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absolute universals
See typological universals

accent and dialect
Speaking in the usage sense involves the manifestation either of
the phonological system or of the grammatical system. The term
used for variation in phonological manifestation is accent and
that used for variation in grammatical manifestation is dialect.

accessibility
See analysability and accessibility

acculturation _
This is the process of adapting to a new culture, involving
developing an understanding of the systems of thoughts, be-
liefs, and emotions of the new culture as well as its system of
communication. This is an important concept to understand
because successful language learning is more likely when
learners succeed in acculturation.

Acculturation Model
Schumann’ s Acculturation Model was established to account
for the acquisition of an L2 by immigrants in majority language

settings. It specifically excludes learners who receive formal



instruction.  “... second language acquisition is just one as-
pect of acculturation and the degree to which a learner accul-
turates to the target — language group will control the degree to
which he acquires the second language. ” (Schumann, 1978a:
34) Various factors influence the social and psychological
‘distance’ of the learner from the target language culture and
thereby the rate and ultimate success of the L2 acquisition.
(See also social distance and psychological distance. )
accuracy order ‘
Learners produce L2 morphemes such as the third persons or
the articles a and the, with varying levels of accuracy at dif-
ferent stages of development. Accuracy orders can be ob-
tained by ranking a number of morphemes according to their
accuracy level. Some SLA (second language acquisition) re-
searchers (e. g. Duley and Burt) have hypothesized that the
accuracy order corresponds to the acquisition order.
achievement test

Achievement test, also called attainment test, refers to the test
that is based on the content of a course, for example, a par-
ticular language syllabus, part of a syllabus, or chapters in a
textbook. It (usuadly called attainment tests in the United
Kingdom) is used throughout school systems around the world.
It may be carefully developed and documented “standardized
test” or informal collections of problems put together by a
teacher. It may be used primarily for sorting the students, or
for encouraging them to study harder—but the basic unifying
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characteristic of all such tests is that they purport to measure
how successful individual students, groups of students, or the
courses themselves have been in achieving objectives. They
are of two kinds: final achievement tests and progress achieve-
ment tests. (cf. proficiency test)

acquisition
Acquisition can be broadly defined as the internalization of
rules and formulas that are then used to communicate in the
12. In this sense the term ‘acquisition’ is synonymous with
the term ‘learning’ . The difference is distinguished as such:
the former consists of the spontaneous process of rule inter-
nalization that results from natural language use, while
‘learning’ consists of the development of conscious L2
knowledge through formal study. (See also learning and ac-
quisition)

acquisition device
Chomsky’ s ‘language acquisition device’ operates in L1
‘acquisition. However, the idea that there is an independent

- linguistic faculty which determines SLA is tenable. Recently
it has been explored as the Universal Hypothesis. This is
based on the notion of ‘core’ rules that are to be found in all
natural languages. Each learner is credited with an acquisition
device which directs the process of acquisition. This device
contains information about the possible form that the grammar
of any language can take. (see Universal Grammar)

Acquisition — Learning Hypothesis
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Krashen maintained that adult second - language learners have
at their disposal two distinct and independent ways of devel-
oping competence in a second language: acquisition, which is
“a subconscious process identical in all important ways to the
process children utilize in acquiring their first language (1985,
1) and learning, which is a “conscious process that results in
‘knowing about’ language” (1985, 1) . Acquisition comes
about through meaningful interaction in a natural communica-
tion selling. ‘Speakers are not concerned with form but with
meaning; nor is there explicit concern with error detection and
correction.  This contrasts with the language learning situation
in which error detection and correction ave central, as is typi-
cally the case in classroom settings, where formal rules and
feedback provide the basis for language instruction.
acquisition order and sequence

Ellis has proposed a distinction between order and sequence of
acquisition. The former is the succession without fixed in-
tervals of grammar, and the latter is the succession of these
together with other features appearing without predetermined
order in linear arrangement (Ellis 1985: 64) This proposal
incidentally has interesting parallels with the structural analysis
of folktales and myths where the objective is to identify the
underlying (and perhaps universal) order of elements through
the varying sequences of particular events which appear in
different narratives, therefore (to return to the relatively non-

fictional world of second language acquisition research), that.if
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any stable and generalizable findings do eventually emerge
from such research, they can, if this current hypothesis is
sustained, only relate to order (n Ellis’ s terms) and not to
sequence.

ACTFL
ACTFL is the acronym for American Council on the
Teaching of Foreign Language.

action research
According to Widdowson, the term “action research” is used to
refer to research oriented teaching. But this is sometimes
taken to mean the formation of groups of teachers to generate
their own ideas without reference to theory and research of a
more rigorous and academic character:

active vocabulary
Active vocabulary refers to the words. that the learners can both
recognize and use, including the structure words of the 1L2.
These are limited in number, occur frequently and are crucial
to the production and comprehension of most spoken and writ-
ten language. (cf. passive vocabulary. )

activity principle and process principle
According to Carter and McCarthy (1995), pedagogically, two
main principles can be isolated:  an activity principle and a
process principle. An activity principle means that students
are more than merely passive recipients of interpretations gen-
erated by a teacher or assimilated from books of literary criti-

. cism. Instead, students actively participate in making the text
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mean. -In this activity they are supported pedagogically by a
range of strategies of the kind widely used in the EFL class-
‘room: rewriting, cloze — procedures, jumbling texts, role
plays, prediction tasks, and so on. A process principle means
that students are more likely to appreciate and understand texts
if they experience them directly as part of a process of meaning
creation. Process — based approaches are learner — centred
and seek to encourage students to respond to the text not ex-
clusively as a complete artifact or finished product but rather
more to the text as an uﬁfolding process in which the relation-
ship between form and meaning is shown to be central, as in
Widdowson (1992). Such learner — centred activities serve
also to stress the unfolding and evolving nature of reading and
interpretation of literary texts. Skills in interpretation are
“likely to be more successfully fostered if both activity and
process principles operate at the same time.
Adaptive Control of Thoughts (ACT) Model
This is Anderson’ s (1980; 1983) model of skill leaming.
This model rests on the distinction between declarative and
procedural knowledge. It accounts for how learners’ ability to
perform a skill developé from a declarative stage, where in-
formation is stored as facts, to an autonomous stage, where
information is stored as easily accessed procedures. The model
views L2 acquisition as an example of skill - learning.
adaptive test '
An adaptive test is one in which different sets of test questions
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(items) are administered to different individuals depending on
each individual’s status on the trait being measured. Adaptive
tests contrast with conventional tests in which all examinees are
administered the same fixed set of items. Adaptive testing.has
also been referred to as tailored, response — contingent, pro-
grammed,  computerized,  automated, individualized,
branched, and sequential testing.

additional language
The term is preferred to ‘second language’ in some settings
(for example, South Africa). This is because it suggests the
L2 will exist alongside the L1 and be of equal but not neces-
sarily greater importance to the learner.

additive bilingualism
See bilingualism.

adjacency pairs
The automatic sequences in the structure of a conversation by
different speakers are called adjacency pairs. This always
consists of a first part and a second part, the second is the
response to the first, e. g. question and answer sequence, a

thanking ~ response, and a request — accept of the following:

First part Second part
A: What’s up? B. Nothin’ much
A: Thanks. B. The usual.

A. Could you help me with this? B. Sure.
There is substantial variation in the forms which are used to fill

the slots in adjacency pairs, but there- must always be two
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parts.

affective and social learning

Affective and social learning refers to the acquisition of emo-
tional conduct and expression, interests, social attitudes, and

values.

affective domain

N

Affect refers to emotion or feeling. The affective domain is the
emotional side of human behavior, and it may be juxtaposed to
the cognitive side. The development of attentive states or
feelings involves a variely of personality factors, feelings both
aboul ourselves and about others with whom we come in con-
tact.

Three decades ago, Benjamin Bloom and his colleagues
(Krathwohl, Bloom, and Masia 1964) provided a useful ex-
tended definition of the affective domain that is still widely
used today: ‘

1. At the first and fundamental level, the development of af-
fectivity begins with receiving. Persons must be aware of the
environment surrounding them, be conscious of situations,
phenomena, people, objects; be willing to receive, willing to
tolerate a stimulus, not avoid it, and give a stimulus their
controlled or selected attention.

2. Next, persons must go b;yond receiving to responding,
committing themselves in at least some small measure to a
phenomenon or a person. Such responding in one dimension

may be in acquiescence, but in another, higher, dimension
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the person is willing to respond voluntarily without coercion,
and then to receive satisfaction from that response.

3. The third level of affectivity involves valuing, placing worth
on a thing, a behavior, or a person. Valuing takes on the
characteristics of beliefs or attitudes as values are internalized.
Individuals do not merely accept a value to the point of being
willing to be identifigd with it, but commit themseives to the
value to pursue it, seek 1t out, and to want it, finally to the
point of conviction.

4. The fourth level of the affective domain is the organization
of values into a system of beliefs, determining interrelation-
ships among them, and establishing a hierarchy of values
within the system.’

5. Finally, individuals become characterized by and under-
stand themselves in terms of their value system. Individuals act
congistently in accordance with the values they have internal-
ized and integrate beliefs, ideas, and attitudes into a total
philosophy or world view. It is at this level that problem solv-
ing, for example, is approached on the basis of a total, self -
consistent system. ‘

Bloom’ s taxonomy was devised for educational purposes, but it
has been used for a general understanding of the affective do-
main in human behavior. The fundamental notions of receiv-
ing, responding, and valuing are universal. In second lan-
guage acquisition learners need to be receptive both to those

with whom they are communicating and to the language itself,
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responsive to persons and to the context of communication,
to place a certain value on the communicative act of inter:*
sonal exchange.
It is appropriate to recall that language is inextricably bounc.
in virtually every aspect of human behavior. Language iz so
pervasive a pl‘lenomenon in our humanity that it cannot ie
separated from the whole persons that live and breathe and
think and feel. Kenneth Pike (1967: 26) said that:
Language is behavior, that is, a phase of human activity w#.cu
must not be treated in essence as structurally divorced from the
structure of nonverbal human activity. The activity of --oan
constitutes a structural whole in such a way that it cann~ be
subdivided into neat ” parts” or ” levels” or ” compartme ats”
with language in a behavioral compartment insulated in char-
acter, content, and organization from other behavior.
Understanding how human beings feel and respond and beueve
and value is an exceedingly important aspect of a theory of
second language acquisition. The specific personality factors
which influence human behavior are self — esteem, inhibition,
risk — taking, anxiety, empathy, and extroversion, - etc
(Brown, 1994, 135).

Affective Filter Hypothesis
Krashen argued that comprehensible input was a necessary
butnot a sufficient condition for successful acquisition. Affec-
tive factors are also seen to play an important role in acquiring
a second language. According to Affective Filter Hypothesis,
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