Critical Peer Feedback in
Business English Writing Teaching

Theory and Practice

HEE RS T
I EERESS

| b




Critical Peer Feedback in Business
English Writing Teaching
Theory and Practice
11 95 S E B fErP AL AP ] 1 I 1t
LR SsEEe (330)

‘-b%ﬂz&.é&ﬂ

SEEEHBHKRS M




EHEMSE (CIP) ¥

P45 0B S M ch b v R AR RO SR B S SRR - S/ @B 3F . —dtat  Juie
U AL, 2019.5

ISBN 978-7-5130-6175-9

. O 1.0/ I OFFEE—SEHEHE—HEX N .OF7

oft [ ARAS R 50 CIP B dii% 7 (2019) % 055280 5

HERE

ABBGE T HCAE R SRR R, R T AU R PR R RS HE
B, EER T AR RRECF R EIEAESE, AR R O SR S R HALARBE T, K
B HI P R BB AN RS SR R 2 2R RO TR RS IR AR D, iR REBR Rt AL I B PR &
5 #PGR T A QSR NVivo #HA7E MR Y 2 A8, 8IE T A PR R SEE
KA SR A RO B R . B AR A A R A RS, R TR
FEHEFIE R FE 2 1 1 B AR

AATRAEN R S RBBFENSE R,

REMHIE XL RS - ML

25 S S AR Pt R R AR BeF e 5 S e (3E30)
SHANGWU YINGYU XIEZUOZHONG PIPANXING TONGBAN FANKUI JIAOXUE LILUN YU SHIJIAN

aoE F

HARRAT : 4% 7 R 4 3 A BEIEAH P It : http - //www.ipph.cn

- & : 010-82004826 http : //www.laichushu.com

i db e dERTHBRE AR S0 She BB 4R : 100081

FRAIE : 010-82000860 ¥ 8073 FELARFE : liuxiaoging@cnipr.com

EITHIE : 010-82000860 #; 8101 £4THEE : 010-82000893

R AR UM RS R S LA IR A F 2 8 KW I BRSBTS
F ZK:787mmx 1000mm 1/16 Bl 31875

M X :20194F5 A1 IR Bl R :20194F 5 A% 1 ANk

F 265 TFF E #r:58.000T

ISBN 978-7-5130-6175-9

HENER SfRLR
WAHNEREEE, FEAFER,



ABEREAH2009 FTREHAFTTALALHFMARLAD CRE %
5 1 2019-ZZJH-662) #F= 2018 SF @A HAAF “T=Z 27 X —M&iE
M (RM% 5 : 2018 ]KGHYB-0257) #9AF 5 m o AR EITE T 2019
FAAERATAIMHSMENRAABERY Y, LRI THIF
R AR K.



Preface

Peer feedback is an old topic in teaching, but it is still widely used in our daily teaching
activities. You have picked up this book because you are interested in peer feedback and
want to discover the new development of peer feedback in the academic world.

This book explored “critical thinking” with peer feedback and attempted to
investigate how critical peer feedback improves the quality of peer feedback and
Business English Writing. Based on the theoretical framework of Sociocultural
Theory and Zone of Proximal Development, “Critical Peer Feedback” is defined by
the concepts of “critical thinking” and “peer feedback™. The mechanism of critical
peer feedback is explored by participants’ perceptions, process, contents, and factors
of critical peer feedback. This study is conducted in the environment of online
Qzone weblog. The online features of Qzone weblog are studied to explore how
they affect critical peer feedback to improve Business English Writing. A qualitative
case study is conducted in this study with a group of six participants of Chinese
undergraduates for one semester duration. Three types of data are collected including
semi-structured interviews, Business English Writing assignments, and artifacts of
critical peer feedback. The data are analyzed by QSR NVivo 8.0 with the content and

thematic analyses. The codes are quoted at descriptions, and the nodes and models are
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illustrated with visualization in findings.

The findings reveal that “critical peer feedback™ improves the quality of peer
feedback, and the quality of Business English Writing among Chinese undergraduates.
The participants prefer Revised Bloom’s Taxonomy of critical thinking skills for
critical peer feedback. Critical peer feedback follows a four-step mental process in
Business English Writing. The eight issues in critical peer feedback are perceived
in this study. Qzone weblog is believed to be a reasonable information and
communication technology (ICT) platform for critical peer feedback, and the most
popular weblog among Chinese undergraduates. The five online features of Qzone
weblog positively affect critical peer feedback to improve Business English Writing.
A critical peer feedback model is concluded by the mechanism of process, contents,
factors and issues for attention during critical peer feedback.

This book also discusses the implications for the policy makers, lecturers
and learners, and make some recommendations of further research. This study is
significant to the research of peer feedback on second language writing. It constructs a
model for higher-order peer feedback, promotes the higher-order thinking instruction
in tertiary education, and expands the use of Qzone weblogs in language instruction.

This book is divided into two parts and sixteen chapters. The first part including
first seven chapters introduced the relevant theories of critical peer feedback and
the overviews of the relevant studies. The second part from chapter eight to chapter
sixteen introduced the qualitative study practice and findings of critical peer feedback
for Business English Writing in an EFL context.

In the perspective of academic study, this book aims to not only introduce the
theory of critical peer feedback in TESL, but also the complete process of qualitative
study methodology in the study of critical peer feedback for Business English Writing,
Hopefully, it is helpful to the lecturers in TESL and the academic followers in the long

way of academic studies.
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Chapter 1 Research Background of Critical
Peer Feedback for Business English Writing

This chapter will start with the introduction of four aspects of study backgrounds
of critical peer feedback for Business English Writing including discipline

background, academic background, social background and practical background.

Discipline Background

English for Business Purposes (or Business English) is a variety of English for
Specific Purposes (ESP) (Carter & Nunan, 2001; Chen, 2010; Jiang, 2016), which
has special features from the aspects of language and pedagogy. In China, Business
English has been studied as a discipline in tertiary education (Zhang, 2008; Chen,
2010; Jiang, 2016), which is different from the western countries where it is not
a discipline but only a course in Business program. In 2007, Chinese Ministry of
Education authorized Business English as a university discipline (Zhang, 2008; Chen,
2010; Jiang, 2016). Before this reform, Business English was regarded as a study
program or research approach belonging to the discipline of English Language and
Literature in China. This emphasizes the importance of Business English in Chinese

tertiary education and demonstrates the social needs of Business English talents.
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By 2016, 350 universities and colleges have set up the discipline of Business
English, and thousands of universities and colleges have the program of Business
English in China (Wang, 2016). But by 2012, there are only 62 universities and
colleges applying for Business English discipline (Wang, 2012). Business English
discipline in universities and colleges cultivates various levels of Business English
talents such as diploma, degree, master and even doctorate (Wang, 2015). Business
English discipline shall be applied by universities and colleges and then authorized by
Provincial Department of Education and recorded by National Ministry of Education
in China (Wang, 2012).

Business English is defined as lingua franca in international business
communication and trade (Wang, 2012; Wang, 2015). Business English discipline is
an interdisciplinary major which mainly includes three disciplinary majors such as
linguistics, management and economy (Lv, 2013). From the perspective of linguistics,
Business English is a variety of English for Specific Purposes (ESP). From the
perspective of management, Business English is focused on business communication
such as business strategy, communication strategy and cross-culture strategy. From
the perspective of economy, Business English and economy both agree with the value
of language (Cao, 2011).

The curriculum of Business English discipline covers the courses in the three majors
such as linguistics, economy and management (Wang, 2015). Business English Writing is
one of the compulsory courses in the discipline of Business English, which is widely used
in the international business communication. Business English Writing is regarded as a kind
of EOP (English for Occupational Purposes) or EVP (English for Vocational Purposes)
writing (Hu & Che, 2013). Business English Writing has specific characteristics such as
accuracy, clarity and simplicity in form (Chen, 2005; Chen, 2010); readability (Bilbow,
2004); the special registers of business (Trauth & Kazzazi, 2000); and goal-oriented, real-
time communication in business settings (Chen, 2005; Chen, 2010; Jiang, 2016).
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The syllabus of Business English Writing focuses on two parts: the academic
writing on business researches, and business writing amid business activities (Zhang,
2008; Zheng, 2010; Wang, 2014). However, Chinese university (college) lecturers
pay much attention to “business writing” rather than “academic writing” (Zhang,
2008; Zheng, 2010). This is caused by the current social needs of international trade
and business activities in light of the on-going economic globalization in China. The
human resource market needs many international businessmen with solid proficiency
in English language, which also promotes the education reform of universities
(colleges) of applied science.

From the perspective of education policy, many famous scholars in Business
English study like Wang Lifei (2015), Ye Xingguo (2015), Yan Ming (2015), Peng
Qinglong (2015) and Xu Dejin (2015) advocated to built National Criterion of
Teaching Quality for BA (Bachelor of Art) Program in Business English (NCTQPBE),
and described the key issues of program (discipline) positioning and objective, quality,
knowledge and ability of the Business English majors, the curriculum framework and
design, teacher development, and development tendency of college Business English
program in China, and emphasized that the quality of connotation improvement is
the key to sustainability of Business English program. NCTQPBE has been accepted
by Chinese Ministry of Education and will be authorized as the national education

criterion for Business English discipline in China.

Academic Background

Business English Writing course adopts a process-oriented instruction approach
of writing. The process-oriented approach of writing focuses on the process instead
of the final product, and emphasizes “the importance of feedback from both teachers

and students” (Brown, 2010). At present, peer feedback, rather than teacher feedback,
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is the major instruction method in the process-oriented approach of writing in
China (Wang, 2007, 2012). At the teacher-centered instruction in China, the teacher
dominates the teaching who is the authority on knowledge and intelligence, and the
students need to respect and obey their teachers’ instruction and not question or doubt
their teachers (Xiao, 2005). A Chinese student in teacher-centered teaching activities
is a follower and listener instead of a participant and thinker. However, with the
enlightenment and boom of cognitive and constructivism approaches in instruction
in China, Chinese educators pay more attention to the role of students in teaching
and encourage them to participate in classroom activities as participants and thinkers.
Nowadays, the student-centered teaching is advocated in Chinese classes.

Peer Feedback is a popular student-centered teaching method in China. However,
in Chinese EFL environment, peer feedback in Business English Writing is still
regarded as time consuming, inefficiency, and lack of motivation (Zhang, 1995; Lin,
Liu, & Yusan, 2001; Song, 2010). Teacher feedback has been considered as reliable
and valid instruction in China (Song, 2010). It is significant to study how to motivate
Chinese students to participate in classroom activities and develop their subjective
initiatives. Peer feedback focuses on the role of peers in learning and teaching
activities to motivate others to study actively. This is the key point of current student-
centered instruction reform in China.

Peer feedback research emphasizes the writing instruction in different settings,
and which feedback content is the most efficient in writing (Narciss, 2008; Poulos
& Mahony, 2008). The present questions in relation to peer feedback are how to
improve the efficiency of peer feedback and how to improve the quality of peer
feedback in writing.

The quality of peer feedback is significant to improve the quality of writing. This
is because high-quality peer feedback enables students to identify the gap between

their own performance and a given set of expectations, and provides advice about
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their own writing for improvement (Emo, Wen, & Ashill, 2006; Lizzio & Wilson,
2008; Bayerlein, 2014). The previous studies imply that students in tertiary education
are less satisfied with peer feedback because of the inefficient and poor quality of
peer feedback (Nicol, Thomson & Breslin, 2014). Feedback does not automatically
lead to positive results (Kluger & DeNisi, 1996; Hattie & Timperley, 2007; Narciss,
2008; Shute, 2008; Strijbos, Narciss, & Dunnebier, 2010). It infers that high-qualified
feedback does not emerge unconsciously, and it needs the higher-order thinking stage
and the reasoning skills.

In order to improve the quality of peer feedback, some researchers realized
the mindful process of feedback (Narciss, 2008; Poulos & Mahony, 2008). Roscoe
and Chi (2008) found that students assessing their peers’ works are engaging in a
cognitively-demanding activity that extends their understanding of subject matter and
writing. Other researchers focused on improving factors such as training, experience,
competence level, and the degree of student autonomy (Yang, Badger, & Yu, 2006).

The mental process of feedback on quality feedback is based on the theories of
constructivism and psychological cognition (Narciss, 2008; Poulos & Mahony, 2008;
Stevenson, 2006; Schraw & Robinson, 2012). These theories aim to study the thinking
and reasoning process of feedback in order to improve the feedback quality in the
writing activities.

The integration of critical thinking and feedback has significant meaning to study
the mechanism of mental activities for efficient feedback such as the mental process
and the contents of feedback. Thereby, “critical peer feedback™ and “critical feedback”
are widely mentioned to improve the quality of feedback and the quality of writing in
the academic field.

Therefore, “critical feedback™ or “critical method” has been regarded as an
efficient method to improve peer feedback (Zhao, 1996; Pearlman, 2007; Li, 2007;
Cox el at., 2013; Wolff-Hilliard & Baethe, 2014). There is limited study on critical
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feedback which focuses on the study of higher-order thinking and reasoning process
to improve the quality of peer feedback. The theoretical problems are the process and
contents of critical peer feedback, and factors affecting critical peer feedback in the
process of facilitating the quality of peer feedback in EFL writing.

Zhao (1996), who studied the effect of anonymity on critical peer feedback in
computer-mediated collaborative learning, articulated the theoretical framework of
critical peer feedback from constructivism, epistemology, Darwin’s natural selection
and criticism, and defined “critical feedback”. However, he did not study how
critical feedback improves the quality of writing, but focused on the anonymous
peer feedback. Pearlman (2007), based on critical pedagogy, tried to transcend peer
feedback through critical collaborative assessment, and articulated the importance of
critical peer collaborative learning process. Li (2007) explored the effects of critical
assessment training on the quality of peer feedback and the quality of students’ final
projects in peer assessment, but critical assessment was not further discussed. Cox,
Peeters, Standford and Seifert (2013) reviewed the ideal preceptor qualities in peer
assessment, one of which is to encourage critical thinking and problem solving.
Wolff-Hilliard and Baethe (2014) argued to use digital and audio annotations to
reinvent critical feedback with online adult students. They further addressed that
the experience of writing and receiving critical peer feedback helped students work
through the learning experience and students emerged more informed and rejuvenated
as developing writers.

There is limited research on how critical peer feedback improves the quality
of peer feedback, and what critical peer feedback skills are explored to improve
the quality of peer feedback. Therefore, an academic research gap is the missing
mechanism of critical peer feedback to facilitate the quality of peer feedback such as
perceptions, process, contents and factors.

Additionally, Chinese tertiary education has neglected the instruction of critical
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thinking for a long time. Richard Levin, Yale University prior president in 2010,
directly argued that Chinese undergraduate education was in shortage of two vital
elements: “the width of cross-discipline and the cultivation of critical thinking” (Xiao,
2005). He furthered that Chinese undergraduates were passive listeners and receptors
who dared not challenge their lecturers’ philosophy. Chinese Ministry of Education
has recognized these two shortages in compulsory education and tertiary education,
and highlighted the “combination of learning and thinking” to stimulate the students
curiosity and critical thinking at National Medium and Long-term Plan for Education
Reform and Development (2010-2020).

In addition, from the form of feedback, there are three ways: oral feedback,
written feedback and face-to-face feedback. With the development of internet
technology (IT) and the application of mobile learning (mLearning), the internet and
smartphone are widely used in peer feedback (Siraj, 2012; DeWitt, Siraj & Alias,
2014). Electronic form of feedback is popular such as e-mail, in-text comment, blogs
and instant communication tools.

Online feedback is more conveniently applied in computer-assisted language
learning (CALL) and teaching via Facebook, Twitter, blogs, and many other Internet-
based platforms. Online peer feedback has many advantages such as flexible idea
expression, effective peer feedback, positive performative assessment, multi-media
learning and teaching, improved autonomy learning, and the construction of authentic
learning and working simulation environments (Yunus, Hadi, Salehi, Sun & Embi,
2013). However, there is a gap to study how online features help improve the quality
of feedback.

In China, Qzone is one of the most popular weblogs among the youths and is
combined with the instant messaging (IM) software—QQ. Qzone has been widely
applied in EFL instruction as a CAI (computer-assisted instruction) platform (Wang,
2009; Xie, 2010; Du, 2013; Zhu, 2013). Qzone weblog and QQ have been explored



