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Introduction

Why “Experiencing English—Advanced Course”?
Chairman Mao Zedong once said, “If you want to know the taste of pear, you must change the pear by eating it yourself.”
When applying the idea to English language learning, we may suggest that if you want to learn English well, you must use it in real
communication. This represents the main idea behind the two volumes of Experiencing English—Advanced Course: the activities
serve as a vehicle or springboard for the students to propel themselves forward in their English language learning.

Notice that we speak of the students doing this themselves. Language learning doesn’t happen to you; you have to participate

actively in the process. The activities suggested in Experiencing English—Advanced Course are designed to involve the students in
all stages of this process. This learner-centered approach means that they are active all the time, completing a range of tasks which
give them practice in all aspects of language use: speaking, reading, listening (to others), writing, as well as communication skills
such as presenting, negotiating, and debating.

The emphasis is clearly laid on using the language, and less on treating it as subject of study. This means, in real terms, that
students are encouraged to “experience the use of English” by worrying less about the grammatical accuracy of their next sentence
and concentrating all of their energy on successfully getting their ideas across or fulfilling the communicative tasks that have been
set.

Does this mean no grammar lessons?

Not necessarily. We believe that a fundamental awareness of how language works is necessary for students of English. The
two volumes are designed to provide a resource bank of communicative, learner-centered lessons that may form the body of the
courses; it can also be supplemented by any existing lessons one may consider necessary, e.g. grammar revision or listening

comprehension.

The two volumes do, however, include tasks which encourage the students to analyze the language, either in the form of

“language activities” designed in each module or by getting them to “evaluate” their own or their classmates’ performance required
by the tasks. That is also why the two volumes contain a variety of language styles (American and British English) and orthography

in the selected authentic texts and in the modules themselves.

So, how do we evaluate it?

If we believe that successful language learning is made up of many different components, of which grammatical accuracy is
just one small part, it is logical that the latter alone cannot prove the ability of a particular student. Neither can the knowledge of
certain vocabulary on its own. Indeed, it is the overall ability that must be considered—not an easy task! A communicative approach
to testing does, however, exist and is already being used all over the world (cf. Cambridge examinations), in which criteria such as
task achievement, fluency, accuracy, range of vocabulary, communicative ability are combined to reach an overall grade that

reflects more than just the student’s ability to correctly formulate certain items.

OK, but I've never done lessons like this before!

Don’t worry. No previous experience with these types of activities is necessary. Each module is described step-by-step in both
the student’s book and, in more detail, the teacher’s book. Just follow the instructions.

It may take the students a few lessons to get used to the approach if they haven’t encountered such activities before. If this is
the case, don’t simply give up after one lesson; talk to the students about it and try at least two modules. By then, the students will
see that they will feel much more comfortable with these activities.




How does this module system work?

Each volume is divided into 8 modules and each is a separate, individual unit, which would require about 4—6 class hours or
lessons. The modules are not intended to be done in any kind of order. The students can pick and choose which one they would like
to do, depending on their interests, as well as the resources and the time available.

Flexibility is a key feature of Experiencing English—Advanced Course: not only can you select the modules according to the
situation; the modules themselves are—in the main—flexible in structure. The students can also pick and choose from the individual
steps within most modules and construct different lessons out of the various combinations. Again, it depends on their particular
situation. The module can be, of course, simply followed as it stands.

We understand that each classroom is different—heterogeneity is what makes our world interesting—and, therefore, the
timing of each step is given in the form of a possible range of time it could take, from the quickest time we can imagine, to the most
generous time that can still be considered effective. The modules have been tried and tested in many colleges and universities, and
it is on the basis of our experience that we have made these estimates. They are to be seen as guidelines only—feel free to “break
the rules!”

Finally, the authors would like to wish you all the best in working with this textbook and hope that, not only for the students,
but for the teachers—as for us—it can encourage us all to “find the real taste of pear”!

The authors
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MODULE 1

The Product !

IN GENERAL

It is an important philosophy of this book that students direct their own learning.
Over time, they accept more responsibility for their tasks and call upon the teacher less

and less to answer all questions.

Working in teams and presenting oneself (or one’s product and company) are vital
professional skills that must be trained before entering on a career path. This module starts
with the most important element in a presentation — the presenter.

DESCRIPTION

In this module learners will be introduced to some fundamental ideas of presenting
themselves, along with products and companies. Like most of the units in this book, there
will be several parts to work through and some materials to help complete tasks. All of
these tasks will help your learners to make a good presentation of themselves, their
product, or their company. This is something that they will need to do throughout their
professional career. This is what the modules in this textbook series are designed to do—
to promote the professional representation of oneself in English.

This module is planned for a total time of four to five hours, depending on class size.
One lesson is needed for the presentation development and brainstorming, one for poster
development and presentation, and one lesson for the trade fair. Some of the information
gathering, business card design, etc. should be assigned as homework. The time needed
to develop good presentation skills is, of course, considerably longer!

Materials needed for the modules consist of flip chart paper and sufficient red, black,
and blue poster pens for all students. Tables, walls, and boards are used to form
“information booths” for the trade fair.




One additional idea might be to compile a list with the students of the “10 worst presentation
techniques for a really awful presentation” . Different groups will respond differently based on their

experience, but some of the most common responses are listed in the following table.

Read from your text Don’t pause

Speak in quiet, monotone voice. Make no structure; assume the audience knows the
subject.

Use no visuals. Don’t look at the audience.

Move around the room, or don’t move atall. | Have no interest in your topic.

Allow no questions. Use information overkill.

A 1 Analyze the audience.

Begin with an attention getter.

Preview the main points of your talk.

Limit the discussion to no more than three points.
Explain who, what, when, where, why, and how.

In longer presentations, include previews and summaries as you go along.

N U N

Close by reviewing your main points and making a memorable statement.

Use visual aids to show how things look, work or relate to each other.
Use visual aids to highlight important information.

Use visual aids to create interest.

Ll

Select appropriate visual aids.

a. Use flipcharts, boards, or transparencies for small informal groups.
b. Use slides or films for major occasions and large groups.

Limit each visual aid to three or four graphed lines or five or six points.
Use short phrases.

Use large readable type.

Keep charts and graphs simple.

@ NN

Make sure the equipment works.

Establish eye contact.

Speak clearly and distinctly.
Do not go too fast.

Be sure everyone can hear.
Speak in your natural style.
Stand up straight.

Use gestures in an appropriate, and natural way.

® N ST e

Encourage questions.

a. Allow questions during the presentation if the group is small.
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b. Ask the audience to hold their questions until the end if the group is large or hostile.
9. Respond to questions without getting sidetracked.
10. Maintain control of your feelings in spite of criticism.

@ Brainstorming (12-13 mins)

This task is a good ice-breaker and vocabulary generator. It is also interesting to compare in which terms
students describe themselves. You should let this task run for two to three minutes before asking students
to exchange ideas. This could take another ten minutes.

This part will take approximately one lesson. The proper design of a poster is discussed in the
instructions for the module. The main skill in this chapter will be using the flip chart / poster type of visual
aid. The teacher may wish to participate in this activity with his / her own poster.

P8 Designing a poster and presenting your poster (30 +20 mins)

It is important to remember not to “crowd” your poster with a lot of text or tiny pictures. A few
keywords, not immediately understood by the audience, a symbol or logo, should be on the poster. The
obiject is to talk about yourself, and your poster. Do not let your visual aid “do the talking” for you. Make
sure that you circulate with the students and that everyone has a chance to present and listen during this
activity. This applies to both the individual poster and the trade fair simulation. After presenting, stress
what the student does well. Note also what could be improved immediately, e.g., not reading from the notes.

Much work will be needed on skills to make a good presenter, but remember that not all of them should
be trained at one time, especially here at the beginning. Specific skills and tips are referred to throughout
the book. Itis also a good idea to keep a record, a type of logbook with dates, about strengths and weaknesses
in presenting.

Self-evaluation

This can be assigned as homework. In the following few weeks, some students can be asked to share

what they have recorded in their logbooks with the rest of the class.

Designing a logo and business card (30-40 mins)

Before class, students can be asked to look at business cards and advertisements in print for logos and

different styles. They could be asked to come to class with samples they have found. The company selection
and logo and poster design should take up the second hour in preparation for the trade fair simulation.

Alternatively, students could select Webpages from international companies to find out how they
present themselves in this medium. Contrasting the differences is a useful speaking activity.



Designing a trade fair booth and presenting your company (50 mins)

This part of the module is a non-threatening form of presentation which simulates what an engineer

or salesperson must do to represent their company during a trade fair. This context will be important for
later modules in this book and, of course, in real life.

Students should use their posters, logos, and business cards (name tags with a logo are a nice touch)
to set up a booth using available wall and board space. They should have a table to put things on and stand
in front of it. Move the extra tables and chairs off to the side. Students could be encouraged to bring sample
products, drawings, or pictures to help them explain their company and its products. This part of the
module will certainly take most of the lesson.

Debriefing for tasks and language (10-20 mins)

Time allowing, debrief with your students immediately after the trade fair. It is time to address

presentation skills problems and language problems—not during their presentations! Discretely make a
list of language problems encountered during the presentations. Write these on the board and ask the
students afterwards to correct them together.

Note also the kinds of presentation problems. Ask the students for practical remedies for these. You
may also wish to give them this task as a homework assignment and then to compare it with the do’s and
don’ts list in the next lesson.

Questions for further study

This is a good time for both the students and teachers to look back on what they have done so far, in

terms of both the task performance and the use of language. Encourage students to turn themselves into
active learners of the language as well as good analysts of their own learning processes.

Analyzing a company report

Refer to Extended activities.

Language activities

Do these as follow-up in the lesson after the trade fair, but do not wait too long! It will clearly show the

distinction you make between fluency activities as in the presentations and accuracy activities when you
look at language. This would be a good opportunity to have the students start a language and skills logbook
showing difficulties with vocabulary and structures.

Many of the texts center on the idea of quality production, service, and training. This is what the
students should try to filter out of the short company descriptions. There are also a number of abbreviations
common to engineering. It's a good opportunity to seek out different dictionaries and colleagues who can
serve as references. This applies to the students as well as the teachers!

The following link are useful for finding more examples for different company types and how they
present themselves.

Austrian Business Agency at Http:/ /www.aba.gov.at/default.asp

Business Europe at http:/ /www.businesseurope.com7cmn/index.jsp

Enterprise Ireland at http://www.enterprise-irland.com/english.asp



The Product Is You!

EU Business at http:/ /www .eubuisness.com

B. 1. We needed to link it very directly to the European environment of unification, its attendant increased

competitiveness and industry consolidation.

Our ambition had to be based on outperforming our competition.

Our ambition had to stress the need for increased productivity and responsiveness.

Our ambition had to emphasis employee ownership — in a broad sense, not only as shareholders.

SRS N

Business Excellence provides the framework for running our businesses.

C. L.F 2.T 3.1 4.F 5T 6.F
7.T 8.T 9.F 10. F 11.T 12.T
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F. 1.commitment 2.articulated 3. criterion 4. embodies 5. objectives 6. via
7. attributes 8. integral 9. merged 10. scrutiny 11. credibility  12. prospered

Extended activities

These can be used as homework assignments.







MODULE 2
Blueprint for Success

DESCRIPTION

In this module students will be practising both left and right side brain activities.
Presenting both in words and pictures is important here. In addition, the element of
opinion forming based on a reading text will be practised. The module also provides
opportunity for small group and large group presentation with PowerPoint or flipchart.
The opportunity to draw or to produce a technical drawing as homework supports both
language expression in labeling and explaining and professional drawing skills.

The module is flexible in its parts; however, some time should be spent on introduc-
ing, reviewing, and practising presentations with PowerPoint or flipchart. It is estimated
that five hours will be necessary for the tasks in this module.

vn to the students.

be to have




Module 2

than 30 minutes. Make sure that every group has a chance to present before the class and that students take
notes of their classmates’ ideas.

The second reading is useful for gathering equipment designations and descriptions. Students can
construct a new grid listing types and usefulness of equipment for their home office.

@ Learning about workplace design (15-20 mins)

Students are asked to imagine what they would have on their desk or in their office if they were to have
a home office. They could also draw a sketch of their ideal workplace. Students can list the types of
equipment presented in a grid and take turns describing it to their partners. The partners should be able to
draw a sketch from the description. Students then compare sketches with what they said and discuss the
differences or similarities. This is an activity that really gets students to use the language!

Designing your workplace
As homework, students could draw their workplace on a poster and make labels for its parts.
Students could also use or find newspaper ads or junk mail ads from furniture stores for ideas in
designing their ideal workplace. They could bring these to class in the second lesson and present or discuss
in small groups why they think this is their “desk for success”.

Alternatively, students can explore the Office Depot Website at http:/ /www.officedepot.com, which
offers numerous sources of technical equipment, and furnishings for the office.

Presentations (20-25 mins)
This activity is both a right and left side brain activity. In designing a workplace — desk, surroundings—
students are better focused on the situation and topic of teleworking. How would this appeal to you? Are

you comfortable with the thought? These questions will also show up in the design and descriptions of the
students’ ideal workplaces at home.

Labeling the different objects on their desks and the design of the workplace itself is a conscious
opportunity for students to recycle known technical vocabulary and look for new words in their dictionaries
and consult their colleagues or you.

Follow-up activities

As homework, students could write an article to illustrate their opinions concerning teleworking. They

could bring these to class and present or discuss their blueprint for “desk for success”.



