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Unit 14 Id_entlty I live the life of Dane ...

In this unit students will listen to extracts about the
problems that arise out of one’s own perception of
oneself and others’ perception and the social bias
against some groups of people. Students will also listen
to a talk about the consequences of identity theft. They
will have an opportunity to define and identify the
variety of aspects that make up a person’s identity.

Warm Up Focus

Students will review and expand their vocabulary
related to a person’s conscious knowledge of his/her
identity. The vocabulary is useful for describing one’s
sense of who he is and to which group he belongs,
how he feels with certain groups of people and the
development of his understanding of his own identity.

Listening Task Focus
1. Understand the discrepancy in the perceptions of
one’s way of being

M Warm Up

Preview

1.

Lead students into the topic by brainstorming about
identity. The teacher writes a big “me” on the blackboard
and draws several concentric circles around it. T: Identity is
concerned with “Who am 1?”. Here isa “me” and think of five
words that best describe you. Then ask your partner to provide
another five words that he or she wants to describe you with.
See if these words match.

The teacher may ask some students to tell the class the
words he and his partner have found to describe him
and comment on them. Be prepared if some students
don’t want to talk about their own identities in public.
In that case, either ask those who would talk about
their identities in public or just ask them whether the
words match without comments. T: (names), please
share with us the words you and your partner have found
to describe yourselves with. If you would like, you can
comment on whether these words match or not.

Introduce the unit and read the introduction aloud. T:
Today’s unit is called “I lived the life of Dane...” What do
you think it means? How can one live the life of somebody

else? Can you guess what the unit is about?

Warm Up
1. Have students work individually. T: Read the passage and

2. Understand the dilemma of a girl of mixed origin

Concept Check
Identity theft: Who stole my identity?

Real World Listening Focus

Students will listen to an interview in which an identity
theft victim talks about the scary consequences of
identity theft; have the opportunity to tell the same
incident in the third person and give their opinions on
what should be done in case of identity theft and what
can be done to prevent identity theft.

Interactive Practice
Lost passport
Lost identity card

Interaction Link
Who am I? What will I be?

fill in the blanks with the words and phrases provided.
2. Allow students a few minutes to finish. T: Now listen to
the passage and check your answers.
Play the audio.
Elicit answers from students. T: (name). Please read the

first sentence of the passage and give your answer.

Check Vocabulary Knowledge

Ask students if they understand the vocabulary.
self-conscious = nervous or embarrassed about one’s
appearance or what other people think of oneself

identify with = to feel a strong sympathetic or imaginative
bond with sb or sth and a sense of understanding and
sharing his, her, or its nature or concerns

belonging = happiness felt in a secure relationship

Pairwork

Have students work in pairs. T: Discuss the questions with
your partner: What problem do you think is talked about in the
passage? Do you feel yourself the same as or different from your
peer group? To what extent have you identified yourself with

others?

Script / Answers

(Answers in bold)

As a black child growing up in an almost all-white
setting, I set out on a search for a cultural and racial



identity. When my parents would come to visit, I was
self-conscious about being seen with my black friends.
I also worried about being seen too often with my white
friends. I was very aware of feeling caught between two
cultures. More and more, I was identifying with black
culture as an African American. Some of my friends were
clear about their own identities as African-Americans, but
some others struck me as even more confused than I was
about where they belonged. I came to believe that I could
live however I wanted to live and still be accepted as a
member of the black community. I enjoyed that feeling of
belonging.

Oral Preview

Put students in pairs or small groups and ask them
to discuss how to express the ideas in brackets. After
students’ discussion the teacher may elicit some answers
and then tell the answers that will appear in the following

listening tasks.

Answers
(in bold)
1. A: How did you feel about your Grandma’s question?
B: I remember being startled and confused by her
question. I felt disoriented.
2. A: Do you enjoy being with other people?
B: Not really. The easy flow of casual social chat has
remained forever beyond my reach and beyond

my interest, too.

3. A: What did you do when the young man insulted
you?
B: Ialmost froze. I felt helpless and unable to defend
myself.
4. A: I heard several loud knocks on the door. What
happened?

B: I was wanted for bank fraud although it wasn’t I

who committed the crime.

Il Listening Task 1

Preparation Question
Introduce the activity. T: Look at the pictures in Listening Task 1.
Describe what kind of person the boy is in each of the pictures.

First Listening
1. Explain the activity. T: Listen and check the words that fit
the speaker.

2. Play the audio.
3. Elicit some answers from students. T: (names), which

words did you check? Why did you choose these words?

Answers
introverted
shy

timid

Check Vocabulary Knowledge

Ask students if they understand the vocabulary.

curl up = to assume a position with the legs drawn up
fairy tale = a fanciful tale of legendary deeds and
creatures, usually intended for children.

myth = a traditional story about heroes or supernatural
beings, often attempting to explain the origins of natural
phenomena or aspects of human behavior

critical = inclined to judge severely and find fault

startled = alarmed, frightened, or surprised

confused = being unable to think with clarity or act with
understanding and intelligence

conscious = subjectively known or felt

wardrobe = a tall cabinet, closet, or small room built to
hold clothes; the clothes a person owns

chatter = to talk rapidly, incessantly, and on trivial subjects
inwardness = preoccupation with one’s own thoughts or

feelings

Second Listening

1. Explain the activity. T: Listen again. This time, complete
the statements about the speaker. You may choose more than
one answet.

2. Play the audio.

3. Put students into pairs and have them compare their
answers. T: Work with a partner and check your answers.

4. Elicit answers from pairs. T: (names). Read the first
statement with your answer or answers.

Answers

1. The speaker’s grandma thought his way of being
was unusual / there was something wrong with the
speaker.

2. The speaker was surprised at his grandma’s remark
because he never thought his way of being was
problematic / he never wanted to play with the other
children.

3. When he was with the other children the speaker felt
confused / different / disoriented.

Third Listening
1. Explain the activity. T: Listen again. This time, fill in the
notes of the speech with what you have heard.



Play the audio.

3. Put students into pairs and have them compare their
answers. T: Work with a partner and check your answers.

4. Elicit answers from pairs. T: (names), read the first
sentence with your answer in it.

5. Ask students to give a title to this recording through
discussion. T: Then discuss with your partner on the title
to this recording. You should be able to explain your choice.

6. Elicit some titles from students. T: (names), what title did
you find for this recording? Why did you choose this title?

7. Put students in small groups. T: Now discuss the
following questions. How much do you identify yourself
with the speaker? If you find yourself very much like the
speaker, share with others your viewpoint or your experience
as a result of this aspect of your identity. If you find yourself
different from the speaker, discuss with others what you
should do to put the speaker at ease.

8. Elicit answers from students. T: (names), do you find
yourself sharing much or little with the speaker? Tell your
experience or what you should do to put at ease people who

are like the speaker.

Answers for Reference
1. Other children liked playing games together; I liked
being alone reading and writing. My grandma reacted

to my way of being by remarking “what’s wrong with
you? Why don't the other children want to play with
you?” By then I had never had an interest in playing
with the other children. I thought it was only natural
for me to be like this. I had never thought that they
didn’t “want to play with” me. Later, in the fourth

grade, I began to feel myself different from other

children, living in a different universe. I decided to

turn back to my inner world reading and writing
again. In this way I moved further away from my
peers. I have always found it difficult to participate in
the casual social chat.

2. Accept who you are.

Note: It is possible that students may have their own
answers. The answers provided here are just for the

teacher’s reference.

Script

The neighborhood children of my age played
together: either active, physical games outdoors or games
of dolls-and-house indoors. I, on the other hand, spent
much of my childhood alone. I'd curl up in a chair reading
fairytales and myths, daydreaming, writing poems or

stories and drawing pictures. Sometime around the fourth
grade, my “big” (often critical, judgmental) Grandma,
who’d been visiting us said to me, “What's wrong with you?
Why don't the other children want to play with you?” I
remember being startled and confused by her question.
I'd never been particularly interested in playing with the
other children. It hadn’t, till then, occurred to me that that
was either odd or something wrong with me. Nor had it
occurred to me that they didn’t “want to play with” me.
My first conscious memory of feeling different was in the
fourth grade. At the wardrobe, listening to classmates
joking, chattering and laughing with each other, I realized
I hadn’t a clue about what was so funny or of how to
participate in their easy chatter. They seemed to live in
a universe about which I knew nothing at all. I tried to
act like others but it was so difficult. I felt confused and
disoriented. I turned back to my inner world: reading
books, writing and daydreaming. My inwardness grew me
in ways that continued to move me further away from the
world of my age peers. The easy flow of casual social chat
has remained forever beyond my reach and beyond my

interest, too.

l Listening Task 2

Preparation Question
Introduce the activity. T: Look at the pictures in Listening Task 2.
What do you think are the identities of these people?

First Listening

1. Explain the activity. T: Listen to find out the speaker’s
major problem and make a check to indicate your answer.

2. Play the audio.

3. Put students into pairs and have them compare their
answers. T: Work with a partner and check your answer.

4. Elicit answers from pairs. T: (names). Which box did you
check?

Answers
being refused by both societies

Check Vocabulary Knowledge

Ask students if they understand the vocabulary.
incredible = impossible or very difficult to believe

nigger = used as a disparaging term for a black person
freeze = to become unable to act or react, as from fear
defend = to make or keep safe from danger, attack, or

harm
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insult = to make an offensive action or remark
racist = a person who discriminates or has prejudice

against people of other races

Second Listening

1. Explain the directions. T: Read all the statements before
listening.

2. Allow students some time to read. T: As you listen, write
T for True, F for False, or ? if you don’t know.

3. Play the audio.

4. Elicit answers from students. T: What did you write for

number 1?

Answers
1. F 2.7 3. T 4. F 5. T 6. T 7. ?

Third Listening

1. Explain the directions. T: Read all the questions before
listening.

2. Allow students some time to read. T: As you listen, make
notes.

3. Play the audio.
Put students into pairs. Ask them to compare their notes
and discuss for better answers. T: Work with a partner
and check your notes. Discuss so that you can answer the
questions better.

5. Ask students to answer the questions. T: (names). What

is your answer to Question #?

Script

The greatest difficulty for me is that as a person
of mixed origin I am at home neither here nor there.
Wherever I am, I am regarded as being foreign, either
“white” or “black”. It happens to me when I live in
my mother’s country of origin, in Switzerland, and it
happened to me when I was living in my father’s country,
Ivory Coast. | would feel at home where I could feel that
people accept me just the way I am! When you are a small
child you first do not feel that you are different from the
others. But soon the others will make you feel different
— and children too can be very cruel in their behavior
against the “strange child”. Sometimes incredible incidents
happen. Some time ago I was riding my bike somewhere
in a little place in Switzerland nearby to where I live. A
car drove by, and the male driver opened the window and
yelled at me: “Scheiss — Neger — dirty nigger!” I almost
froze. I felt helpless and unable to defend myself. When
I looked at the number plate, I saw that it was a German
number plate. This means that the insulting person himself
was a foreigner in this country! How could he dare insult

me like this? I felt that [ wanted to kill this man. When I
recovered | was able to think about it more clearly. These
racist people are just stupid and do not know anything
about life.

l Real World Listening

Concept Check

Identity theft: Who stole my identity?

Make sure that students focuse on the main concepts with
questions like these: Do you think somebody may steal
your identity? How does he do so? What is identity theft?
Give some examples to show what identity theft is. Who
suffers from it? What are the consequences of identity theft

for the victim?

Prepare

1. Introduce the activity. T: Look at the pictures and write
some words to describe them.

2. Elicit answers from students. T: (names). What do you
think Picture 1 shows?

3. Elicit the students’ prediction of the recording. T: Now
what do you think the following recording is about?

4. Play the audio. T: Listen and check your prediction.

Answers

1. A victim feels lucky that he is safe from identity theft
but actually he doesn’t know when he becomes a
victim, too. Identity theft could take place without the
victim’s immediate awareness.

2. Identity thieves pretends to be from a public utility and
tries to get someone’s personal information.

3. An employer is looking for someone to crack down on
identity theft but either deliberately or inadvertently
he collects the personal information of the applicant.

4. A man talks to a child on the phone. Through the
Internet adolescents may be coaxed into providing the
financial information of the family.

The recording is about identity theft.

! Culture Notes

Identity theft is the use of one person’s personal
information by another to commit fraud or other crimes.
The most common forms of identity theft occur when
someone obtains another person’s social security number,
driver’s license number, date of birth, and the like and
uses it to open a fraudulent bank, credit card, cellular

telephone, or other account, or to obtain false loans.



Criminal identity theft, the most common nonfinancial
type, occurs when someone gives another’s personal
information to a law enforcement officer when he or she is
arrested. In addition to the financial losses resulting from
identity theft, the person whose personal information has
been used will have an erroneous credit or criminal history
that is often expensive and time-consuming to correct.
The occurrence of identity theft increased significantly
beginning in the late 1990s due to the computerization
of records and the ability to use another’s personal

information anonymously over the Internet.

Get the Main Ideas

1. Explain the directions. T: Read the questions.

2. Allow students some time to read. T: As you listen, write
short answers to the questions.

3. Play the audio.
Elicit answers from students. T: (names). Why was the

man wanted by the police?

Answers

1. Because he was charged with bank fraud.

2. The man paid the money and all the charges were
dismissed.

3. He spent several days in prison for a crime he didn’t
commit. Apparently the police knew that lie was not
the person who committed the bank fraud.

4. Their credit may be ruined so that they can’t get loans
and it may take them years to settle the damage.

5. The person who stole the man’s identity was caught

and put in jail for identity fraud.

Respond to the lIdeas

1. Put students in pairs. The teacher may let students
listen to the recording again in order to complete the
story-telling task. T: Listen to the recording again. Take
notes while listening. Then use the sentence “My friend was
a victim of identity theft” as the beginning and complete
telling the story to your partner according to what you have
heard.

2. Allow about 10 minutes for story-telling. Ask some
students to tell the story to the class. T: (names), please
tell the story to the class.

3. Put students in small groups. Ask them to discuss the
question. T: If you were the man who became a victim of
identity theft, how would you respond to the police charge
and what can you do to prevent yourself from being a victim
of identity theft? Allow at least 10 — 15 minutes for this
discussion.

4. Elicit answers from some students. T: (names). If you

were the man who became a victim of identity theft, how
would you respond to the police charge and what can you do
to prevent yourself from being a victim of identity theft?

Extension

To expand the discussion of identity theft, introduce
one of the following situations. Ask students to offer
their opinions or create a role-play around one of these
situations.

Situation 1: You lost your wallet.

Situation 2: Your mobile phone was stolen.

Situation 3: You apply for a part-time job and you're asked
to leave your personal information with the company.

Situation 4: You are engaged in Internet chat.

Script

Your story of identity theft is quite scary.
What happened?

One day early in the morning, I was
awakened by a loud knock. When I opened

the door, five policemen were standing there

Melanie:

Nick:

telling me to go to jail. I asked why and they
said that I was wanted for bank fraud. I said
“I never did that!” and they said “that’s
something we’ve never heard before... tell it

to the judge.”
Melanie: Did you really have to spend time in jail?
Nick:
Melanie:

Yes, I certainly did.

How could you prove it wasn’t you who
committed the crime?

Nick: Frankly, I never did. I simply paid the
amount owed and all the charges were
dismissed. It was really a debt to a casino
and, although it is a felony, all they wanted
was their money.

Melanie: Whew! For me, perhaps the most alarming
aspect of your story is that you had to spend
several days in jail — in spite of the fact that
they knew that the person who committed
the fraud was of a different race than you.
That is truly scary.

Nick: Yes. People suffer because others steal their
identities to work illegally. Someone used
another’s identity for years and ruined their
credit. When their kids want to get their first
cars or student loans it takes them years to
settle the damage.

Melanie: Did they catch the person who used your
identity to commit the crimes?

Nick: Yes. He was put in jail for identity fraud.

11
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M Interaction Link

Who am I? What will I be?

This interactive activity helps students define and reflect

on different aspects of their own identity.

1. Write “identity” on the board and ask students to
brainstorm its meanings. T: What is identity? Think of
some words related to identity.

2. Ask each student to create an “Identity Map” which
depicts all the components that make up their own
identity, including the varied roles they play. T: Look
at the identity map in your book. Fill in the boxes with the
words that make up your identity. You may also draw more
lines from the circle of “Me” that show various aspects of
your identity.

3. Divide the class into small groups and ask students to
share their maps with each other. Ask them to discuss
the questions in the book. T: Share your identity map
with others. Discuss the questions in your book.

4. Ask for volunteers from the small groups to share their
insights with the class. T: (names). What three words
would you choose to best describe yourself? Why do those
words accurately describe you? What three words would
your family or friends use to describe you? How accurate are
others’ descriptions of you?

5. Put students in pairs and ask them to interview one
another to find out who they are ten years from now.
T: Imagine you've just traveled ten years into the future
— you're ten years older and wiser. Work in pairs and
interview each other to find out who you are — your values,
failures, successes, and ambitions.

6. Ask each student to use three words to describe
himself and his partner based on the interview. Then
invite some students to share their insights with the
class. T: (names). What three words do you want to use to
describe yourself ten years from now? What three words
does your partner want to use to describe you? What do you
think of the three words used by your partner?

Options

Short Version (15 — 20 minutes):

Do the first two steps (in student’s book) of this activity
only. (Include options from the long version if students
finish early.)

Long Version (30 — 60 minutes):

Do this activity as planned above.

M Self-Study

This exercise is supposed to be done by students
themselves after class. If the teacher decides to do it in
class, introduce the exercise this way. T: In this exercise,
you are going to listen to the Real World Listening section once
more. This time, you should listen attentively and fill in the
blanks.

Answers
Refer to Script in the Real World Listening section.

M Lexical Map

By the end of Unit 1, students should be familiar with
the following words and expressions. This vocabulary is
among the most common in colloquial conversation.

Describing Feeling
startled

confused

disoriented

at home

freeze

helpless

Describing Thought and Memory
I remember ...

It occurred to me that ...

My first consciotis memory of ...

[ hadn’t a clue about ...

Describing Activities
drawing pictures

writing

daydreaming

games of dolls-and-house
fairytales

myths

curl up in a chair

Describing People of a Certain Age
The neighborhood children of my age

my peers



Describing Crime
identity theft

be wanted for ...

bank fraud

spend time in jail
commit a crime

pay the amount owed
dismiss a charge
felony

settle the damage

B Interactive Practice

Video 1 Lost passport

Watch for Main Ideas.

Answers

1. She has read an article about a Scottish tourist who had
his passport stolen by a parrot.
The tourist’s passport was stolen by a parrot.
He had to spend another six weeks in New Zealand to
have his passport renewed before he was able to travel

home.

Watch for Details.

Answers
1. F
2. F
3. F
4. T

Watch for Conversational Skills.

Tip to the Teacher.
This exercise means to practice students’ ability to give

appropriate responses to another speaker so that a
conversation may smoothly go on. This ability includes
not only the linguistic skill to express one’s ideas
grammatically but also the pragmatic skills of making
approval, showing surprise, giving reinforcement,
initiating a new topic, etc. Students’ responses may not
be the same as those in the video clip, though that may be
offered as a reference.

Answers

1. No, I am dead serious: it’s a true story!

2. According to the article, the Scottish tourist had put his
passport in a little bright bag.

3. Oh my! The poor tourist! What’s he going to do?

Script
(Lisa is reading an English newspaper, and begins to laugh.)
Dr. Zhang: What's so funny Lisa?

Lisa: Ha, ha! I've just read an article about a
Scottish tourist who had his passport stolen
in New Zealand, by a parrot.

Dr. Zhang: A parrot? A bird? That’s impossible! Are you
pulling my leg?

Lisa: No, I am dead serious: it’s a true story!

Dr. Zhang: What happened?

Lisa: According to the article, the Scottish tourist
had put his passport in a little bright bag.
But the brightness of the bag drew the
attention of a parrot, which swooped down,
grabbed it, and flew away!

Dr. Zhang: Oh my! The poor tourist! What's he going to
do?

Lisa: Well, he can’t travel home. In fact, he will
now have to spend an extra six weeks in
New Zealand.

Dr. Zhang: Six weeks?

Lisa: Yeah. The article says that's how long it will

take him to get his passport renewed.
Dr. Zhang: How inconvenient!
Lisa: Indeed. That's why, when I travel, I always

keep important documents in a safe in my
hotel room. I would never lose an ID card or

passport!
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