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o all Eng[aﬁ teachens and would-be fngfu/; teachens in China:

"What you teach is not actually
what they [ean, and when you
teach it is not when they [zarn it."

(me L'ong 2000: 782}
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e 3 B 4 F # /R A ¥ ki TESOL (Teach English to
Speakers of Other Languages)®il 4 2 fir fn 7 ¥ ¥ 2 M 7 2
A¥KiEE —EE 44 (Second Language Acquisition)t#
+HEAME, EXYERB T L EHNHEERFELS LA
e RaRFEIFHARTE_EEIRZFEIR)NE
Wo R, ZFNFFMAFIERFE T ILERERKE
ALFHPEEERFALREEZEFFRWMAZE  HE
PAEFIE T F S A BN T EFE XKW, HKNFEIEF
N EEEWN, XA EEZ MR E"NEIILFLEET
MAEEHA, ELREARIEZFINRTH, RIGF
EMNEELA “BR”.“ZR" “EFE".A®EET ", H
FURAM Y ERIC R R, Ml — 4 T, X A I L
MER-—BEEER LA FENEZEZRFELNG
RRBEEMERD? IHEXENRESFESE,
HRMANENRTRENE—RED? WETFE, A4
AHREETHIERITN SR T RX 5 B & F



%zguzg Thadition:

4 H cs‘twﬁj on Tash Ebaugn in gng[uﬁ gwm.maz gmﬁmﬂ

BT XAHFENTE

EHEEHREARETA UM, KERFER@ FHF)H
EHMEEUEHMBEARNG ;B EHFNEENE UK
B BBk R 0, B E B o SO A B 838 o
“PiR HHATAEN RN AT HR, BTN LERE
HXBHHE, EABRELHBAEEERA IS it
¥4 L E Fr i fbo oA b BT AL E By B A7 3E % B (targeted
grammar items), ¥,k 4 #0E & F % L Lk A (Long,
2000), WFEHW AR, % BB ETNE REE fH
AR FHREEL, B ULFIFH—NEHRFEIE
MER, AWK R, LR NEE BAFEETNE 0 AH
Mt EE, FRNEERFERA TR AR HHIE
FaR EEFERE N REANEERE, WA T3
FEEQNITGEEN GRS o

AT, J B B FE R B AT A (Long, 2000), &
56, BT X BT E K aR R AN B F o,
FEENLFTABHEME ) EHEENIEE “DRA”
AT FRAEEREEXFRLEFHER, KTRT ¥ %E5
SRR R R AR R A E R, E
Mo, XA BFERLR ER“ULREN T A", B EE*
WRE", A REELLELFLWE P 5 H"E %, =
EHHGTFEFILENRRERNE, Lk, %44
MAREEWHMTRANEEHBELEFEELTRY
LW BRME. W THEBELANELBESHEETA (s
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AWEZARER), ZMFFEANBREEFLETA
H Hy A, — B 3L X BR3P BT 50 AR B9 3E R AR AE (A 3L
R BME, Bk, EREERZEIM, EFE
o #mfe LA BB AT o, RATYG & 2 XA o xhiE A
Hello, how are you? B: I'm fine, thank you, and you? A:
I'm fine, too.” KIFEXHWERSHELNRT2ER S D
HUER? RNEEEZXFRFHREFLEFZRATHE,
F4FR? EXWXFRLSEFR LK T ES B MG
(spontaneity)fs A = Ml 4 (unpredictability) bA & 3% #2 %%
¥ (REAFEANACHKSE L5 H X EHAnE Loy
R, F=Z  HANEBEHFERLNT FIHEXF
IR, —EIRFRAERERNA, BEH “THME
(Teachability) 5 £ “7 # ¥ " (Learnability) 3 & 48 ¥ 4 (e.q.
Pienemann, 1994; 1998; Mackey, 1995; Lightbrown, 1983;
ETlis, 1989), @it shF H R (B %5 )l 38 % %
FMFHARKFIHBEIRNT . 4iEH, ZiE
3 4% G AT H AR IE TN T 5 X 2 B AR IE K R oM
EERHMFHA A MR, THME"ZTEB"HR
#H, B AREREN—HEMTREHA, EFHELERE
XA FAEETHEAN S IRFA MRS EUMNE %
ko BEik,Long (2000) & A A By —3& # T A1 : “ 4R A1
BT REERMATICFE AN BT 6y, 1R171 3% b it 12 4 3F
F—rR RN FH G, "EW, BRI BRI TR —
MR-, BENEE"WR, EIBFHNEEHAK



C)/z’alz;rzgmg Thadition:
H S on Task _r/)t'_ugn in gngu g'uzmma'z chﬂwﬂ

v
HARE R, — BT BH VAL —EFNERX R
2, B, — AN HARE R T B G A B B AR E TN ¥
BHEXRTHEWKA, FLEANEEZHFENFR
WEFEWNEREFAREELAMER”, R BHETE
B, BT RERFL BB 4N IE R R
FRFTEAE, m E REBIENEERERAENE X RIEER
MR E G (B ES BF E0F), ERIEFEREH
FARTR EEE, —BFAEMEREL K, FEF
SIBBEETE, EEZRFREEF, ERTAHFN LA
BB R o

Mo, —EIREFNRRZEEHIRBENR? HBqiE
P, A1 E L3 ik 42 4 8 FIE 3] 4% B AR 15 0038 K FRAE
R _EIRERAFARAXNEERETELN . FER.
LHENBE, AFTEERTHALT:

Krashen (1980; 1985) # “ #r A & ¥ 7 (Input
Hypothesis)iA H , 7& 4 b (fn 8 1 o Fo [ 32 89 F BO) “8r N7
ERER B IRNLENRA MALSHBALHK
BEEREERN (I —RIEEH)NEEHHAEIFZER
BHETNMRSA . AW, ARAEN _EIRARLIN
(e.g. Carrell and Eisterhold, 1983; Cook, 1989. Cited in
Batstone, 1994), £ A £ ¥ —ENRELER R ETERH
# 4 XIB“H LW T (Top-down Processing) By =, , B | A
FTFTXMEANETHREEBRATHIEERELE, TF
&K F“ 8 T _£”(Bottom-up Processing) 4 =, , B 1 it
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VE IR NP N B AR B T R A A OOR AR E
B, mEE - BEXKER, ¥IF-ETHAKERLE
EE, AL EREEEN TP R NEERE, 3
W R ed”, TEMRE L TXHEHAWNHXEFL R
FX R MR EEREREAR, E HERATEA
KEEAFEETLRS A H 7 (redundant), ix 3% 3% 4 4E
AFLTREIFNER,

& b, Schmidt (1990) #& H 7 “i & & ¥t " (Noticing
Hypothesis), Bl ZiE S/ H# L A A B RHEEEZMAF
HAREEFUNAE, S —ERF A ENER, XE“FEN
(intake) B 415 & FrAE (BY s B A 8 A2 1002 o ) By AT 4R 4 1 .
P EUR, EREERANZURI R _EIRFAEEE
WERENEETMANT (LR E MEZEE%E), FH,
ZEIRERAN NEREIEEFES] T -ANEFIEER
B, K-8 HIEEERNN S BK
(hypothesis), 1k f& B T B 18R % ¥ 15 vk 32 A 2| fr % 48 1 17
LCEx. mEFITHHE PR EHE, FELFNRNLE
H“walked”, & 25 H“flyed”, Z fr AL K452, 2 H 4
¥ HANRBHKLAEF “IE B (over-generalize)
Tt X WA AAE, YRR R R E
(52 2 2 U 2 7] B 8 2 IE ), % 3] # 2 3% & (notice) E| %
Wk Ty HE B iE AR AE, 4 5 B M (re-structure) B T 3
BAREAANNE R, AL EE BB ET Y
(language production) ¥ % . B, =& J 8t 42 L Fx b



&a[ﬁmgmg Uuuﬁtion:

W och‘bu@ on Task fbaugn in Eng[’uﬁ gmmma'z 'jzaa&wg

B ANEIHHBREX—FBBBRE—EEHFE—EHR
B, A BFHREERETUSR K AHET,
¥ 2 ERELEAREERE, RERLRBE,AE
REEMBR , EZ¥E. FERHNE, £EXANIEY,
¥ #HeFEFERRIEL, £ FE BRI CHALRLE, 48
BRERE,MEFIHFNMEEFERE(BFEFH EF K
BAT EEETFEE THELLES FIFTR FEI K,
FAFHH., EREBEEURZETREZHA EREHTR
W) s TR B ANE B9 (BT 8y ) B M 9 38 3 0 F (3 g % 4
PEYHME) RXERIHER — 2 HEHEEAENS
2008), 3 N L F B T o AR A T A HK T2 KA F
AMNERERBMNAET“THR"WIEEXH R N AH
WELEEBEERFRREF  MANFLEEEIREFTH,

Swain (1985)# iR B2l & T ¥ & X (Immersion)# # #
KGR M T “# 83K " Output Hypothesis), #h & 3., % 3
BFIENREFEAZTT LFNNRRIRF R (B F4H
FOHTAM EAER BARIE, R IERR), LT~ NiE
& (B U EMH EiE) LR & 7 E % ¥ B (grammatical
accuracy)it & x5 Fr 89 ta % 1 (appropriateness) b #5 Fn i £
¥ # (native speaker) 1R A By 2 . Swain A 4 , & f& 3 Fb
AZWEEFREEAAXRZE AN EFE RN TS, T2
EHRMN "R X RFERY FLERANSHK
BE WEANR W RREEER = AFH—HE, B
Je,Swain A K, ZA W ERRIEETMAF T RIEY T #



BER; ¥AELRAKBARE “ZHR A Y " (pushed
output) ByHLS, BB ItiE B AA0 R R LR S R IR
B ¥ HERREAS SR P EN EAERERER
WA R E ., Swain Fn it iy B 1L KB W SEIEF R
A, FRABMHBBEA=ADH(DEAERIERLEER
LHRFEENFIZRETRBBENNS;(2) RE
TEEEREERFENT2, AEABREZRESHT
By ¥ HLEEINECHHENEEMERETZIEN
ZHE(WAAECHERZ, RUFHK),FEEEE T
Rt HIEE PR (3) 4 E R H H (modified
output)e ERFFHREF, I HRES MBI HIFAH L
HRENECETEANRG; R, S ABEE T HiE
FRMHUARG A AL EETFNAR G, £ L
wHy Ak F,Long(1996)4& H T “ & 3 1& ¥ " (Interaction
Hypothesis), Bf (# )i &5 % & , ¥ &£ 5 ¥ £ Z 6 ¥ ) T 3 6
H_EIRBZRE_EIFHNANREE . RBEX
7 " (negotiation of meaning) W HlL& , = & B #FiE 5 H
A (focus on form) ByHL&, K47 44 KX K 4% (corrective
feedback) W Hl& L A FF B ERBE LS, Bk, Ew
HEFHNTELHS AR TREEESIRPRETF
] B B 30 sk R —F 3] 47,
UEERSAREEEEZEZHRFRETH L ET:(1)
HEHFNEAXEFI NI N FARBEREN S
AEREETNEEAB;(2) BEdARERIIRFEA
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Wl H élwﬁj on Task f[)sugn. in fngu gmmmat gt:acﬂuzg

EREEANEEEE; QN ELRUAENRBRBE.
Bl E REAER K EHERNILL(PREES
iR T LS, A A AN AE L) &
T, EMAERE Y P EEERE, EFASEHERE TN
REEEHS L EIBBOMEY R, FRER—
Ag REHTHETTH BN ABRERE, WA T
HEHREAE, EHAE TR EE B, HUEAE
By A A Fo A R T A E 96 B B N RO R, R Bt
Ak E A AN E R TR B R, B
W, EAHMHE AT HENISETBRAKER R
5., KT, ENEANE—RZEN BT RTEEES
WHHEHEEENIE, —RATERAAERG H T
BEERFAR,EEFHZ B S AT IR LK ]
SN, F 4R ETESREEERAR, T
A M o SN AL St — B R

KB UE KA ZE T BT R R ERE S
A TESAENREETESMES, SELBREE
EHEWHFEA KEPEEERENFET, 254
HRE, BE—EARENBEE AR A4
RERT EHEGERE? WA EREIEXFLEYNE
B, $SRAE G ETHR - I BEBE TE
RN L R, %2 R AN E W E K AE
EREWEERRA T %, EWERE XL ERHE T4
575 “E S HBA, R AW EBOTEE FH 5%



EHABRPHFARERNESERE, FEEULTREEH
kAR EEONE — R R TE R B R EE
HEFIR, EXEHEERFERENFTEHFES LA,
FUXEH HER, NEHFEFESHRITF—NIEE
HA L, ESTRAIENE %

ABTHENFERERT HERRIERE L LK
FrAEMET R FEPERFEBBEE T HIEEFHS
HEHER T &, EEBREEEZHFFTHES R ITE
MG KHPrEANIEEARFEIESES —EHE
EREFEEEZHFOHBIEEZR BEXHERAHE
RHENFNBEEHFMETESR IO R G &N, h &
MESBEEHRFNMERBZTH - LHEN TR, & T E
HEAEBEN - EIRRA _EIRNEFLSEERARS
G—WEE,VBAMABA MR B AFXAXX
BE HAEE LAEERGE, BAZRNELBEL A
WiLo AWM ARETRENAEETFRE_EEIHE
WHAREHFIEREH M HE BN TR, AFAERY
ABEMEBERIAZT L LA ERET XL VLB REM
EHFP AW R ERREBK, B2 T T AN 8 —BIFT,

RPN, REXKH X O H B R WAL
iR 7 RN R . A ZEE 4K TR A ¥ ki TESOL
A H ], & E T AAME L DK Paul Seedhouse # +,
Wendy A. Scott # + h KR T Es LW HEHFHE
W BM R ERFART X, AIRERNEITTTR
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FiEta, REXFTSIEEFEAFFEMERFTHARTFOK
BEEETEIEHE, IRFHR. NEFHR. R —%
H¥. BEEHER. §—0#HR. gERHAK. REL
. REAHAR ., KEHAREFARAHRTNAES
FHERE, R# X KFHBIEFRRNEFR, AT R M
FEREHBA". RBMR —LHEBRIKRARETLZAEFET TK
BEHTHBES URESOHFRM. REFE LR T Z
A¥EHE_EIRE L FAHE, 3 RHFIF Robert
Batstone. Jenifer Philp PA & # 3%k % #% .Rod E1lis # 3% .
Peter Skehan # & W # % 18 K . TR 1E B0 & W 40 iR B &
WEE T ENFASELERZTHAL,

S gh, W) K2 AR A A B R R T R X
FEAn W B o 7] B, A% 47 Hy HHBAR 2] T U S 2 e T AR Bk oy
FAREF RIS B b —FHFRH

mTHEfRKTPAR, $PELARRES FEZL,
WA BNMEREF L EZGH,

Wy 4T
2012 4£ 10 A -F AL & % B
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2. Why is it important for a second language learner to
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...................................................... (17)

2.2 Grammar is a vital tool to achieve effective
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