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_Learning Objectives

Reading Skill Focus: Effective Reading Strategies
« Reading for Thorough Understanding: SQ3R
e Fast Reading: Skimming and Scanning
Writing Skill Focus:
e Avoiding Plagiarism
e Paraphrasing and Summarizing

Section A: Reading tf

1. Reading Skill Focus N

Effective Reading Strategies

You may read a variety of materials in English in your daily life for your English and
major study. Later on, as you progress further in your academic career, you may have to
read lab reports, and even academic papers.

Effective readers have confidence and interest in reading. They are also clear about
the purposes of their reading and consciously make use of effective strategies to achieve
their goals.

There are certain well tried out and widely used reading methods that you can use
and adapt to suit your own needs. In this unit, two commonly used methods will be
introduced. The first one, SQ3R, a way of intensive reading, is recommended for intensive

reading. The second one, fast reading, applies when you read extensively.

1.1 Reading for Thorough Understanding: SQ3R

The SQ3R method includes 5 steps to follow:
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(1) Survey: Glance rapidly through the whole text before reading any part of it
in detail. This will give you a general picture of the text: the main idea, its purpose and
organization.

(2) Question: Ask yourself some questions about each section (e.g., what, why,
how, etc.). You may write down the questions and try answering them before further
reading. These questions will give you a sense of focus and purpose while you read.

(3) Read: Thoroughly and carefully read the text section by section to find out
answers to your questions. You may underline key points, take down notes, and if
necessary, reread parts that seem challenging. Make sure you grasp the main idea and the
purpose of the text.

(4) Recall: At the end of each section, recall the content. Try retelling the key ideas
of the text.

(5) Review: Check the accuracy of your recall by a quick review. Reflect on your
questions again for deeper understanding. Reread when necessary.

As you can see, the 5 steps reinforce one another. They help you stay focused, active

and reflective. Practice using it and find out which techniques work best for you.

= Task 1. Practicing SQ3R method

Step 1. Survey: Quickly glance through the following text (chosen from Text 1 of this
unit). Predict the main idea of the text.
Step 2. Question: Before reading the text any further, what question(s) can you ask

about the text?

Step 3. Read: Read the text carefully. Underline key words. Write down the main idea

of each paragraph. If necessary, reread difficult parts. Answer your own question(s).

Cultural Neuroscience ( ##4 % %% ) : How Culture Influences the Brain

What Gladwell doesn't address, however, is where these cultural differences come from, and how they
become so pervasive in the first place. While it makes sense to think that people from different parts of the
world will think about the world differently, we are only beginning to understand how deeply entrenched (
SE, AKATRESCAE ) ) those differences really are—right down to the way our brains themselves
function.

Barely two years old, the field of cultural neuroscience is transforming the way scientists think about
the brain. Recent research suggests there’s “a rich variation in basic mental processes”. Jon Freeman, a
doctoral student and author of a chapter on cultural neuroscience for the annual journal Progress in Brain
Research, together with Tufts University researchers, is opening the door to determine just how—and how
much—culture influences the working of the brain.

Tufts psychology professor Nalini Ambady puts it this way: cultural neuroscience shows that “there is
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malleability ( #] %84, &) 77 ) in the neural structure depending on cultural exposure”. The brain, she
says, is a “sponge” that absorbs cultural information. What she and other cultural neuroscientists have
discovered is that although the brains of people from different cultures do not exhibit large structural
differences, certain neural pathways do become more ingrained ( 7% &Y, HMELIMZER ) for immersion
in a particular culture. They've also leamned that those differences in brain function can influence our emotions,
behaviour and attitudes towards people from other cultures. (around 280 words)

Step 4. Recall: With the help of your notes, retell to your partner the main idea of
the text. »
Step 5. Review: Review the text to check the accuracy of your recall. Discuss with

your partner your understanding of the text.

1.2 Fast Reading: Skimming and Scanning

In college, you may have to read fast due to time constraint and/or the large quantity
of reading required. While it is difficult to attain a high speed reading in a foreign
language, you can certainly improve your speed through the use of efficient reading
strategies and constant training.

Throughout the course, we will practice two important fast reading skills—skimming
and scanning. Skimming is fast reading for general ideas while scanning is fast reading
for specific information.

When skimming, we move our eyes quickly to get basic understanding. Usually, we
pay special attention to the title, subtitles, topic sentences (usually can be found in the
first or the last sentence in a paragraph, but not always), the first and last paragraphs,
illustrations and charts. Skimming can be applied to almost any kind of reading.

Scanning is highly purpose-driven. When scanning, we read quickly to locate specific

information, such as an answer to a question, a number, the name of a person or a

place, etc.
» Task 2. Pair work

Make a list of materials you read in your daily life and decide how to best read each of

them. Can you add more to the list?

Materials You Read

Novels

Purposes of Your Reading ' The Best Way to Read Them

News reports and magazine

articles

Textbooks
Reference books
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(Continued)

Materials You Read Purposes of Your Reading | The Best Way to Read Them

E-mails

Online blogs

Dictionaries

Maps

Research papers

E‘Z’l‘“?Ie,xt.s BUERES v . SR L

2.1 Text 1: The Brain in the World

(Pre-reading task)

= Task 1. Skimming

Read through Text 1, The Brain in the World, quickly (within 2-3 minutes). Choose
one from the following statements that best summarizes the main idea of the article.

A) Easterners and westerners think differently.

B) Culture is critical to the safety record of an airline.

C) The article reports on the 2-year growth of neuroscience.

D) Research reveals culture’s significant role in shaping our brain.

Now, read the text thoroughly and do the tasks that follow. Practice the SQ3R method.

The Brain in the World'
A burgeoning ( i3 / %X FE R ) science explores the deep imprint of culture.
By Michael Blanding”
Culture Matters

(1] Early one morning in August 1997, Korean Air Flight 801 was heading for a landing
at Guam Airport ( 5% &% #1134 ) . There was a spate of heavy weather, which wouldn't

have been a problem itself. But the airport’s guidance system was down, and the pilot

1 Abridged from Reader’s Digest Asia’s online edition: http:/www.rdasia.com/the-brain-in-the-world. In-text subtitles
are added by the compiler of this book.

2 Michael Blanding is an award-winning magazine writer who covers politics, social issues, and travel. He has written
for publications including The Nation, The New Republic, The Boston Globe, and Boston Magazine, where he is a
contributing editor. He has also taught magazine writing in Emerson College, Tufts University.

B [
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was dog-tired, having been awake for 19 hours straight. Even though he’d landed at this
airport many times in the past, he forgot that there was a big hill blocking the approach
to the runway. He flew the plane right into it, killing 228 people.

(2 That was one of the eight crashes over 20 years for Korean Air, which at the time
held the worst safety record of any airline, as award-winning sociologist and writer
Malcolm Gladwell relates in his recent book Outliers. The consultant who came in to
analyse the problem found a surprising reason for it: the Koreans’ cultural tendency to
be extremely deferential to their superiors. Both the first officer and the flight engineer
had recognised the danger signs, but they couldn’t bring themselves to confront the
pilot directly or take control of the plane.

(3] The consultant’s analysis drew on the work of Geert Hofstede, a Dutch
psychologist who spent many years analysing business culture around the globe and
assigning different countries a “power-distance index” (PDI) based on how much their
citizens defer to those in power. Americans, having a low PDI, are accustomed to
speaking frankly to superiors as the occasion demands. A study of the airline industry
revealed that South Korea has the second highest PDI of any country in the world.

(4 The problem went away when the consultant required everyone in Korean Air’s
cockpits to speak English. Without the deferential forms of address used in Korean—
useful as they may be in other contexts—the crew were able to speak more directly,
and as a result, Korean Air went on to achieve one of the best safety records of any
airline. The takeaway, according to Gladwell, is that “cultural legacies matter—they
are powerful and pervasive and they persist”. And he adds, “When we ignore that fact,

planes crash”.
Cultural Neuroscience: How Culture Influences the Brain

(5 ] What Gladwell doesn’t address, however, is where these cultural differences come
from and how they become so pervasive in the first place. While it makes sense to think
that people from different parts of the world will think about the world differently, we
are only beginning to understand how deeply entrenched ( #fj 7 i, A KA RERCAERY )
those differences really are—right down to the way our brains themselves function.

(6] Barely two years old, the field of cultural neuroscience is transforming the way
scientists think about the brain. Recent research suggests there’s “a rich variation in
basic mental processes”. Jon Freeman, a doctoral student and author of a chapter on
cultural neuroscience for the annual journal Progress in Brain Research, together
with Tufts University researchers, is opening the door to determine just how—and how

much—culture influences the working of the brain.
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(7] Tufts psychology professor Nalini Ambady puts it this way: cultural neuroscience
shows that “there is malleability ( \J ¥, 1) /7 ) in the neural structure depending

il

on cultural exposure”. The brain, she says, is a “sponge” that absorbs cultural
information. What she and other cultural neuroscientists have discovered is that
although the brains of people from different cultures do not exhibit large structural
differences, certain neural pathways do become more ingrained ( f {5 [41, 4ELL
71 ) for immersion in a particular culture. They've also learned that those differences
in brain function can influence our emotions, behaviour and attitudes towards people
from other cultures.

(8] A few years ago, Shinobu Kitayama and colleagues at the University of Michigan
conducted a seminal study that highlighted some of the differences between Eastern
and Western thinking which Gladwell observed in the Korean Air case. American and
Japanese subjects were shown a simple square frame with a vertical line drawn partway
down the middle. The researchers then gave them a larger new frame and told them to
draw a line the same length as the original. But there was a twist. Some people were

told to draw a line the same absolute length as the original; others were told to draw

one the same relative length as the larger new square.’

The original stimulus 8
| . B Absolute Task
s - Relative Task
Square=90 mm tall & El Relauve 1a
Line=30 mm £ 6
one third of the S <
height of the i
square 24
2
/ \ 2 3
c
< 9
- . 1
The absolute task T'he relative task 2
l I
one third of 0 '
T inia the height of Japanese Americans
the square Culture
(a) (b)

(8] Across the board, the Americans performed better on the absolute test, while the
Japanese excelled on the relative test. The researchers attributed the differences to

cultural traits found in previous psychological studies: Americans excel at analysing

1 The charts originally appeared in a research paper entitled Perceiving an Object and Its Context in Different
Cultures: a Cultural Look at New Look by Shinobu Kitayama, Sean Duffy, Tadashi Kawamura and Jeff T. Larsen,
published in Psychological Science, Vol. 14, No. 3, May 2003. They are added by the compiler of the unit to aid
comprehension.
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specific details, while Asians perceive objects more holistically ( # &), 4« H ),
taking the surrounding context into account.

10 Last year, when researchers at the Massachusetts Institute of Technology (MIT) did
brain imaging on subjects as they performed the framed line test, they found differences
that went beyond cultural traits. Hooked up to a functional magnetic resonance imaging
(fMRI) machine, both Americans and Japanese showed more activity in parts of the
brain responsible for increased concentration when they were drawing the line that was
more difficult for their cultural group.

1] What MIT researchers demonstrated was that two culturally distinct groups were
using different parts of their brain for the same simple task. “As you get to higher
levels of complexity, it leaves the door open for all other differences in brain function,”
Freeman says.

®  Tufts senior vice president and provost ( 3 [ K 2# # % K ) Jamshed Bharucha,
a professor in Department of Psychology, has made it his business to explore some
of those higher levels of complexity. In a paper published in Current Directions in
Psychological Science last December, Ambady and Bharucha use the term “cultural
mapping” to describe patterns revealed in the fMRIs. “When you are exposed to a
culture over lifetime, your brain reorganises,” contends Bharucha, “The connections

between the neurons change, and then the brain develops these cultural lenses through

0

13 While it's impossible to rule out genetic differences between races to explain these

which you perceive the world.”

Culture vs. Genes

differences in brain function, evidence increasingly points to culture as the deciding
factor. Ambady and Bharucha both caution that further studies are needed—perhaps
involving adopted children or immigrants—to determine exactly where genetics ends
and culture begins. The most recent studies in the field, however, have already begun to
show how malleable the structure of the brain is in response to cultural stimuli.

14) Joan Chiao, professor of psychology at Northwestern University who coined
the term “cultural neuroscience”, conducted a study in October 2009 that showed

distinctively how culture can override genetic imperatives. The study looked at



