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Chapter

One

General Introduction
T .Key Points{ ¥ ¥ &)

The goal of foreign language teaching — The goal is to help the leamer
master the target language m the shortest possible time. What do we mean by
mastering the target language? — We mean that the learner is able to have
successful communications with others in the target language.

1. The Nature of FLTM{SMEBFRHHER)

Foreign language teaching methodology (FETM )is a science which stud-
ies the pmcess and patterns of foreign language teaching. lis aim is to reveal
(show ) the nature and laws of foreign language teaching. It involves (in-
cludes)a lot of disciplines such as linguistics, psychology, psycholinguistics
and sociolinguistics. Therefore, we say that FLTM is an inter-disciplinary
science and it makes use of many subjects.

2. Theories of Linguistics( {F & $#1if)

1) Traditional linguistics( 1% #.& % %)

Traditional linguistics has a tradition of more than 2000 years. It was
started by the Greeks in the fifth century B.C.

The two controversies on the relations between form and meaning —-
(A)The naturalists argued that the forms of words reflecterd dircetly the na-
ture of ohjects while the conventionalists thought that language was conven-
tional and there was no logic connection between form and meaning of
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words. (B) The other was between the analogists and anomalists — the anal-
ogists thought thal language in general was regular and there were tules for
people 1o follow while the anomalists thought that language was basically ir-
regittar and that was why there were so muny exceptions and irregularities in
the Greek language.

Nature of traditional linguistics ~— Traditional linguistics was praetical
in nature. People made a study of language in order to understand the classic
words of ancient times and 10 teach Stadents . They gave priority Lo the written
form and used words as their starting puint. They often took a preseriptive
approach when they discussed riles of language.

2)American structuralism( £ B £ # % 3% 5 F)

American struciuralism started at the beginning of the 20th century in
Ametica. Il became popular and influential in the 1930s and 40s throught the
workd.

The two forerunners of structuralism — Franz Boas and Edward Sapir,
Fronz Buas found that the traditionsl grammatical model could not be used to
aalvse the structures of those languages . Sapir found that although lndians’
languages had no writeen forms, they were very systematic and were very ef-
ficient in vonmunications within their communities. The father of American
structuralism -~ Leonard Bloomfield. He accepted the theories and principles
ol behaviourism. He charactenized language and language acquisition in terms
of behaviourist terminology . He thought language was a habit of verbal be-
havieur which consisted of a series of stimuli and responses . He argued that
to acquire 4 language was to form a habit of verbal behaviour and learning a
second language was leaming a new habit. He thought that speech was pri-
mary and writing was secondary .

3)Teansformational generative linguistics( 4% 4% & & 5 2 %)

The transformational generative linguistics was first put forward by No-
am Chomsky in 1957, He wrote a book Syniactic Structures to spread his the-
ory.
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His main points —— Chomsky assumes that children are born with a lan-
guage acquisition device (LAD}.This LAD is made up of general principles
called universal grammar. Once the child is bom, the particular language
environmment will trigger the LAD. The child will use and test the principles
again and again umtil his hypotheses agress with the actual grammar of the
]anguage.fflmmky has also made the distinction between linguistic compe-
tence and linguistic performance . Linguistic conpetence refers to the intemal-
ized knowledge that at native speaker of that huguage possesses. Linguistic
performance: refers to the actual utterance produced by the native speakers.
Chomskey believes that linguistics should study the linguistic competence,
not the performance, of the native speaker 30 as to set up a system of rules
that will generate an infinite number of grammatical sentences. In order 1o
gain the goal, Chomsky argues thai we should use a dednctive, hypothesis-
testing approach showtd -besed .

4)Functional linguistics{ 7 473 & ¥ )

The functional linguistics develops from the London School of linguistics
.and the precursor{ %8 ) of it was Bronislaw Malinowski. Malinowski' s con-
clusion is that “the meaning of any single word is to a very high degree de-
pendent on its context.” and an utterance has no meaning at all if it is out of
the context of situation. It was Malinowski who created the phrase “context of
sifuation”

J.R.Firth, a linguist, apprached the context of situation from a dif-
ferent point of view. He accepted Malinowski’ s view and he thought the
meaning of linguistic items depends on the context of situation. Firth’ s main
approach to the notion of function in context was by means of concept system
{ZIAIBEF S ) . He believes any linguistic item has got two sels of cont-
exs: the context of the other possible choices in a system and the context
where the system itself occurs. People refer to his theory as system-structure
theory ( REALSHEA) .

Halliday developed Firth’s theory of systemic lihguistics and made
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progress in the study of context. He thought lingujstic events should be ac-
counted for at three primary levels: substance,” fotm, and ciﬁ'nté'xt The sub-
stunce is the material of language which can be phonic or grahic. The form is
the organization of the substance into meaningful evenis. The context is the
relation of the formm te non-lingusitic features of the situations in which the
language operstes, and the relation of form to linguistic featurés other than
those of the jlem under attention. He also said that language has formal
meaning and context meaning. The formal meaning of a kinguistic item is its
operation in the network of formal relations. The contextual meaning of an
item refers to its relation to extrutextual features, i.e.the context. Halliday
though! 2 particular situation 1yps gumust% of three dimengions: the ongoing
social activity, the role mlallonsln[) invoived, and the 5ymh)hc or rhetorical
channel . He called these three dimensions “Field” . “fenbr” and “mode™. He
believes that there is a systematic relationship hetween the context and the
lesl,

3. Theories of Psychology and Second Language Acquisition (/¥

FEIL SR TIEE(ME) DEEIR)

1) Theories of psycology(-s H 4 # #)

The first laboratory of experimental psychology was sei up at the Uni-
versity of leipzig, Germany, in 1879 It ammounced the official birth of psy-
chology . It waus opened by Willhelm Wundy.

(1) Gestalt psychology( & 7 H[ JHE)

Gestalt psychology wus founded by a group of Gennan psychologists in
the 19205, Their research was focused on the area of perception, aiming at
the study of the relationship between purts and whole in people’s perception
experience . They found that people perceived objects and scenes as organized
wholes hefore they noticed their component parts. They used the word Ge-
stalt, which means “organized shape” or “whole fom” in English, to name
their school of psychology . The amgued that an object was not the sum of the
individual paris. For example, an article is not the sum of individual words
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that make up the article. So people” s mind should be understood in terms of
a whole.

(2) Psychoanalysis( 4 3 §7) oot

Psychoanalysis is theory of the mind put forward by Sigmund Freud.
Freud found that mahy of his patients’ mental problems were caused by some
disturbing events m their early childhood. But the patients could not remem-
ber these disturhing events. The part of the mind which s out of the reach of
consciousness was called by Freud the subronscious mind, which was the
most importard concept in psychoanalysis. Frend divided the mind into con-
scious and unconscious mind and he was the first to study unconseious
mind . Freud believed the contents of the unconscious mind consist ofburied
memories and instinctive wishes and will influence the activities of the con-
scinus mind.The basic appmach of Frend was to analyse the irvational he-
haviour of the patients, inchiding their dreams and slips of the longue,

(3) Behaviourism(1 1 3 ¥ 30)

In 1913, the American m}’ghl)]ogist John B. Watson published an arti-
cle "Psychology as the Rehaviourist Views it” . The article was regarded as a
formal iniroduction to behaviourism. Watson did a lot of experiments with
nonhuman animals ana animai’ s hehavious without any consideration of the
animal’ s mind. The goal of psychology set out in his article was o under-
stand the environmental mnr!i-!inns that would cause agd animal to behave ir
a particuiar wav. According to Watson. there was no fundamenal diffennce
between human behaviour and that of other animals. Watson’ s idew. werc
accepted by many psvebologists . The dominant position of behaviounsm was
maintained until the mid-1960s. o

The leader of behaviourism was ‘ik‘m}l{flr He develuped a new kind of
apy aratus for studying leaming in animals and a new way of describing the
leaming process. Watson' s theory is called classic behiviourism while Skin-
ner’ s theory is called neo-haviourism.

The carly hehaviourists focused the aftention on the topic of leaming
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and they tried to characterize leaming in terms of stimuli and response . Stim-
uli are ohservahle events in the world that affect hehaviour and responses are
observable behvioural acts. Skinner argued that leaming process could be di-
vided into two kinds: chilassical conditioning and épﬁrant conditioning . Clas-
sical conditioning — In classical conditioning a stimulus that did not elicit a
response comes 1o elicit a response after it is paried several Lines wilh a
stunuclus that already elicited a response. Operamt conditioning — By oper-
ant conditioning the occurrence of a response will be determined by the con-
sequences of the response, For example, we look up a word in a dictionary
because we can find oul the meaning of the word in it.

(4} Cognitive psychology({\ 5.0 H %)

The term cogriition means knowledge and “cognitive psychology” can be
difined as the study of people’s ability 1o acquire, organize, remember and
use knowledge to guide their behaviour. The most important factor that has
made cognitive psychology the dominant approach is the development of the
computer technology . The brain works in a similer way to process informa-
tion. The brain receives information through senses, processes it and sends it
out as hehaviour actions.

The American linguist Noam Chomsky greatly influenced congitive psy-
chology. In his book Syntax Structure (1957} Chomsky argued that language
should be viewed as a system of mental rules which are wired into the brain
as a result of evolution. Cognitive psychologists maintain that all the relation-
ship among stirmli, responses and consequences are leamed and are inte-
grated into the animal’s knowledge.

There are two principal types of cognitive structures — schemas god |
concepts. Schemas refer to sets of rules that define particular categories' of i
behaviour. Concepts are rules that describe properties of events and their re-
lation with one another, Children acquire schemas and econcepts by interact-
ing with their environment with the help of two processes — assimilation and
acoommexdation .
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Assimiilation refers to the process by which new item are added to a
convept or schema. Accommodation refers to the process by which the exist-
ing concept or schema is changed on the basis of new information.

2)Theories of Second Language Acquisition( # —i8 % 3 f124¢)

(1) The habit-formation theory (-1 i)

The habit-forrnation theory comes from the behaviourist psychology and
was very popular in the 1950s and 60s . According to behaviourists, learning
a second language means the (onnation of a new set of linguistics habits . Imi-
tation and practice play an imporant role in the process of habit-formation.
According to the habit-formation theory, the old habit — mwther tongue of
the leamer — will either faciliate or get in the way of the second language
leaming. Negative lransfer means the leamer transfers the ways of expression
it the mother tongue to the targel language . This will cause errors.

{2)The hypothesis of lingusitc universals(i# = 44 i%)

It is believed that there exist certain hinguistic properties which are true
to all the natural languages in the wurld. The hvpothesis of linguistic univer-
sals 15 bom of the study of linguistic universals. Core grammar and peripheral
grammar: Chomsky divides the grammar of a natural language into core
grammar and peripheral grarmar. Acconding 1o him, human beings are bom
wilh a language acquisiion device which consits of a set of generl princi-
ples . 'the core grammar of a patural language agress with the inbom set of
general principles while the peripheral grammar can not be governed by the
language acquisition device. The core grammar agrees with the inhom general
principtes and is much casier 1o leam.

(3)The adculturation theory ( X {LIAIAIH)

"The meaning of the theory: By acculturation they mean that individuals
of one culture have to go through the process of modification in attitudes,
knowledge:, and hehayiour in order W function well in another culture, it in-
volves social and psychologival adaptations.

The relation hetween acculturation and second language acquisition:
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The degree of accnlturation will control the degree.of second language acqui-
sition . Factors which determine the degree of acculturation success: Th social
and psychological distance play a decisive role in acculturation success. Neg-
ative psychological factors that will increase the psychological distance: fan-
guage shock, culture shock, low motivation and high ego boundaries.

(4) The discourse theory (#4515 3ZFrii)

The discourse theory was put forward by Hatch in the late 1970s. It was
developed from Halliday' s theory of first language acquistion. The theory be-
lieves there ts little difference hetween the first language acquisition process
and the process of second language acquistion — only through communica-
tion discourses . The theory includes five hypotheses:

(5)The monitor theory( I i ¥} )

The monitor theory was put forward by Krashen in the late 1970s. The
theory ronsists of the following five hypotheses:

{DThe acquistion-leaming hypothesis{ 3 18 52 J &)

The theory claims that adult leamers of a second language have two
ways of developing their competence — acquisition and leaming. The basic
distinction — The basic distinction between language acquistion and lan-
guage leaming is whether the leamer pays a conscious attention to the rules
of the target language. Acquisition refers to the subconseious process in
which leamers develop their language proficiency . Leaming refers to the con-
scious process in which leamers acquire the knowledge of rules of the target
language .

@ The monitor hypothesis ( 3 3R Wi R Y

Different functions — Aceording to Krashen, acquisition is responsible
for the fluency of the utterances prduced by pspeakers while learning is re-
sponsible for the aceurscy of the speeches or pessages.

Three conditions — In order to perform,this monitor function, language
leamers have to satisfy at least three conditions: sufficient ime to monitor
his production, to have his focus on form, and to have cleam knowledge of
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the rules of the target langnage.

(3 The natural order hypothesis ( 3 AU FHR L)

Same order — This hypothesis claims the that foreign language leamers
acquire the rules of the target language in the same order no matter where,
when and how they are leaming the language.

Speed — In Krashen’ s point view, language teaching cannot change
the natural order of language acquisition. It can only faciliate the speed of
acquisition.

@ The input hypothesis (8 A [BU%)

Language input and language acquistion — According to Krashen, the
only way for people to acquire a language is by understanding messages or
receiving comprehensive input. They move from their current level to the next
level by understanding input.

®)The affective filter hypothesis (1% 5# S )

Purpose — The affective filter hypothesis attempts to explain the varia-
tion in speed of language acquisition among individucals of the same group.
The three affective factors which determines the speed of success — motiva-
tion, self-confidence, and anxiety. Influence of the three factors — leamers
with high motivation, self-confidence, and low anxiety will domuch better
than those that are unmotivated, lacking in self-confidence and conemed too
much with failure. That is to say, learners with a low affective filter will get
more input than leamers with a high affective filter.

(6) The cognitive theory (TAJIi})

DCognitive psychologists regard leamning as a cognitive prcess beefii’
they think it involves intemal presentations which offer regulation
and guidance for performance.

{Z)Notions — In the cognitive theory, ailtqgup_e;ty and\?twcm\rigﬁ are
the most important notions hecause leamers have to select appropri-
ate vocabulary, grammatical rules and conventions goveming lan-
guage use.



