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THESIS

PROOF

IMPLICATION

Psychiatric tests show that a well~balanced

person gets much angrier when provoked than

an abnormal person does.| At the New York
State 1 I:TS}-IEE;{E'IC— _ﬂigtfait_e, Dr. James Page and
Professor of Psychology Carney Landis of Co-
lumbia University studied the reaction of 200
normals and 210 abnormals. They tested their
reactions to maddening situations of every type
and variety, such as: being laughed at and
ridiculed, being repeatedly disconnected on the
telephone, accidentally hitting their thumb with
a hammer, being worked on by a backseat
driver, being told to “shut up” and mind their
own business, discovering someone cheating in
a friendly card game, etc. In almost every in-
stance the anger reaction of the normal group
was much more intense than that of the ab-
normal one. -

~ “This,” they reported, “is in accord with
other psychiatric findings. For one of the out-




standing symptoms of mental unbalance is an
emotjonal apathy.” So if you blow your top
when you bang your skin against a piéece of
furniture, or when your sweetheart goes out
with another guy—don’t worry about it. It's
just a sign that you’re normal.
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ROEE: ZRMBNORM,

it B DETHRERFOANZHHSHBEHIEAER AWK
VA Sk EL
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1. This passage deals mainly with the

(A)

(B)

(C)

2. The.
(A)
. (B)

(D)

(©)

similarity to previous psychiatric studies of New York
State Psychological Institute’s findings concerning anzer
reactions.

absence of apathy in normals.

nature of incidents tending to provoke anger in normals
versus abnormals.

level of intensity in anger reactions registered by norm-
als versus abnormals.

main idea of this passage is that

anger is a universal phenomenon among humans.
psychiatric tests proved that a person who gefs angry
1s well-halanced.

normal persons are apt to get angry much more easily
than abnormal persons.



(D) normal persons react more intensely to anger-provoking
situations than do abnormal individuals.
3. The author recommends that, if you tend fo become angry,
you should
.(A) treat it as a normal reaction.

(B) not worry about what has made you angry.

(C) try to control your anger.

(D) become concerned.

4. The word “apathy” means

(A) need for affection.

+(B) lack of feeling.

(C) confusion.

(D) undue sensitivity. | 2
5. The last two sentences of the passage contain

(A) the main idea. _ .

(B) an important detail supporting the generalization.

(C) a suggestion from the author about what you should
do about the generalization.

(D) an opinion of Drs. Page and Landis.

S 1R ~ - | .
L@ e 5 (Subject Matter) , EHERR D, 2058
BHOMRD, UEREZBE AR, %5 CRENIHRER
AT B ARER SRR X, 5HEB LR,

B 2 [k K45 E 5 (Generalization) , F A R D M — B
HHMAKDRTLIE N, 80 ARN, FIEEARNSE; %% BR
L, REREWANEN, BEHARIEESZELEE: BBMCHHE
Tk, IR MR K R RIE AR E,

£ 3 By E XA (Significance) , FHEFR A. NE_BMWRAE
POV EH, &R BAEXhRERE; &R CHBRXSEIFR
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TRANSITION The Greek’s lofty attitude toward scientific
‘From preced- research—and the scientists’ contempt of utii-
ing material) ity—was a long time dying. For a millennium
after Archimedes, this separation of mechanics
from geometry inhibited fundamental technolo-
gical progress and in some areas repressed it

THESIS altogether iBut there was a still greater obsta-
The social cle to change until the very end of the middle
system ages; the organization of society. The social

system of fixed class relationships that pre-
vailed through the Middle Ages (and in some
areas much longer) itself stultified improve-
ment. Under this system, the laboring masses,
in exchange for the bare necessities of life,
did all the productive work, while the privi-
leged few—priests, nobles, and kings—concern-
ed themselves only with ownership and maina-
tenance of their own position.

The one " In the interest of their prerogatives they
exception did achieve considerable progress in defense,
in warmaking, in government, in trade; in the
arts of feisure, and in the extraction of labor

o'r'o



PROOF
Why class
division
impeded
progress

Labor

(D

(2)

from their dependents, but they had no famil:
iarity with the processes of production.
On the other hand, the laborers, who were fa-
miliar with manufacturing techniques, had no
incentive to improve or increase production to
the advantage of their masters.

Thus, with one class possessing the requi-
site knowledge and experience, but lacking
incentive and leisure, and the other class lacking
the knowledge and experience, there was no
means by which technical progress could be
achieved.

The whole ancient world was built upon
this relatlonshlp——a relat:onshlp as sterile as it
was mhuman. IIn many of the ‘commonplace
fxelds of human endeavor, actual stagnation
prevailed for thousands of years. Not all the
glory that was Greece and the grandeur that
was Rome could develop the windmill or con-
trive so simple an instrument as the wheel-
barrow—oproducts of the tenth and thlrteenth
centuries respectively. T

"-"I'*:(')'i'“hbout tw_gr_ity—fwe centunes two-thirds
of the power of the horse was lost because he
wasn’'t shod, and much of the strength of the
oxX was wasted because his harness wasn’t mod-

ified to fit his shoulders, | For more than five

T e P e - —— b

Examples of thousand years ‘sailors were confined to riv-
stagnation (3) ers and coasts by a primitive steering mecha-

¢ 8 .



nism which required remarkably little altera-
tion (in the thirteenth century) to become a
rudder. ‘

(4) " With _émy lﬂééffuﬁ} at all the ancient
plough could have been put on wheels and the
ploughshare shaped to bite and turn the sod
instead of merely scratching. it—but the inge-
nulty wasn’t forthcomlng And the villager

(5) of the Middle Ages, like the men who first
had fire, had a smoke hole in the center of
the straw and reed thatched roof of his one-
room dwelling (which he shared with his ani-
mals), while the medieval charcoal burner
(like his Stone Age ancestor) made himself a
hut of small branches.

BfEST
OB SRS
it A HRAPELSHESRIBERR T RAR# FE,
Wi FBES.
Boumi Bt e A s RT3,
it B @R bk RIBL % ) EHRZ /R,
WERE , RBEBEIFREBUEEGTANTE,
HERMECRAN/NMERBT L LUEA HH,
CTR. - ¢
1. Lack of technological progress in the ancient and medieval
‘worlds was primarily due to the absence of
(A) natural resources.
(B) an attitude of respect toward mechanics on the part
~of philesophers,



(C)
(D)

inventive ability.
proper social organization.

2. We may infer that a change in class relationéhips after the

close

cause

(A)
(B)

)
(D)

of the Middle Ages produced greater productivity be:

freemen had incentive to produce’ more.

masters had greater incentive to work their workers
harder. |

slaves never starved, no matter what they produced.
thinkers looked down on utility as a valid subject for
thought.,

3. During the Middle Ages, productivity of labor

(A)
(B)
(©)
(D)

was a primary concern of society.

-was hampered by class relationships.

began to improve over levels reached by the Greeks.
was in a period of technical progress.

4. In supporting his contentions about the ancient world, the
author relies mainly on illustrations drawn from

(A)
(B)
(©)
(D)

i

statements about the deficiencies of the medieval world
in the areas of government and war.

examples of the separation of mechanics and geometry.
technology.

case studies of lack of social ‘communication between
classes.

% 1 B 415 AR (Generalization) , E#% & D, Strhig )]

EARAS R (utility) #r 82 E AR BR &0 L4 154,
2 gih 45 (Conclusion) , FREER A, BORAm K #E,
TEBENRESGEE AN BEE, IR S8 X LM FIE R,
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OPINION The change in the treatment of his
characters is a significant index to Shakes-
peare 's growth as a dramatlst

Earlier In the earlier plays, “his men and women are
plays more engaged with external forces than: with
internal struggles. In as excellent an early
tragedy as “Romeo and Juliet,” the hero fights
more with outside obstacles than with himself.

REASON In the great later tragedies, the internal con-

Later flict is more emphasized, as in the cases of
plays . “Hamlet” and “Macheth.” He greéw to care

less for mere incident, for plots based. on mis
taken identity, as in the “Comedy of Errors?,
he became more and more interested in the
delineation of character, in showing the effect
of evil on Macbeth and his wife, of jealousy
on Othello, of indecision on Hamlet, as well

« 11 «



as in exploring the ineffectual attempts ot
many of his characters to escape the conse-
quences of their acts.
BB
OB B RBA WAL E
L . EFRD LN RBIF KRR,
. ERRAS, AR HSN IR, |
EBRBEIAD, NENREMNESHE, BERTHOE
G B RCEZRIT, B3R T Bl A Hrnd @i, 5t
BARAMENIRFT R e
"5] R .
. In his later pays Shakespeare became more interested in
(A) plots based cn mistaken identity. o
(B) great characters from history,
(C) the study of his country.
(D) the study of human nature.
2. The development of Shakespeare as a dramatist is marked
by his
(A) improved treatment of complications.
(B) increased use of involved plots.
(C) increased variety of plots.
(D) increased interest in emotional conflicts.
8. The author feels that growth on the part of a dramatist
includes an increased ability to
(A) explore human nature,
(B) weave engrossing plots.
(C) show the helplessness of man in the confrontation with
his environment,
(D) master the technique of the stage,
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