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BEER.

In addition to a physical boundary, every living thing has a
non — physical boundary which is called “organisms’ territory.”
And the act of laying claim to and defending a territory is termed
territoriality. We are familiar with the way a dog handles space.
He knows the limits of his master’s “yard” and will defend it a-
gainst encroachment. And he also has certain places to sleep. Ter-
ritoriality is more clearly presented in a female dog with puppies.
She reacts differently when an intruder is at different distances
Jrom her and her puppies. This same phenomenon can also be
Sfound in other vertebrates — fish, birds, and mammals. Howeuv-
er, human’s territoriality is the most complex. Though he has the
idea of territoriality, he has to keep his real feelings about space
due to our culture which has tended to play down or cause us to re-

press and dissociate the feelings we have about space.
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SEER.

Manhattean’s China Lady written by an American author,
Julia Zhou s, was published by Beijing Publishing House.

The story is an autobiography which describes the rough expe-
riences of the author herself, a Chinese woman, in going abroad
and becoming successful in business. After graduation from sec-
ondary school at the age of 18, she went to “Beidahuang”, the
countryside in the northern part of China. During the period from
1968 to 1985, she became a literary girl, a doctor and a reporter.
In 1985, she went to the United States for further study on her
own. Being helpless and short of money, she was forced to be a
maid, a waitress and a saleswoman. After four years of hard
work , she set up her own company and became a successful busi-
ness woman. And she also found her love there.

Through the truthful and vivid description of the hardships
she encountered in Manhattan, the author displays her rich and
delicate world of feelings and her distinct and deep analysis of
life and love. Her success is based on her unending struggles and
her sharp — cut characters of being sensible, being upright, and
being courageous enough to pursue happiness.

Undoubtedly, a different social system and different econom-
ic background in America leads to not only cultural differences,
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but also challenges and opportunities for those young people from
China. In the United States, people like to say “ We can make it
true whatever we dream of.” Yet, I have to say, dreams will not
come true for every dreamer. Only those of great mind, courage
and creativity can succeed, while some others fail for timidness
and mediocrity, and still others even violate ethics and lose their
ways before the temptation of money or material interests which fi-
nally leads them to degeneration.
Nowadays more and more young Chinese people are eager to
go abroad to pursue their dreams—— will all of their dreams

come true after years? Well, only time can tell.

o HEEIREBELER
FHAETHEREXE, AR —RXEE—-RHE.
1. A Kind of Sermon by W.S. Fowler

It is probably easier for teachers than for students to appre-
ciate the reasons why learning English seems to become increas-
ingly difficult once the basic structures and patterns of the lan-
guage have been understood. Students are naturally surprised’
and disappointed to discover that a process which ought to be-
come simpler does not appear to do so.

It may not seem much consolation to point out that the
teacher, too, becomes frustrated when his efforts appear to pro-
duce less obvious results. He finds that students who were easy
to teach, because they succeeded in putting everything they had
been taught into practice, hesitate when confronted with the vast
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untouched area of English vocabulary and usage which falls out-
side the scope of basic textbooks. He sees them struggling be-
cause the language they thought they knew now appears to con-
sist of a bewildering variety of idioms, clichés and accepted
phrases with different meanings in different contexts. It is hard
to convince them that their English is certain to improve, given
time and dedication.

In such circumstances it is hardly surprising that some give
up in disgust, while others still wait hopefully for the teacher to
give them the same confident guidance he was able to offer them
at first. The teacher, for his part, frequently reduced to trying
to explain the inexplicable, may take refuge in quoting proverbs
to his colleagues such as: “You can lead a horse to water but you
can’t make him drink,” or more respectfully if less grammatical-
ly: “It ain’t what you say, It’s the way that you say it. ” His stu-
dents might feel inclined to counter these with: “The more I
learn, the less I know. ”

Of course this is not true. What both students and teacher
are experiencing is the recognition that the more complex struc-
tures one encounters in a language are not as vital to making one-
self understood and so have a less immediate field of application.
For the same reason, from the teacher’s point of view, selecting
what should be taught becomes a more difficult task. It is much
easier to get food of any kind than to choose the dish you would
most like to eat on a given day from a vast menu.

Defining the problem is easier than providing the solution.
One can suggest that students should spend two or three years in

« 6o



an English—speaking country, which amounts to washing one’s
hands of them. Few students have the time or the money to do
that. It is often said that wide reading is the best alternative
course of action but even here it is necessary to make some kind
of selection. It is no use telling students to go to the library and
pick up the first book they come across. My own advice to them
would be; “read what you can understand without having to look
up words in a dictionary (but not what you can understand at a
glance); read what interests you; read what you have time for
(magazines and newspapers rather than novels unless you can
read the whole novel in a week or so); read the English written
today, not 200 years ago; read as much as you can and try to re-
member thé way it was written rather than individual words that
puzzled you. ”And instead of “read”, I could just as well say
“listen to.”

My advice to teachers would be similar in a way. 1 would
say “It’s no good thinking that anything will do, or that all lan-
guage is useful. It’s no good relying on students to express
themselves without the right tools for expression. It’s still your
duty to choose the best path to follow near the top of the moun-
tain just as it was to propose a practicable short—cut away from
the beaten track in the foothills. And if the path you choose is
too overgrown to make further progress, the whole party will
have to go back and you will have to choose another route. You
are still the paid guide and expert and there is a way to the top

somewhere. ”
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Once students have learnt the basics of English, further
progress often appears harder to make. This surprises students
and both they and their teachers can find it discouraging. The
problem arise$ because the language points they are now studying
are no longer so simple to explain and so readily put into practice
as those learnt previously. Selecting what to teach also becomes
more difficult.

At this stage students should expose themselves to as much
English as possible, selecting for reading contemporary material
that is short, interesting and understandable without being too sim-
ple. concentration should be made on style. It remains the respon-
sibility of the teacher to guide students towards the most effective

way of increasing their fluency.

2. How New York Became America’s Largest City

In the 18th century New York was smaller than Philadelphia
and Boston.

Today it is the largest city in America. How can the change
in its size and importance be explained?

To answer this question we must consider certain facts
about geography, history, and economics. Together these three
will explain the huge growth of America’s most famous city.

The map of the Northeast shows that four of the most heav-
ily populated areas in this region are around seaports. At these
points materials from across the sea enter the United States, and
the products of the land are sent there for export across the sea.
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Economists know that places where transportation lines
meet are good places for making raw materials into finished
goods. Thz;t is why seaports often have cities nearby. But cities
like New York needed more than their geographical location in
order to become great industrial centers. Their development did
not happen simply by chance.

About 1815, when many Americans from the east coast had
already moved toward the west, trade routes from the ports to
the central regions of the country began to be a serious problem.
The slow wagons of that time, drawn by horses or oxen, were
too expensive for moving heavy freight very far. Americans had
long admired Europe’s canals. In New York State a canal seemed
the best solution to the transportation problem. From the east-
ern end of Lake Erie all the way across the state to the Hudson
River there is a long strip of low land. Here the Erie Canal was
constructed. After several years of work it was completed in
1825.

The canal produced an immediate effect. Freight costs were
cut to about one — tenth of what had been. New York City,
which had been smaller than Philadelphia and Boston, quickly
became the leading city of the coast. In the years that followed,
transportation routes on the Great Lakes were joined to routes
on the Mississippi River. The New York City became the end
point of a great inland shipping system that extended from the
Atlantic Ocean far up the western branches of the Mississippi.

The coming of the railroads made canal shipping less impor-
tant, but it tied New York even more closely to the central re-
. 9 .



