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Preface

Helping students broaden their knowledge and improve their comprehensive
abilities efficiently is a difficult but worthwhile task all the school teachers have to
face and deal with. This book is to, on the one hand, enlighten pre-service teachers
on some teaching theories and teaching strategies before they start their teaching
practice and their teaching career, and on the other hand, provide some ideas for
in-service teachers to continue their teacher development and to improve their
teaching of English. Apart from pre-service teachers and in-service teachers, those
who wish to learn English efficiently and improve in particular their learning skills
in listening, speaking, reading and writing can also benefit a lot from the book.
Although the title of the book EFL Teaching: Skills and Techniques indicates that the
book focuses on the teaching of English, some ideas reflected in the book embody
learning skills and even go beyond. While you are touching on some teaching skills,
you can improve your own learning skills at the same time.

The book consists of 16 chapters, focusing mainly on five areas: the teaching of
listening, speaking, reading, writing and class management. The first two chapters
discuss basic skills concerning teaching listening, whereas chapter three and chapter
four deal with tips for teaching speaking. Strategies for teaching reading take up
more space, covering chapter five to chapter eight, and the next three chapters go to
the techniques for teaching writing. Last but not the least is the last five chapters
which introduce some practical methods you can apply during teaching practice or
in your English classrooms.

All the 16 chapters carry certain identical format from which you can learn
better about the structure of each chapter and about the intention of the writers as
well. At the beginning of each chapter you will see under the title some instructive
sayings related to the chapter content. Following the sayings are chapter objectives,
important terms and theoretical background, all of which will help you understand
what kind of key ideas you are supposed to learn about, what sort of special terms
representing essential ideas you should master and what type of theories and research
you should know. Furthermore, you can find in each chapter samples and tasks
which will help you understand chapter content better and reinforce your learning
as well. At the end of each chapter a summary is given and some reinforcement
activities are provided.

We do hope that this book can be of great help to those who wish to improve
their English learning skills, teaching skills as well as their comprehensive abilities.

Yang Yang
March 2005
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of the time an individual engaged in communication, approximately 9 percent is

Chaper Objectives

s chapter, we’ll analyze the process of listening cofnprehension and the
ications for listening instruction. After reading this chapter, we should be able to
nderstand problems of current listening instruction in China :
ntify the component skills of listening

plain theklistening process

Investigate three stages of listening

Understand the implications for teaching listening comprehension

Important Terms

The following terms represent key concepts of this chapter. When you read the
chapter, please pay close attention to the definitions and meanings of these terms.
Don’t worry if some terms look unfamiliar because they are all defined in context.

oted to writing, 16 percent to reading, 30 percent to speaking, and 45 percent to i

Tricia Hedge| |

HAPTERS
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Instruction
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listening instruction pre-listening
bottom-up while-listening
top-down post-listening

communicative language teaching implications
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B4 THEORETICAL BACKGROUND

es understanding a speaker’s pronunciation,
and meaning. An able listener is capable of doing
eously.
7 accepted that listening plays an important role in
instruction. Making the listening class interesting and
sk for listening instructors.

The present situation of the listening instruction in China is not very
encouraging. As Brown (1990) points out, the students are taught how to

memorize, but are not taught how to listen and how to cope with their listening
problems. As a result, students often feel very bored. They complain that they
have become tired of the dull listening class. Here are three typical problems in
listening instruction:

1.1 The traditional way of teaching still prevails.
Introducing some new difficult words, asking the students to listen to
the tape over and over again, and then giving correct answers are typical
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activities. The teacher serves no more than “a machine operator” and “a key
provider”. Such an approach to “teaching” listening is more like “testing”

listening, because listeners are simply exposed to taped materials, and then
are tested.

1.2 There is often a lack of interaction in the listening classroom.

Teachers often use taped materials, but listening to taped materials in a
group is something artificial. Unless the learners talk with the teacher of
the fellow students, they cannot interact. They have to listen, usually for
longer than is natural, and they must react to tasks that the teacher has
determined for them.

1.3 What we experience in real life listening and what students are asked to
deal with in the classroom are different.

In “real life” we are required to listen in many different situations and
for different reasons. Penny Ur (1984:2) offers a list of listening sources
such as:

1) The news on the television or radio

2) Friends while having an informal chat

3) Others talking on their mobile phones or in a public place

4) Songs and movies

5) Small talk at a party

6) Discussing problems at work or at home

7) On the phone

8) Attending a class or a seminar

The list can go on and on. But these real situations are not always present
in textbooks and are not always possible to recreate authentically in the
classroom. This puts the learner at a disadvantage because they can’t get
context clues while they listen. Most of the time they are like listening outside
a window to a conversation going on in a room they cannot see.

To be an effective listening teacher, one needs to be aware of these
problems in listening instruction, and gain a better understanding of listening
instruction by exploring the component skills for listening, the listening
process, the three stages of listening and their implications for teaching.
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2 Componentskills of listening

In second language instruction, the consistent and systematic use of listening
practice, through the use of tapes and oral interaction, by itself, constitutes a
holistic approach to language teaching. However, beyond this holistic view, we
can also take a more analytic view of the kinds of specific listening skills that
learners need to develop. Here is a partial list of the skills needed for good
listening:

2.1 Discriminating between sounds
Students may need to recognize the differences between /g/ and /k/ in
the words pig and pick, or /i/ and /o/ in click and clock. These words are
called minimal pairs — they only have one sound difference between them
but that one sound makes a different word.

2.2 Comprehension of structure or grammar
After hearing a sentence, the students should be able to work out the
main sentence structure. For example, after hearing the following two
sentences, students should understand the listed grammar points or

structures.
& Sentence & Would you please pick | <& That is a very fat pig.
the freshest peach?
¢ Grammar & Pick functions as a & Pig functions as a noun.

verb or an action word.
& Word order & Polite request & Statement of fact

or intonation

pattern

2.3 Recognizing differences in stress
A difference in a syllable stress in a word means a difference in meaning.
For example, re'cord is a verb and record is a noun. And a word stress at a
sentence level can indicate different emphasis of information. For instance, the
students need to tell the important point the speaker is stressing in 'Bill ate my
bananas? Bill ‘ate my bananas? Bill ate ‘my bananas? Bill ate my ‘bananas?
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Guessing at unknown word
The students should learn to guess the meaning of unknown words
according to the context. For instance, after hearing the sentence Jane’s new

emerald-colored dress is as green as young bamboo leaves, the listener can
guess that emerald is related to green.

Guessing or inferring information
Sometimes a speaker does not directly state everything, and the listener
must learn to “hear” and understand many things that are not directly stated.
For instance, a speaker says: Yesterday, after Beth got up and ate breakfast,
she went to the park. Then the listener can guess or infer from the statement
that: It was morning; The weather was nice; Maybe it was Saturday or Beth was
not working that day; Beth is old enough to go alone.

Predicting information

A good listener can sometimes guess or predict when a speaker will say
something important. For example, as a student listens to a lecture, he or
she must predict when a new point is being introduced. Then the student
can listen more carefully and take proper notes.

Skimming

It is not necessary to understand every word when listening. The listener
just needs to get the main idea. This is called skimming. For instance, when
students are asked to listen to a news broadcast and only need to know the
main events of the day, they can skim.

2.8 Scanning

29

Sometimes people need to listen for very specific information. For
instance, when people are in the airport, and they hear the loudspeaker
making announcements, they may only listen for the flight that they are
going to take.

Total comprehension

In this situation, the listener must understand everything. For instance,
if people want directions to the train station, they must listen carefully and
understand or they will go to the wrong place and miss the train.
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2.10 Understanding different styles, emotional tones and varieties of language

Listeners should develop sensitivity toward language styles, emotional

tones and varieties of accent, which greatly contribute to better
understanding.

The following chart gives an example:

& Styles — formal or informal | & “Please, sir, would you be my honored

guest?”
& “Hey, you, get over here!”
<& Emotional tones — the <& Angry: “Why did you do that?”
implication of the & Excited: “I am so happy to be in China
message again!”

& Gentle: “Don’t worry. You'll be all right.”
& Sad: “I wish you didn’t have to leave so

soon.”
& Varieties of accent & British Australian
& American South African
¢ Canadian Irish

To be a competent listener in a foreign language, the students need to
master at least the above-mentioned skills.




3 Thelistening process

Two views of listening have dominated language pedagogy over the last

twenty years. These are the bottom-up processing view and the top-down
interpretation view.

31

3.2

The bottom-up process

The bottom-up processing model assumes that listening is a process of
decoding the sounds that one hears in a linear fashion, from the smallest
meaningful units (phonemes) to complete texts. According to this view,
phonemic units are decoded and linked together to form words, words are
linked together to form phrases, phrases are linked together to form
utterances, and utterances are linked together to form complete meaningful
texts. In other words, the process is a linear one, in which meaning itself is
derived as the last step in the process. Anderson and Lynch (1988) call this
the “listener as tape-recorder” view of listening because it assumes that the
listener takes in and stores messages sequentially, in much the same way as
a tape-recorder, one sound, word, phrase, and utterance at a time.

The top-down approach

The alternative, top-down view, suggests that the listener actively
constructs (or, more accurately, reconstructs) the original meaning of the
speaker using incoming sounds as clues. In this reconstruction process, the
listener uses prior knowledge of the context and situation within which the
listening takes place to make sense of what he or she hears. Context of
situation includes such things as knowledge of the topic, the relationship
between the speakers, the place of the conversation etc.

These days, it is generally recognized that both bottom-up and top-
down strategies are necessary. In developing courses, materials, and lessons,
it is important, not only to teach bottom-up processing skills such as the
ability to discriminate between minimal pairs, but it is also important to
help learners use what they already know to understand what they hear. In
teaching listening skills, the teacher needs to be aware of how these processes
work and guide students, through the use of different tasks, towards using a

balanced approach.
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4 The implications for teaching listening

Learners have difficulties in learning to listen in a foreign language. Listening
instruction must best meet the needs of the learners. Here are some general
guidelines for making your teaching more effective and interesting:

4.1 Give the learners abundant exposure to a variety of input
Introduce your class to other speakers of English — personally or through
use of video and audio tapes. Expose them to different types of people and
situations. Encourage them to listen to understand things that are important
to them. Teaching materials can include everyday conversation,
announcements, storytelling, interviews, TV and radio news, English
language songs, and so on.

4.2 Encourage the development of listening strategies

Predicting, asking for clarification, and using non-verbal cues are
examples of strategies that increase chances for successful listening. For
example, using video can help learners develop cognitive strategies. As they
view a segment with the sound off, learners can be asked to make predictions
about what is happening by answering questions about setting, action, and
interaction; viewing the segment again with the sound on allows them to
confirm or modify their hypothesis.

4.3 Keep track of the students’ learning progress

Ask the students to keep a notebook or journal in class to write down
what and how they are learning. Read these journals and give your own
comments. Or you can tape an interview with a student on his / her
difficulties with the listening skill and what strategies he / she adopts —
choose a student who is fairly aware of this. Then use the tape with a group
as a listening activity, introducing the strategies that he / she talks about.
This is a stimulating technique that catches everyone’s attention.
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4.4

4.5

Provide support and encouragement

Listening is the language skill which learners usually find the most
difficult. They often feel under unnecessary pressure to understand
everything. The teacher should reassure the students that they do not need
to understand every word they hear. Before doing a listening task, students
should be encouraged to anticipate what they are going to hear. It is an
effective way of providing support to those nervous students. This can be
done by asking questions or using illustrations. Design tasks that engage
learners. Do not make the task too complex. Always give a second chance to
those who were not able to do the task. In a word, teachers need to help
them approach listening positively — with a view to be entertained and

informed and with the intention of succeeding at it.

Encourage the learners to practise listening on their own

Help them to identify ways of using English language media (TV and
radio broadcasts, video tapes). Set up a self-access listening and learning
center with a range of interesting taped materials and prepared exercises.
Help the learners to develop their own self-study listening programmes,
goals and means of evaluation.

m STAGES OF TEACHING LISTENING

 To facilitate the development of students’ listening ability, the
cher needs to develop lessons that guide them through three stages:

*i)tﬁflistenﬁlg; while-listening, and post-listening.

g e S . —

1 Pre-listening

In real life, when people listen to something, they usually have some idea of

what they are going to hear. When listening to a radio phone-in show, they will
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probably know which topic is being discussed. When listening to an interview
with a famous person, they probably know something about that person already.

In our first language we rarely have trouble listening. But, in a second
language, it is one of the harder skills to develop — dealing at speed with
unfamiliar sounds, words and structures. This is even more difficult if we do
not know the topic under discussion, or who is speaking to whom. So, simply
asking the students to listen to something and answer some questions is a little
unfair, and makes developing listening skills much harder. Many students are
fearful of listening, and can be disheartened when they listen to something but
feel they understand very little. It is also harder to concentrate on listening if
you have little interest in a topic or situation.

Pre-listening tasks aim to deal with all of these issues: to generate interest,
build confidence and facilitate comprehension. Specific aims and types of pre-
listening tasks are presented as follows:

1.1 Setting the context
This is perhaps the most important thing to do — even most exams
give an idea about who is speaking, where and why. In normal life we
normally have some idea of the context of something we are listening to.
For example, there is a dialogue about a man opening an envelope for
presents (from Cambridge Skills for Fluency: Listening (1): P.28):
A: Go on. Open it.
Right. (laughs)

Go on.

® x> =

It's not very big. You've already given me a card. (Yes) It’s just like another
card. Now, let’s see ... Now then ... what? What is it? Oh no, this is
ridiculous. (Laughter) This must have cost you a fortune.

: No, it didn't.

Well, I hope you are coming too.

| am!

A
B:
A
B

For this listening task, a pre-listening activity is used to set the context:

: Bombay! A ticket to Bombay.




