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To the Teacher

All-Staris a four-level, standards-based series for English learners
featuring a picture-dictionary approach to vocabulary building.
“Big picture” scenes in each unit provide springboards to a wealth
of activities developing all of the language skills.

An accessible and predictable sequence of lessons in each unit
systematically builds language and math skills around life-skill
topics. All-Star presents family, work, and community topics in
each unit, and provides alternate application lessons in its
Workbooks, giving teachers the flexibility to customize the series
for a variety of student needs and curricular objectives. All-Staris
tightly correlated to all of the major national and state standards
for adult instruction.

Features

* Accessible “big picture” scenes present life-skills vocabulary
and provide engaging contexts for all-skills language
development.

* Predictable sequence lessons in each unit reduces prep time
for teachers and helps students get comfortable with the pattern
of each lesson type.

* Flexible structure allows teachers to customize each unit to
meet a variety of student needs and curricular objectives, with
application lessons addressing family, work, and community
topics in both the Student Book and Workbook.

* Comprehensive coverage of key standards prepares
students to master a broad range of critical competencies.

* Multiple assessment measures like performance-based
assessment offer a broad range of options for monitoring and
assessing learner progress.

Overview of the All-Star Program
UNIT STRUCTURE

All-Staris designed to maximize accessibility and flexibility.
Each unit contains the following sequence of eight lessons that
develop vocabulary and build language, grammar, and math skills
around life-skill topics:

* Lesson 1: Vocabulary

* Lesson 2: Vocabulary in Action

* Lesson 3: Talk About It

* Lesson 4: Reading and Writing

* Lesson 5: Conversations

* Lesson 6: Application

* Lesson 7: Review and Assessment

Vi

* Reading or Writing Spotlight

Each lesson addresses a key adult standard, and these standards
are indicated in the upper right-hand corner of each lesson in a
yellow bar.

SPECIAL FEATURES OF EACH UNIT

* Window on Grammar. Grammar is presented and practiced in
each unit in blue boxes called Window on Grammar. These
short presentations offer students small, manageable chunks of
grammar that correlate with a variety of national and state
standards. Window on Grammar boxes provide for written and
oral practice of new language structures and functions.
Students and teachers will find additional, in-depth grammar
practice in a series of two-page lessons called Spotlight:
Grammar presented throughout the book. A comprehensive
Grammar Reference Guide at the back of the book summarizes
all of the structures and functions presented.

* Window on Math. Learning basic math skills is critically
important for success in school, on the job, and at home. As
such, national and state standards for adult education mandate
instruction in basic math skills. In each unit, a blue box called
Window on Mathis dedicated to helping students develop the
functional numeracy skills they need for basic math work.

% Window on Pronunciation. The culminating activity in Lesson
5 (Conversations) of each unit is featured in a blue box called
Window on Pronunciation. This special feature has two major
goals: (1) helping students hear and produce specific sounds,
words, and minimal pairs of words so they become better
listeners and speakers; and (2) addressing issues of stress,
rhythm, and intonation so that the students’ spoken English
becomes more comprehensible.

% Spotlight: Reading and Spotlight: Writing. At the end of
each unit, students and teachers will find either a Readling
Spotlight or a Writing Spotlight. These are optional, two-page
lessons that offer a supplementary focus on reading or writing
skill development.

LESSON FORMAT

Lessons 57 and the Spotlights employ a standard textbook
layout, but Lessons 1—4 follow an innovative format with a list of
activities on the left-hand page of the spread and picture-
dictionary visuals supporting these activities on the right-hand
page. The list of activities, entitled hings 7o Do, allows students
and teachers to take full advantage of the visuals in each lesson,
inviting students to achieve a variety of learning goals with them.
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“BIG PICTURE"” SCENES

Each unit includes one “big picture” scene in either Lesson 2 or
Lesson 3. This scene is the visual centerpiece of each unit, and
serves as a springboard to a variety of activities provided in the
Student Book and Teacher's Edition. In the Student Book, the “big
picture” scene introduces key vocabulary and serves as a prompt
for classroom discussion. The scenes feature characters with
distinct personalities for students to enjoy, respond to, and talk
about. There are also surprising elements for students to discover
in each “big picture” scene.

The Workbook includes a variety of all-skills “Big Picture
Expansion” activities that are tied to the Student Book scenes. For
each unit, these expansion activities address listening, speaking,
reading, writing, and grammar skill development, and allow
teachers to customize their instruction to meet the language
learning needs of each group of students.

CIVICS CONCEPTS

Many institutions focus direct attention on the importance of
civics instruction for English language learners. Civics instruction
encourages students to become active and informed community
members. Throughout each A//-Star unit, students and teachers
will encounter Try This activities that introduce students to civics
concepts and encourage community involvement. In addition,
Application lessons provide activities that help students develop
their roles as workers, parents, and citizens. Those lessons
targeting the students’ roles as citizens as well as Culture/Civics
Notes throughout the Teacher's Edition encourage learners to
become more active and informed members of their communities.

ASSESSMENT

The All-Star program offers teachers, students, and
administrators the following wealth of resources for monitoring
and assessing student progress and achievement:

* Standardized testing formats. Students have the opportunity
to practice answering listening and reading questions in Lesson
7 of each unit (What do you know?) and in Lesson 7 of the
Workbook (Practice Test). Students practice with the same item
types and bubble-in answer sheets they encounter on
standardized tests.

* Achievement tests. The All-StarTeacher's Edition includes end-
of-unit tests. These paper-and-pencil tests help students
demonstrate how well they have learned the instructional
content of the unit. Adult learners often show incremental
increases in learning that are not always measured on the
standardized tests. The achievement tests may demonstrate
learning even in a short amount of instructional time. Twenty

percent of each test includes questions that encourage students
to apply more academic skills such as determining meaning
from context, making inferences, and understanding main ideas.
Practice with these question types will help prepare students
who may want to enroll in academic classes.

* Performance-based assessment. All-Star provides several
ways to measure students’ performance on productive tasks,
including the Writing Spotlights and Conversation Checks that
have corresponding rubrics in the Student Book to facilitate self-
assessment. In addition, the Teacher's Edition suggests writing
and speaking prompts that teachers can use for performance-
based assessment. These prompts derive from the “big picture”
scene in each unit and provide rich visual input as the basis for
the speaking and writing tasks asked of the students.

* Portfolio assessment. A portfolio is a collection of student
work that can be used to show progress. Examples of work
that the instructor or the student may submit in the portfolio
include writing samples, speaking rubrics, audiotapes,
videotapes, or projects. Every Student Book unit includes
several Try This activities. These activities require critical
thinking and small-group project work. As such, they can be
included in a student's portfolio. The Teacher's Edition identifies
activities that may be used as documentation for the secondary
standards defined by the National Reporting System.

* Self-assessment. Self-assessment is an important part of the
overall assessment picture, as it promotes student involvement
and commitment to the learning process. When encouraged to
assess themselves, students take more control of their learning
and are better able to connect the instructional content with
their own goals. The Student Book includes Learning Logs at
the end of each unit, which allow students to check off the
vocabulary they have learned and skills they have acquired. The
Workbook provides self-check boxes in each lesson,
encouraging students to monitor their own progress on
individual activities and across units.

* Other linguistic and non-linguistic outcomes. Traditional
testing often does not account for the progress made by adult
learners with limited educational experience or low literacy
levels. Such learners tend to take longer to make smaller
language gains, so the gains they make in other areas are often
more significant. These gains may be in areas such as self-
esteem, goal clarification, learning skills, and access to
employment, community involvement and further academic
studies. Like the Student Book, the Workbook includes activities
that may provide documentation that can be added to a
student portfolio.



PRE-UNIT: Getting Started

INTRODUCTION

| Culture Notes:
* Your students may have different responses
' to the introductions.

I
|
I i
, *In less formal introductions, we sometimes |
give our first names only, although it is always ,
]
|
|
i

polite to give both first and last name.

OBJECTIVE -« Some of your students might be surprised

. that several responses asked questions. Point

. out that we often “make small talk” to keep |
| the conversation going and show polite

Getting to Know Your Classmates

1. Evaluate I interest. |

* Introduce yourself to the class. Explain that in ' % Make sure students are aware that we don’t '
the first activity students will learn about . usually ask about marital status or other 5
introductions and greetings. . personal questions right away. We do often :

* Have students look at the first photo. Ask ' talk about the weather or where someone |
questions (Who do you see? What is he doing? ' lives or goes to school. 9
What is he saying?). S T

* Have students look at the photos and read
what the people are saying. Then have them
check Good start or Not a good start.

* Have students check their answers with a
partner.

* Go over the example. Call on students to share
their answers with the class and tell what they
liked and disliked about each conversation.

ANSWER KEY:

Answers may vary.
1. Good start;
2. Not a good start (no information);
3. Good start;

4. Not a good start (we don’t usually ask
about marital status right away)

2 PRE-UNIT



Getting Started

2. Talk About It 60

* Have students read the conversation silently
while you read the conversation or play the CD.

* Ask comprehension questions (Do the speakers
know each other? How do you know? What are
3 questions that were asked? What else did they
talk about?).

* Go over the directions. Remind students to use
the conversation as a model.

* Have students stand and move around the room
to ask and answer questions and complete
the chart.

* When everyone has talked to 3 classmates, call
on students to tell the class about one classmate.

EXPANSION ACTIVITY: Scavenger Hunt

* Put students in pairs to create 10 more
questions about information in the book.
Walk around to monitor the activity and
provide help as needed.

* Have each pair exchange sentences with
another pair and complete.

* Have the group of four go over the answers
with each other.

* Call on students to tell the class about
something else in the book.

PRE-UNIT 3



Lesson 1

OBJECTIVE

Exploring Continuing Education

TRY THIS STRATEGY
Setting Goals

1. Warm Up

* Have students look at the Big Picture in their
books.

* To set the context, ask questions about the
picture (Who do you see in the picture? What’s
happening?).

* Direct students’ attention to the course
schedule and ask comprehension questions
(When is the photography course? How much
does it cost to take tai chi? How long is the
interviewing skills class?).

* As students talk about the Big Picture, write
key vocabulary words on the board.

* Read the questions aloud.

* Put students in pairs or small groups and have
them discuss the questions.

* Call on students to tell the class about their
pair or small group discussion.

UNIT 1: Skills and Abilities

* Put students in pairs to share names,
countries, and greatest learning experiences.

* Call on students to introduce their partners
to the class.

EXPANSION ACTIVITY:
Partner Interview

* Write on the board: name, country, greatest
learning experience to date.

* Model the activity. Introduce yourself by
name and tell where you were born.
Describe your greatest learning experience
to date and how it helped your personal
growth.

4 UNIT1

2. Identify

* Go over the directions.

* Direct students’ attention to the Big Picture.
Ask students to list 6 activities they see in the
pictures.

* Have students check the activities they know
how to do or would like to learn to do.

* Call on students to share their ideas with the
class.

* Have students talk to their classmates to find a
partner who wants to learn to do the same
things. Then have partners list 3 ways they
could learn the skill.

* Call on students to share their ideas with the
class.

ANSWER KEY:

Answers will vary but may include:
using a computer, writing, repairing/fixing an
engine, cooking, making pottery, making
speeches, speaking in public

EXPANSION ACTIVITY:
Find Someone Who

* Explain that students should find a classmate
who already has one of the skills listed in
Activity 2. Remind students that they can
only write down each person’s name once.

* Model the activity. Write a skill on the board
(repair computers). Call on a student and ask
about the skill (Do you know how to repair
computers?). If the student answers in the
affirmative, write the student’s name next to
the skill on the board.

* Have students stand and walk around the
room asking classmates about the skills (Do
you know how to take photographs?) and
writing down names.

* Call on students to tell the class about a skill
someone has.




3. Write

* Go over the directions.
* Have students complete the registration form.
* Put students in pairs to share their ideas.

* Call on students to tell the class about the
classes they want to take.

i Culture/Civics Notes:

| % You may want to point out that adults

I frequently take classes for personal growth

or to enhance job skills, even after their

formal education is completed.

1
1
[
n
I
|
* Students may be surprised to discover all |
the places that offer classes for personal l
growth: continuing education programs, :
park and recreation departments, museums, :
theaters, community arts organizations, and ,
community colleges. The Expansion Activity |
below will help students explore these I

:

|
I
I
|
[
[
I
:
l
I
|
I options.

EXPANSION ACTIVITY: Research

* Brainstorm a list of places where adults can
take classes for personal growth in your
community. Write the ideas on the board.

* For an out-of-class assignment, have
students go online or in person to find out
about classes for adults at one of the places
on the board. Have students list 3 classes
that are available that they find interesting.

* Call on students to share their ideas with the
class.

UNIT1 5



Lesson 2 |

OBJECTIVE
Identifying Job Skills

VOCABULARY
affect encourage
behavior essential
clearly interact
come up with interpersonal
comprehend leave out
concentrate personal responsibility
concisely proficient
cooperative resolve
distracted share

1. Warm Up

* Have students look at the pictures. Ask: What
are some skills you need at work?

* Read the questions aloud.

* Put students in pairs or small groups and have
them discuss the questions.

* Call on students to tell the class about their
pair or small group discussion.

UNIT 1: Skills and Abilities

2. Read and Respond

* Go over the directions.

* Have students read the information and circle
their answers.

* Have students rank the skills from very good (1)
to not very good (6).

* Call on students to share their ideas with the
class.

ANSWER KEY:

Answers will vary.

EXPANSION ACTIVITY: Free Write

* Tell students that you are going to give
them a phrase. They should write for 5
minutes on that phrase.

* Explain the rules of this free write: students
shouldn’t worry about spelling or grammar,
they shouldn’t correct, single words or
phrases are fine, it's okay to stray from the
topic, they need to keep the pen or pencil
moving.

* Write a phrase on the board (a good parent,
a good student, a great teacher, a best
friend).

* Set a time limit of 5 minutes. After 5
minutes, have students underline a phrase
or sentence in their writing that they like.

* Put students in pairs to talk about what they
wrote.

% Call on students to share their ideas with the
class.

EXPANSION ACTIVITY: Skill Sort

* Write ideas such as the following on slips of
paper, enough so each student gets one slip:
asks others for their ideas, encourages
others, gives constructive feedback, asks
questions if he or she doesn’t understand,
maintains good eye contact, uses good
grammar, sticks to the point, pays attention
to the feelings of others, is polite, has good
ideas, can analyze a situation, is clear,
doesn’t use unnecessary words, gives credit
to others.

* Point out that each of these skills belongs to
a larger category such as interpersonal skills
or problem-solving skills. Have students
stand and walk around to find classmates
who represent the same types of skills. Point
out that some examples may represent more
than one type of skill.

* Have students stand with students who
belong to the same category.

* When students have sorted themselves, ask
them to tell the class the specific skill they
have and how it demonstrates the job-skill
category they represent. Encourage
discussion and allow students to move to

another category.
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