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1 Introduction to Materials Development

Materials, indeed, as Tomlinson (1998) defines them, refer to an-
ything that is used by teachers or leamners to facilitate the learning of a
language, whereas materials development refers to anything that is done
by writers, teachers or learners to provide sources of language input and
to explore those sources in ways that maximize the likelihood of intake.

Materials development can be effectively connected to areas of lin-
guistics such as SLA, sociolinguistics, psycholinguistics, language and
discourse analysis and pragmatics and to teachers’ development and their
awareness of methodologies while teaching.

Masuhara (2000) emphasizes the teacher’ s central position in lan-
guage teaching and leaming and characterizes them as being the ones
who are often in charge of the essential stages of curriculum development
by participating in the selection, teaching and sometimes rewriting of the
materials. ‘

The reality shows, however, that textbooks do not conform easily to
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the developments in notions about teaching and learning that have come
out of applied linguistics debates in the last two decades. Although mate-
rials development and evaluation appear to give life to theory in the lan-
guage classroom, the literature remains sparse and teacher — training
courses give little importance in their programs.

Teacher training programs have not always managed to prepare and
equip teachers with the necessary tools to cope with changes in language
learning materials The realization that no course book can be ideal for
any particular class has contributed to materials design research and its
conceptualization, as teachers feel more and more the need to be able to
evaluate, adapt and produce materials that meet the learners’ needs and
preferences. v .

There have been few books on materials design as, indeed, materi-
als development and evaluation were treated as a subsection of methodol-
ogy, in which materials were usually introduced as examples of methods
in action rather than as a means to explore the principles and procedures
of their development ( Tomlinson, 2001a).

In 1990s, attitude began to change. It was realized that not only is
materials development an important skill needed by all teachers but also
that by engaging in materials development teachers can help themselves
both to understand and apply theories of language leaming and to achieve
personal and professional development ( Tomlinson, 2001a: 67).

There are numerous course books that can be used by teachers of
English for College English course books, with a multitude of accompan-
ying materials and sufficient teacher guidance in teacher’ s books, teach-
er resource books, tests, video cassettes and course book — related soft-
ware. When selecting materials the teachers might not even realize that
they adopt a certain set of beliefs about the learning objectives, tech-
niques, procedures, the teacher’s role and the learner’ s role. In order
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to raise the consciousness of teachers, many researchers suggest a more
thorough course book evaluation (Harmer, 1991 ; Cunningsworth, 1984 ;
Sheldon, 1988; Williams, 1983 ). There is a relatively small amount of
literature on the evaluation of textbooks and materials. While checklists
exist which can offer a framework for evaluation of a particular resource,
local circumstances will need to be factored into the evaluation, since
subjective biases, conscious or otherwise, render any evaluation exercise
somewhat inexact. Given that we know that learners don’ t necessarily
leam the language items we teach at all, and certainly not in the order
we teach them, a fixed and a priori language syllabus seems to be at best
pointless, and at worst counter — productive. Given that we do know that
wide exposure and motivation is likely to lead to acquisition, then a syl-
labus of varied and interesting texts seem to be the best way forward in
the current state of knowledge. A thorough knowledge of the previous re-
search on materials development in terms of materials evaluation and ad-
aptation may help better understand the nature of materials design.

The possibility exists, as Tomlinson (1998a) acknowledges, of u-
sing a check list to ensure that certain language items are covered in the
texts, and finding further texts to fill important gaps - a adaptation
process which could benefit our language teaching. Many evaluation
checklists have been designed to help teachers make a systematic selec-
tion of textbooks. The most representative ones are as follows:

Breen and Candlie’ s (1987 ) interactive step by step guide to
course book evaluation envisage two phases, one addressing the overall
usefulness of the materials and another aiming at a more searching analy-
sis with a particular group of leamers and classroom situation in mind
and assumptions underlying materials design.

Hutchinson (1987) likewise regards evaluation as an interactive
process involving subjective and objective analysis of materials and the
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extent to which they match teacher and student needs in a given context.

McDonough and Shaw (1993) have also proposed two eomplemen-
tary stages, beginning with an external evaluation and movihg on to an
internal evaluation of two or more units in terms of presentation skills,
grading and sequencing of tasks, kinds of texts used and the relationship
between exercises and tests. '

Sheldon’s (1988) framework covers practical factors like availabil-
ity and physical characteristics such as layout and graphics to more psy-
chological and psycholinguistic aspects such as learner needs and learn-
ing objectives, their assumed background, target age range, culture,
conceptual and schematic development, expectations and learning prefer-
ences. Organizationdl factors such as provision of linkage, sequencing,
stimulus revision, recycling and internal and external coherence as well
as criteria that address appropriacy, authenticity, cultural bias and flexi-
bility are alse given considerable importance.

Cunningsworth’s (1984) proposal for materials evaluation is the
most comprehensive. It takes the learners’ context and learning princi-
ples as its starting point. The general guidelines and the criteria are
presented with useful case studies.

Littlejohn’ s (1998) analysis contains two main dimensions: publi-
cation which refers to physical aspects of the materials and the design
which refers to the thinking underlying its production.

Grant designed a three — part questionnaire which can be used as a
checklist when teachers select textbooks for their students. Basically the
questionnaire helps teachers to examine the extent to which a textbook
suits the students, the teacher and the syllabus and examination.

Tomplinson (1998) provides an overview of many of the tenets and
basic principles of second language acquisition that are currently relevant
to an understanding of what good materials, as well as principled judg-
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ments should contain. The strong point of Tomlinson lies in the effective-
ness in encouraging learners to make discoveries for themselves through
self — investment, through intellectual, aesthetic and emotional engage-
ment with authentic input, though sensitivity to learners’ readiness to
learn. I would like to acknowledge that many of the ideas and principles
elucidated in this book are based on Tomlinson (2003).

1.1 Materials Evaluation

Tomlinson (2003a) thinks that materials evaluation is a procedure
that involves measuring the value ( or potential value) of a set of learning
materials. It involves making judgments about the effects of the materials
on the people using. As we know, evaluations can vary since the needs,
objectives, backgrounds and preferred styles of the participants will be
different ( Tomlinson, 2003a). The reason for the difference is subjec-
tivity of the materials evaluation. It is clear that an evaluator will not on-
ly evaluate the effect of the materials by focusing on the users but also
analyze the materials objectively by examining the details of the materials
such as texts selection to see if the materials would meet the needs of the
learners and the needs of the syllabus. So from Tomlinson’ s point of
view, separation of evaluation from analysis will make it easy for evalua-
tors to come up with evaluation criteria and analysis questions.

Littlejohn (1998 : 192) provides a general framework for analyzing
materials prior to evaluation:

1. Analysis of the target situation of use;

2. Materials analysis;

3. Match and evaluation ( determining the appropriacy of the materi-
als to the target situation of use;

4. Action. -



TFomlinson (2003) suggested the different stages:

1. Define your local teaching situation;

2. Define your programme;

3. Evaluate your course book

4. Devise suitable adaptation.

The local teaching situation should be defined with respect to the
following

1. Type of school; ,

2. Age, ability, interests and socio - cultural background of
students;

3. Language level to be aimed at upon completion of the course;

4. How does it meet your own ideas about teaching objectives,
methods and techniques?

5. Human and material resources.

Since the teachers have their own assumptions and expectations, it
is important that the teaching situations be defined suggested by Tomlin-
son (2003a):

Students’ needs ( socio — cultural, socio — psychological, profes-
sional ) ;

1. Overall aims of the course;

2. Specific objective to be aimed at; what language skills will have
to be developed, and at which level;

3. Syllabus specification, in terms of language content, grading and
structuring;

4. Present language level of students, which may need to be ascer-
tained through a test;

5. Teaching methods and techniques;

6. Testing and valuation procedures;

7. Time allocation.
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It is a procedure which involves one or more evaluators measuring
the value of a set of leaming materials. It involves making judgments a-
bout the effect of the materials on the people using them. The following
aspects of course book evaluation suggested by Tomlinson (2003a) could
be used for effective evaluation:

1. The appeal of the materials to the learners;

2. The credibility of the materials to learners, teachers, and admin-
istrators ; o :
3. The validity of the materials ( i. .e is what they teach worth
teaching?) ;

4. The reliability of the materials (i. e, would they have the same
effect with different groups of target leamers) ;

5. The ability of the materials to interest the learners and the teach-
ers;

6. The ability of the materials to motivate the learners ;’

7. The value of the materials in terms of short — term learning (im-
portant, for example, for performance on tests and examinations) ;

8. The value of the materials in terms of long — term learning (of
both language and communication skills ) ;

9. The learner’ s perceptions of the value of the materials;

10. The teacher’ s perception of the value of the materials;

11. The assistance given to the teachers in terms of preparation, de-
livery and assessment; :

12. The flexibility of the materials (e. g, the extent to which it is
easy for a teacher to adapt the materials to suit a particular context) ;

13. The contribution made by the materials to teacher development;

14. The match with administrative requirements ( e. g, standardiza-
tion across classes, coverage of a syllabus, preparation for an examina-
tion) .



As we know that no two evaluations could be the same since learn-
ers and teachers are different from context to context. The main point is
that it is not the materials which are being evaluated but their effect on
the people who come into contact with them ( Tomlinson 2003a).

Though most classroom teachers will not be involved in the produc-
tion of textbooks, all teachers have the responsibility for textbook evalua-
tion, selection and adaptation. When devising any language learning
course, it is absolutely essential to start with creating a learner profile
and investigating the target learner’ s expectations about the different as-
pects of the course (Nunan, 1995; Harmer, 1991). Leamer needs, a-
part from logistical considerations, administrative considerations, psy-
chosocial considerations, are what a course designer has to take into ac-
count, according to Richards and Rodgers (1986). As Nunan (1987)
suggests, the modem classrooms should experience a shift from a teacher
— centered curriculum, decided upon in advance by the teacher, to a
learner — centered one, where the purpose for leaming, individual differ-
ences, learning styles preferences, interests determine to a large extent

the content and methodology of the course.

1.2 Types of Materials Evaluation

There are different types of materials evaluation. Since the purposes
of language materials evaluations are different, it is not easy to make
generalizations about procedures which apply to all types. An evaluation
may be carried out for the purpose of selecting a textbook, develop mate-
rials for publication; write a review for a journal or as a part of research
~ project. So an evaluator could be a teacher, a leamner, an editor, a re-
searcher (Tomplison, 2003a). To conduct an effective evaluation, an
evaluator needs to design a set of evaluation principles which are appro-
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priate for the teaching situation.

There are usually three kinds of evaluations: pre - use evaluation,
while — use evaluation and post — use evaluation. According to Tomlinson
(2003a), pre — use evaluation is impressionistic and consist of ‘a teacher
flicking through a book to gain a quick impression of its potential value
but while — use evaluation involves measuring the value of materials
while using them or while observing them being used. It is more objec-
tive and reliable than pre ~ use evaluation since it does not make use of
prediction. The areas of evaluation in the while ~ use evaluation include
the following;

1. Clarity of instruction;

2. Clarity of layout;

3. Comprehensibility of texts;

4. Credibility of tasks;

5. Achievability of tasks;

6. Achievement of performance objective ;
7. Potential for localization ;

8. Practicality of the materials;

9. Teachability of the materials;

10. Flexibility of the materials;

11. Appeal of the materials;

12. Motivating power of the materials;

13. Impact of the materials;

14. Effectiveness in facilitating short — term learning.

The post — use evaluation can measure the actual effects of the ma-
terials on the users and the short — term effect of motivation, impact,
achievability, instant learning, and act. And it can also measure the
long - term effect as regards durable learning and application. According
to Tomlinson (2003a), there are different ways of measuring the post —
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