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Preface

When Zhao Wen (Diana, as I knew her, which I will refer to her as
here) joined us at The Chinese University of Hong Kong as a PhD student
in 2006, her original proposal involved investigating the implementation and
uptake of computer assisted language facilities at Northeast University in
Liaoning, where she had been a professor since 2003.

Because of her having been made a member of the Ministry of
Education’s Curriculum committee for overseeing major revisions to the
Vocational English language curriculum — with which she had had extensive
experience through her long attachment to the Higher Educational Press
as a senior editor — upon arriving in Hong Kong, she took the immediate
decision to change her topic completely: from CALL to the Vocational
English language curriculum. This was a bold move for her in that it meant
she had to go back to square one in terms of her background, knowledge
and expertise — especially in the area of curriculum. Diana was being co-
supervised by myself and Professor Lam Chichung - the latter being an
expert in curriculum, and one to only accept perfection in terms of students’
understanding of and ability to critique issues related to the curriculum and
to curricula. While this meant a lot of hard work ahead for Diana, she took
on the challenge with gusto.

She was very much a self starter, usually only coming to see me when she
had major queries that she wanted to run past me. From these encounters —
both philosophical and substantive — while not such an expert as Diana, I also
became much better versed in curriculum issues.

The data collection for her research saw her returning to a part of
the country which she knew well — the NE (northeast) — to conduct mixed
method quantitative and qualitative studies with students, teachers, ministry
officials and employers involved in vocational education, and in trades

affiliated to vocational education.



Preface

As 1 recall, she returned to the NE in part to escape the ‘warmer’
Hong Kong weather. I used to love it how Diana always used to smile when
in winter the Hong Kong Government issued a cold weather warning
(usually when the temperature falls below 110C), commenting “11 oC!
Hah! That’s like summer where I come from in the NE!”

As she collected a vast amount of qualitative data, rather than rush the
issue, Diana took her data back to Shenyang with her to finish off the writing
up in the fall of 2010.

She presented her PhD in 2010, with this book being a reworking of her
thesis.

As readers will note, it offers a very precise and in-depth picture into
the English language side of the vocational education system in China —
an area hitherto unexplored. It makes many pertinent observations and
recommendations regarding the reworking of the English language vocational
education curriculum. It was an excellent thesis — well researched, engaging

and well-written: feelings I am sure readers will share as they read it.

Prof. David Coniam
Department Chair
Department of Curriculum and Instruction

The Chinese University of Hong Kong
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Abstract

Needs Analysis of English Language
Competences in Vocational Senior
Secondary Education in the
mainland of China:

A Mixed Methods Inquiry

Submitted by
ZHAO, Wen

for the Degree of Doctor of Philosophy in Education at
the Chinese University of Hong Kong in
September 2010

This study provides a detailed description and interpretation of the
needs analysis (NA) of learners’ English language competences carried
out at senior secondary vocational schools in the mainland of China since
understanding learners’ language learning needs and their motivation to
participate in language learning are essential in curriculum development.
The study draws on both quanttative and qualitative mixed-method NA
practices of using multiple sources and multiple methods in data collection.
The complete data include: (1) around 700 participants at three vocational
schools in the particular city studied; (2) about 20 hours of recorded and
unrecorded data of classroom observation at three vocational schools, a series
of interviews with six teachers and 23 students at three vocational schools,
as well as interviews with two inspectors, six graduate vocational school
students, and a joint venture general manager; and (3) document analysis
of the new National Vocational English Syllabus (NVES) issued by the
Ministry of Education in 2009, along with textbooks currently in use at



Abstract

vocational senior secondary schools.

Information gained through various sources and methods have been
used to reveal the perceived deficiencies of needs through both target
situation analysis (T'SA) and present situation analysis (PSA). The identified
needs were then prioritized according to their immediacy to learners, with
the underlying causes of the language competence discrepancies further
explored and interpreted. Possible solutions were then suggested for future
implementation of the vocational English curriculum in the senior secondary
vocational education context. The research findings of the current study
indicate that learners in general have low language learning motivation
and inadequate language competences; there exist language competence
discrepancies regarding learners’ learning needs, teachers’ teaching needs,
and learning resources and facilities provided at school; there is positive
relationship between learners’ motivation and language competences; and
many factors contribute to the current language competence deficiencies,
among which motivational factors figure more prominently. The results of
the study can be of value to educators and researchers involved in developing
and redesigning language curriculums at various levels, in particular to
teachers, curriculum developers as well as to researchers in vocational

education.
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