take over public secondary
schools and assume responsibility for their curricula, staff, and management — in other
words, to step in where direct state and local control has failed. Educational
reform is akin to planting a fruit tree where the first harvest is many years off,
well beyond the normal cycle of elections and political careers. Therefore, let us
put politicians at bay. Education may not be a science, but we ought to give its
practice proper respect: we don’t determine medical treatments by free elections,
and we don’t permit patients to manage hospitals. The reason the university is
essential to solving the problem of secondary schooling is because the public
accepts that true scholarship and learning are legitimate areas of expertise for the
university. The same assignment of control and responsibility needs to be ceded (£
il ) to teachers in the arena of secondary schooling.

[ 1] Education for citizenship and the development of civil virtue are best
realized by placing the joy and obligation of a serious education onto individuals
during the early years of adolescence. The overwhelming and deadening uniformity
of mass culture, the thoughtless appropriation of language and opinions through
instruments of mass communication, and the increasing inability to distinguish truth
from fiction need to be counteracted (#£1)). The most powerful instrument for
counteracting these great dangers to freedom and its voluntary abandonment through
elections in mass democracies is a rigorous college-level education that instills
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pride, ambition and confidence in young adults that can lead them to love, protect
and exercise the freedom to dissent and think independently. Our current approach
to the education of adolescents now does the exact opposite. It cultivates passivity,
uniformity, imitation and the lowering of aspirations, even among those whom we
deem gifted. At minimum, the economic well being of the United States is at risk if
we fail to reform how we educate our young adults.
1. The low standards and expectations of secondary education lead to the prevalent
postponement of adulthood.
2. Giving teachers decision-making power is the first thing to be done to settle the
overriding concern in the US.
3. US politicians have taken old forms of standardized testing because they could
help politicians earn public trust.
4. US must emphasize on funding and expectations in order to improve the
education performance of its adolescents.
5. The most successful solution to inadequate education for adolescents is to
introduce university-type education at an earlier age.
6. The reason that effective reform can’t take place in US public schools is
leadership in public schools changes too frequently.
7. Young adults can acquire pride, ambition and confidence from a rigorous
college-level education.
8. Educational reform is similar to planting a fruit tree because both of them will
take many years to bear fruit.
9. It is an irony that universities are characterized by freedom and high expectations
while secondary schools demand uniformity and regulation of behavior.
10. Primary materials, original work and inspired teaching should be adopted for
the sake of a meaningful secondary education and more intellectual demands of
an adult nature placing on adolescents.

Passage 2 (2684 ZBHENE 8 54 ] D

Sixty percent of high schools in the United States now provide college-level
work through Advanced Placement courses. Two times as many students take A.P.
courses today as compared with that of ten years ago.

The College Board administers the program, along with others
including the SAT college entrance test. The non-profit organization has
a new report that marks the 50th 11 of Advanced Placement. The
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program now offers thirty-five courses in twenty subjects. These include
art, 12, calculus and history, as well as language, music, physics and
psychology. Classes 13 students to take A.P. exams. Last year, more than
one million students worldwide took more than two million A.P. exams. The results
are in the form of the number 14 from one to five. Five represents 15
college work. Four is the second level. And three is 16 o

Most American colleges and universities give 17 to students who receive
a three or better on their A.P. exams. That means they can start with 18 level
college classes than students who did not do well or did not take the tests.

The College Board notes that studies 19 the value of the Advanced
Placement program. These include the most recent trends in International Math and
Science Study. It shows that in 2003, the United States was near the bottom among
sixteen countries on a calculus test. But the American students who had taken A.P.
calculus did as well as the top students on the test.

380,000 American students 20 take A.P. math and science exams. The
goal is to increase that to 1.5 million by 2012.

[ A Istrategy [ B ]biology [ C Jawkward [ D Jresulting
[ E ]higher [ F ]credit [ G Jranging [ H ] generally
[ T Javerage [ J Jsuperb [ K ] anniversary [ L Jcurrently
[ M Ifiner [ N Jindicate [ O ]prepare

Passage } [3723 B9 94 <D

A Buffalo charter school, run by a for-profit company, received $7.2 million
in taxpayer money last year to educate about 500 elementary and middle school
students. But at the end of the year, the audit it submitted to the state listed its
expenses only in broad brushstrokes, including $1.3 million in rent for a building
the company owned, $976,000 for executive administration and $361,000 in
professional fees.

Officials from the New York State teachers’ union, testifying at a crowded
State Senate hearing (UTIES ), raised the case of the school, Buffalo United, as an
example of what it said was wrong with the oversight of charter schools throughout
the state. The union said the case supported its view that no new charter schools
should be authorized unless oversight is strengthened.

“How much is profit?” asked Andrew Pallotta, the executive vice president
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of New York State United Teachers. “There is truly too much we don’t know and
can’t know.”

The union’s concerns fell on mostly friendly ears at the all-day hearing, which
had been called by Senator Bill Perkins of Harlem, an outspoken critic of the charter
school movement. Teachers” unions have generally opposed charter schools, which
tend not to be unionized. On Thursday, the state union listed allegations against
charter schools that included conflict of interest and outright theft. Brooklyn Charter
School in Bedford-Stuyvesant, it said, had acquired, as a subsidiary, a bridal shop
linked to the president of the school’s board. A state comptroller’s audit of a
second Buffalo charter school, Western New York Maritime, found that big-screen
televisions and computer equipment had been sent to the personal addresses of
employees, the union said.

“The corruption and the politicization are the Achilles’ heel of the movement, ”
Mr. Perkins said.

Officials responsible for authorizing and overseeing charter schools said there
was room for more accountability and transparency from charter schools, but they
said that the controls were already robust.

“It is good that the bad actors have come to light, ” said John B. King Jr., the
senior deputy commissioner of the state Education Department. “I actually think that
there is a lot of common ground here, and if we create the right conversation, there
is room to both improve charters and increase the number.”

21. What can we learn from the first paragraph?

[ A ] Most charter schools are run by for-profit companies.

[ B ] A Buffalo charter school over-spent last year.

[ C ] Charter schools should be monitored over education quality.

[ D] The expense-list of a charter school was not transparent.

22. What does New York State teachers’ union think of charter schools?

[ A] They can regulate themselves well without outside intervention.

[ B ] They should subject themselves to teachers’ union’s supervision.

[ C ] They should be canceled and no new ones should be authorized.

[ D] They should get more strict supervision before new ones being set up.

23. The term “Achilles’ heel” in Paragraph 5 can be replaced by “ g

[ A ] vulnerable spot [ B ] characteristic

[ C ] inevitable problem [ D] peak
24. What is said about officials responsible for authorizing and overseeing charter

schools?

[ A ] They were determined to supervise charter schools strictly.




o e S S DS GRS Unit 1 SHATA

[ B ] Their words and behavior on charter schools were a paradox.
[ C ] They thought they had put a good control on charter schools.
[ D ] Their supervision on charter schools was not transparent enough.
25. What is John B. King Jr.’s attitude towards authorizing more charter schools?
[A] Opposed. [B] Concerned. [C] Approved. [ D] Indifferent.

Passage 4 (33230 RBBHER 9S4 ] =2

Proper arrangement of classroom space is important to encouraging interaction.
Most of us have noticed how important physical setting is to efficiency and comfort
in our work. College classroom space should be designed to encourage the éctivity
of critical thinking.

We’re in the 21st century now, but step into almost any college classroom and
you step back in time at least a hundred years. Desks are normally in straight rows,
so students can clearly see the teacher but not all their classmates. The assumption
behind such an arrangement is obvious: Everything of importance comes from the
teacher.

With a little imagination and effort, unless desks are fixed to the floor, the
teacher can correct this situation and create space that encourages interchange
among students. In small or standard-size classes, chairs, desks, and tables can be
arranged in a variety of ways: circles, U-shapes or semicircles. The primary goal
should be for everyone to be able to see everyone else.

Arrangement of the classroom should also make it easy to divide students
into small groups for discussion or problem-solving exercises. Small classes
with movable desks and tables present no problem. Even in large lecture halls, it
is possible for students to turn around and form groups of four or six. Breaking
a class into small groups provides more opportunities for students to interact
with each other, think out loud, and see how other students’ thinking processes
operate — all these are essential elements in developing new modes of critical
thinking.

In courses that regularly use a small group format, students might be asked to
stay in the same small groups throughout the course. A colleague of mine, John,
allows students to move around during the first two weeks, until they find a group
they are comfortable with. John then asks them to stay in the same seat, with the
same group, from that time on. This not only creates a comfortable setting for

interaction but helps him learn students’ names and faces.
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26. The final purpose of arranging desks in circles or U-shapes is
[ A] for teachers to divide students into small groups
[ B ] to make it possible for students to interact with each other
[ C ] for teachers to find out how students think
[ D] to give students more opportunities to practice speaking
27. The expression “step back in time at least a hundred years” ( Lines 2-3, Para. 2)
is intended to convey that
[ A] college classrooms often reminded people of their past
[ B ] critical thinking was encouraged even one century ago
[ C] desk arrangement in a classroom was quite different from that a hundred
years ago
[ D] today’s arrangement of college classroom space has little difference
from past’s
28. The way of arranging desks in classrooms in straight rows indicates that
[ A] students can be easily prevented from cheating during tests
[ B ] itis convenient for teachers to monitor students
[ C ] teachers play a significant role in a classroom
[D] itis good for students to concentrate on listening to teachers
29. The author mentioned John ( Para. 5)in order to 7
[ A ] show it’s good for students to stay in the same groups throughout the course
[ B ] tell people that John is good at creating a comfortable setting for the
students
[ C ] show there are good ways for comfortable seat arrangement
[ D] introduce means of learning students’ names and faces easily
30. One of the advantages of allowing each student to find his own group might
be that
[ A ] the teacher saves the trouble in doing that
[ B ] it is comfortable for interaction to do in this way
[ C ] students could learn from others efficiently
[ D] brighter students could help slower ones conveniently
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Passage 3
Officials from the New York State teachers’ union, testifying at a crowded State
Senate hearing, raised the case of the school, Buffalo United, as an example of what it
said was wrong with the oversight of charter schools throughout the state.
[5#7 ] E& 4, testifying...hearing I 518458 516 /5 B E1E, &1 Officials,
as JEEAIAI B A the case of the school I EIBEXNEIE, what 3| SHMEENE of
HRE.

Passage 4
Breaking a class into small groups provides more opportunities [ for students to
interact with each other, think out loud, and see how other students’ thinking processes
operate ] — all these are essential elements in developing new modes of critical thinking.
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