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ExpressWays 15 a functional Fnglsh program for adult and voung-adult lcarners of
English. The program consists of the following component

Student Course Books—uftering intensive conversalional practice;

Companion Workbooks—offering grammar, reading, writing, and fistening com-
prehension practice fully coordinated with the student course books:

Guide Books—-providing background noles and expansion activities for all lessons
“and step-by-step instructions for teachers;

Audio Program —offering realistic presentation of dialogs in the texts;

Picture Program—including Picture Cards for vocabulary Jdevelopment and Dialog
Yisual Cards that depict scenes and characters from the texts;

Placement and Achievement Testing Program—providing tools for the evaluation
of student levels and progress

FxpressWays—Beok 2 is intended for students who have been expused to the basics of
beginning-level grammar and vocabulary, and whe have had some introductory
exposure 1o the usage of English for everyday life situations. The text builds upon and
reinforces this foundation, and prepares students for the intermediate-level language
skills required for competence in everyday life situations and interpersonal communi-
cation. Fxpressaays—Rook 2 is organized by topics, or competencies, while incorporat-
ing integrated coverage of functions and intermeduate-level grammar.

THE DIMENSIONS OF COMMUNICATION: FUNCTION, FORM,
AND CONTENT

A mumber of texls prescnt a “topical”, or competency-tased, syllabus by covering
vocabulary tems and key cxpressions needed for specific sitvations. A number of
other texts present a “functional” syllabus by describing language usc and listing sets
of tunctional phrases. Tn buth cases, lexts tond to focus exclusively on the one
dimension of communication that organizes the svllabus. In addition, both topical
and functional texts do not usually give students intensive com municative practice
using the correct grammaticat forms thatare required by particular key expressions or
functional language chuices.

* EpressWity—Books T and 2 are vasentially onganized by the same topreal cemculurm, but
cover that curriculum at different levels of ntensity and depth. Lapres-\Ways—Book 1 pro-
vides students with the most impurtant vocabulary, grammar, and (unctional expressions
needed o communicate al a basic level in a full range of situations and contexts. Fopress-
Ways—Huuh 2 covers the same full tange of situations and contexts, but offers students ox
panded vocabulary, more complex granunar, and a wider chowce of functional expressione

ExpressWay=—Book 3 is organized by functions, while incorparating integrated caverage of
higher level topics and grammar. L presWays —Foumiations 1s a modificd odstion of B, 1
for students who require more basic matenal and shu peehaps have mors limited rcading
and witing skills




ExprossiWaps——Book 2 s o provide dvnamic, Lommunicative procbce tat in oves
students n lively interactions based on the content af real-hfe contests and situations
The tapically organured syllabus 15 fully integrated mto @ complete conversational
course in which students not only learn the vocabulary and expressions needed tor
casential like situations, but akser leam the vanous wavs o express the [unctions of
Enghsh and ntensiely practce the grammatical forims required to competently
produce these expressions and functions.

Fvery lesson in the program otfers students simultancous practice with ane or more
functions, the grammatical forms needed to express those functions, and the contexts
and situations in which the functions and grammar are used. [his “tri-dimensional
clustering” of function, form, and content i the organizing, prinaple behind each
lesson and the cornerstone of the Pypress Ways approach o functional syllabus design

FpressWays aims to otfer students broad xposure 1o uses of language m a vanety of
relevant contexts: in community, academic, employment, home, and soaal scttings.
The characters portraved are people of different ages, cthaic groups, and occupa-
tons, interacting in real-hfe situations

While some texts make a pont of giving students a range of ways ot expressing a
function, from eatremely polite o very impolite, we have chosen to “take the middle
ground” and concentrate on those expressions that would most frequently oceur in
normal polite conversation between people in various settings. Expressiays does offer
a variety of registers, trom the formal language someonce might use in a job interview,
with a customer, or when speaking with an authority figure, to the informal language
someone would use whon talking with tamily members, co-workers, or trends
Whan appropriate, the text also prosents students with alternative degrees of express-
ing a tunction, such as strength of disagreement and certainty er the directness of
requests and advice

A special feature ot the program is the treatment of discourse strategies. Students
actively practice initating conversations and topics, interrupting, hesitating, asking
for clarification, and other eonversation skills,

AN OVERVIEW

Guided Conversations

Guided Conversatons ate the dualogs and cxerases that are the central learning
devices in the program. Fach lesson beging with a model guided conversation that
illustrates the use of one or more functions and the structures they require, all in the
context of a meaningful exchange of communication. Key functional expressions in
the models are in bold-face tvpe and are footnoted, referring students to short lists of
alternative expressions for accomplishing the functions. In the exercises that follow,
students create new conversations by placing new contexts, content, or characters
into the framework of the maedel, and by wsing any of the alternative functional
expressions.

“Now Present Your Own Conversabons™

Each lesson ends with this open-ended exercise which offers students the opportu-
nity to create and present original conversations based on the mude! and any of the
alternative expressions. Students contribute content based on their experiences,
ideas, and imaginations, while staying within the framework of the model,

We should emphasize that the objective of each lesson is to provide 2 measure of
controlled practice with a dialog and guided conversation exercises so that students
an competently use functional capressions in creabng  thewr own, onginal
conversations.



Interchange

This end-of-chapter activity offers students the opporturity to create and present
“guded role plays.” kach activity consists of a model that students can practice and
then use as a basis for their onginal presentations. Students should be encouraged to
be inventive and to use new vocabulary in these presentations and should feel free to
adapt and expand the model any way they wish

Scenes & fmprovisations

These “free role plays"" appear after every third chapter, offering review and synthe-
sis of Functions and conversation strategies in the three preceding chapters. Students
are presented with cight scenes depicting conversations between people in various
situations. They use the information in the scenes to determine who the people are
and what they are talking about. Then, students improvise based on their perceptions
of the scenes’ characters, contexts, and situalions.

The purpose of these improvisations 1s to offer free recombination practice that
promotes students” absorption of the preceding chapters’ functions and strategies
into their repertoire of active language use

Support and Reference Sections

ExpressWays offers a number of support and reference sections:

Chapter Opening Pages provide an overview of topics, functions, and conversation
strategies highlighted 1n cach chapter.

End-of-Chapter Summares provide complete lists of expressions for the functions
and conversation strategies appearing 1n each chapter.

An Diwentory of Functions and Conversation Strategies in the Appendix offers a com-
prehensive display of all expressions for the functions and conversation strategies
in the text, and indicates the chapters in which the expressions appear.

A Topic Vocabulary Glossary provides a histing of key vacabulary domains included
in the text, and {ndicates the chapters in which the words fitst appear.

A Chapter-by-Chapter Grammar Summary in the Appendix provides an overview of
key grammalical structures included in each chapter

An Judex of Functions aid Conversation Strategics, an hudex of Topres, and an Index of
Gramaatical Structures provide a convenient reference for locating coverage of
functions, topics, and grammar in the text,

T'HE TOTAL ExpressWays PROGRAM

The ExpressWays Student Course Books are essentially designed to offer intensive
communicative practice with funchonal language. These texts may be used independ-
ently, or in conjunction with the ExpressWays Companion Workbooks, which offer prac-
tice in the other skill areas of reading, writing, and listening, as well as focused prac-
tice with particular grammar structures as they occur in the program. Each exercise in
the Companion Workbook indicates the specific Student Course Book page that it
corresponds to.

The ExpressWays Guide Books provide step-by-step instructions for coverage of each
lesson, background notes, sample answers to guided conversation exercises, and
answer keys and listening-actvity scripts for exerciscs in the Companion Warkbooks
For teachers of multi-level cla:ses. the Guide Books indicate for each lesson the

ing page in Express s—Book 1 that covers the same topic at a lower

I&'vel.



Perhaps the mostimportant feature of the Guide Books & the expansion exercse that
v recommended for cach lesson. These eactdses affer students free, spantancous
practice with the functionak content that 1s treated 1n 2 mare systematic manner in the
text itselt. Adtivities include improvisations, “information gap’” role plavs, problem
solving, and topics for disussion and debate We encourage teachers to use these
activities or sitmlar ones as springboards 10 help thewr stadents “break awayv” from the
text and incorporate lesson conlent into ther evervday use of English

The Lapres<Ways Audio Prognaor includes a sot of tapes providing realistie presentation
of all model dialoge and selected guided conversation exercives in the Student Course
Buoks. The tapes are designed to be used interactively, <o that the recorded voice
serves as the student’s speaking partner, making conversation practice possible even
when the student s studying atone. The Audio Pragram also includes a set of tapes
for the listening comprehension exercises w the Companion Workbooks,

The ExpressWanes Prctre Program inchudes Dialog Viswal Cards and Picture Cards. The
ExpressWangs Dwtlog Vesial Civds are poster wize 1llustrations depicting the characters
and scttngs of all medel dialogs. Thetr use dunng intoduction of the model helps to
assure that students are engaged in active listerig and speaking practice during this
impertant stage in the lesson. The FymessiVaus Purtise Cards itlustrate key concepts
and vocabulary items Jhey can be used tor ntroduction of new material, for reviow,
for enrichment exercises, and for role-plaving actvitics.

The § xpressWays Testing Pregrars includes a Placement Testing Kit tor imitial s alua-
tior and leveling of students, and sets of Mid- lerm And Final Examinations to mea-
sure students’ achtevement at each Jevel of the program. Al tests in the program in-
clude both oral and written evaluation compunents,

SUGGESTED TEACHING STRATEGIES

In using ExpressWai. we encourage vou to deselop approaches and strategies that
are compatible with your ewn teaching stvle and the needs and abilities of your
students. While the program does not require any spediiic method or techmgue in
order to be used effectively, you mav find it helpful to review and try out some of the
fullowing suggestions. (Specific siop-by-step instructions may be found in the Guide
Books.)

Guided Comversations

Setfiny the Scene, Have students look at the model illustration in the buok ot on the
ExpressWays Dralog Visual Card. Set the scene: Wha are the people? What is the
situation?

Lustening to the Model. With books closed, have students listen to the model
conversation—presented by you, a parr of students, or on the audio tape

~

w

< Class Practice. With books still dosed, model each line and have the whole class
repeat in unison.

-

Reading. With books open, have students follow along as two students present the
model

(Atthis point, ask students it they have any questions and check undetstanding of
new vacabulary, You may also want to call students’ atlenbon to any related
language or culture notes, which wan be tound in the Gunde Bovk.)

Pair Practice. In parrs, have students practice the model conversation

ES

Alternative Expressions. Present to the class cach sentence of the dialog containing a
tootnoted expression. Call on different students to present the same sentence, but
replacing the footnoted expression with its alternatives. (You can cue students to
do this quickly by asking, “What's another way of saving that?” or “How cise
could hersheryou say that?’)



Lxercize Practice (uptional) Have pairs of students smultancousty practice all the
exercises, using the fuotnoted expressions or any of their alternatives

g

+ Exercise Presentations. Call on pairs of students 1o present the exercises, using the
footnoted expressions or any of their alternatives
(At this point, you may want to discuss any language or cultere notes related to the
exerases, as ndicated in the Guide Book.y

“Now Present Your Own Conversatons'

In thesy activities that follow the guided conversations at the end of cach lesson. haye
pairs of students create and present ariginal canversations based on the model and
anv of the alternative expressians. Encourage students (o be inventinve as they ercate
thew characters and situations. (You may want to assign this caercise as homework,
having students prepate their onginal conversations, practice them the next day with
another student, and then present them to the dass ) In this way, students can res iew
the previous day’s lesson without ac tually having to repeal the speditic exercses
already covered

Expansion

We encourage you to use the expansion activity tor cach lesson suggested i the
Guide Book or a similar activity that provides students with free, spontaneous
prachice while synthesizing the content of the lesson

Iterchange

Have students practice the model using the same steps listed above for guided
convessations. (You might want to eliminate the Class Practice slep in the case of
longer Interchange dialogs.) Atter practicing the model, have pairs of students create
and present original conversations using the modl dialog a» @ guide. Fncourage
students to be inventive and to use new vocabulary. (You May want to assign this
exercise as homework, having students prepare their own conversations, practice
them the next day with another student, and then present them to the class.)
Students should present their comversations without referring to the written text, but
they should also not memonze them. Rather, thev should feel free to adapt and
expand them any way they' wish.

Scenes & mprovisations

Have students talk about the people and the situations, and then present role plavs
based on the scencs. Students may refer back 1o previous kssons as a resource, but
they should not simply re-use specific conversations (You may want to assign these
exercises as wrilten homework, having students preparc their conversations, practice
them the next day with another student, and then present them to the class.)

Review

You will notice that most functions and conversation strategies occur at several
ditferent points in the text. We have built a system of spiraling into the design of the
program. so that content is reviewed and expanded upon at regular intervals, We
encourage you fo provide continual review practice based on your students’ needs
Students may find it especially helptul to have frequent tocuscd reviews of many of
the alternative expression: “or specific tunctions and conversation strategies. One
useful technique is Lo have o pair of students present a muodel conversation from a
previous lesson while other students listen with books closed Stop the presentation
after any line that contains a footnoted expression and ask different students to
present the same line, but replacing the footnoted expression with jts alternatives.
(You can cue students to do this quickly by asking, *'What's another way of saving
that?” or “How else could hefsheivou say that?)

xiil



Muiti-Level Classes

Teachers of multi-level classes may wish to modify some of the teaching suggestions
mentioned above, Specifically, students who are at a lower level need not practice the

for ac plishing the functions. They can concentrate on
learning the key expressions contained in the model guided conversations. o addi
tion, teachers who have their students do simultaneous pair practice can have stu-
dents at lower levels practice fewer exercises. During, this pair practice, the teacher
can offer special help to these students and perhaps tell them which particular exer-
cise they should prepare for presentation to the class. For students who are at an ex-
ceptionally low level, teachers can refer to the Express Ways Guide Books, which indicate
for each lesson the corresponding pagge i ExpressWays--Book 1 that covers the same
topic at a Jower level.

In conclugion, we have attempted to offer students a communicative, meaningful,
and lively way of practicing, the functions of English, along with the grammar
structures needed to express them competently. While conveying to you the sub-
stance of our textbook, we hope that we have also conveyed the spirit: that Jearning to
communicate in English can be geruinely interactive . . . truly relevant to our stu-
dents’ lives . . . and fun!

Steven J. Molinsky
Bilt Bliss

A NOTE ABOUT USING THE FOOTNOTES

Here are the conventions that you will. need to know in order to use the footnotes
containing alternative expressions in each lesson.

1. In the model conversation, a bold-faced footnoted expression indicates that there
are alternative ways of expressing this function. Sumetimes this expression is an
entire sentence, and sometimes it is only a portion of a sentence

2. ( )indicates that the word or words are optional. For example, the footnote:

‘m (very} sorty to hear (about) that. = I'm sorry to hear that.
I'm very sorry to hear that.
I'm sorry to hear about that.
I'm very sorry to hear about that.
3./ indicates that the words on either side of the / mark are interchangeable. For
example, the footnote: B
I don‘tcan’t believe it! = [ don’t believe it!
I can't believe it!
4. Sometimes the { }and / symbols appear together. For example, the footnote:
'm not (completely/absolutely) positive. = I'm not pasitive.
I'm not completely positive.
I'm not absolutely positive.
3. Sometimes the footnote indicates that an alternative expression requires a change
in the grammar of the sentence. For example, the footnote:
How about ______ing?  How about going shopping?
Lets. . . . = Let's go shopping.
What if we —____ed?  What if we went shopping?



Components of an ExpressWays Lesson

A madel conversation offers Key functional expressions arc

initial practice with the in bold-face type and are

funchons and structures of the foutnoted, referring students

lesson. to a box containing alterative
expressions for accomplishing
the functions

Can | Help You Carry Those Gmcsry/%gs Upst

® Woldortmed. F
e rairemind. -

A Gam bl van s thoss s s e ot e
B v don mind,

AN st ol e ghad b e you ahand
Bt el d

Lo roneen e

fow
canversalions

I the exercises, students
create conversations by placing
new contexts, content, or
characters into the model, and
by using any of the alternative
tunctional expressions

The open-ended exercise at the
end of each lesson asks
students to create and present
Loriginal conversations based
on the model and any of the
allenative expressions

Forexample: Exercise 2 might be completed by using the
new exercise content and some of the alterna-

Lyercise | might be completed by placing the tive functional expressions;

new exercise content inte the existing mode

A. Do you want any help taking out the

A Can [ help you tune up your car? garbage?

B. Sure. If you don't mind B. Sure. If you wouldr't mind.

A. No. not at all. I'd be glad to give you a A. No, not atall. I'd be happy o give vou a
hand. an

B Thanks. | apprecate . B, Thanks. | appreciate it.

- av



TO THE TEACHER

to 4197 66 55
CHAPTER ONE %£—=

PERSONAL INFORMATION « SOCIAL COMMUNICATION
A AAE R - A2 e

Asking for and Reporting Information « Greeting People

= Introductions + Initiating Conversations

Tensc Review  Question Formation « WH-Questions

CHAPTER TWO #—_=

SOCIAL COMMUNICATION

LT e

Asking for and Reporting Information + Congratulating

* Sympathizing + Intention - Initiating a Topic « Hesitating

Yes/No Questions » Negative Sentences * Question Formation
+ PastTense < Future: Goingto « Future: Will » Tense Reviow

CHAPTER THREE ==

TELEPHONE + TRANSPORTATION

* GETTING AROUND TOWN

B - A BT R

Asking for and Reporting Information Instructing

* Directions-Location « Attracting Attention

- Checking and Indicating Understanding « Asking for Repetition
* Hesitating,

21
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ucstion Formation  + Nepgative Sentences = Simple Present Tense
Past Tense « lmperatives = Have to/Have Got to
Declarative Sentences with Question Intonation

SCENES & IMPROVISATIONS: EEBE

CHAPTERS 1, 2,3 #%—. =. ==&

CHAPTER FOUR sms=s
HOUSING - FOOD » SUPERMARKET - MONEY
Py .

s Azl g - 4y

Want-Desire = Asking for and Reporting Information

Adjectives + SingularPlural = CountNon-Count Nouns  «

Dir¢ctions-Location = Describing + Complimenting
Instructing  +  Surprise-Disbelief

Checking and Indicating Understanding « Hesitating
Asking for Repetition

« Pronoun Review + lmperatives

C

HAPTER FIVE # %%

EMPLOYMENT/GETTING A JOB

+ PERSONAL INFORMATION

Fhl S IR A AN S

Asking for and Reporting Information »  Asking for and Reporting
Additional Information »  Ability/Inability « Certainty/Uncertainty
¢ Checking and Indicating Understanding =+ Hesitating

Present Perfect Tense « Present Perfect Continuous Tense
» SinceFor + Present Perfect vs. Past lense « Can ¢ Could
+ Ableto = May + Question Formation « Short Answers

CHAPTER SIX #7<&

EMI:RGFNCIES * HEALTH - DRUG STORE

Askmg for and Repurting Information « Advice-Suggestions

¢ Obligation « Directions-Location +  Fear-Worry-Anxiety

~ Possibility/Impossibility + Checking and Indicating Understanding
+ Asking for Repetition +  Hesitating

Past Tense = Present Perfect Tense « Since/For

+ Present Perfect Continuous Tense - Prepositions of Location

= Question Formation + Short Answers + Must »  Have to:Have Got to

s Needto - Supposedto « Should * Oughtto + Might + Could + May

31

35

47

59



SCENES & IMPROVISATIONS: =E@Ei#is.
CHAPTERS 4, 5,6 #%m. & &

CHAPTER SEVEN #-tz

DLEPARTMENT STORE + CLOTHING « POST OFFICE
# JE AL - g

Want-Desire « Asking for and Reporting Information

+ Offering to Help « Identifying « Dircctions-Location

* Satisfaction/Dissatisfaction « Chy cking and Indicating
Understanding « Hesitating + Focusing Attention

Prepasitions of Locaton « Adjectives + Lov + Comparatives
© OneiOnes « Passives + Future Will « SingularTlural

CHAPTER EIGHT #/\=

EMPLOYMENT/ON THE JOB

Wik A Tk

Instructing = Requests Attracting Attention

* Asking for and Reporting Information « Obligation

* Checking and Indicating Understanding  + Asking for Repetition

Present Perfect Tense » Ireseat Perfect ve, Past Tense Prast Perfect Tense
* Dast Continuous to Express Future Intention - Embedded Questions

* Two-Word Verbs + Passives Supposed to « Can + Wil + Would
= Tmperabves + Prepositions of Lecation

CHAPTER NINE #$ 5=

RECREATION - RESTAURANT AND FOOD SERVICES
* SOCIAL COMMUNICATION

FRE RN AR B - AR R

Want-Desire  « [Prefercnce = Advice-Suggestions  »  Invitations
+ Indifference + Checking and Ind icating Understanding

* Hesitating )

Gerundsilnfinitives = Would » Present Perfect Tense

¢+ Count’Non-Count Nouns « Partitives = Adjectives ¢ Supposed o« Can
© Ableto = Have tollave Got to

SCENES & IMPROVISATIONS: BEBEBIE.
CHAPTERS 7, 8, 9 . N o=

69

73

85

99



CHAPTER TEN #+%=

HOUSING » SOCIAL COMMUNICATION

E5 - AR X RE

Greeting People = Offering to Help  + Requests « Gratitude
- Appreciation + Advice-Suggestions < Permission

« Checking and Indicating Understanding + Hesitating

Embedded Questions « Gerunds = Infinitives « Noun Clauses
«+ Time Expressions + Must » Should * Oughtto » Could » Haveto
+ Short Answers

CHAPTER ELEVEN #+—%

EMPLOYMENT/ON THE JOB

ok fE LAR WAL

Requests * Permission +  Offering to Do Something/Offering to
Help - Apologizing * Checking and Indicating Understanding

Would ¢+ Gerunds + Want + Object + Infinitive « Reflexive Pronouns
+ Present Continuous Tense ¢+ DPresent Perfect Tense « Should Have

< Will + May « Can » Could + Ableto + Have torHave Gotta

+ Need to * Supposed to

CHAPTER TWELVE #+=—=

TELEPHONE <« TRANSPORTATION
ki - R

Asking for and Reporting Information + Instructing + Correcting

« Initiating Conversations + Checking and Indicating Understanding
+  Asking for Repctition

Embedded Questions + Reported Specch » Noun Clauses «  Imperatives
+ Time Expressions + Short Answers,

SCENES & IMPROVISATIONS: EREitia.
CHAPTERS 10, 11, 12 %+, +—. +—%

CHAPTER THIRTEEN #+=%

FINANCES + BANKING -« HOUSING

nf o $ AT - £

Remembering/Forgetting  «  Asking for and Reporting information
« Intention + Checking and [ndicating Understanding

« Hoesitating

139

149

153



Embedded Questions
+ Should

v Passives « Present Perfect Tense
Have toiHave Got to

Ought o =

CHAPTER FOURTEEN #¥+ms

EDUCATION
T - AT kY - Bt
Permission

+ Approval/Disapproval . +

+ Time Expressions

Need to

GOVERNMENT AND LAW + DRIVING

Requests + Asking for and Reporting Information

Possibility/Im possibility

* Initiating a Topic + Checking and Indicating Understanding

Impersonal Expressions with “You” = Reported Speech = Sequence of Tenses
+ Embedded Questions »

+ Cerunds/Infinitives
» Short Answers

Passives =

Should Have

Past Tense  +
+ Could Have

CHAPTER FIFTEEN t+#Hz

EMPLOYMENT/ON THE OB
Ak & L AF 4L E
Correcting

Warning

Must

Might Have

ApprovaliDisapproval «  Attracting Attention

* Promising ¢ Advice-Suggestions

* Asking for Repetition + Uhecking and Indicating Understanding,

Present Real Conditional

+ Present Continuous Tense + Past Tense

» Could Have

+ Might

Future, Will

- Should -

+ Had Better

Present Perfect Tense

Ought to « Short Apswers

SCENES & IMPROVISATIONS: &Hi%ia.
+m., +HE

CHAPTERS 13, 14, 15 #+=

CHAPTER SIXTEEN S+~

CONSUMERISM

AP B

HOUSING »

HOAT Aok A - R stk 48 T R b

GOVERNMENT AND LAW
EMPLOYMENTION THE JOB

Complaining - Satisfaction/Dissatisfaction Advice-Suggestions

* Persuading-insisting +

Focusing Attention

= Checking and Indicating Understanding

Scquence of Tenses
* Noun Clauses + OnciOnes = Negative Questions

Gerunds =

Should

Reported Speech

Ought to

Initiating a Topic

Present Unreal Conditional

Shatt Anwwers

Tense Review

165

177

187

191



