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Unit I Greetings(laj )
(Lessons 1-5)

Intreduction

If you reflect upon the various ways that you
use your nat:ve language for a moment you will
realize that knowing the grammar, vocabulary, and
sound system of your language composes only a
small part of your total ability to use your language.
Othier considerations are the setting in which you
use language — physical and psychological, the goals
or ends which motivate you to use language, the
norms which govern your use of language, and the
tone you choose to determne your choice of lan-
guage. Obviousiy, know.ng the grammar, vocabulary,
and sound system of English will not get you very
far unless you understand some of these factors de-
termining language usage. Learning a new language
seems to proczed best when the learner works on
the grammatical aspects of the language and the
soc.al aspects of the language simultaneously.

The text provides a framework for you to work
on both parts of language learning. Each unit (each
five lessons) focuses on a sngle ‘‘goal”” or end of

language usage. The first unit (Lessons 1-5) deals

1



with ‘‘supportive interchanges’’ — interactions which
tdentify and enhance relationships. The most basic
of these ‘‘supportive interchanges’” is the standard
greeting. You do not greet everyone in the same
fashion precisely because you do not have the same
relationship with every person you know. Greetings
vary according to relationships. but greetings seem
to have one thing in common — the first party
“‘forces’” the second party into respond.ng. Failure
to respond constitutes a denial of the relationship;
similarly, an extension of the response defines a re-
lationship as being beyond a level of basic ‘‘acquaint-
ance’’,

The tone of a greeting varies on a continuum
of formality and informality. Please note in the dia-
logues and in the native language commentaries how
level of formality operates in basic interactions. One
thing you will notice is that English does not have
separate forms of direct address for familiar and
non-familiar ‘‘you’’ as do many languages. ‘“Status’’
1s often indicated in greetings by clarity and fullness
of expression, tone of voice, posture and gestures.
As you go through the dialogues, your teacher will
demonstrate some of these d'fferences. Try to imitate
some of these variations; as noted before, a working
knowledge of these difierences constitutes a large part

of language ‘“fluency’’.

-

FE R ——



#it:

mERMACEALRENSFARERE, RS
BHEESRMIA, WA EREWERIRE
B IR % M RE IR/ B & K BB E BN E R
ERESHEROMRNHMOAEY): RBREMHIESD
ABEME ny; 15 FERE ST BN AR E# D
FiFBmiEE%. Bish, BRIEER T X
RAZE S HEHESR, B, UERIEE WLCRR
FBRELAZIZFIESN, BX, 2I-MEFHE
EANEDAEFFENEENEEMRAMESNLS
ThRE.,

BRI (text) HMIXE 5 HF HIET R TRA,
BT 5 iR (lessons), HLR-MIEFHEH AR
BEMHET, o d—SEOEFRECHRBAR"
— AR AR ERIANREMERR, "W B AR
W EEANERERRE, AMATHRRFNBXA
DR, BoARAME T ANRRER B, M
AR FZAFMAR, HAE— K2 KR
HuafE” L EHRp., TR EWRENXHRR
&Ik, RZ, BEHNRFRESERZTDEL B
“MiR7,

R G IE RSB RE MR R R ST, FE
B BAYIHE R AR A E R A TR B, BB
EE R, REARAMIES, ETARFERE
B—BRFIER BN, LR, “Sa7 i h
R s, BE EHE ERURETFHRERRVN, £2
3G, BB R DX A E R, B B ITX BN

3




r]ﬁq% ﬁn_[:ﬁifl_ﬁ/\ %l )\.f
KU E BRI,

o Foa e



Lesson I

Content Infusion

A.

Juanita: Hi! How are you?

Juan: Fine, thanks. How are you?

Juanita: I'm O.K.

B.

Mr. Smith: Hello, Juan. How are you?

Juan: I'm fins, thank you. How are you?
Mr. Smuth: Very weil, thanks,

Commentary on Content Infusion

A. Juan and Juanita meet on the campus of the
school. Since they are the same age and since
they are also friends, they greet each other in
an informal manrer. The greeting at A can be a
conversational opener or simply a passing hel-
lo. It is customary for the young woman to
speak first so that she has the right to
initiate the conversation if she wants to. (This
custom may be breaking down and fading now.)
Young women, if they do not want to comn-

verse with young men, will avold eye contact as
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they pass on a sidewalk or caripus mall.

B. Mr. Smith, an instructor at the school, meets
Juan in passing on the campus. Since he is
the elder and since he is under some obligation
to show Interest in Juan. he in'tiates the con-
versation. Notice that Juan uses more formal,
more ‘‘correct’” lauguage in talking to Mr.
Smith than he does in talking to his friend

Juanita. He says thank you, the formal

term. Since Mr. Smith is older than Juan,
he permits himself to address Juan informally
with thanks. Notice also that Mr. Smith’s

very well. is more formal, more curt than

Juapita’s I’'m O. K. which 15 not only less

formal but less enthusiastic and convincing.

X5 E B

A. H&(Juan) F1#A A (Juanita) fE R AHR, fbi)
Fie [ e AR A BRL e U 77 T 478 e P B T Y 7 5K
WP AT AR IEM ST, LR B IR .
MWEEER & F 5 FI, X, mBaEER
WRIRIE, st A BRI EZ) . GXFP IR BIFIETE
MR HE) B FHFEENTE R EARTHR A
BB LAFEARBREIRGG, bR R &S5 5
H e,

B. ¢t Mr. Smith)Z25n, £ ERIBNAE.
AR T 8%, TR H G A RO %, W
b SEF DO, BIAREFRIALELRFERAMIES



bbfe 53R IR IERT IS Tk, EER,
fafE ] thank you XFEMWEHITE, WA
s& thanks, TR EALLHRER, AT
PAxT#lZe il thanks,  FRATEE EF L HEHE
HiERy VYery well B REZRY I'm O. K.
Vg,  EHE, AREM I'm O. K. [EE
BE A, in Bk Z S R vl (54,

Pronunciation Exercise

A.

[i:] i/ ef
Pete pit pet
Jean Jim gem

I’'m very well.
Open your book, please.
Sit down, please.

Commentary on Pronunciation Exercise

A. Very often, in trying to make the distinction

B.

between the /i:/ of Pete and the [i/ of pit, the
tongue drops too far so that pit is pronounced
with a sound very close to the /e of pet.
Listen carefully to the teacher’s model and
make sure that this deces not happen.

Make sure that the je/ of well, the [i:] of please
and the [i/ of sit are right on target. Remember
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that the difference between the /i:/ and the [if
is largely a matter of the quality of the vowel
and not the quantity of it (length). The differ-
ence bztween the fi/ and the Je' is largely a

matter of tongue height.

EEHC)ERE

A. K TIXBY Pete dafy T/ Fnopit iy i)
%, FSRARRAT B pit rhpy /i R RS pet
hof fe/ R LG . (FERNT R Y RTE, BB
E#REER,

B. -EZME wellpyy fel.please Hify/i:/, sit iy
fil RBEFME, A B R i 9K SR &
(FEOHE B, FEARMEK YL /il f1 o] X
Bk BT a1,

Grammar Infusion

A. Substitution
Teacher Students

1. Open your book. 1. Open your book.

2. close 2. Close your book.

3. Open your book, 3. Open your  book,
please. please.

4. close 4. Close your book, please.

5. Please open your 5. Please open your book.

booek.
6. close 0. Pleuse close your book.

B. Transformation

g

RS R ——— R Rt



Teacher Students

1. Open your book. 1. Open your book,

plcase.
2. Open your book, 2. Plcase open your
please. book.

3. Close your book, 3. Please close your book,
please.
4. Close your book. 4. Close your book, please.
5. Close the door. 5. Close the door, please.
6. Close the door, 6. Please close the door.
please.
Gypen  the door. 7. Open-the door, please.
8. Opf;i‘f,\ the door, 3. Please open the docr.

please.

Commentary on Grammar Infusion

A. Do as the teacher tells you. When the teacher

says Close your book, you close your book.

Then, you tell the teacher to close a book. Do

the same for Open  yourr book. Have another

student close the door foi; you. Remember that
when please is added to the sentence it makes
it more polite. It realiy doesn s matter whether
please is at the beginning or the end o0 the
sentence.

B. When the teacher savs a sentonce without please,

you maks a sentence with please at the end.
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When the teacher says a sentence with please at

the end, you change it to a sentence with please

at the beginning,

BEBRKER

A BB ATEN M, ¥k Close  your book,

CORBA EB. RERMEW RS LB, R,
Open your book MWLM KM, ¥ wTilE—2
AR R, EiSER please(GE) A,
EXEEX, pleasse WEEMERWEHT,

B. Uil —sk# please By, Rl —4 please fy
37,40 please R, HITMER please
AT, IR —F, BT 4 please g T,

‘Reading Exercise

Juanita meets Juan at school. . She says, “Hi!
How are you?” Juan answears, ‘‘Fine, thanks.

How are you?”” Juan and Jijunita are friends.

Commentary on Readfing Exercise

This passage conmicerns two friends, Juan and
Juanita, possibly +wo foreign students studying
in the States. meeting ecach other one morning
at. school. Nhntice that the greetings they give

each other are enthusiastic and friendly.
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Writing Exercise

A. I'm fine, thanks.
I'm O. K., thanks.
B. TI'm fine, thank you.

I'm very well, thank vyou.
Commentary on Writing Exercise

The teacher will read the sentences above. You
write them down, but don’t look at the written
version until after you have written the sentences
down. You should have some idea about how to
write the sentences since the teacher has let you
read them at least one time after you have performed

the preceding exercises.

Ch (3 B3 Pt

WO RLL EAF, EREEMNE TR, HES
PR FAAES, PR LRI 2D
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