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Preface

There are many books which offer guidance to teachers of English as a foreign
language, some theoretically-based and some more practical. Most of these books,
however, take a cognitive perspective on teaching and learning - learners learn
through individual mastery of the structures and vocabulary they are taught during
class sessions. It has taken teachers of English, and of language more generally,
quite a while to come to terms with changing theoretical perspectives on teaching
and learning. Learning, in most fields, is now viewed as a socio-cultural phenom-
enon, and this means a significant reappraisal of approaches to teaching English as
a foreign language.

The task thatLiuShuying has set herself in this book is, therefore, a very im-
portant one. She aims to give an alternative account of the process of teaching Eng-
lish as a foreign language, and to illuminate the practical consequences for teach-
ers of a socio-cultural approach to learning. Her key concept is that of scaffolding,
a pedagogic approach built upon Vygotsky’s Zone of Proximal Develop-
ment. Scaffolding has enormous potential as a guiding principle of the field of lan-
guage teaching, as it sets the role of the teacher as much greater than simply giv-
ing instruction. In an English as a foreign language classroom, teachers are usually
the only model available to students of speaking, listening, reading and writing
the language they are learning. And by acting as this model, and skilfully enabling
the students to take part, with guidance, in the use of the language, teachers can
significantly affect the language experiences, and learning of their students. The
crucial word in that last sentence was ‘skilfully’ , and it is in terms of its effects
upon teachers’ skills that this book will be mainly judged.

Liu Shuying has managed to combine in this book a strong theoretical under-

pinning with a very rich set of suggestions for classroom implementation of scaffol-
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ding and other social pedagogic strategies. Teachers of English as a foreign lan-
guage will find her book stimulating to read but also very practical in terms of the
classroom activities it suggests for them to use. It is an ideal guide for beginning

and new teachers of English, and even experienced teachers of English will find
many items of use within its covers.

David Wray
Professor of Literacy Education

University of Warwick, United Kingdom
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