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Introduction

For the convenience of our readers, English Writing for
Graduate Students consists of two parts: a textbook and refer-
ence answers. These were separately published in 1989 as a text-
book and a teacher’s book. They have been popular with not only
doctoral candidates of both liberal arts and science and techology
but also college students advanced in English and learners who
teach themselves English.

The text book is composed of two parts: (1) Applied Eng-
lish Writing (Units1-6) and (2) Expository English Writing
(Units 7-17). The first part includes everyday writing tasks,
such as writing notes, announcements, invitations and their
replies, letters—both personal and business ones, and resumes.
Each of these tasks involves the basic skills necessary for all
good writing—skills of organization, of expression, and of clear
communication.

The second part includes information and practice involving
the particular types of thought development which are important
for expository writing—definition, comparison, cause and ef-
fect, and description. Practice is given in writing essays, sum-
maries, and abstracts. Paragraph construction and outlining—
two specific writing skills basic to all writing—and making notes
from lectures are also included.

This book leads learners through various types of writing
using a communicative approach, in which they write while ac-
tively thinking. Each type of writing is explained and then fol-
lowed by creative writing tasks.



One danger in unstructured communicative writing activi-
ties—often called “free writing”—is that the writers will think in
their native language (s) and then write a translation of those
thoughts. The result is usually not English, and therefore such
“free writing” does not form a basic part of this textbook.

Diary writing, of course, is one kind of “free writing”, and
as a result it carries the danger of being just literal translations
from Chinese. However, diary writing has the overiding advan-
tage of being one type of extensive writing which is within the
ability of any English learner and which requires original think-
ing—true creative writing. For these reasons it is encouraged as
an ongoing writing activity throughout the teaching of this
course,

The reference answers will be useful for those who teach
this book and particularly for student self-study. However, the
readers are strongly advised not to refer to any of the reference
answers before they have completed the corresponding exercise.
Only by doing so, can they really benefit from the course.

We wish the greatest success in learning to write academic
English to those who use this book.
Zhao Lian
1993.12
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Unit 1 Suggestions for Creative Writing

Part One: Introduction to Creative Writing Section

“English writing” can mean different things to different people.
For example, at its simplest, it may mean nothing more than
“handwriting "—practicing the formation of the letters of the
English alphabet, something you may want to review to improve
your own handwriting style.

For language learners, however, various techniques have been
developed for “teaching writing”. They may be called “patterned
writing” or “manipulative writing” or “controlled writing” or
“imitative writing”. In patterned writing, the learner may actu-
ally only be showing a knowledge of certain details of English
grammar, as when rewriting sentences by using a different tense
or different pronouns. Manipulative writing may go beyond the
sentence level and make similar changes throughout an entire
paragraph. However, in neither case is the writer supplying any
ideas to the exercise; instead, these are basically just written
grammar drills (which, of course, can be valuable for teaching
and testing grammar).

In controlled writing, the learner is told what to write, but usu-
ally after being given certain phrases which are to be put together
according to an example. This may be done at the sentence leve!l
or in sentence-combining exercises at the paragraph level. In ei-
ther case, however, the emphasis in this kind of writing is on
following the pattern of the example. Therefore the writer
demonstrates only his/her ability to join ideas together in a me-
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chanical way, without supplying either those ideas or their orga-
nization. Imitative writing may be slightly less controlled in that
the writer is asked to supply some of the necessary information
and to write about it while following the organization of a selec-
tion given as an example. In this situation the writer does supply
some ideas, but without demonstrating any ability to put them
together acceptably.

These and many other writing techniques can serve the useful
purpose of drawing a learner’s attention to the grammar and me-
chanics of getting ideas on paper, but they do not in themselves
produce “writing” in its basic, communicative sense. Only com-
municative writing is true writing, since the primary purpose of
writing is to send one person’s thoughts to another person in
written form. In every language and culture, this is the normal
use of writing. Unfortunately, in the language classroom “writ-
ing” often becomes an end in itself—producing something on pa-
per which conforms to a pattern or example, rather than present-
ing one’s own ideas for others to understand.

Writing which requires the author to select from his/her own
thoughts those ideas which are to be communicated and then to
express them in written form is often called “creative writing”.
The writer is responsible for the origin of the ideas, for their or-
ganization, and for the way they are presented to the reader.
Until a student has learned to write at this level, he/she has not
vet “written” anything—nor has the “writing teacher” truly
taught “writing”.

Based upon these assumptions, the following materials have been
compiled to lead the English language learner into “creative writ-

ing” as quickly as possible. Shorter and simpler writing tasks are
given first, with more complicated tasks following.

For example, writing even a simple note to a friend can require
the exercise of true writing skills—but only if the learner is re-
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quired to organize the ideas and produce them to fit a real-life sit-
uation, not just to fit a pattern or an example. Therefore, in
these materials there will be “samples” of what could be written
in a given situation, but there will not be any “examples” of
things to be mechanically imitated. Since creative writing of ne-
cessity allows for a variety of ways to express a particular idea,
there usually can be no single “correct” answer. As a result, the
answers provided with this text only indicate some acceptable
forms chosen from among perhaps many possibly correct ones.
The teacher, therefore, must not insist that the students make
their written material conform to these sample answers.

Neither the learner nor the teacher should assume that “writing”
involves only paragraphs. There are rules and conventions to be
followed in all good writing, whether it be when writing shorter
informal notes, public announcements, official notices, invita-
tions and their replies, or longer forms such as letters, resumes,
summaries, abstracts, and academic papers. These rules and
conventions are explained and demonstrated in the following sec-
tions of this book ,but it is up to the learner to do the writing, to
“learn by doing.”

Good writing cannot be taught or learned by explaining, study-
ing, or memorizing “rules of writing. ” Good writing comes only
by writing, revising, and rewriting—followed by more writing,
revising, and rewriting, and then more of the same.

Part Two:A Diary Assignment (For Extensive Writing
Practice)

Purpose

Most Chinese students of English writing are accustomed to the
“intensive writing” of compositions, but many write very slow-
ly. Few can think in English and write those ideas as they think.
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The purpose of this on-going assignment is to give practice with
informal, fast writing down of ideas without emphasis on gram-
matical correctness. If you do this assignment exactly as direct-
ed, you can expect to improve your writing speed and to write
things which an English-speaking foreigner will understand,
even if your grammar is not always correct. This is not a compo-
sition assignment, and therefore no assigned topics will be giv-
en. You are to write YOUR thoughts, using whatever style of
English you know.

Procedure

You will need two standard-size exercise books. Write your
name on the outside cover of each book. Write “Diary Book 1”
on your first book and “Diary Book 2” on your second one. Write
with ball-point pen or with pen and ink. Write on a separate side
of a page for each day’s entry. Choose three days of each week
for which you will keep a diary or journal of your activities and
perhaps of your thoughts, opinions, and ideas. Do not write
more than one entry on the same day (unless two noteworthy
things happen during that day), because it is usually too hard to
think of more than one thing to write about at a time.

Format (appearance on the page)

Write the DAY of the week and its DATE on the top line of the
page. Write about 100 words (about half a page) for each day,
using absolutely no more than 200 words on one side of a page.
Do not skip any lines as you write, but be careful that your
words “sit” on the line neatly. Write as you think. If you make a
mistake, draw a line through it, and continue writing. If you
want to insert (add) a word, do so immediately ABOVE where it
goes (not below the line). Write directly into your book as you
think. This will help you improve your writing speed. DO NOT
WRITE YOUR ENTRY ON OTHER PAPER AND THEN
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COPY IT INTO YOUR DIARY BOOK. It is expected that all
writers will need to make some corrections and additions as they
write.

Content

Your diary can be just a record of what happened throughout the
day (a “time-sequence” diary), or it can be a record of some
thoughts or ideas you had that day (a “personal-feelings” diary),
or it might be 2 blending of these two types. In any case, what-
ever you write MUST be your own original writing, not some-
thing copied from elsewhere (unless you are quoting something
you have just read in order to comment on it). Use complete sen-
tences, not outline or notation form. You may use the standard
abbreviations of common words. If you want to avoid mentioning
the name of someone you are writing about, just use the initials
of the person’s name.

Style

Write conversationally, as if you were talking to the reader or to
your diary book itself. Some Westerners begin each day’s entry
with “Dear Diary”, as if they were writing to a close friend
named “Diary.” Such people usually write about their personal
feelings as well as about what they did that day. You may wish
to write directly to your teacher, and could begin with “Dear
Mr.
er, just to start writing without any special opening greeting. .

” or another appropriate greeting. It is correct, howev-

Regulations

One diary book will be due each week, to be placed on the
teacher’s desk at the BEGINNING of your writing class. Any di-
aries received after the class begins will receive a failing grade for
that week. If you are ill or will be otherwise absent from class,
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send your diary book with a classmate. The only exception will
be for an absent student who later brings a properly signed and
stamped excuse to the teacher from a doctor or an appropriate
school official.

Your writing teacher will look over your three entries to see that
you have written something appropriate. NO CORRECTIONS
WILL BE MADE by your teacher. You will be graded only on
whether you have done the three entries by the assigned date.
Your teacher, however, may occasionally say or write something
to you about what you have written, but this will not affect your
grade. Your first diary book will be returned at the next class,
at which time you should turn in your second, completed diary
book. Your diary writing will become a kind of “written conver-
sation” between you and your teacher.

SAMPLE DIARY ENTRIES (You may write something similar
to any of these, or anything else which interests you. )



Entry 1 (a “time-sequence” entry)

Thurs., Sept. 1, 1989
Dear Diary,

1 woke up at 6 :30 but didn’t get up until 7. It was raining a
bit. I had the usual breakfast, then read most of the a. m. I
ate lunch in the cafeteria (not very good rice today) and
talked with Xiao P for about an hour after that instead of tak-
ing a rest. The sun came out about 6 :30, so I rode my bike
to look for some apples. They were over ¥ 2 a jin—too high.
I got home about 4:45 and found a letter from Mom and
Dad. Not very good news. I felt homesick and skipped sup-
per. I went to bed early. It wasnt a very good day.

Goodbye, Mary

Entry 2 (a “personal-feelings” entry)

Sat., Dec. 31, 1989

This is the end of 1989. I'm glad to see it finished. 1 had too
many disappointments this year. I had really wanted to do re-
search in England, but I didn’t get chosen. Maybe 1990 will
be a better year for me. At least I have my girlfriend to tell
my troubles to. My brother doesn’t understand why I’'m not
happy just to be studying at BeiDa. But I feel that unless I
have high goals, I will never do anything meaningful with my
life. “Nothing” ventured, nothing gained. ”

Xiao Hong




