), |

4

College Core English

+ Reading and Writing *

KEEIZL DB

iISE = T F=
BEM WASHH

{

BER kER ER {

Geoffrey Thompson 4

| ReE AER N° z
|




_ * Reading and Writing -

» 8 - s

| KT HE
B ‘=.;:

(] BEM HFSES
1 | BB KER X
‘ Geoffrey Thompson WS
' : REE AEx N

; 4 7
3 ey R A




CEX B !

RRRLID RIUR 1B EHRUNBASRE KPXBHFAAN (AT
BERPAFORIIEY, REXE> (BAR) HKEPWBERUSHEEQNR

AR, R (A0, T B A B 26 E SR RDIRAR,
AR RBEB (BERWBTEYE BA RENE> £/, ARKEDS

FER SHELRBERR, HEEA.
AT HRCE R4 R AEHREA AR,

REBLXBF
ZEEuR
® 5 M
L8R K
BF RBR EN

Geoffrey Thompson
mivm max AW

2181 s 2R
FEBIE LRETHEST
LW ERNZ R

*
FrA850x 1168 1/32 HIFK 9.875 F#% 233,000
19894E 5 AW 1R 198948 5 A9 1 XBIRY
£ #%0001—6, 700
ISBN 7-04-002201-X/H.270

ZH 2.90 ¢




Acknowledgement

-4

The Publishers and Shanghai Jiao Tong University
would like to thank the Pei Hua Foundation, Hong Kong,
for financial assistance in the writing of these materials.




INTRODUCTION a

Aims

The general aim of this book, in accordance with the
objectives set out in the National College English Syllabus, is to
develop the students’ ability in reading and, to a lesser extent,
writing to the point where they are able to acquire information
in their fields of specialisation from written texts in English,
and where they have a solid foundation for further development
of their competence in English:

The materials in Books 5 and 6 build on the work done
in Books 1—4. In particular, they are designed:

a) to give the students a wide range of practice ‘in the

communicative skills and strategies introduced in

the earlier books;
b) to provide the students with an opportunity to apply

those skills and strategies to texts which increasingly
challenge and extend the students’ ability to cope with.
complex information presented in English;

c) to expos¢ the students to vocabulary learnt in the
earlier books in new contexts, in order to reinforce the
students’ understailding of the meaning and scope of
the vocabulary;

d) to give the students an introduction to the new voca-
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bulary prescribed in the Syllabus for Books 5 and 6,
as far as possible in the kind of context in which the
students are likely to meet it in their own future

-t

studies.

Contents

1. The texts in this book deal primarily with scientific
and technical topics. At first sight, some of them may seem
rather more difficult than ‘general’ texts for a teacher not trained
in science. However, the texts are taken from sources — jour-
nals, newspapers, etc. — which are intended for non-special-
ist readers: members of the general public with the level of in-
terest in science and technology which may be expected from
any educated person today. Thus, any more detailed knowledge
of the subject which is required is normally given in the
texts themselves. The teacher will find a good dictionary of
scientific and technical English useful in handling some of the
specialised terminology; but otherwise the texts are not in-
herently more difficult than a fairly complex ‘general’ text.

The main reasons for focusing on texts with this type of
content are as follows.

a) The texts prepare the students for the kind of reading
which, as the Syllabus recognises, they will need to do
in their future carcers. Although extracts from text-
books and academic papers have not been included,
since they generally assume a high level of pervious
knowledge of the topic, the texts chosen do
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accustom the students to dealing with relatively
complex scientific and technical information in
English, They thus have ‘face validity’, in that
the students can immediately recognise the wider
relevance of their English classes ‘to their own
needs. )

b) While showing many of the typical features of scien-

tific prose, the texts also exemplify more generally
the features of all formal academic writing in English,
whether relating to science or the arts. They thus not
only prepare the student to read serious texts in any
field, but also provide a suitable model for the develop-
ment of the student’s own style if he or she should
later wish to take part in the activities of the wider
scientific and academic community.
The texts make not only linguistic demands on the
students, but also intellectual demands. The purpose
“of this is to accustom the students to approaching
English as a medium for ideas, not just as a surface
pattern of known and unknown words. It is more
feasible to present texts which are intellectually stimu-
lating, without being linguistically too difficult, if
the topics are within the scope of the student’s intcrests

and knowledge in his or her own language.

d) At this level, the vocabulary prescribed in the Syllabus

_is predominantly drawn from various fields of science
and technology. In order to present the vocabulary
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in convincing and relevant contexts, it is necessary to
use texts relating to those fields.

One crucial criterion in selecting a particular text from
amongst several within a certain field was that o'f“ intrinsic
interest. Simply put, if we found ourselves reading a text to
the end, and enjoying the experience, then it was a candidate
for inclusion in this book. If a choice arose between a text
which clearly exemplified certain features of language or dis-
_ course, but was boring to read, and a text which was stimulating
te reall, but exemplified the linguistic features less clearly,
then the latter was unhesitatingly selected. If necessary, the
text was subsequently altered to bring the linguistic features
into sharper focus. Hopefully, the users of this book — students
and teachers — will find the texts equally interesting.

Although alterations were made wherever necessary, the
texts are basically authentic in an important way: they were
written for native English readers who are on an intellectual
par with the students for whom this book is intended.” Texts
have not generally been ‘simplified’ by rewriting; they have
been shortened in some cases, and restructured in others.
One goal in rewriting was that the resulting texts should still
seem completely natural to ordinary readers of the journals
from which they were originally taken. ‘

2. The exercises in this book fall into four main categories:
those dealing with vocabulary, those dealing with the text as
a linguistic object, those dealing with text as a vehicle of infor-
mation and thosc dealing with the use of English in general and
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b)

“translation skills, ]
a) Vocabulary, as emphasised in the Syllabus, is an area

to be focused on at this point in the course, The exer-
cises deal with virtually all tinew prescribed vocabu-
lary as it is introduced; and many of the items are re-
cycled in the exercises, as well as the texts, of later units.
Through the Vocabulary development exercises, the students
are encouraged to see the vocabulary items not only
in isolation but in the larger context of their relation-
ships to other words. Various exercises focus on mul-
tiple meanings, related forms of the word, word parts
(roots and affixes), words with similar or opposite mean-
ings, word groups relating to different topics, and so
on. In addition, fhfare are regular Vecabulary use exer-

cises giving practice in guessing words from their form

.and context; and Dictionary using exercises, training

students in the use of both bilingual and monolingual
dictionaries. ‘There are also exercises on Problem points

"~ areas of particular difficulty for Chinese learners

of English.

Any text has a structural organisation above the level
of the individual sentences. The students are given
practice in identifying this organisation and in seeing
how it clarifies and is determined by the information
or message that the writer wishes to convey. Exercises
focus on the various methods of establishing cohesion

within a text; on how paragraphs are structured and
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turing

how they themselves contribute to the structure of
a whole text; on how links between the sections of a
text are made clear; and so on.

The writer's fpose in writing a text is to convey
information and opinion; and the students are given
practice in extracting information in the most efficient
way, and in taking into account the point of view from
which the information is given. The importance in
comprehension of factors such as recognition of rhe-
torical functions, identification of implied information/
comment and use of the reader’s own knowledge is also

emphasised.

d) There are also exercises attached to Reading Texts

A and B which render students general and integrated
practice in the use ot English, comprising structure
transformation and cloze-type blank filling, and trans-
lation skills, both English-Chinese and Chinese-Eng-
lish.

The students are also given practice in handling all these
aspects of text themselves, through their own writing. In ac-
cordance with the Syllabus, less emphasis is laid on the writing

component than on reading comprehension; but, within the

exercises deal with all levels of text organisation, from

the effect of lexical choice on sentence patterns to the struc-

of short essays. There is also a special series of exercises

dealing with letter writing.
In developing the exercises, it has been assumed, as stated
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in the Syllabus, that the students are already familiar with the
majority of the main grammatical and discourse features of Eng-
lish, and have been introduced to the main techniques and
strategies for reading. The chief function of the Books 5 and 6

is to reinforce and extend the students’ vocabulary and their

ability to deal with English texts, rather than to introduce new
elements of grammar or discourse, or new strategies, Thus,

there is rather less overt teaching, and more practice material,

than in the earlier books.

Organisation

The Students’ Book is divided into 15 units, each of which

" represents slightly more than a week’s work. Every 5th unit

includes revision of points taught and practised in the previous
units. ‘

Every unit is divided into four sections, i.e. TEXT A,
TEXT B, WRITING and TEXT C. Each TEXT centres
on a text or group of texts. In some units, one long text has
been split into three parts, so that it covers the whole unit; in
others, one or more of the sections may have several shorter texts,
so that 4 or more texts are read in the unit.

The layout of each TEXT section is: Pre-reading, Text,
Exercises. For easy reference Pre-reading and Exercises are

preceded by code numbers. The unit format can be exemp-

lified by UNIT 1 as follows:

UNIT 1




TEXT A

Al Pre-reading

WHAT SCIENCE IS FOR
A2 Vocabulary use

A3 Comprehension

-t

A4 Vocabulary development
A5 Word groups

A6 Problem point

A7 Use of English

TEXT B

Bl Pre-reading

THE PUBLIC’S VIEW OF SCIENCE
B2 Vocabulary use

B3 Comprehension

B3—1

B3—2 _

B4 Vocabulary development

B5 Translation practice

WRITING

Letter-writing

TEXT C




t}l i’rc-reading

WHY SCIENTISTS SHOULD BE ON TOP
.82 Vocabulary use

“C3 Gomprehension

C¢ Cohesion

C5 Vocabulary development .

C6 Dictionary using

As will be seen, the Pre-roading is generally quite extensive,
and may contain up to four or five different kinds of short exer-
cises. :

In general, TEXT A focuses on vocabulary, while TEXT
B focuses more on the organisation of the text as a whole.
TEXT C usually covers more or less the same areas of study
as the first two, and is designed in such a way that it can be
worked through by the students in their own time, if there is
not enough time in class. The WRITING section is normally
done after TEXT A and TEXT B have been taught.

Since many of the exercises (such as guessing word meaning
from context) depend on the students’ not using a dictionary,
‘the point in each section where dictionaries may be used is
.indicated by the symbol:

- %kx Dictionary ***

It is important to discourage the students actively from
indiscriminate use of dictionaries, which may retard and hamper,
~ more than help, comprehension; and it is hoped that the inclu-
_sien in the Students’ Book of a specific indication of when to
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use dictionarics will reinforce the tcacher’s discouragement.

At the end of the 15 units, two appendixes are supplied.
Appendix 1 includes notes on all the texts in thjs book while
Appendix 2 gives the answers to the exercises in TEXT G
section so that the students may work on their own,

The Teacher’s Book contains the answers to the exercises.

Some of the exercises are ‘open-ended’, in that no single
correct answer can be given . This places a little more pres-
sure on the tezcher, since it is often difficult to evaluate rapidly
whether an answer suggested by a student is acceptable or not.
However, the open-endedness is a vital element in the greater
intellectual effort expected of the students. At this level, it
is no longer appropriate to present students only with simple
yes-no choices - neither the language nor the content can be
confined within such limits. In most cases, a possible answer
is suggested in the Teacher’s Book; but it should be appre-
ciated that other answers are possible.

This is particularly true of the Writing and Translation
exercises. Where possible, a ‘model answer’ is given, for the
teacher’s guidance.!‘lt must be stressed, however, that these
are not ‘correct’ answers. Teachers may find it useful to copy
these models to hand out to students after their own versions
have been completed and corrected; but the students should
look on the models as merely one native speaker’s or acceptable
response to the exercise.

New words appecaring in a text are divided into three
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‘kinds: vocabulary prescribed in the Syllabus, specialised tech-

nical terms and other ‘general’, vocabulary. The exercises
naturally focus on the first group of items; but items from the
other two groups are also used at times, particularly in enereises
on guessing meaning and on word groups.

Teaching

I. Selection and variation

All teachers have their own way of approaching a text,
depending on their own training and preferences, on their evalu-
ation of the students’ needs and abilitics, and on external factors
such as time available, the pace of parallel classes, and so on.

One important feature of this book that should be taken
into account when preparing to teach from it is that it séts
out to allow the teacher flexibility by exploiting the texts more
or less exhaustively. Certain aspects receive more emphasis
than others, but the exercises in each section try to examine
the majority of points of interest contained in or suggested by
the texts. In this way, it is hoped that, whatever the teacher’s
approach, he or she will find in the book exercises to support
and complement it.

Thus, one of the main tasks of the teacher in preparing
a unit is to decide which of the exercises to deal with in class,
which to assign for independent study by the students, and which
to leave out. It is not expected or intended that any teacher
would have sufficient time to work through everything in the
book in one term. As mentioned earlier, the third section
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of each unit is in any case designed for the students to work
through on their own; but teachers may decide to use clafsroom
time in a different way. .

The various suggestions that follow are, therefore, only
presented as possible ideas for teaching this book. As a general
recommendation, it seems probable that to use different proce-
dures in differeat units will stimulate the students’ interest and
lead to more successful learning. |

2. The texts

The first question to decide is whether the students read
the text for the first time in class or at home. Often, teachers
are unwilling to allot the necessary class time to silent reading,
because they feel that the time can be better used in discussion
and explanation. While this is certianly a valid point, it does
mean that the students are given the responsibility of develop-
ing reading strategies by themselves, without help from the
teacher. It also means that the students are trained to believe
that learning to read a text means solely learning to understand
the vocabulary, since that is what the teacher concentrates on
in class. Both of these consequences arc unfortunate, and
should be avoided if possible.

The answer perhaps lies in the general recommendation
set out above: the adopting of a deliberate variety of procedures.
Some of the texts can be assigned for careful home reading,
others for rapid skimming / scanning at home followed by more
careful reading in class, and others (particularly the first text
in each unit, which is shorter) for initial reading in class followed,
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L i necessary, by detailed checking at home.
£ 3. The exercises

The Pre-Reading exercises are designed to fit into any of the
above procedures.. If the text is to be read carefully at honéj .
the Pre-reading can be done beforehand in class; if the M ?
reading is to be done in class, the Pre-reading can be émm,
£ hand at home; and so on. In any case, itis: recsinmetided
1’}‘ ‘that the Pre-reading should not be omitted unless under extreme
5 pressure of time, since it forms an important part of the students’

WO AR il i

I training in the use of reading strategies, especially when they

St

are dealing with the text on their own.

If the text is assigned for home reading, then the students
should normally be asked to complete the following Vocabulary
use exercise at the same time (emphasising that. they should do
it before going through the text with a dictionary); and the
. Gomprehension exercise(s) should be worked through in class.

3 - aebigni o,

If the text is read in class, it is possible to set all or part of the

Comprehonsion as homework.
The choice of which Vocabulary development and similar

k. exercises to do in class depends very much on the time avail-
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able. It also depends on the other activities to be done in that
lesson. If the students have been working on a complex

i
!

Comprehension exercise, it may be a useful relief for them to do
onc of the more mechanical gap-filling or dictionary-using
. exercises. If they have already done several gap-filling or
: multiple-choice exercises, something more challenging may
be needed to keep their motivation high,
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