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SKILLS

Unit and Chapter Readings

Reading Skills Focus

Follow-up Skills Focus and Activities

L

Unit 2
Influences on Our Lives: Nature
Versus Nurture
Page 73

Chapter 4
Who Lives Longer?
Page 75

Another Perspective:
Coping with Crisis
Page 86

* Preview reading through the title and a group
activity to activate background knowledge

« Identify and paraphrase the main idea

* Identify & organize details of reading in chart form

* Analyze reading through true/false/not
mentioned, multiple choice, and short answer
questions

* Use context clues to understand vocabulary and
select synonyms

* Read dictionary entries to select accurate
definitions

* Learn about and improve personal reading
strategies

* Critical Thinking: Infer information from the text;

* Identify the author’s tone; Support answers with

examples; Draw conclusions from the reading;
Interpret a line graph; Interpret statistics from a
chart

* Speaking and Discussion: Develop and report on
ideas with a group; Agree and disagree with the
opinions of others

* Writing: Write a summary from notes; Design a
survey; Write a composition from information
found in chart form; Write a journal entry

Chapter 5
The Mindset of Health
Page 97

Another Perspective:
How to Behave in a Hospital
Page 109

* *+ Preview reading by examining photographs,

through a group discussion, and by considering
the title

* Identify and paraphrase the main idea

* Identify & organize details in a flowchart form

* Analyze reading through true/false/inference,
multiple choice, and short answer questions

* Use context clues to understand vocabulary and
select synonyms

* Read dictionary entries to select accurate
definitions

* Learn about and improve personal reading
strategies

* Critical Thinking: Infer information from the text;
Agree or disagree with author, supporting ideas
with examples; Draw conclusions; Identify effects

* Speaking and Discussion: Discuss hypothetical
situations; Role play; Compare answers with the
opinions of others

* Writing: Make lists with a group; Write a
summary from flowchart notes; Write a journal
entry

Chapter 6
Small Wonders
Page 118

Another Perspective:
Reading at 8 Months? That
Was Just the Start
Page 131

* Preview reading through prereading questions to
activate background knowledge

« Identify and paraphrase the main idea

+ Identify & organize details in chart form

* Analyze reading through true/false/inference,
multiple choice, and short answer questions

* Use context clues to understand vocabulary and
select synonyms

* Read dictionary entries to select accurate
definitions

+ Learn about and improve personal reading
strategies

+ Critical Thinking: Make inferences about author
comments; Support answers with examples;
Identify problems and solutions; Draw conclusions

* Speaking and Discussion: Conduct and report on a
survey; Agree and disagree with the opinions of
others

* Writing and Research: Write a summary from
notes; Write a journal entry; Write a list of
questions; Research and summarize information
about child prodigies

« Listening and Viewing:
CNN® Video Report:
Michael Kearney, Child Prodigy

* Viewing and Research:
InfoTrac® Search:
Men, Women, and Longevity
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Unit and Chapter Readings

Reading Skills Focus

Follow-up Skills Focus and Activities

Unit 3
The Environment
Page 141

Chapter 7
Playing with Fire
Page 143

Another Perspective:
Taking Two Steps Back
Page 156

+ Preview reading through title, illustrations, and
prereading questions to activate background
knowledge

« Identify and paraphrase the main idea

- Identify & organize details in an outline

+ Analyze reading through true/false/inference,
multiple choice, and short answer questions

+ Use context clues to understand vocabulary and
select synonyms

* Read dictionary entries to select accurate
definitions

« Learn about and improve personal reading
strategies

« Critical Thinking: Discuss the difference between
literal and figurative meanings; Infer information
from the text; Identify the authors’ position and
point of view; Support answers with examples;
Draw conclusions; Read and understand a line
graph

* Speaking, Research, and Discussion: Discuss causes
and effects; Create a panel, research information,
and discuss solutions; Role play interviews

« Writing: Write a summary from outlined notes;
Write a journal entry

Chapter 8
Wilder Places for Wild Things
Page 166

Another Perspective:
Predators on the Prowl
Page 178

« Preview reading through title and prereading
questions to activate background knowledge

« Identify and paraphrase the main idea

« Identify & organize details in outline form

» Analyze reading through true/false/opinion,
multiple choice, and short answer questions

« Use context clues to understand vocabulary and
select synonyms

« Read dictionary entries to select accurate
definitions

« Learn about and improve personal reading
strategies

« Critical Thinking: Make inferences about the text;
Support answers with examples; Identify the
authors’ position and point of view; Draw
conclusions

- Speaking and Discussion: Prepare for and role play
an interview; Examine similarities and differences;
Explain your personal point of view

« Writing: Write a summary from outlined notes;
Prepare interview questions; Prepare a list of
solutions; Write a journal entry

Chapter 9
A Nuclear Graveyard
Page 189

Another Perspective:
A Nuclear Graveyard (excerpt)
Page 204

« Preview reading through the introductory
paragraph, prereading questions, and flowchart to
activate background knowledge

« Identify and paraphrase the main idea

« Identify & organize details in a chart

+ Analyze reading through true/false/inference,
multiple choice, and short answer questions

« Use context clues to understand vocabulary and
select synonyms

+ Read dictionary entries and different phonetic
spellings to select accurate definitions

« Learn about and improve personal reading
strategies

« Read and understand illustrated charts

« Critical Thinking: Infer information from the text;
Identify the author’s position; Support answers
with examples; Draw conclusions; Understand
implications

« Speaking and Discussion: Identify different
pronunciations of the same spelling in a
dictionary entry; Create a committee and make
decisions; Agree and disagree with the opinions
of others; Negotiate and compromise

« Writing: Create a list of incentives, assurances,
concerns, and demands; Write a summary from
notes in chart; Describe conclusions; Write a
letter; Write a position paper and offer examples;
Write a journal entry

« Listening and Viewing:
CNN® Video Report:
Ivan the Gorilla

- Viewing and Research:
InfoTrac® Search:
Endangered Species of Animals

Word List Page 215
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INTRODUCTIO

How to Use This Book

Every chapter in this book consists of the following:

Prereading Preparation

Reading the Passage

Reading Overview: Main Idea, Details, and Summary
Statement Evaluation

Reading Analysis

Dictionary Skills

Critical Thinking Strategies
Another Perspective

Follow-up Activities

Topics for Discussion and Writing
Cloze Quiz

The second reading in each chapter (Another Perspective) may be part of the Prereading
Preparation in order to provide background knowledge for the main reading of the
chapter or to provide the readers with the opportunity to consider certain perspec-
tives on the main reading. The second reading may also be found later in the chapter,
where it provides another perspective on the topic of the main reading.

There are CNN® video activities and InfoTrac Online Library research
activities at the end of each unit. The Word List is at the end of the book.

The format of each chapter in the book is consistent. Some activities, by
their nature, involve pair and group work. Other exercises may be assigned for
homework. This, of course, depends on the individual teacher’s preference, as well
as the availability of class time.




Prereading Preparation

The prereading activities vary throughout the text, depending on the subject mat-
ter. This section is designed to stimulate student interest and generate vocabulary
relevant to the passage. The students should consider the source of the article,
relate the topic to their own experience, and try to predict what they are going to
read about.

Reading the Passage

Research has demonstrated the value of multiple readings, especially where each
reading serves a specific purpose. The students will read each passage several
times. As the students read the passage for the first time, for example, they should
be encouraged to identify main ideas. During the second reading, they will identify
supporting details. At the third reading, students can focus on unfamiliar vocabu-
lary as they work through the Reading Analysis and Dictionary Skills.

Reading Overview: Main Idea, Details,and Summary

In this exercise, students are asked to read the passage a second time and take notes
based in part on the main idea they identified during their first reading. The teacher
may want to review the concept of main idea, notetaking, and summarizing before
beginning the exercise. The Details outline, chart, or flowchart can be sketched by
the teacher on the blackboard and completed by individual students in front of the
class. Variations can be discussed by the class as a group. It should be pointed out to
the students that in American colleges, teachers often base their exams on the notes
that the students are expected to take during class lectures. When the students have
finished notetaking, they are asked to briefly summarize the passage.

Statement Evaluation

After reading, taking notes, and summarizing the passage, the students will read a
series of statements and check whether each is true, false, an opinion, an inference,
or not mentioned in the reading. This activity can be done individually or in pairs.
Students should be encouraged to discuss their responses.

Reading Analysis

The students will read each question and answer it. This exercise deals with vocabu-
lary from context, transition words, punctuation clues, sentence structure, and sen-
tence comprehension. It may be helpful for students to read the passage again as they
work on this exercise. The Reading Analysis exercise is effective when done in pairs
because students have an opportunity to discuss their responses.




Dictionary Skills -

The entries in this section have been taken from Merriam-Webster’s Collegiate Online
Dictionary © 2002. This exercise provides the students with much needed practice
in selecting the appropriate dictionary entry for an unknown word. The students
are given an authentic dictionary entry for one of the words in the text. One or
more sentences containing the unknown word are provided above the entry. The
student reads the entry and selects the appropriate one, given the context
provided. Students need to understand that this is not always a clear process; some
entries are very similar, and it could be that more than one entry is appropriate if
the context is general. They should aim for the nearest in meaning rather than
absolute correctness. The students can work in pairs on this exercise and report
back to the class. They should be prepared to justify their choice.

Critical Thinking Strategies

For this activity, the students refer back to parts of the article, think about the impli-

cations of the information or comments that are contained, and consider the author’s
purpose and tone. The goal of the exercise is for students to form their own ideas and
opinions on aspects of the topic discussed. The students can work on these questions
as an individual writing exercise or orally as a small group discussion activity. In this

activity, students are encouraged to use the vocabulary they have been learning.

Another Perspective

The second reading in the chapters provides another point of view, or an addi-
tional topic, related to the main reading. The students should focus on general
comprehension, on relating this reading to the primary reading, and on considering
the ideas and information as they engage in the Follow-up Activities and Topics
for Discussion and Writing,

Follow-up Activities

The first item in the Follow-up Activities is a Self-evaluation of Reading Strategies. The pur-
pose of this self-evaluation is to help students become more aware of the strategies
they use to help themselves understand written material. It is a personal, reflective
activity, and progress should be judged by the students themselves. At the same time,
students should be encouraged to utilize these strategies in all their reading,

The remainder of each section contains a variety of activities, some
intended for in-class work, others as out-of-class assignments. Some activities are
designed for pair and small group work. Students are encouraged to use the infor-
mation and vocabulary from the passages both orally and in writing,




Topics for Discussion and Writing

In this section, students are encouraged to use the information and vocabulary from
the passage both orally and in writing. The writing assignments may be done
entirely in class, begun in class and finished at home, or done at home. The last
activity in this section is a journal-writing assignment that provides the students
with an opportunity to reflect on the topic in the chapter and respond to it in some
personal way. Students should be encouraged to keep a journal, and to write in it
regularly. The students’ journal writing may be purely personal, or the students may
choose to have the teacher read them. The teacher may wish to respond to the stu-
dents’ journal entries, but not to correct them.

Cloze Quiz

The Cloze Quiz in each chapter serves as a final review of the primary reading, By
using a section of the chapter reading, Cloze exercises help students understand that
they can select the missing word by looking closely at the context. For a variation on
this exercise, have students block the vocabulary words at the top of the quiz and ask
them to offer other words that might help complete the sentences in a meaningful way.
Students can work on the quizzes alone, and then compare their answers with a part-
ner, or they may do the quizzes alone and have the instructor check their responses,

CNN®@Video Report and
InfoTrac® Online Library Research Activities

At the end of each unit are optional video and InfoTrac Internet activities designed
to accompany one of the chapter topics presented in each unit. Authentic CNN
videos were chosen to continue ideas presented in the readings, to reinforce vocab-
ulary learned, and to encourage individual interest as well as group discussion.
The optional InfoTrac activities are provided to encourage students to explore
information learned in this book through an online research library available to
them at school, in the library, or at home.

Word List

This section contains new words, phrases and expressions, proper names from all
the chapters. It is located after the last chapter.
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Yes, because . . .

Prereading Preparation

1.

Look at the picture and read the title
of the chapter. What do you think
the title means?

Do you think elementary school
students should use computers in
their classes? Work in a small group.
Make a list of reasons for and against
computer use in elementary school.
Use the chart below to organize
your ideas.

No, because . . .

3. Atwhat age do you think children should start learning to use computers? Discuss this

question with your classmates.




At

10

20

30

v
2}

Hop, Skip ... and Software?

by Victoria Irwin
Christian Science Monitor

Jody Spanglet’s seventh- and eighth-grade students at Charlottesville
Waldorf School in Virginia are studying revolutions. They dissect the
Declaration of Independence, delve into the French rebellion against Louis XIV,
and read about the various inventors who sparked the Industrial Revolution.
But this study happens to be profoundly counterrevolutionary in today’s cyber
age: Not a single classroom in the school—from kindergarten through eighth
grade—contains a computer.

Contrast that with the B.F. Yancey Elementary School in the southwest
corner of the same county, Albemarle, in central Virginia. Here, computers are
considered a rich resource and are used everywhere, from kindergarten through
fifth grade. Third-graders working on oral history projects, for example, must
first pass an online minicourse. They can then take home digital video cameras
and download their oral history interviews onto the school computers, which
are later made available on the school’s website.

While the computerless Waldorf school is an exception in a nation that
tends to embrace the technology revolution, both schools find themselves on the
cutting edge of a debate about if and how computers should be introduced to
children at the elementary-school level. At one end of the spectrum are
coalitions such as the Alliance for Childhood, which has called for a moratorium
on computers for students in early childhood and elementary schools. Concerns
range from health issues to the need for stronger bonds between children and
adults and more hands-on, active play in learning. At the other end are
educators and technology enthusiasts, who believe that the use of computers at
an early age—even when led by an adult—can open a child’s mind to ideas and
concepts that will kindle a great desire for learning, and perhaps make a child
“smarter.” Parents and guardians stand somewhere in the middle.

Many parents, who brag that their not-yet-3-year-old can type his or her
name on a keyboard to enter a computer game, also admit to a grudging guilt
that they did not instead send that same toddler outdoors to explore the
wonders of blooming crocuses peeking through a layer of snow. “I don't think an
elementary school virtually devoid of technology is necessarily bad,” says Gene
Maeroff, a professor at Columbia University’s Teachers College and the author of
“A Classroom of One: How Online Learning Is Changing Our Schools and
Colleges.” “Nor do I think a school loaded with technology is necessarily good,
or better, at meeting students’ needs,” he says. “Computers can enhance
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education. But those possibilities become greater as kids get older, particularly
at the secondary level, and absolutely at the college or postgraduate level.”

Various studics show different effects of computer use in the classroom. In
the late 1990s, the Educational Testing Service found that middle school
students with well-trained teachers who used computers {or “simulations and
applications™ in math class outperformed students on standardized tests who
had not used them for that purpose. Meanwhile, eighth graders whose teachers
used computers primarily for “drill and practice” performed even worse.

Born Digital

Computer technology is a fact of life in U.S. schools and homes. In the fall
of 2000, 98 percent of public schools had access to the Internct in their schools,
up from 35 percent six years earlier. And one in five students in public schools
overall had access to a computer. In urban schools, that number drops to one in
nine—which one technology advocate calls “not a digital divide, but a digital
chasm.” Today, according to the National Center for Fducational Statistics, 80
percent of eighth-graders have access to a computer at home. Despite tightened
state budgets, efforts are under way throughout the country to make technology
even more relevant to students and learning, In Maine, every single seventh-
grader (of whom there are slightly more than 18 000) has a laptop computer. In
April, the state will begin sending computers to all eighth-graders, too. Ar
Walton Middle School in Charlottesville, Va., seventh-graders are using what
some preclict will be the educational technology of the furure—handheld
computers—to facilitate writing,

But how computers are used varies greatly. Elliot Soloway, of the University
of Michigan's Center for Highly Interactive Computing in Education, surveved
4 000 schools last year and found that 65 percent of students in public schools,
including high schools, spend less than 15 minutes a week using computers to
access the Internet. PCMagazine reports that, of the $5 billion spent in the past
decade to get computers into schools, 17 percent was used to educate teachers
how to use the computers and integrate them into the curriculum. That gets to
the heart of a debate over whether computer use in school is beneficial to
students—or merely expensive window dressing,

Quality teachers have always worked toward finding many different paths
to build basic knowledge and skills that students will need to succeed in school
and life, says Becky Fisher, assistant director of the Department of Technology
lor the Albemarle County Schools. “Adding technology to the mix only makes a
great teacher even better,” she says. “The issue is not whether technology is
appropriate for students—most kindergartners have already mastered more

Society: School and Family



