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INTRODUCTION

1.1 Research Background

This research began primarily in 1998 when the author started
a district project in China funded by the Bureau of Chongging Social
Development (referred to hereafter as the Chongqing Project),
which aimed at exploring possible solutions to teachers’ problems of
in-service training in Chongging. The main impetus for starting this
project derived from an investigation ( Wang Jiaji, 1997) which
claimed that between 2005 and 2010, most current backbone Eng-
lish teachers at schools in the Chongqing area would retire and that
most current young teachers would be challenged as to whether they
could cope with the even higher demands of work at their schools.
Another reason for the project was that school teachers were re-
quired to attend in-service training to update their professional
knowledge and skills according to national requirements, but most
schools had a problem with a lack of English teachers and had diffi-
culties arranging off-work training for the teachers. There were a
number of conflicts between teachers’ work at school and teachers’
need for development, in view of the fact that traditionally in-serv-
ice training was mainly conducted by taking teachers away from
their work. Moreover, there were other conflicts, according to
Wang Jiaji (1997), such as that between the more theoretical train-
ing content and teachers’ more practical needs, the former being re-
garded as too academic and having too little relevance to teachers’
work. The Chongging project was designed to deal with these prob-
lems by making schools the site of training through teachers’ action
research projects.

When this project was expanded into a further study for my
doctoral research in 2000, I was involved in a project sponsored by
the Teacher Education Section, the Ministry of Education (MOE),



