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1. REKBHESE:

In 'this section, you are going to read a passage with ten statements attached to it.

Each statement contains information given in one of the paragraphs. Identify the paragraph
from which the information is derived. You may choose a paragraph more than once. Each
paragraph is marked with a letter.

2. RR(FAFESAE:

There are 2 passages in this section. Each passage is followed by some questions or unfinished
statements. For each of them there are four choices marked A), B), C) and D), you should decide on
the best choice.

3. AEBERLSE:

In this section, there is a passage with ten blanks. You are required to select one word for each
blank from a list of choices given in a word bank following the passage. Read the passage through
carefully before making your choices. Each choice in the bank is identified by a letter.
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Passage 1 (118038 B .13 24 |8

Why AP Matters

[ A ] On the surface, Fanny Frausto looks like any other teenager laughing and
jostling in the crowded halls of one of America’s urban public high schools. It is
only when asked about her schoolwork that Frausto, 18, begins to sound atypical (3E
B27UH]), with a class schedule so outlandish that college-admissions officers, upon
viewing her transcript, might wonder if it was real.

[ B ] Only 30 percent of high-school students take any Advanced Placement
courses (HEB 21818 F2 ) at all; by the time Frausto graduates later this month, she
will have taken 16 of them — in many cases earning the highest grade, a 5, on the
three-hour final exam.

[ C ] That is because Frausto’s school, the Talented and Gifted Magnet School
near downtown Dallas, is one of a.growing number of high schools trying to make
AP as much a part of students’ lives as French fries and iPods.

[ D ] Located in a run-down neighborhood not usually associated with high-
level learning, Talented and Gifted — “TAG” to its students — tops Newsweek’s list of
America’s Best High Schools. Members of its racially mixed student body say they feel
united by the challenge. “What I really love about TAG is the atmosphere,” said Frausto,
who will be attending MIT on a scholarship in the fall. “There is so much closeness.”

[ E ] Large studies in Texas and California done over the past two years indicate
that good grades on AP tests significantly increase chances of earning college degrees.
That has led many public schools in disadvantaged neighborhoods to look for ways to
get their students into AP and a similar but smaller college-level course program called
International Baccalaureate (IB) (E Br % £ % L 1R #2), in hopes that their students
will have the same college-graduation rates enjoyed by AP and IB students from the
country’s wealthiest private schools and most selective public schools.

[ F ]It is a radical change, and many teachers say it makes as much sense as
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recruiting the chess club to play football. In a March posting on an education blog,
veteran AP American-history teacher Kathleen Donnison said she thought Newsweek
was doing education a disservice by recognizing schools that were working to coax
B and C students into AP and IB. “It is one thing for a bright student to be absorbed
for hours working on a favorite subject. It is quite another story when an ‘average’
student struggles until two o’clock in the morning to master the massive amount of
material of a course in which he has little interest,” wrote Donnison, who teaches at
Mamaroneck High School in Westchester County, N.Y. “How much of a favor are
we doing these youngsters?”

[ G ] Nevertheless, many schools in communities less affluent than Westchester
continue to embrace the idea of more students’ taking college-level courses. The
College Board, which administers the AP, says that more than four times as many Hispanic
students and three times as many black students took AP courses in 2005 compared with
a decade ago. This month, 1.3 million students are expected to take 2.3 million AP tests.

[ H ] Twelve small private schools are going in the opposite direction, dropping
AP as too confining. At University Prep in Seattle, the science department goes far
beyond the AP curriculum to offer Quantitative Physics, Astronomy, Waves and Optics,
Special Relativity and Biotechnology. “If we were to adhere to Advanced Placement
courses,” said Arlene L. Prince, the school’s recently retired director of college and career
services, “we would not be able to offer the variety of non-AP classes we do now.”

[ I ]Most private schools say they will not join the revolt, however, because AP
and IB have virtually become a requirement for admission to the selective colleges
that parents want for their children. Identical yearnings at the other end of the
economic spectrum have brought an AP emphasis to low-income students at public
charter schools like the southeast Houston campus of the YES College Preparatory
Schools. At YES, nobody gets a diploma without taking at least one AP course and
being accepted by at least one four-year college.

[ J ] Similarly, at the BASIS school in Tucson, Ariz., the standard courses
in English, history and science exist only in AP form. At Marshall Fundamental
Secondary School in Pasadena, Calif., 70 percent of students are from low-income
families; since Marshall opened its AP program to all in 1997, the portion of its students
accepted at one of the University of California campuses has more than tripled.

[ K ] In previous years, Newsweek excluded some public schools, including
TAG, from its list because of their selective admissions policies. We revised that this
year. Our goal has always been to highlight the schools that are doing the best job of
preparing average students for college; that’s why we omitted schools that weeded

out those students.
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[ L ]1But a close look at last year’s list showed that even some selective schools
had enough average students to meet our goal. So we changed the rule to allow any
charter or magnet public school with an average SAT score below 1,300 or an average
ACT score below 27. We picked these numbers because they are the highest averages
found in the normal enrollment schools that have always been allowed on the list.

[ M ] Some critics want even more changes, however. Andrew J. Rotherham
and Sara Mead, of the Washington-based think tank Education Sector, argued in a
recent paper that Newsweek should include in its formula dropout rates and gaps in test
scores between white and minority students in order to give a more complete picture.

[ N ] This year Newsweek has added one new feature to the Web site version of
some schools on the list — the percentage of graduating seniors with at least one
passing score on an AP or IB test — in order to measure not just test participation
but test success. We are not assessing schools by dropout rates or state test scores
because those data are inconsistent and because such a rule would deny recognition
to schools with large numbers of low-income students — even schools making great
strides in preparing students for college.

[ O ] Aaron Zarraga, a senior at TAG, has spent four years preparing for college
and his ultimate dream of a degree in electrical engineering. In ninth grade he failed
his first AP test, human geography. “I was really scared because the next year I was
taking two APs,” he said. But his teachers showed him how to construct essays on
deadline and juggle his workload. This spring he was admitted to both Stanford and
Columbia. “I have learned to be calm and not get so nervous,” he said. “I just wanted
to get into a good school so that I would be able to secure a nice job, and help my
mom and my grandma.” Thanks to his hard work, he will have taken 10 college-
level courses before he ever sets foot on a college campus, and will be much better
prepared for what comes next.

1. It is shown in large studies that students who get good grades on AP tests have
more opportunities of getting a college degree.

2. After Marshall Fundamental Secondary School opened its AP program, more
students were admitted to universities.

3. When Aaron Zarraga failed human geography which was his first AP test, he
felt scared.

4. According to Kathleen Donnison, Newsweek’s list of American’s Best High

Schools is no good for education.

5. Because of the inconsistency of dropout rates and state test scores, Newsweek is
not using these data to assess schools.
6. University Prep dropped AP and offered its students various non-AP courses.
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7. The Talented and Gifted Magnet School encourages students to take AP courses.
8. Most private schools adhere to AP courses because AP courses have practically
become a requirement for entering some selective colleges.
9. Newsweek revised its formula in assessing which schools could be on its list.
10. Many public schools in poor areas try to let their students attend AP courses for
the purpose of ensuring college-graduation rates.

Passagel [ 45539 sAHR R 8 547 1=

Higher education institutions are predictably cool to President Obama’s
proposal to shift federal aid away from colleges that fail to control rising tuition.
Even though the details of his plan, which would require Congressional approval,
will not be fleshed out until later this month, the idea behind it is sound.

The federal government must do more to rein in tuition costs at the public colleges
that educate more than 70 percent of the nation’s students. By one estimate, the cost of
four-year public college tuition has tripled since the 1980s, outpacing both inflation and
family income. The increase in the tuition burden is largely caused by declining state
support for higher education in the past three decades. In both good times and bad, state
governments have pushed more of the costs onto students, forcing many to take out
big loans or be priced out of once affordable public colleges at a time when a college
education is critical in the new economy.

While financial aid is available to some low-income students, many are driven
away by tuition sticker shock. At the same time, many colleges have failed to find more
cost-effective ways to deliver education and get the average student to graduation in four
years. President Obama was on the mark when he said that this needs to change.

An analysis by State Higher Education Executive Officers, a nonprofit group,
shows clearly what has happened in public higher education since 1985. In Michigan,
for example, the net tuition paid per student after financial aid rose from about $3,900 in
1985 to nearly $9,000 in 2010, in inflation adjusted dollars. In response, students have
turned to loans. In the last decade, federal college loan debt has more than doubled from
$41 million to $103 million, according to the College Board.

President Obama’s proposed reform plan would require colleges that receive
federal aid to create “a scoreboard” that gives actual costs, graduation rates and
potential earnings for graduates. His idea for establishing a $1 billion fund to provide
grants to states that improve graduation rates and reduce costs is a good one. He also calls for
expanding campus-based aid — mainly loans and work-study programs — to more than $10
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billion from the current $2.7 billion. And, for the first time, the government would
punish colleges that failed to control tuition or that did not provide good value by
shifting money to other schools that do a better job.

Determining what amounts to good value will be difficult, and persuading
Congress to move forward on any of these ideas will be hard. But Mr. Obama is right
that the federal government should begin leveraging (¥ ) its sizable investment in
higher education for reform.

11. Obama’s proposal about federal aid intends to

[ A] impel colleges to attach importance to their finance management

[ B ] withdraw federal aid from colleges

[ C ] urge colleges to bring down the tuition costs

[ D] reduce the number of colleges
12. What mainly led to the rising of students’ tuition burden in the past three

decades?

[ A ] The lack of state support.

[ B ] The higher inflation.

[ C ] The shrinking of family income.

[ D] The weakening of loan support.

13. The analysis by State Higher Education Executive Officers further shows

that .

[ A] financial aid doesn’t efficiently help poor students receive higher education

[ B ] the development of higher education lags behind the growth of economy

[ C] the tuition has been going up faster than inflation

[ D] higher education institutions are turning into profit-making organizations
14. The initiative of Obama’s reform plan is reflected in

[ A ] increasing the funding in education

[ B ] creating campus-based aid

[ C ] making the use of federal aid transparent

[ D] linking federal aid to the value provided by colleges
15. What’s the author’s attitude towards Obama’s reform plan?

[ A] Positive. [ B ] Negative.

[C] Skeptical. [ D] Indifferent.

Passage} (47530 ERBMEE .0 240 ] <D

Education is an absolute imperative in the emerging global knowledge society,
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so new ways of providing access to education for a much higher percentage of the
population are now being devised.

The most dramatic examples of access to education are found in the 11 distance-
education mega-universities found around the world. In “distance education”, the student
is separated in time or space from the teacher or professor. The largest of these high
enrollment universities is in China, the China Central Radio and Television University,
with more than 3 million students. The English-speaking world has the British Open
University, with 215,000 students, and the University of South Africa, with 120,000
students. In addition to the mega-universities, dozens of other national and regional
systems are providing education at all levels to students.

The base delivery system for the distance-education mega-universities is television,
supplemented by other technologies or even some online instruction in more developed
countries. Some distance-education systems use two-way interactive video connections
to particular locations where students gather; others supplement with the Internet, and
still others deliver only by Internet. With video-and-audio-streaming now available, the
Internet appears to be the technology of choice for systems where students have access to
computers. Of course, these technologies merely add to the radio-delivered courses that
have been offered for years in many countries around the world.

The programs and courses offered vary from basic literacy courses to the
highest graduate-level programming. Hundreds of university degrees are now
available through distance education, where 90% or more of the required credits
are given at a distance, as are dozens of master’s degrees and a small number of
accredited doctoral degrees. One estimate suggests that 50,000 university-level
courses are now available through distance-education delivery systems.

There will be two main types of educational institutions: those that add value
in coursework and those that are certifying agencies. The certifying colleges and
universities are those that act as educational bankers for students. Students will earn
credits from many places and have the credits or certifications of completion sent to
the certifying university, then that certifying university will award the degree when
enough credits of the right type have been accumulated. Regent’s College of the
University of the State of New York and Thomas Edison College of New Jersey are
public certifying institutions that give accredited degrees.

One vision for some of the remaining residential colleges in the United States, now
serving mainly the 18-to-23-year-old population, is that many will become certifying
colleges. Students will come to the colleges for their social, artistic, athletic, and spiritual
programs. The basic commodity these colleges will sell is membership in the college
community. Students will access their courses from colleges and universities around the
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world, transfer the credits to the college, then gain a degree. Faculty members will serve
as tutors and advisers and may provide some courses live.
16. What is the purpose of developing distance education according to the passage?
[ A] To make reasonable use of the world’s resources.
[ B ] To provide convenience to people in faraway places.
[ C ] To enable more people to receive education.
[ D] To save people’s commute time.
17. Judging from the context we know that “a mega-university” means a
university
[ A] that adds value in coursework
[ B ] with more than one million students
[ C ] where students around the world can study
[ D] with a huge number of students
18. What information can we get from the fourth paragraph?
[ A ] Distance education can only offer courses for bachelor’s degrees.
[ B ] Certifying colleges will be the main type of colleges in future.
[ C ] Distance education can offer master’s and doctoral degree courses.
[ D ] Distance education puts more emphasis on coursework.
19. If the residential colleges in the United States become certifying colleges
then :
[ A] they will serve only the 18-to-23-year-old population
[ B ] they may provide students with degrees instead of academic programs
[ C ] students can take courses from colleges and universities throughout the
world
[ D ] faculty members will give lessons around the world
20. The passage is mainly about e
[ A] the emerging global knowledge society
[ B ] distance education and its development
[ €] the largest universities with high enrollment
[ D] two main types of educational institutions

Passage 4 (3027 N7 24 ]S

Personality is to a large extent inherent — A type parents usually bring about
A type 21 . But the environment must also have a profound effect, since if
competition is important to the parents, it is likely to become a major factor in the

6
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lives of their children.

One place where children soak up A characteristics is school, which is, by its
very 22 , a highly competitive institution. Too many schools adopt the win at
all costs moral standard and measure their success by sporting achievements. The

23  passion for making children compete against their classmates or against
the clock produces a two—layer system, in which competitive A types seem in some
way better than their B type fellows. Being too keen to win can have dangerous
consequences: remember that Pheidippides, the first marathon runner, dropped dead
seconds after saying: “Rejoice, we conquer!”

By far the worst form of competition in schools is the disproportionate
emphasis on examinations. It is a rare school that allows pupils to concentrate
on those things they do well. The merits of competition by examination are
somewhat 24, but competition in the certain knowledge of failure is

25 harmful.

Obviously, it is neither practical nor 26 that all A youngsters change
into Btypes. The world needs types, and schools have an important duty to try to fit
a child’s personality to his possible future employment. It is top management.

If the preoccupation of schools with academic work was 27, more
time might be spent teaching children surer values. Perhaps selection for the caring
professions, especially medicine, could be made less by good grades in chemistry
and more by such considerations as 28 and sympathy. It is surely a mistake
to choose our doctors 29 from A type stock. Btypes are important and should
be___30 . :

[ A Jencouraged [ B Jeducation [ C ]positively [ D ] questionable
[ E ]disadvantageous [ F ]lessened [ G Jexclusively [ H ]increased

[ I ]sensitivity [ J Ispecialty [ K Joffspring [ L Inature

[ M ] desirable [ N Jcurrent [ O ]possible
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