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Introduction

Overview

New Standard College English has a number of
important principles:

® it presents a balanced approach between
language knowledge and language skills, so
that the students not only learn about English,
but also learn how to use their knowledge in
interactive situations

® it develops effective communication strategies
by integrating the language skills of reading,
writing, speaking and listening in a holistic way,
which reflects real-life language use

® it encourages the development of intercultural
awareness, to allow the students to use their
language knowledge and skills with speakers
from different cultures

® it promotes a learner-centred approach, where
the students are encouraged to personalize the
process of language acquisition, to make best
use of the resources within their classroom as
well as online, and to develop learning strategies
which are most appropriate to their personal
requirements and circumstances

® it exposes the students to the variety of language
which is spoken and written in everyday
situations today

e it develops critical thinking, which encourages
the students to look beyond the passages and
consider the broader implications of what they
have read or listened to

Components and course organization

There are four levels for New Standard College
English to be used over the two years of English
language instruction. Each level contains:
® Real Communication: An Integrated Course
Student’s Book

e Real Communication: Listening and Speaking
Student’s Book

¢ Real Communication: Workbook

®* Real Communication: An Integrated Course
Teacher’s Book

® Real Communication: Listening and Speaking
Teacher’s Book

The Listening and Speaking course contains video
and audio passages. The whole course is supported
by an online version, which will both enhance the
textbook version and include specially written
material.

Each Student’s Book contains ten units, and each
unit contains a single broad theme, such as starting
out at college, learning to think, communication,
feelings and emotions, popular science, travel etc.
As the Integrated Course book is designed to be
used alongside the Listening and Speaking book, the
themes are the same in both books.

Course design and syllabuses

The course design adopts a multi-syllabus approach

appropriate to the university students and teachers.

The syllabuses include:

e themes, chosen for their interest and relevance
to university students studying in China, but
who have a desire to learn about countries and
cultures around the world

® |lexis, guided by the wordlist in the College
English Curriculum Requirements (CECR) and
supported by the Macmillan English Dictionary
for Advanced Learners (2nd edition, 2007)

¢ grammar and sentence patterns, presented in the
context of the passages

e gkills: reading, listening, speaking, writing and
translating

e pronunciation, focusing on particular areas of
difficulty for Chinese speakers of English

e intercultural awareness, through exposure to a
wide variety of international issues as well as
the linguistic and non-linguistic conventions,
customs, traditions, attitudes and beliefs of
cultures from all round the world



Unit organization

Real Communication: An Integrated Course

The unit follows a basic pattern:

Starting point introduces the unit theme by a
variety of speaking activities, including questionnaires,
discussion points and famous quotations.

Active reading (1) contains the first main reading
passage and focuses on the words which should be
learnt either for receptive or productive use. There is
preparation for reading and prediction work, a while-
reading activity, and a Language and culture box
with information about cultural references in the
passage which may be unfamiliar to the students.

Then there is a series of stages which focus on:

¢ reading and understanding, in which the main

ideas and detailed meaning of the passage is
explored

e dealing with unfamiliar words, where there are

three types of words and activities. The words
in the tinted vocabulary box are words which
are prescribed by the CECR wordlist, and the
activities which accompany them are designed
to explore their meaning and form. There are
also lexical sets in the vocabulary box which are
related to the topic. The final type of words are
those which are beyond the required level, but
which need to be understood in order to be able
to understand the main idea of the passage. The
accompanying activity encourages the students
to develop skills to deal with unfamiliar words,
both within and beyond the passage

e reading and interpreting, in which aspects

of inference, style, and writer’s purpose are
examined

e developing critical thinking, a series of

questions which develop the ideas presented in
the passage, and encourage independent thinking

Talking point is a short section where the unit
theme is further explored by an opportunity for less
intensive discussion and interaction.

Active reading (2) contains the second main
reading passage, and covers the same stages as in
Active reading (1). The passage explores the unit
theme from a different perspective and is written in a
different genre from the passage in Active reading (1).
This ensures that the students are exposed to a variety
of viewpoints and genres.

Talking point occurs again, and serves a similar
function to the first Talking point.

Language in use is designed to explore aspects
of grammar and complex sentence patterns which
are presented in the two reading passages. There
may also be extra information about particular
words or expressions, or some work on collocations.
The section finishes with translation from and into
Chinese.

Reading across cultures contains a passage which
shows an aspect of cultural life, customs or behaviour
in a country or culture other than China, and with
which the students may not be familiar. There are
comprehension questions and questions which provide
an opportunity for the students to compare the culture
shown in the passage with their own culture.

Guided writing uses the passage in Reading across
cultures as a model for writing practice. Aspects
of language which are commonly found in written
English, especially academic writing, are explored,
and the section finishes with an activity designed to
help the students perform a new and unique piece
of writing which practises the aspects of language
explored earlier.

Unit task provides a task which allows the students
to review all the language skills they have encountered
in the whole unit.

Unit file is a summary of the language points and
skills presented in the unit.

Real Communication: Listening and Speaking

Starting point is a pair- or group-work activity
which introduces the unit theme.

Inside view provides listening practice by means of
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a video story of three students, Mark (English), Kate
(American) and Janet (Chinese) at the University of
Oxford in England. Filmed on location in Oxford, it
shows their typical lives, interests and concerns, and
provides an insight into the university and the city.
There are comprehension activities and a Language
and culture box to explain unfamiliar cultural
references. Everyday English highlights some of
the words and expressions which are very common
in spoken, contemporary English, and which may be
difficult to understand. The section ends with a guided
functional dialogue, with a box of useful functional
expressions, taken from the video story as references.

Talking point is a pair- or group-work activity
which remains close to the unit theme, but allows a
change of pace in the lesson.

Outside view uses short extracts from video
material in which the English is authentic and roughly
graded to the students’ level. The accompanying
activities are designed more to enable the students
to understand the main ideas, rather than to check
detailed comprehension. There is a section for
Developing critical thinking, with a similar intention
to the ones in the Integrated Course.

Listening in contains two listening passages which
provide further practice listening to roughly graded
material. As with Outside view, the intention is to
expose the students to language which may be slightly
higher than their present level of English, but which
will prepare them for listening and understanding
in real-life contexts. This section finishes with a
Developing critical thinking activity too.

Presentation skills includes advice on techniques
for giving effective presentations, as well as a box
of functional expressions. The main activities lead
the students to give a presentation related to the unit
theme.

Pronunciation focuses on the specific points in
pronunciation, stress and intonation which cause
Chinese speakers of English difficulty, and includes
aspects such as linking sounds, stressed words, and

SE€nse groups.

Unit task contains a task which allows the students
in pairs or groups to review all the language skills they
have covered during the unit.

Unit file is a summary of the language points and
skills presented in the unit.

English in 21st-century China

“If you are planning for a year, sow rice; if you are
planning for a decade, plant trees; if you are planning
for a lifetime, educate people.”

The Chinese proverb is equally well-known in
English. New Standard College English plans for a
lifetime of learning by promoting best practice in
language teaching and quality education.

The course aims to encourage the students to enjoy
using English and to develop a sense of progress and
achievement in their learning.

Secondly, it sets a new standard for English
language teaching in Chinese universities. It stands as
the sum of our knowledge about English in the 21st
century, about language teaching methodology, about
how to choose content which reflects the interests of
university students, and about how to bring all these
features together in an attractively designed, state-of-
the-art textbook.

Above all, New Standard College English lays the
foundations of educating a lifetime of English users
in China, which will encourage their membership
of the worldwide and intercultural English-speaking
community. It invites the students to reach beyond
their university, beyond their region and beyond China
itself, and to join an international community where
English is used both as the language of commerce,
economics, entertainment, culture and politics, and as
a means to promote international understanding and

peace.

Simon Greenall
Co-editor in chief
New Standard College English
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Reading across culture
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Using figurative language |
Poems often use language figuratively. For example,
we don't usually shed a sigh (" A marriage”) and
we can't normally tread on dreams (“He wishes for
| the cloths of heaven”). Sometimes poems make
surprising and effective connections between quite '
different things. The onion in "Valentine"” is a good 1.
example of this. It is described as a moon wrapped in
brown paper. The onion and its outer skin refer to the
silver-coloured moon and the brown paper, but they '

'alsocomérﬂwideadmupptuqﬂmmmnhpaper |

SMBXZMEITANES, FhFEEEE
Predicting ) H 58T, RXEHWRAEEDER
HTA: WEMCEEAXEMT D4 (Reading
and understanding), 2|3 #% & 5 B 13 (Dealing with
unfamiliar words), | & A 47 L N (Reading
and interpreting) , 5|54 4L H- AL SCRE A FRAR,
B3 B R S RS A RS weg, ZEaAtaltE
4TSI (Developing critical thinking) HBi T34
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REAYIAIL -

R, RBAEDELEED (RRZR) TH
“REELR” WL, ERERIAL, BRASME, JF
Foriiil.

creative critical effective generate identify
integrate logical recall transfer
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handset house phone landline range
signal subscriber voicemail
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7 Answer the questions about the words and expressions.

1 If you hone a skill, do you (a) improve it, or
(b) forget it?

2 If you strike a balance between two things, do you
(a) choose one of them, or (b) find a middle way?
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collocations ’

7 Complete the sentences with suitable expressions
from the collocation box. Sometimes more than one
collocation is possible.

with

1 How does your university
former students?

2 His as a young diplomat was
interrupted when he became seriously ill.

BRI 4R 51, W ERITEJEAY Unit file B45 T 4
HTARERERGEREN “—BER AL, ¥
BT RTTFE I BRGNS R, HTE.
BOb R R R LR G135, O A R A A 1A
B,

R, (HiindERFEHE SEHE) A R
WHCFM, R EEA R ITHTA 418, SESIRA ORI,
R AR AL A RERGE T oA, TTEEEE
RSO R T2 S LR A . BRATT 2SS
ARG, REFERTEINECR.

B s -

AR ERE, NEFREHTELIER (Reading
across cultures) A, FIPAHENAIES, 51%
F4 B ERAMNEERT. 1I28URERNS
ehE, RESEDTR, FLRRNR, 345401k,
WHEERS, #—PRESERR,

=, XIEWASE

GRrinE K30 SR EHAE) BB SUEER
SHX%Y, HMEETRET L, BB A
FRERSHES. BRRSCERREEE Language and culture,
PP EREST SURGER. SRTHEEE
RRAAFEERN CER. EHIE. NMERE%E,
VR IO B 5 R AR AN SCAR X HE SR S B P A Stk 2 R
FFROUERAR, RSN R R SO SRR EE DA R AR B
AR P AR RIBE S .

fanguagesndcultire

The High Street is the main street in a town or area o
there are a lot of shops.

Premier League is a group of English football teams
compete against each other. The teams are put in order

Telly is an informal spoken word for television.
Footie is an informal spoken word for football.

IR TAL S A L

CFbRE R F IR GEBE) RAMPILE, R4t
WS AR, MARRREDEERMA, ThE
B, EE SR, BOUESC, PARS ERBHE AR,
HREWE. £H0, LRLBFEIFRS MK, A
FANEIFRA BT EEH#—SMRIEK, BILF
w. REIEESGMMES.

-IX



Unit 1 Catching crabs P3 Using narrative devices
Discovering yourself T WA PE Predicting

Understanding writer’s style

Superman P18 Predicting
Cultural childhoods P22 Use of imagery

How we listen P35 Evaluating the text
The mystery of Girl with a Pearl Predicting
Earring P40 Linking ideas

Dinner at Joanne’s P66 - Describing characters
1, we, they P72 Ordering and leaving out information
Inferring
i Last man down: the fireman’s story P82 Predicting

Eleanor Roosevelt: First Lady of the Understanding writer’s style
World P88 Using quotations

Can bad luck be explained? P99 Evaluating the text
The diva within P104 Narrative balance

International Women'’s Day P115 Understanding text organization
Chinese or Western, it’s a time to relax ~ Metaphor
P119
Unit 9 What’s in a name? P130 Predicting
What's i 9 Calling your kid Noah or Coke —how  Understanding text organization
BN - wet is that? P135 Understanding humour

Pl23

Ghmry Plﬂl

Urban myths or urban legends? P147 Evaluating the text
Echo and Narcissus P152 Using old-fashioned language



word formation: compound words
Its what /how ... that ...

It is / was not just that ... but ...
collocations Pp12-13

unpacking complex sentences
collocations Pp28-29

word formation: compound nouns
might have been / done

may be due to the fact that ...
insist that ...

collocations Pp44-45

word formation: pro- and anti-
not just to ... but to ...

prep. + which / whom
unpacking complex sentences
collocations Pp76-77

word formation: gender-inclusive

language

Why is it that ...?

adj. + though it + be
collocations Pp92-93

word formation: -ity and -ility
when it comes to ...

if only
collocations Pp108-109

Be it / they ...

fronting

as

collocations Ppl24-125

word formation: -semething and -odd
as much / many ... as there is / are

unpacking complex sentences
collocations Pp140-141

word formation: sub-
adj. + or not

that of ...

while

collocations Pp156-157

Rites of passage P14

Childhood around the world
P30

The top five paintings in
Western art P46

Destination Europe P78

Heroes in Western literature
Po4

What’s in a number? P110

Day of the Dead P126

Nicknames P142

Crow brings the daylight: a
story from the far north P158

Planning an essay P15

Describing habitual
actions in the past P31

Listing items P47

Using the passive P79

Using quotations P95

Comparing and
contrasting P111

Narrating and describing
customs and festivals
P127

Expressing quantities

P143

Writing a traditional
story P159

Carrying out a survey on
students’ fears and ambitions
Pl6

Making a collection of
childhood memories P32

Producing a leaflet on places
of artistic interest P48

Preparing a guide for
immigrants to China P80

‘Writing a nomination for an
unsung hero P96

Ranking scientific research
projects P112

Making a Calendar of
Chinese festivals P128

Preparing a report about
names P144

Writing a description of
Chinese myths or legends
P160
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A father and son’s
fishing trip

Read how a father gives advice
to his son about the future

n how to live life
- in the moment

Rites of passage

Find out how young people
around the world make the
transition to adulthood
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Unit 1 Discovering yourself

ting point Active reading (1)
1 Match the questions with the answers. 1 Work in pairs and discuss the main worry of a
ke final-year student in the US. Choose from the
Getting to st

* saying goodbye to all their college friends

+ thinking about a job for the future

* passing the final exams

+ finding a partner to spend the rest of their
life with

I What is your earliest memory?

2 When was your happiest moment?

3 Which famous person do you most admire?
4 What makes you depressed?

L 2 Answer th i i
5 What characteristic do you most dislike about other E 2 RN ST how Jost sighve el

during your last year at university.

people?
6 What characteristic do you most dislike about yourself? 1 How w1ll.thc last year at college be different
7 Which do you respect most: your character or your from earlier years?

appearance? 2 What will you be thinking more about, your

8 What’s your favourite word? exams or your future?

9 Who would you invite to your dream dinner party? 3 How sure are you about what you want to do?
10 What do you consider your greatest achievement so far? 4 Who is also likely to be concerned about your
1T What’s the nicest thing anyone has ever said to you? future?_ :

12 How would you sum up yourself in six words? S Who will you turn to for advice?

B SR 6 What do you think they’ll say?
David Beckham, Mick Jagger, Tony Blair, Bill Gates and Now read the passage and find out how the
my grandfather, who died last year. Alice, Hong Kong, writer might answer the questions.

China

When | was two years old, and saw the snow for the
first time. Peter, Germany

Nelson Mandela. Gavin, Australia

Bad manners, bad driving. Mary, Ireland

Grey clouds, rain. Harry, UK

Bad reputation. Such a good girl. Mercedes, \Venezuela

| don't think I'm very pretty, but | hope I'm a kind and
friendly person. Megan, New Zealand

Butterfly, but don't ask me why! Millie, South Africa

Having a beautiful, perfect, gorgeous baby boy.
Georgina, UK

My mother stopped to talk to a friend in the street,
and | got bored. Konnie, India

| try not to, but | get very jealous. Mark, Nigeria

| missed you. William, Spain

2 Work in pairs and discuss your answers to the questions.




1

In the fall of our final year, our mood changed.
The relaxed atmosphere of the preceding summer
semester, the impromptu ball games, the boating
on the Charles River, the late-night parties had
disappeared, and we all started to get our heads down,
studying late, and attendance at classes rose steeply
again. We all sensed we were coming to the end of
our stay here, that we would never get a chance like
this again, and we became determined not to waste
it. Most important of course were the final exams in
April and May in the following year. No one wanted the
humiliation of finishing last in class, so the peer group
pressure to work hard was strong. Libraries which were
once empty after five o'clock in the afternoon were
standing room only until the early hours of the morning,
and guys wore the bags under their eyes and their
pale, sleepy faces with pride, like medals proving their
diligence.

But there was something else. At the back of
everyone's mind was what we would do next, when we
left university in a few months' time. It wasn't always
the high flyers with the top grades who knew what they
were going to do. Quite often it was the quieter, less
impressive students who had the next stages of their
life mapped out. One had landed a job in his brother's
advertising firm in Madison Avenue, another had got

w
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a script under provisional acceptance in Hollywood. 10

Discovering yourself Unit 1

SENOME) J3 ) 23y

The most ambitious student among us was going to
work as a party activist at a local level. We all saw
him ending up in the Senate or in Congress one day.
But most people were either looking to continue their
studies, or to make a living with a white-collar job in
a bank, local government, or anything which would
pay them enough to have a comfortable time in their
early twenties, and then settle down with a family, a
mortgage and some hope of promotion.

| went home at Thanksgiving, and inevitably, my
brothers and sisters kept asking me what | was
planning to do. | didn't know what to say. Actually, | did
know what to say, but | thought they'd probably criticize
me, so | told them what everyone else was thinking of
doing.

My father was watching me but saying nothing. Late
in the evening, he invited me to his study. We sat down
and he poured us a drink.

"So?" he said.

"Er ... so what?"

"So what do you really want to do?" he asked.

My father was a lawyer, and | had always assumed
he wanted me to go to law school, and follow his path
through life. So | hesitated.

Then | replied, "I want to travel, and | want to be a
writer."

This was not the answer | thought he would expect.




