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Preface

In recent years, vocabulary has not received the recognition it deserves
in the classroom. Not that it has been characterised by any neglect in
terms of quantity. A vast amount of teaching time is consumed by expla-
nation and definition, classroom blackboards are often littered with
masses of new lexical items, and students compile page upon page of
vocabulary word-lists that they rarely have the opportunity to practise.
The simple fact is that vocabulary seems to arise in the classroom regard-
less of the chosen activity, and in spite of any conscious design on the
teacher’s part. Perhaps this is the root of the problem. Why should we
go out of our way to select lexical items and invent classroom activities
when there is a form of natural selection inherent in any classroom
activity and an element of vocabulary teaching in every piece of classroom
material? The answer lies in our assessment of what is useful and appro-
priate from this input. Can we assume that vocabulary arising inciden-
tally in classroom materials will automatically be the most useful and
appropriate to our students?

At this point it is relevant to consider the factors which distinguish
‘street learning’ from school learning. It is probably safe to assume that
learners in an English-speaking country (and without the aid of formal
instruction) will eventually uncover the vocabulary relevant to their indi-
vidual needs. In a school learning situation with limited time available,
conflicting student interests, and the constraints imposed by other sylla-
bus demands, we cannot leave lexis to take care of itself in this random
fashion and assume that students will acquire the vocabulary which best
suits their needs.

In organising school learning, we have to select vocabulary carefully
to ensure that high priority items are included, and provide varied oppor-
tunities for practice to compensate for the lack of repeated exposure
available to the ‘street learner’. It is the aim of this book to assist the
teacher in making the most prudent selection and organisation of lexis
for the classroom, and to offer as wide a range of practice ideas as
we can summon up, in order to facilitate the kind of interesting generative
practice without which effective learning cannot take place.

On the assumption that most people learn by doing, we have included
a wide range of reader activities throughout the book. On the further
assumption that people enjoy and benefit from feedback on their efforts,

1



