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Introduction

Overview

New Standard College English has a number of
important principles:

® it presents a balanced approach between
language knowledge and language skills, so
that the students not only learn about English,
but also learn how to use their knowledge in
interactive situations

e it develops effective communication strategies
by integrating the language skills of reading,
writing, speaking and listening in a holistic way,
which reflects real-life language use

® it encourages the development of intercultural
awareness, to allow the students to use their
language knowledge and skills with speakers
from different cultures

® it promotes a learner-centred approach, where
the students are encouraged to personalize the
process of language acquisition, to make best
use of the resources within their classroom as
well as online, and to develop learning strategies
which are most appropriate to their personal
requirements and circumstances

® it exposes the students to the variety of language
which is spoken and written in everyday
situations today

® it develops critical thinking, which encourages
the students to look beyond the passages and
consider the broader implications of what they

have read or listened to

Components and course organization

There are four levels for New Standard College
English to be used over the two years of English
language instruction. Each level contains:

® Real Communication: An Integrated Course

Student’s Book
¢ Real Communication: Listening and Speaking
Student’s Book

® Real Communication; Workbook

e Real Communication: An Integrated Course
Teacher’s Book

e Real Communication: Listening and Speaking
Teacher’s Book

The Listening and Speaking course contains video
and audio passages. The whole course is supported
by an online version, which will both enhance the
textbook version and include specially written
material.

Each Student’s Book contains ten units, and each
unit contains a single broad theme, such as starting
out at college, learning to think, communication,
feelings and emotions, popular science, travel etc.
As the Integrated Course book is designed to be
used alongside the Listening and Speaking book, the

themes are the same in both books.

Course design and syllabuses

The course design adopts a multi-syllabus approach

appropriate to the university students and teachers.

The syllabuses include:

e themes, chosen for their interest and relevance
to university students studying in China, but
who have a desire to learn about countries and
cultures around the world

® lexis, guided by the wordlist in the College
English Curriculum Requirements (CECR) and
supported by the Macmillan English Dictionary
Jor Advanced Learners (2nd edition, 2007)

¢ grammar and sentence patterns, presented in the
context of the passages

® skills: reading, listening, speaking, writing and
translating

® pronunciation, focusing on particular areas of
difficulty for Chinese speakers of English

® intercultural awareness, through exposure to a
wide variety of international issues as well as
the linguistic and non-linguistic conventions,
customs, traditions, attitudes and beliefs of
cultures from all round the world



Unit organization

Real Communication: An Integrated Course

The unit follows a basic pattern:

Starting point introduces the unit theme by a
variety of speaking activities, including questionnaires,
discussion points and famous quotations.

Active reading (1) contains the first main reading
passage and focuses on the words which should be
learnt either for receptive or productive use. There is
preparation for reading and prediction work, a while-
reading activity, and a Language and culture box
with information about cultural references in the
passage which may be unfamiliar to the students.

Then there is a series of stages which focus on:

® reading and understanding, in which the main

ideas and detailed meaning of the passage is
explored

® dealing with unfamiliar words, where there are

three types of words and activities. The words
in the tinted vocabulary box are words which
are prescribed by the CECR wordlist, and the
activities which accompany them are designed
to explore their meaning and form. There are
also lexical sets in the vocabulary box which are
related to the topic. The final type of words are
those which are beyond the required level, but
which need to be understood in order to be able
to understand the main idea of the passage. The
accompanying activity encourages the students
to develop skills to deal with unfamiliar words,
both within and beyond the passage

® reading and interpreting, in which aspects

of inference, style, and writer’s purpose are
examined

® developing critical thinking, a series of

questions which develop the ideas presented in
the passage, and encourage independent thinking

Talking point is a short section where the unit
theme is further explored by an opportunity for less
intensive discussion and interaction.

Active reading (2) contains the second main
reading passage, and covers the same stages as in
Active reading (1). The passage explores the unit
theme from a different perspective and is written in a
different genre from the passage in Active reading (1).
This ensures that the students are exposed to a variety
of viewpoints and genres.

Talking point occurs again, and serves a similar
function to the first Talking point.

Language in use is designed to explore aspects
of grammar and complex sentence patterns which
are presented in the two reading passages. There
may also be extra information about particular
words or expressions, or some work on collocations.
The section finishes with translation from and into
Chinese.

Reading across cultures contains a passage which
shows an aspect of cultural life, customs or behaviour
in a country or culture other than China, and with
which the students may not be familiar. There are
comprehension questions and questions which provide
an opportunity for the students to compare the culture
shown in the passage with their own culture.

Guided writing uses the passage in Reading across
cultures as a model for writing practice. Aspects
of language which are commonly found in written
English, especially academic writing, are explored,
and the section finishes with an activity designed to
help the students perform a new and unique piece
of writing which practises the aspects of language
explored earlier.

Unit task provides a task which allows the students
to review all the language skills they have encountered
in the whole unit.

Unit file is a summary of the language points and
skills presented in the unit.

Real Communication: Listening and Speaking

Starting point is a pair- or group-work activity
which introduces the unit theme.

Inside view provides listening practice by means of
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Introduction

a video story of three students, Mark (English), Kate
(American) and Janet (Chinese) at the University of
Oxford in England. Filmed on location in Oxford, it
shows their typical lives, interests and concerns, and
provides an insight into the university and the city.
There are comprehension activities and a Language
and culture box to explain unfamiliar cultural
references. Everyday English highlights some of
the words and expressions which are very common
in spoken, contemporary English, and which may be
difficult to understand. The section ends with a guided
functional dialogue, with a box of useful functional
expressions, taken from the video story as references.

Talking point is a pair- or group-work activity
which remains close to the unit theme, but allows a
change of pace in the lesson.

Outside view uses short extracts from video
material in which the English is authentic and roughly
graded to the students’ level. The accompanying
activities are designed more to enable the students
to understand the main ideas, rather than to check
detailed comprehension. There is a section for
Developing critical thinking, with a similar intention
to the ones in the Integrated Course.

Listening in contains two listening passages which
provide further practice listening to roughly graded
material. As with Outside view, the intention is to
expose the students to language which may be slightly
higher than their present level of English, but which
will prepare them for listening and understanding
in real-life contexts. This section finishes with a
Developing critical thinking activity too.

Presentation skills includes advice on techniques
for giving effective presentations, as well as a box
of functional expressions. The main activities lead
the students to give a presentation related to the unit
theme.

Pronunciation focuses on the specific points in
pronunciation, stress and intonation which cause
Chinese speakers of English difficulty, and includes
aspects such as linking sounds, stressed words, and
sense groups.

Unit task contains a task which allows the students
in pairs or groups to review all the language skills they
have covered during the unit.

Unit file is a summary of the language points and

skills presented in the unit.

English in 21st-century China

“If you are planning for a year, sow rice; if you are
planning for a decade, plant trees; if you are planning
for a lifetime, educate people.”

The Chinese proverb is equally well-known in
English. New Standard College English plans for a
lifetime of learning by promoting best practice in
language teaching and quality education.

The course aims to encourage the students to enjoy
using English and to develop a sense of progress and
achievement in their learning.

Secondly, it sets a new standard for English
language teaching in Chinese universities. It stands as
the sum of our knowledge about English in the 21st
century, about language teaching methodology, about
how to choose content which reflects the interests of
university students, and about how to bring all these
features together in an attractively designed, state-of-
the-art textbook.

Above all, New Standard College English lays the
foundations of educating a lifetime of English users
in China, which will encourage their membership
of the worldwide and intercultural English-speaking
community. It invites the students to reach beyond
their university, beyond their region and beyond China
itself, and to join an international community where
English is used both as the language of commerce,
economics, entertainment, culture and politics, and as
a means to promote international understanding and

peace.

Simon Greenall
Co-editor in chief
New Standard College English
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Dealing with unfamiliar words
BERFIRAITLSS , B
MR, ERAL SR, b
FERCE, HARR LY 15,

Reading and interpreting
SIRFAX R RE IR, A
XENMR, BERM, SEFE.
SERE%,

Developing critical thinking
BIGEEBMFF M, $5eses
OISR A S5 81T RE 1 .

Vi



Vill -

RIS EER: DR DETE S5 A ER,
Z GRS IR B S — F RS, AR S B
AT, BAERAAHIR , IR 2 A MR R
FAEEMREL RS EMSITRE, WARE—NEE
RfEfs, TS ROTEBMRMAR BRI, #H—
SHBENE: HESE AR EERRK, FaHEX
B FE TR —REESEY, EREESHER
MAZJG, BITH/EH Unit task BRZEAELEGIZHE
TCRTE# NS, SER—IRINEBRIES), REIES N
BES1. BAITHTE WA ENEISER— 8, FIRm, AL
e

CHTRIE R IR R
BIRARBFE AT L7 «

BAE) BT 5

—. WRIEM

CGHPRMEREITE SREHAE) ERFEE. Wz,
HEZRE, 1 AFNEFETR, REEY . HEXHE
HHEESZEL TR SET. e, BkRS
WEFE, EhyRFZad s SHEy.,
R ELE A TFRERTI B, HPRALAAMH, t
AWK, WEEEK, SR, HFRRE,
AR AR F T RRIR B A R B TR A H A SCR
B, EREMERSHASTUERR.

=, EIREEST

CHIREREIGE SFaBE) HEXFAEPITEAL
FO KM IR, BB DI CERNE , ILE  ReE. BE
RIS, NI EEAER, B THTA %S REHER
RgE—tit:

. e i i
stng ﬂgurahve Innguage N e
5 Poems oftan nse language , . For example
we don't usuauy shed a sigh (*A marriage”) and
we can’t normaﬁy tread‘ond}mms He v shes for
the cloths of heaven”). Somettmes poems méfte
surprising and effectwaccnnectlohs between qui
dafferent things. The onion in Valentme isa ‘good

| example of this. It is descmbed as a moon wrapped in |
‘brown paper The omon and its outer skm refer to tﬁe
sniver»catcured maon and 1he bi’awn paper, bnt thev
also convey the idea of wrappmg the mooh in paper

[52] 15 RS <

BREEXZARITENGS, HH¥EEER
Predicting f) 7 ¥ 515, MXEW L% 22
WA: NEMBLEREARBEME DA (Reading
and understanding) , #| #7515 5 % (Dealing with
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7 Answer the questions about the words and expressions.
1 If you hone a skill, do you (a) improve it, or
(b) forget it?
2 Ifyou strike a balance between two things, do you
(a) choose one of them, or (b) find a middle way?
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collocations

7 Complete the sentences with suitable expressions
from the collocation box. Sometimes more than one
collocation is possible.

1 How does your university with
former students?
2 His as a young diplomat was

interrupted when he became seriously ill.

FRICZRS b, B 8ITHR S/ Unit file S5 T 4
HITHTH BB RS ERY “—RER" A, ¥
EF LA BT AU ST MR, #4755,
B BURIEMAIILRTIR, 7 F 2 et 4 7
FRAER L,
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B .
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The High Street is the main street in a town or area o
there are a lot of shops.

Premier League is a group of English football teams
compete against each other. The teams are put in order
points they have won.

Telly is an informal spoken word for television.

Footie is an informal spoken word for football.

M, L

CHRHER LI LRAHRY BAMPIYA, 4t
WRICH AR, MR EE B, Sobfs
B EERUE, BS0R, DAKS EA A
HRYERE. 270 LRSI EES M. &
ESH T SRR By T2 e — S BORIE R, SR ALiE
", REESSANAES,

-1X



Looking for a job after university? First, get
- off the sofa P2
If you ask me P7

~ Danger! Books may change your life P18
They were alive and they spoke to me P24

Fifty years of fashion P34
Eco-jewellery: sea glass P40

Sex differences in English g
Marked: women in the workplace P71

Winston Churchill P82
The historian and his facts P88

 Golden memories P98
Home thoughts P103

The Eiffel Tower P114
The meaning of architecture P119

Unit 9 Lessons to be learnt P130
The oddest English spellings, or, the future of
spelling reform P136

Words of wisdom
P129

. Longitude P146
| The storm P151

Predicting
Point of view

Focusing on informal writing
Structuring a short story

Predicting

Evaluating the text
Reacting to the text
Understanding writer’s style

Predicting
Focusing on formal writing
Evaluating the text

Understanding text organization
Predicting
Evaluating the text

Predicting
Using rhetorical devices
Understanding text organization

Predicting
Humanizing the non-human
Rhetorical questions

Predicting
Focusing on contrast
Using connotations

Focusing on informal writing
Reacting to the text
Predicting

Understanding writer’s style

Predicting
Evaluating the text
Explaining a technical subject




word formation: compound nouns
word formation: noun phrases
tryas ... might

given that ...

clauses introduced by than
collocations Pp12-13

word formation: -ous

infinitive / gerund as the subject of
a sentence

suchis/are ...

if /| whether it be ...

collocations Pp28-29

word formation: -y
word formation: over-
see

turn out to be
collocations Pp44-45

b

say + something / nothing / a
etc about

on + gerund

anything but

other than

collocations Pp76-77

thanks to ...
unpacking complex sentences
collocations Pp92-93

inversion

Granted, ...

binomials

collocations Pp108-109
unpacking complex sentences
collocations Pp124-125

There + be + nothing for it but ...
only if

quite a few / a little

collocations Pp140-141

word formation: -age
very

out of

collocations Pp156-157

Résumé across cultures P14

Things Fall Apart P30

Tied up in knots P46

Bring history to life P94

A roof over your head P110
Santa Fe, New Mexico P126
Preserving the Icelandic
language P142

Apollo 13 P158

Writing a résumé P15

Writing a book review
P31

Describing trends P47

Reporting research P79

Presenting a biased
argument P95

Making generalizations
P111

Using strong or
exaggerated language
P127

Writing a humorous
personal essay P143

Writing about a
challenge P159

Applying for a job P16

Presenting a Chinese writer
P32

Analyzing fashion trends P48

‘ i SRR w\ﬁ\?
Carrying out a press
survey P&0

Writing a report on an
important historical event or
discovery P96

Doing a survey on an ideal
home P112

Writing a travel brochure
P128

Proposing a language reform
P144

Writing about an expedition
P160
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Unit 1 Nine to five

Starting point

1 Do the quiz.

How motivated are you?

1 What will you be doing five years from now?
(a) I’ve got no idea.
(b) I know what I’d like to be doing!
(c) I know exactly what I’ll be doing.

2 What do you feel about any mistakes you made
in the past?
(a) I cringe every time I think about them.
(b) They were a learning experience, I suppose.
(c) Everyone makes mistakes, including me.

3 What do you do when you just can’t complete a
piece of work?
(a) Switch off the computer and forget about it.
(b) Keep going all the same, bleary-eyed and
yawning.
(c) Get up early tomorrow morning and have
another go.

4 How do you feel about sitting through a lecture
which isn’t connected to your field?
(a) I walk out when I realize it’s of no use.
(b) I try not to fall asleep.
(¢) You learn something new every day, don’t you?

5 If you don’t get offered a job on your first
interview, how do you think you will feel?
(a) Depressed.
(b) I wouldn’t expect to get offered a job on my
first interview!
(c) Ready for the next interview.

2 Work in pairs. Check and discuss your results.

How did you score?

 If you answered (c) for all five questions, you are
highly motivated and you’ve got it all mapped
out.

 If you had three or more (c)s, you are quite
motivated. The future looks rosy.

« If you had one or no (c), perhaps you should
start thinking what you want from life!

Active reading (1)

1 Read the introduction to the passage and answer
the questions.

1 What is the first problem facing the students
leaving university?

2 How do you think they will react if they can’t find
ajob?

3 What do you think their parents will do if they
can’t find a job?

4 Whose point of view will be given in the passage:
the parents’ or the students’?

Now read the passage from The Times and check
your answers.

More than 650,000 students left university
this summer and many have no idea about the
way to get a job. How tough should a parent
be to galvanize them in these financially
fraught times?

1 In July, you looked on as your handsome 21-year-
old son, dressed in gown and mortarboard, proudly
clutched his honours degree for his graduation
photo. Those memories of forking out thousands of
pounds a year so that he could eat well and go to
the odd party, began to fade. Until now.

2 As the summer break comes to a close and
students across the country prepare for the start of
a new term, you find that your graduate son is still
spending his days slumped in front of the television,
broken only by texting, Facebook and visits to the
pub. This former scion of Generation Y has morphed
overnight into a member of Generation Grunt. Will he
ever get a job?

3 This is the scenario facing thousands of families.
More than 650,000 students left university this
summer and most in these financially testing times
have no idea what to do next. Parents revert to
nagging; sons and daughters become rebels without
a cause, aware that they need-to get a job, but not
sure how.

4 Jack Goodwin, from Middlesex, graduated with
a 2:1 in politics from Nottingham this summer.
He walked into the university careers service and
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Looking for a job after university?

First, get off the sofa

straight back out again; there was a big queue. He
lived with five other boys all of whom did the same.
There was no pressure to find a job, even though most
of the girls he knew had a clearer plan.

‘I applied for a job as a political researcher, but got
turned down," he says. "They were paying £18,000,
which doesn't buy you much more than a tin of beans
after rent, but they wanted people with experience or
master's degrees. Then | applied for the Civil Service
fast stream. | passed the exam, but at the interviews
they accused me of being 'too detached' and talking
in language that was 'too technocratic', which | didn't
think possible, but obviously it is."

Since then he has spent the summer "hiding". He
can recount several episodes of Traffic Cops and has
seen more daytime television than is healthy. He talks
to his friends about his aimless days and finds that
most are in the same boat. One has been forced out
to stack shelves by his parents. For the rest it is 9-to-5
“chilling" before heading to the pub. So how about
working behind the bar, to pay for those drinks? "I don't
want to do bar work. | went to a comprehensive and
| worked my backside off to go to a good university,
where | worked really hard to get a good degree," he

says. "Now I'm back at the same stage as those friends
who didn't go to uni at all, who are pulling pints and
doing dead-end jobs. | feel that I've come full circle.”

7 Jacqueline Goodwin, his mother, defends him. She
insists that he has tried to get a job, but having worked
full-time since leaving school herself, she and her
husband find it tricky to advise him on how to proceed.
‘I have always had to work," she says. "It's difficult
because when you have a degree, it opens new doors
for you, or you'd like to think that it does."

8 Although she is taking a soft line with her son at the
moment, she is clear that after an upcoming three-
week trip to South America, his holiday from work
will have to end. He may even have to pay rent and
contribute to the household bills.

9 "'They've got to grow up at some point. We've
finished paying for university, so a little bit of help back
is good," she says. "The South America trip is the
cutoff point. When he comes back there'll be Christmas
work if nothing else."

10 Gael Lindenfield, a psychotherapist and the author

of The Emotional Healing Strategy, says that the
Goodwin parents have struck exactly the right note.
The transition from university to a job is tough for



