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Overview

New Standard College English has a number of
important principles:

® it presents a balanced approach between
language knowledge and language skills, so
that the students not only learn about English,
but also learn how to use their knowledge in
interactive situations

e it develops effective communication strategies
by integrating the language skills of reading,
writing, speaking and listening in a holistic way,
which reflects real-life language use

e it encourages the development of intercultural
awareness, to allow the students to use their
language knowledge and skills with speakers
from different cultures

e it promotes a learner-centred approach, where
the students are encouraged to personalize the
process of language acquisition, to make best
use of the resources within their classroom as
well as online, and to develop learning strategies
which are most appropriate to their personal
requirements and circumstances

e it exposes the students to the variety of language
which is spoken and written in everyday
situations today

e it develops critical thinking, which encourages
the students to look beyond the passages and
consider the broader implications of what they

have read or listened to

Components and course organization

There are four levels for New Standard College
English to be used over the two years of English
language instruction. Each level contains:
e Real Communication: An Integrated Course
Student’s Book

e Real Communication: Listening and Speaking
Student’s Book

e Real Communication: Workbook

¢ Real Communication: An Integrated Course
Teacher’s Book

® Real Communication: Listening and Speaking
Teacher’s Book

The Listening and Speaking course contains video
and audio passages. The whole course is supported
by an online version, which will both enhance the
textbook version and include specially written
material.

Each Student’s Book contains ten units, and each
unit contains a single broad theme, such as starting
out at college, learning to think, communication,
feelings and emotions, popular science, travel etc.
As the Integrated Course book is designed to be
used alongside the Listening and Speaking book, the
themes are the same in both books.

Course design and syllabuses

The course design adopts a multi-syllabus approach

appropriate to the university students and teachers.

The syllabuses include:

e themes, chosen for their interest and relevance
to university students studying in China, but
who have a desire to learn about countries and
cultures around the world

e lexis, guided by the wordlist in the College
English Curriculum Requirements (CECR) and
supported by the Macmillan English Dictionary
for Advanced Learners (2nd edition, 2007)

e grammar and sentence patterns, presented in the
context of the passages

e skills: reading, listening, speaking, writing and
translating

e pronunciation, focusing on particular areas of
difficulty for Chinese speakers of English

¢ intercultural awareness, through exposure to a
wide variety of international issues as well as
the linguistic and non-linguistic conventions,
customs, traditions, attitudes and beliefs of
cultures from all round the world



Unit organization

Real Communication: An Integrated Course

The unit follows a basic pattern:

Starting point introduces the unit theme by a
variety of speaking activities, including questionnaires,
discussion points and famous quotations.

Active reading (1) contains the first main reading
passage and focuses on the words which should be
learnt either for receptive or productive use. There is
preparation for reading and prediction work, a while-
reading activity, and a Language and culture box
with information about cultural references in the
passage which may be unfamiliar to the students.

Then there is a series of stages which focus on:

e reading and understanding, in which the main
ideas and detailed meaning of the passage is
explored

o dealing with unfamiliar words, where there are
three types of words and activities. The words
in the tinted vocabulary box are words which
are prescribed by the CECR wordlist, and the
activities which accompany them are designed
to explore their meaning and form. There are
also lexical sets in the vocabulary box which are
related to the topic. The final type of words are
those which are beyond the required level, but
which need to be understood in order to be able
to understand the main idea of the passage. The
accompanying activity encourages the students
to develop skills to deal with unfamiliar words,
both within and beyond the passage

e reading and interpreting, in which aspects
of inference, style, and writer’s purpose are
examined

e developing critical thinking, a series of
questions which develop the ideas presented in
the passage, and encourage independent thinking

Talking point is a short section where the unit
theme is further explored by an opportunity for less

intensive discussion and interaction.

Active reading (2) contains the second main
reading passage, and covers the same stages as in
Active reading (1). The passage explores the unit
theme from a different perspective and is written in a
different genre from the passage in Active reading (1).
This ensures that the students are exposed to a variety
of viewpoints and genres.

Talking point occurs again, and serves a similar
function to the first Talking point.

Language in use is designed to explore aspects
of grammar and complex sentence patterns which
are presented in the two reading passages. There
may also be extra information about particular
words or expressions, or some work on collocations.
The section finishes with translation from and into
Chinese.

Reading across cultures contains a passage which
shows an aspect of cultural life, customs or behaviour
in a country or culture other than China, and with
which the students may not be familiar. There are
comprehension questions and questions which provide
an opportunity for the students to compare the culture
shown in the passage with their own culture.

Guided writing uses the passage in Reading across
cultures as a model for writing practice. Aspects
of language which are commonly found in written
English, especially academic writing, are explored,
and the section finishes with an activity designed to
help the students perform a new and unique piece
of writing which practises the aspects of language
explored earlier.

Unit task provides a task which allows the students
to review all the language skills they have encountered
in the whole unit.

Unit file is a summary of the language points and

skills presented in the unit.

Real Communication: Listening and Speaking

Starting point is a pair- or group-work activity
which introduces the unit theme.

Inside view provides listening practice by means of
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Introduction

a video story of three students, Mark (English), Kate
(American) and Janet (Chinese) at the University of
Oxford in England. Filmed on location in Oxford, it
shows their typical lives, interests and concerns, and
provides an insight into the university and the city.
There are comprehension activities and a Language
and culture box to explain unfamiliar cultural
references. Everyday English highlights some of
the words and expressions which are very common
in spoken, contemporary English, and which may be
difficult to understand. The section ends with a guided
functional dialogue, with a box of useful functional
expressions, taken from the video story as references.

Talking point is a pair- or group-work activity
which remains close to the unit theme, but allows a
change of pace in the lesson.

Outside view uses short extracts from video
material in which the English is authentic and roughly
graded to the students’ level. The accompanying
activities are designed more to enable the students
to understand the main ideas, rather than to check
detailed comprehension. There is a section for
Developing critical thinking, with a similar intention
to the ones in the Integrated Course.

Listening in contains two listening passages which
provide further practice listening to roughly graded
material. As with Outside view, the intention is to
expose the students to language which may be slightly
higher than their present level of English, but which
will prepare them for listening and understanding
in real-life contexts. This section finishes with a
Developing critical thinking activity too.

Presentation skills includes advice on techniques
for giving effective presentations, as well as a box
of functional expressions. The main activities lead
the students to give a presentation related to the unit
theme.

Pronunciation focuses on the specific points in
pronunciation, stress and intonation which cause
Chinese speakers of English difficulty, and includes
aspects such as linking sounds, stressed words, and

sense groups.

Unit task contains a task which allows the students
in pairs or groups to review all the language skills they
have covered during the unit.

Unit file is a summary of the language points and
skills presented in the unit.

English in 21st-century China

“If you are planning for a year, sow rice; if you are
planning for a decade, plant trees; if you are planning
for a lifetime, educate people.”

The Chinese proverb is equally well-known in
English. New Standard College English plans for a
lifetime of learning by promoting best practice in
language teaching and quality education.

The course aims to encourage the students to enjoy
using English and to develop a sense of progress and
achievement in their learning.

Secondly, it sets a new standard for English
language teaching in Chinese universities. It stands as
the sum of our knowledge about English in the 21st
century, about language teaching methodology, about
how to choose content which reflects the interests of
university students, and about how to bring all these
features together in an attractively designed, state-of-
the-art textbook.

Above all, New Standard College English lays the
foundations of educating a lifetime of English users
in China, which will encourage their membership
of the worldwide and intercultural English-speaking
community. It invites the students to reach beyond
their university, beyond their region and beyond China
itself, and to join an international community where
English is used both as the language of commerce,
economics, entertainment, culture and politics, and as
a means to promote international understanding and

peace.

Simon Greenall
Co-editor in chief
New Standard College English
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Guided writing

A Reading across cultures 45 SCHEEA, 7|55
A e — R F R XA EE, RS
1, ¥EREENE,

Unit task ~ v
FoR G Aia  BITiE S FHRANE
SHAE, TR TSEEIES.

Unit file
BERTTE S RS A, 77
e HEMRS .

VIl



Vil

TRETCR BT BR: DARHA MBS 35 A 28,
ZIEHI PRSI S6X — EERTF, AR & S
FNTC, BRI, SR 2 2 A BE . R 1,
FHALEXRICGE B GIHE IS, AR — A S
ki, TS BT B XA RIE Rk,
LRI HSH MERNSERR, SahEx
B H B AP ER— MBS . EARIIESAEE
MIAZJG, BICRJGH) Unit task BEsRSEA4: 45 435 i
TCHTFRI A, SER—TURINEBRIE D), RRiES N
AET1. BATCRTA MWAHREI S8 — £/, BRERHIHT, Al

@éo

CHARHER £ IR LRABREY FEROT 5% S %
CIRRBAEA T L T -
—. WRIEH

CHPRHE R A I0E SRR B, Wk iz,
HEERE, 1I4AFMEFFTR, RE¥ES, BREKS
H W EEE L T FI 220, e, Bk RS
RIZ I, Hoh W RV 2 UT4F IR 3 & 5 Jr ey,
PRI HIFSERIRTI4E, HAASnsmE,
APERIMSC, AR 5K, BB, =B,
FEREIEAAE TR B B M i Rl A B TR A R
B, EEEEIRSHATUER R,

=, FIREREST

CHIPRHEREIETE R ABARY EE X2 74 2
FO RS HIESR, BRI SRS | AT ST S . Bk
WRWESF . RIT SRR, B P BT 5] S U R
RgEi—iit.

% Using figurative language '
Poems often use language figuratively. For example,
- we don't usually shed a sigh (“A marriage”) and |
- we can’t normally tread on dreams (“He wishes for

~ the cloths of heaven"). Sometimes poems make

- surprising and effective connections between quite

_ different things. The onion in “Valentine” is a good

- example of this. It is described as a moon wrapped in

. brown paper. The onion and its outer skin refer to the

\ silver-coloured moon and the brown paper, but they

~ also convey the idea of wrapping the moon in paper
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7 Answer the questions about the words and expressions.

1 If you hone a skill, do you (a) improve it, or
(b) forget it?

2 If you strike a balance between two things, do you
() choose one of them, or (b) find a middle way?
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collocations

7 Complete the sentences with suitable expressions
from the collocation box. Sometimes more than one
collocation is possible.

1 How does your university with
former students?
2 His as a young diplomat was

interrupted when he became seriously ill.
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Pl

[ e - Leisure inactivities — or how to relax
Time off : . and do nothing P104

Ullit 8 Painting as a pastime P101
P99
Unit 9 Are you the right person for the job?

P115

Have you got what it takes?
P13

Unit 1 College just isn’t special any more P2
Colle ge culture The post-everything generation P6

How empathy unfolds P16
This is Sandy P20

Stolen identity P30
By the numbers P35

Catch-22 P59
The story of Anne Frank’s Diary P62

My dream comes true P72
Blowing the whistle on soccer P76

~ Protection P87
~ Are animals smarter than we think? P90

Volunteer for peace 118

Travelling through time P128
Science: fact or fiction? P132

Predicting

Distinguishing between main ideas and
supporting ideas

Paradox

Predicting
Inferring

Predicting
Evaluating the text
Understanding writer’s style

Predicti
Inferring

Evaluating the text
Predicting
Identifying writer’s purpose

Predicting
Inferring
Understanding reference words

Predicting
Understanding reference words
Inferring

Inferring
Understanding imprecise language

Predicting
Understanding text organization

Distinguishing between main ideas and
supporting ideas




word formation: -ment and -ism
so / neither / nor + inversion
mean Pp10-11

word formation: -ant and -ancy
word formation: mis-

by the time

as if' | as though Pp24-25

have something done
There’s no escaping the fact that ...
collocations Pp38-39

word formation: up- and under-
word formation: noun—verb
The time / day will come when + will
what must it be | have been like
Pp66-67

could

could or was / were able to
it

collocations Pp80-81

in other words

go so far as to

collective nouns
collocations Pp94-95

the more / less ... the more / less
the former / the latter
it may well be that Pp108-109

word formation: compound adjectives
it

omitting the verb

collocations Pp122-123

word formation: zele-
compound adjectives with -free
used to do and used to doing
what Pp136-137

Student power P12

Keep smiling P26

US supreme court declares file-
sharing illegal P40

Remembrance day P68

Games people play in the US

P82

Aesop’s fables P96

A love of words P110

Red cross, red crescent P 124

Are boys more intelligent than
girls? P138

Writing a historical
overview P13

Using time adverbials in
narrative P27

Expressing personal
opinions P41

Describing a scene:
tenses and focus P69

Structuring a descriptive
passage P83

Telling a story with a
moral P97

Expressing possibility
and certainty P111

Describing an
organization P125

Constructing a counter
argument P 139

Preparing a campus guide
for overseas students P14

Writing a case study of a
friend with a problem P28

Giving advice to new
students about digital
information P42

Presenting a country’s role in
an international conflict P70

Writing an encyclopedia
entry about sport in China
P84

Writing a story to illustrate
an animal idiom P98

Preparing a website for
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Unit 1 College culture

Starting point

Are You 29

ctudent~

1 Check (v) the statements which are true for
you.

n

|| 1 Ineed at least two alarm clocks to get
me up in the morning.

|| 2 Ialways leave writing essays until the
last minute.

| | 3 The best thing about my life as a
student is the partying.

|| 4 Itake part in every protest on campus.

|| 5 1think I may be studying the wrong
subject.

| | 6 Icame to college to get an education,
I’'m not thinking about what job I’d like.

|| 7 I’m crazy about the Beatles.

|| 8 Ithink no one has ever improved on the
miniskirt.

[ | 9 I’'m not interested in politics.

|| 10 I feel young people can change the world.

w

2 Work in pairs and discuss the questions.

1 What do you think student life was like in the
1960s?
2 How do you think it has changed?

Active reading (1)

1 Look at the title of the passage and decide
what it is about.

1 There are too many colleges and universities
today.

2 Colleges and universities today are not as
specialized as they used to be.

3 In the past going to college or university
was a more interesting experience.

Now read the passage and check your answer.

weren't really there," so the saying goes. It may be true

for those who spent their college years in a haze of
marijuana smoke. But there is one thing everyone remembers
about the 1960s: Going to college was the most exciting and
stimulating experience of your life.

In the 1960s, California's colleges and universities had
transformed the state into the world's seventh largest economy.
However, Berkeley, the University of California's main campus,
was also well-known for its student demonstrations and strikes,
and its atmosphere of political radicalism. When Ronald Reagan
ran for office as governor of California in 1966, he asked if
Californians would allow "a great university to be brought to its
knees by a noisy, dissident minority". The liberals replied that it
was the ability to tolerate noisy, dissident minorities which made
universities great.

On university campuses in Europe, mass socialist or
communist movements gave rise to increasingly violent clashes
between the establishment and the college students, with their
new and passionate commitment to freedom and justice.

Much of the protest was about the Vietham War.
But in France, the students of the Sorbonne /
in Paris managed to form an alliance with the

trade unions and to launch a general strike, k‘
which ultimately brought about the resignation of ‘\

President de Gaulle.

E I f you can remember anything about the 1960s, you

4 It wasn't just the activism that characterized \“
student life in the 1960s. Everywhere, going to ‘
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college meant your first taste of real freedom, of late

nights in the dorm or in the Junior Common Room,

discussing the meaning of life. You used to have to
go to college to read your first forbidden book, see
your first indie film, or find someone who shared your

passion for Jimi Hendrix or Lenny Bruce. It was a

moment of unimaginable freedom, the most liberating

in your life.

But where's the passion today? What's the matter
with college? These days political, social and creative
awakening seems to happen not because of college,
but in spite of it. Of course, it's true that higher
education is still important. For example, in the UK,
Prime Minister Blair was close to achieving his aim of
getting 50 per cent of all under thirties into college by
2010 (even though a cynic would say that this was
to keep them off the unemployment statistics). Yet
college education is no longer a topic of great national
importance. Today, college is seen as a kind of small
town from which people are keen to escape. Some
people drop out, but the most apathetic stay the course
because it's too much effort to leave.

6 Instead of the heady
atmosphere of freedom
which students in the

1960s discovered,
students today are

o
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much more serious. The British Council has recently
done research into the factors which help international
students decide where to study. In descending order
these are: quality of courses, employability prospects,
affordability, personal security issues, lifestyle, and
accessibility. College has become a means to an
end, an opportunity to increase one's chances on the
employment market, and not an end in itself, which
gives you the chance to imagine, just for a short while,
that you can change the world.

The gap between childhood and college has shrunk,
and so has the gap between college and the real world.
One of the reasons may be financial. In an uncertain
world, many children rely on their parents' support
much longer than they used to. Students leaving
university in the 21st century simply cannot afford to
set up their own home because it's too expensive.
Another possible reason is the communications
revolution. Gone are the days when a son or daughter
rang home once or twice a term. Today students are
umbilically linked to their parents by their cell phones.
And as for finding like-minded friends to share a
passion for obscure literature or music, well, we have
the Internet and chat rooms to help us do that.

"Bliss was it in that dawn to be alive,

But to be young was very heaven!"

Wordsworth may have written these lines about
the French Revolution, but they were also true for the
students of the 1960s. So why aren't they true for the
students of today?

The Sorbonne is the oldest and most famous
university in France, and one of the oldest in Europe.

The Junior Common Room is a social centre for
undergraduate students in a university or college. The
students watch television, read newspapers and chat
there.

An indie film is an independent film, not produced by
a major commercial company.

Jimi Hendrix (1942-1970) was an American rock
singer, songwriter and guitarist.

Lenny Bruce (1925-1966) was an American comedian
and satirist.

William Wordsworth (1770-1850) was an English
poet who belonged to the Romantic Movement.



