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Consecutive Interpreting

Skills in the Comprehension Phase

Getting the message through listening

Logical analysis :

Memory in interpreting
Note-taking

Coping tactics in,compmheh :

Fidelity in interpreti
Reconstruction skills
Coping tactics in reformul

i

Simultaneous Interpreti

Multi-tasking ;
Linearity
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Welcome to Challenging Interpreting, a course in interpreting skills. This
Teacher’s Book describes the objectives and the skills-led syllabus of
the course, explains how the course is structured and how the course
components should be used, and provides suggestions and reference
translation texts for your teaching.

The course has been specifically designed for intermediate and upper-
intermediate students, i.e. English majors in their third or fourth year who
have a fairly good command of Chinese and English. By the end of Chal-
lenging Interpreting, you will have taught the students the skills and tech-
niques required of professional interpreters. You will also have given them
a grounding in the theory underlying the principles and practice of
interpreting.

We hope that you find the contents in this book both informative and
constructive, and we wish you every success with Challenging Interpreting.

Xiamen University interpreter training team

About the course Challengihg In\terpréttngi

Course objectives SN G
Challenging Interpreting is a course of interpreting skill s. Students t
taking this course should already have a good knowledge of ¢

stant professional lmprovement and by the end of th
have learned how to sharpen their interpreting sklll

-



To the teacher

Course structure

The structure of the course reflects the main objective of teaching interpreting skills and the
underlying theory. The title of each lesson is designed to emphasise that skills constitute the
leading parameter in the course design.

The course begins with an introduction to the definition, characteristics, modes and process
of professional interpreting, as well as the requirements for a competent interpreter.

Lessons 1 to 21 ‘which focus on consecutive interpreting, form the main part of the course.
Lessons 1 to 74 are concerned mainly with skills related to the comprehension phase of
mterpretlng, while lessons 8 to 14 concentrate on skills involved in the reformulation phase of
mterpretlng Lessons 15 to 19 consolidate the skills covered before, but are principally
devoted to analysis, including discourse analysis, language enhancement, the acquisition
knowledge and the interpreter’s awareness of and competence in cross-
ication. AnaIyS|s as shown in the Xiada Model for Interpreting Training,
'u'phases of comprehension and reconstruction. Lesson 20 introduces the skill
of snght translaﬁon and Lesson 21 discusses the professional code of ethics of interpreters.

Lessons | 22 o 27 deal with simultaneous interpreting and introduce the essential skills em-
ployed by the instructor in training simultaneous interpreters.

Q‘baSed on the Xiada Model

Recognizing that those preparing to become interpreters require a broad training approach
which includes all the elements involved in the task, we have long felt the need to develop a
model which reflects the reality of interpreting, which can serve as a theoretical underpinning
toa couree in interpreting skills. That was how the Xiada Model of Interpreter Training came
into being.

The Xiada Model for Interpreter Training follows a non-linear approach. Its main aim is to show
that interpreting requires comprehension of the source language and reconstruction of the
 message n-the target language. This is made possnble by an analysis of the discourse and

‘ mvatved in the scenario. The model therefore shows the interaction of analy-
th ‘source and the target languages, together with bringing to the fore the skills
Jes required of an interpreter, which combine to lead to successful interpreting.
These factors are represented in the following diagram:



The Xiada Model for Interpreter Tra

The discussion which follows provides thel@y
nent is realized in the course.

C (SL+K) represents the comprehension (@)of. 3
by extra-linguistic or encyclopedic |
the source language message initiates the \
direction of the horizontal arrow.

This course leads the students to a g

“the enhancement of the interpreter’s language abilities”.

This course introduces the trainee interpreters to a wide
cultural considerations. The topics and subject matter covered by
are both wide ranging in variety and frequently detailed in cont:
training new interpreters, therefore, to expose them to a wi

to enable them to embark on a programme of lifelong accu
in particular focuses on this topic.




To the teacher

-and audio reco

R (TL+K) represents reformulation (R) in the target language (TL), which is also informed by
extra-linguistic or encyclopedic knowledge (K). The circle overlies the source language circle
because the target language message must follow from the source language message.

Reformulation, seen as a process as well as its output, is the manifestation of the interpreting.
It forms the major theme of Lessons 8 to 14.

A (D+CC) represents the analysis (A) which the interpreter uses in both comprehension of
the message and reconstruction of the message. The analysis has two main components,
discourse analysis (D) and the cross-cultural understanding (CC). The two downward arrows
show that A (D+CC) applies to both the other circles.

From the very first lesson, it is impressed upon the students that meaning is more important
than words. It is 2 major theme in Lessons 1, 2, 3 and 4. In Lessons 15 and 16 this concept
is stfetchféﬂ«*tb st‘h,e;“tajroader context of discourse in both the source text and the target text.
Students learn that the interpretation must match the original message in matters of vocabulary,
register and genre, and perhaps also in matters of tone and emotion. During the course it is
made clear to th,e’jt,rainee interpreters that effective communication occurs at the level of
discourse, above the level of the phrase or sentence.

There are cross-cultural references throughout the early part of the course. For example, in
Lessons 1 and 2, the importance of cross cultural awareness is established in the part
headed “Get toknow" Lesson 17 provides the major focus on cross-cultural communication.

S rebresénté”ther skills and techniques which interpreters in performing their task in a profes-
sional manner. The triangle is superimposed on all three circles because the special skills
involved differentiate what an interpreter achieves from other types of bi-lingual activity.

This book is built round a skills-led syllabus. The skills and techniques taught are listed in
the Overview of Interpreting Skills. This gives both you and your students a one-page over-
view of how the course is structured around the various skills and techniques associated with
interpreting. Skills lead the course design.

I terpreting, our goal, to which we are led by an arrow.

The course materials provided consist of a Student’s Book (SB), this Teacher’s Book (TB),
di gs in the form of a compact disc (CD). It should be understood that the
urse book(s) is a progression through the various skills explained in detail.

essence of the cc



To the teacher

Each lesson in the SB is made up of five sections. Section 1 (Theory & skills) is an introduc-
tion to the theory and skills to be dealt with in that lesson. Section 2 (Skills practice) provides
exercises designed to train the students the skills described in Section 1. Section 3 (Interpreting
exercises) provides further texts for training in the specific interpreting skills dealt with in the -
lesson in question, as well as those covered in previous lessons. Section 4 (Get to know)
provides information that we think interpreters need to be aware of as professionals. Section
5 (Bit by bit) includes tips, anecdotes, and background knowledge, intended to help students
cultivate their own learning habits and keep them interested in the course.

Each lesson in the TB consists of four parts: I. an overview of the lesson; Il. teaching suggestions;
lll. reference translations, where necessary, for the texts in the Skills practice section; and
IV. comments on interpreting and reference translations for interpreting texts.

In preparing and conducting your classes, we recommend that you read tha Student’s Book
and the Teacher’s Book in tandem. '

The audio recordings on the attached CD provide an alternative voice to yours in the classroom.
Of course, many of the texts can be presented by yourself or by a guest in class. Where
possible, the audio materials, in conjunction with the printed texts can a 50 be used for self-
assessment in after-class or private study.

You should also use other materials, chosen by yourself and / or by your students to reflect
the latest developments in local, national and international events. Brir new materials
into the course reinforces the immediate nature of mterpretmg as. riWhibh‘the
professional has to keep up with the times and constantly update their ) L

You should also make use of modern technologies in your efforts to look for appropriate

materials. Since more and more information is disseminated via the Internet, it is becomung

easier for you to draw on what others have developed and put together Search engmes such
as “Google” are an excellent way of finding extensive backgrcund information and authentic
spoken texts and audio / video clips on a given subject. We suggest that you bookmark
websites, categorizing them so that you can visit them easily for speclﬁc purposes, for
example finding expressions within specific glossaries, checking scientific c
loading a video materials.

Digital voice recorders and DV cameras are useful for recording live speeches%'not only
speeches by people speaking perfect Chinese or English, but people speakiﬂ with dts
tive or regional pronunciation features. Furthermore, sound quality does n' ‘
Dealing with noise interference will help the students enhance their abmtyto drstingulsh-and
capture meaningful sound signals.



sure they meet the following criteria:
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