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Preface

Most first year university students arrive on campus in September with
mixed emotions. On the one hand, they are relieved and eiated to have
succeeded in their goal of gualifying for further education at an institution of
higher learning. On the other, they are apprehensive of what challenges may
await them, uncertain about their plans for the future and mentally exhausted
from the effort expended in getting there in the first place.

The new recruits’ are met at the gate by university teachers and
administrators with their own set of anxieties and expectations in terms of
English language training. How well prepared are these students for university
life? How will we, their teachers, equip them for both academic success in
their CET -4 and CET -6 examinations and communicative competence in the
workplace of tomorrow?

There is a tendency among non English majors to regard English language
ability as a means to an end; one more “hoop” to jump through before they
can graduate in their chosen field of study. Unlike their English major
counterparts, they do not regard English as a “working” language, to be
practiced at each and every opportunity inside and outside the classroom.
This attitude results in many EFL classrooms becoming isolated islands of
communicative English awash in a vast sea of spoken and written Chinese.

The text that you now hold in your hand is a sincere effort by a group of
dedicated EFL teachers to develop an English language curriculum that is not
only based on the latest methodological developments, but is also designed to
be relevant to the lives and learning experiences of these first year students as
they confront the reality and responsibility of “life away from home”. The text
and accompanying exercises follow’ the students through their first year
experience at university in a carefully constructed sequence of communicative
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tasks and strategies. At the end of the course, the freshman students will
possess the language competencies needed for further English study as well
as a solid foundation in the work and study skills necessary for success as an
autonomous L2 learner.

According to the Canadian Language Benchmarks 2000: Theoretical
Framework ( Pawlikowska — Smith, 2002), communicative proficiency requires
not only the linguistic, textual, functional and socio-cultural competence
stressed in most EFL college textbooks, but strategic competence as well. As
the author explains

Strategic competence manages the integration and application of all the
other language competence components to the specific context and situation
of language use. Most of all, its function is to ensure effectiveness of
communication “transactions™ (p.7).

In my opinion, it is the emphasis on “strategy” that makes this text
unique. The authors have developed a plan to ensure not only that the student
develops new communicative abilities in each of the six L2 strands of
speaking, listening, reading writing, viewing and presenting, but also strives
to make them aware of their progress throughout the year. In doing so, the
student is provided with both a purpose and desire to pursue mastery of
English as a skill that will serve them well in the future.

As the Chinese sage remarked, “Every journey begins by putting one foot
forward.” This text is an excellent first step in the right direction.

Ed Nicholson, Ph D.
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Unit One

Getting To Know Ourselves

Part | Knowing Me, Knowing You

| . About me

1. You will hear your teacher infroduce himself/herself. Write down the
basic information as required below

Name :

The meaning of his/her name:

Birthplace :

Hobbies .

Experience :

Hopes for the future;




2. Introduction cards
2.1 Card A
Read Card A. What information do you find on the card?
a. his name
b. his family background
¢. his hobbies
d. his strengths and weaknesses
e. his likes and dislikes
f. the meaning of his name

g. some of his characteristics

1. his hopes for the future

Any other information?

Card A
SRFroue O i
SsFE O TsY Bu  Klnad ¥ a7

@ L, S Save sp Aorys  Erdap mears
btawrf e/ .S'rﬁ':; er  Car ...
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Unit One  Getting To Know Ourselves

2.2 CardB
Read Card B and finish the exercises.

Card B

Inivedoction Cord I

class 00 l}o«f/\km B

(. I Wwe one brnthev. He is l'l yeors N

He fhove on intevest in DT .

2. Bewuse we can understand %Mh Oﬂmr  like Jrue”%y‘ ‘

3. % do't know. But my Friend soys ot I had berter become
o chopgit! of g Vbouh‘mae becouse X isok chitdish and T won'+
be oble t0 be empioyed in o (m;“,y,: ' )

4 Crowded +roins. gecwse I feel poin. 0?

5. 1 woed to speok English ond $rm<h wel\. Becouse I aw
imerested in  learning ;m‘g“ taogunge nnd coore .

b. I want 10 go 10 Avstralie. Becouse T wont 40 'nold -

in my orms. . ' -ﬁ,@
9. H- L had more {fvet +ime, I wou!d ie«rn dressmkms

vvvvvvv

Exercises

1. What information do you find on this introduction card?

a.
b.

2. Underline and revise the grammatical mistakes on Card B.



Grandpa, Who Am I?
by Nick Brown

Many, many years ago when I was twenty-three,

I married a sweet who was pretty as could be.
This widow had a who had hair of red.
My fell in love with her, and soon the two were wed.
This made my dad my and changed my very life.

My daughter was my mother, for she was my father’s wife.
To complicate the matters worse, although it brought me joy,
I soon became the father of a bouncing

My little baby then became a to dad
and so became my , though it made me very sad.
For if he was my uncle, then that also made him brother

to the widow’s grown-up daughter who, of course, was my

Father’s wife then had a son, who kept them on the run.
And he became my , for he was my daughter’s son.
My wife is now my mother’s mother and it makes me blue
because, although she is my wife, she is my too.

If my wife is my grandmother, then I am her
and every time I think of it, it simply drives me wild.
For now I have become the strangest case you ever saw

as the husband of my , [ am my own !
Exercises

1. Fill out the blanks.
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2. Describe the relationships mentioned in the poem.

“I”  — “My wife=—the widow”

3. There is more vocabulary ahout the relationships in a family besides the ones in

the poem. List the rest.

4.1

4. Who am |
Read the following poem and write a similar one ahout yourself.
Persona-poem ( )

Kate. . .

tall, energetic, happy, intelligent

mother of Danny

who loves music, books and fresh air

who is afraid of President Bush, spiders and heights

who wants to see Latin America, the end of poverty and summer
resident of this moment

... Thompson

Exercise

Write your own persona-poem.

(your first name )

who loves

who is afraid of

who wants to




resident of

(your last name)

4.2

Or .
Write an acrostic using all the letters of your name as the first letter for each line.

For example .

B brave,

O outspoken,

B bright,
Persona-poem ( 1)

Read the poem and write a similar one for yourself.
It Happens

When I'm happy 1. play with my fingers and smile

When I'm sad I; am numb to the world

When I'm excited 1. giggle, make up my own words

When I'm scared I; tightly cross my arms

When I'm lonely I. eat

When I'm in love I; smile and bite my lip

When I'm angry 1. do something physical /something that hurts or yell at

someone who doesn’t deserve it

When I'm thinking I. see sad
When I'm sleeping I; run { so he says), talk, dream

Exercise

Pattern writing.

It Happens

When I'm happy 1:




5.1

5.2

Unit One  Getting To Know Ourselves

When I'm sad I:
When I'm excited I;
When I'm scared 1:
When I'm lonely [:
When I'm in love I;
When I'm angry 1:
When I'm thinking I:
When I'm sleeping I:

5. Listening comprehension: formal or informal
Listen to passage A and fill in the blanks
(1) Tam
(2) Tve taught at for

now.

(3) 1 consider myself to be a

(4) 1 enjoy .

(5) ...and I also have a for , which I have
by around Asia.

(6) According to the passage, she can speak
Listen to passage B and answer these questions

(1) Is this a formal or an informal self-introduction?

(2) Where is the speaker from?

(3) When did he graduate?

(4) How many people are there in his family?

(5) What does he like?



6. Activities

Introduce yourself to a group of your classmates (5 ~6 students). Your classmates

will make comment on your introduction using the following rubric.

The speaker gave sufficient information: he told . 5 3 4 5

me everything I wanted to know.

The speaker communicated information and ideas 5 3 4 s

with a high degree of clarity.

]

His introduction was logical and well-organized. J I 2 3 4 5

The speaker used a wide range of vocabulary. 1 2 3 4 5

His sentences were grammatically correct. 1 2 3 4 5

The student spoke very clearly and fluently. 1 2 3 4 5
LThe speaker seemed very confident. 1 2 3 4 5

The speaker was very creative. 1 2 3 4 5

There was sufficient eye contact between the

] ] 1 2 3 4 5
speaker and his audience.
|

The speaker used humor appropriately 3 4 i 5

LTOTAL SCORE ../ 50
{1 = 1 completely disagree. 5 = 1 completely agree. )

Scores .

Student A . Student B .

Student C. Student D .

Student E; Student F .



