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Introduction

Advanced Integrated Skills of English is a course for the 3rd and 4th years English.

majors in colleges and universities in China, particularly for those who already hold a
three-year diploma but are working further for a bachelor’s degree or corresponding
qualifications. The course attempts to achieve the following aims: (1) to develop
students’ skills in using the language by exposing them to modern language in real
use; (2) to make the material serve as a basis for developing their awareness of the target
language and culture, and (3) to acquaint students with some necessary teaching skills
to enable them to communicate effectively in the language and teach the language
efficiently in the future.

Features

The syllabus for the course is a combination of cultural, communicative and
semantic components. The books are intended to be innovative, yet some aspects of
traditional teaching approach have been retained, so that teachers would not be faced
with having to use books which are completely new. What is more important, the target
learners of the intended level will find that they could learn more effectively with
books containing certain traditional elements. In other words, the books are designed to
represent a compromise between traditional material and material which accords more
closely with current learning and teaching theories.

Knowledge vs. skills

Some books in current use teach students about English, in particular about words
and structures, but do not train students how to read, speak, and write in the sense that
they will be able to use English effectively in academic and everyday situations. As
a result, many students know a lot about English, but under real operating conditions
they are unable to employ their knowledge in communication. This is most obviously
true of the productive skills. Therefore, these books deal first and foremost with
skills. For example, we have provided activities which we hope will train students to
approach new reading materials in a natural way, using strategies which will maximize
efficiency. More traditional language analysis exercises appear only later in the units,
when students are already familiar and comfortable with the meaning of the texts.

Texts
Many Chinese students adopt a word-by-word approach to reading, and as a result,
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they are often unable to comprehend the main idea and the purpose of the text. This
is probably due to previous training — the effect of traditional reading materials and
examinations which normally have a focus on words and sentences. One aim of this
course is to change that approach. Exercises have been designed in such a way that
students consider the overall meaning of the text, including the purpose of the writer, as
well as specific details.

All the texts in these books are examples of real English use. They have all been
written for purposes other than language teaching. The materials cover a broad range
of language varieties in current use, including technical and scientific genres, news
reports, academic discourse and so on with a broad spectrum of topics.

Skills interaction

Reading is the predominant skill focus, but tasks to develop speaking and writing
skills have been included. These attempt to reflect real-life language use, where skills
are often employed in an integrated fashion.

We have tried to ensure that tasks are performed in a variety of interaction formats,
to avoid the situation where a teacher simply lectures to the class about language. Some
tasks are intended to be done in pairs or in small groups, others individually or by the
whole class together. Still other tasks are to be done first in one way, then in another,
for example, whole class discussion of a task may be followed by small group work.
There are several reasons for this approach.

In the first place, variety itself is important. Students are less likely to become
bored or distracted if patterns change within each lesson. Secondly, where students
interact with each other in small groups, speaking practice is maximized. Many
teachers may feel unwilling to allow “free” practice, but if students are to acquire
fluency, it is essential that they talk in English as much as possible. Furthermore, many
students are more confident and willing to speak in front of smaller audiences. Thirdly,
there are educational and social advantages in encouraging students to perform tasks
cooperatively. We recommend that teachers move around the class during pair and
group work in order to assist where necessary, and to monitor students’ performance on
the task.

Structure

There are four volumes in this series. Each of the books deals with speaking,
reading and writing with reading being the priority skill. Listening has been omitted
as there is a separate listening course in most universities during years three and four.
Each book has been designed to be used over one semester. Units may be omitted,
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however, at the teacher’s discretion. Each unit requires 6-8 fifty-minute periods. A
unit contains four sections: Skills Development, Language Development, Further
Development and Teacher Development, and two texts, with Text 1 being the major
one and Text 2 supplementary. Tasks and activities related to Text 1 are all arranged in
Skills Development and Language Development.

Skills Development aims to train students’ reading, speaking and writing skills
using the language material of Text 1. Reading is the skill the course prioritizes. The
main body of the material comprises task-based reading activities organized into three
stages: pre-reading, reading and post-reading. These include experiential and studied
reading, general and close reading. The emphasis is on developing different strategies
and skills, with which to read different texts for different purposes.

Language Development aims to teach students different language knowledge and
provide language practice, including such areas of semantics, vocabulary, rhetoric,
structure, discourse, style and so on. Such activities intend to enhance students’ language
proficiency and cultural awareness.

Further Development is knowledge-based, aiming to develop students’ knowledge
further on the basis of what has been learned before. It contains in each unit some
important or usually-confusing language points in terms of vocabulary, grammar,
rhetoric and discourse, etc. among Chinese students. Through the activities, students
summarize or review what has been learned in a systematic way.

In addition, it provides teaching-skill training in Teacher Development. By doing
the activities, students are to learn one skill in each unit necessary for teachers.

Text 2 is intended for supplementary reading. Each text is related to Text 1 in
the topic area, and followed with some activities mainly to help students read the text
individually.

Methodology

In general, we recommend the following procedures for teaching this material.

Skills development activities
Pre-reading activities

Texts in these books are not to be pre-viewed before class. In providing pre-
reading tasks we hope to change the way in which students approach an English
text which they have never seen before. These activities have the following specific
purposes: (1) to arouse interest in the topic of the text, so that reading is done actively;
(2) to activate students’ knowledge about the topic area, in order to make the text easier
to understand; (3) to raise some of the relevant vocabulary in a natural way.
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Many students (and teachers) have the expectation that all the words in a text
should be understood, but this approach does not accord with current theories of
reading. We have therefore not provided a pre-reading list. We advise teachers not to
attempt to teach unknown vocabulary beforehand or to require students to learn every
single word in the reading text later.

The pre-reading tasks are of various kinds, such as brainstorming, predicting the
content of a text on the basis of the title, predicting words and/or phrases on the basis
of the title or topic area, or discussion relevant to the topic. In general, there are no ‘right’
or preferred answers to pre-reading questions.

Reading activities

One of the main objectives of the books is to change the way students perceive
and read English texts. The first time they read they should do it quickly (do not allow
them too much time) and try to understand the general message and/or function of the
text, without hesitating over specific details. Use of a dictionary at this stage should
be discouraged. To this end the first reading task(s) focus(es) on the overall or global
meaning. Then they move on to more detailed reading for more specific information
and more accurate interpretation. Questions and tasks are provided in order to assist
students in their interactive reading.

Post-reading activities

Communicative tasks to develop speaking and writing skills form an integral part
of the body of the books. These are developed naturally out of the reading texts and are
usually experiential in the sense that the students are asked to respond in spoken form.

Language development & further development activities

In addition to the strategies and skills section, the other main area of the books deals
with language knowledge and awareness of the text. Their purpose is to use an analysis
of the text or introduce additional material to develop students’ language knowledge in
order that they may facilitate greater accuracy and fluency in the communicative use of
language, whether in oral communication or reading comprehension and writing.

We recommend that for the most part students do these activities outside class,
and teachers simply supply the answer key. Sometimes, however, a task type might be
unusual or difficult, and teachers may want to prepare students by discussing it in class
first.
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Time planning

It is designed that 6-8 fifty-minute periods are spent on each unit. In all
circumstances, we suggest four hours for reading activities, the rest 2—4 hours for
language development or further development activities. Make sure to leave at least 30
minutes for Teacher Development.

Underlying Assumptions

We have tried to introduce five changes into this course:

1. Change from answers to questions: instead of providing ready made answers
to students, we try to make them find answers by referring to the text, or encourage
them to raise questions. We believe that answers block, while questions create. Real
developmental learning comes from questioning.

2. Change from explanation to exploration: explanation provides answers and is
often teacher-centered, while exploration is a process of questioning and is learning-
based and student-centered.

3. Change from knowledge to skill: knowledge involves answers and explanation
and is necessary in language teaching, but not sufficient. What matters is not what
one knows, but what one can do. “Knowing” a language is important for students; the
ability to use it is life-enhancing.

4. Change from sentence to text: naturally occurring language is never merely a
sequence of sentences. What is more important for our students is the coherence and
cohesion of a text. If we concentrate on the sentence as the basic unit of language, we
could not probably hope to develop our students’ language awareness, thus unable to
develop their communicative competence.

5. Change from product to process: traditional textbooks in China follow a formula
of: text reading — comprehension questions — formal exercises. All the students do is
reading, checking comprehension and learning language points by heart. The emphasis
is on product. Now we try to shift our emphasis to process, a process of questioning,
exploration, actively doing tasks with the language and exchanging ideas and opinions.
It is a process of active leaming which will foster independence of learning.

In a word, the aim of this course is to teach rather than to test students’ language
abilities. So the process by which students arrive at their answers is often more
important than the answers themselves. For this reason, passages which students find
easy are just as useful to them as passages which they find more difficult.
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Unit

Global Warming

cground to Text 1

greenhouse effect: the atmosphere allows a large percentage of the rays of visible light
from the Sun to reach the Earth’s surface and heat it. A part of this energy is reradiated by
the Earth’s surface in the form of long-wave infrared radiation, much of which is absorbed
by molecules of carbon dioxide and water vapor in the atmosphere and which is reflected
back to the surface as heat. This is roughly analogous to the effect produced by the glass
panes of a greenhouse, which transmit sunlight in the visible range but hold in heat.

The trapping of this infrared radiation causes the Earth’s surface and lower atmospheric
layers to warm to a higher temperature than would otherwise be the case. Without this
greenhouse heating, the Earth’s average temperature would be only about —73°C (-100°F);
even the oceans would be frozen under such conditions. Alternatively, a “runaway”
greenhouse effect like that found on the planet Venus would result in surface temperatures
as high as 500°C (932°F).

Owing to the rise in atmospheric carbon dioxide caused by modern industrial societies’
widespread combustion of fossil fuels (coal, oil, and natural gas), the greenhouse effect
on Earth may be intensified and long-term climatic changes may result. An increase in
atmospheric concentrations of other trace gases such as chlorofluorocarbons (Freons),
nitrous oxide, and methane, due again largely to human activity, may also aggravate
greenhouse conditions. A growing number of scientists have predicted that significant
alterations in climate patterns will be seen. They estimate that global average temperatures
could increase by as much as 5°C (9°F) by the middle of the 21st century. Such global
warming would cause the polar ice caps and mountain glaciers to melt rapidly and result
in appreciably higher coastal waters. The rise in global temperature would also produce
new patterns and extremes of drought and rainfall, seriously disrupting food production

in certain regions. Other scientists involved in climatic research maintain that such
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predictions are overstated, however.

global climatic response: once the amount of carbon dioxide that may exist in the atmosphere
or so has been projected, its significance in terms of climate has to be estimated. The
greenhouse effect, notwithstanding all of the controversy that surrounds the term, is not
a scientifically controversial subject. In fact, it is one of the best, most well-established
theories in the atmospheric sciences. For example, with its extremely dense atmosphere
composed largely of CO,, Venus has very high surface temperatures (up to about 500°C).
By contrast, Mars, with its very thin CO, atmosphere, has temperatures comparable to
those that prevail at the Earth’s poles in winter. The explanation for the Venus hothouse
and the Martian deep freeze is really quite clear — the greenhouse effect. This mechanism
works because some gases and particles in a planet’s atmosphere preferentially allow
sunlight to filter through to the surface of the planet relative to the amount of radiant
energy that the atmosphere allows to escape back to space. This latter kind of energy
(infrared energy) is affected by the amount of greenhouse material in the atmosphere.
Therefore, increasing the amount of greenhouse gases raises the surface temperature of
the planet by increasing the amount of heat that is trapped in the lowest part of its
atmosphere. While that part of the subject is not controversial, what is open to debate is
exactly how much the Earth’s surface temperature will rise given a certain increase in a
trace greenhouse gas such as CO,. Complications arise due to processes known as feedback
mechanisms. For example, if the CO, added to the atmosphere were to cause a given
temperature increase on Earth, warming would melt some of the snow and ice that now
exist. Thus, the white surface, originally covered by the melted snow and ice, would be
replaced with darker blue ocean or brown soil, surface conditions that would absorb
more sunlight than the snow and ice. Consequently, the initial warming would create a
darker planet that absorbs more solar energy and thereby produces greater warming in
the end, This is only one of a number of possible feedback mechanisms, however. Because
many of them are interacting simultaneously in the climatic system, it is extremely difficult
to estimate quantitatively how many degrees of warming the climate will undergo for
any given increase in greenhouse trace gases.

Unfortunately, there is no period in Earth history that investigators can examine when
carbon dioxide concentrations in the atmosphere were, say, twice what they are today
and whose climatic conditions are known with a high degree of certainty. For this reason,
investigators cannot directly verify their quantitative predictions of greenhouse warming
on the basis of historical analogues. Instead, they must base their estimates on climatic

models. These are not laboratory models, since no laboratory could approach the
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complexity of the real world. Rather, they are mathematical models in which basic physical
laws are applied to the atmosphere, ocean, and glaciers; the equations representing these
laws are solved with computers with the aim of simulating the present terrestrial climate.
Many such models have been built during the past few decades. The calculations
roughly agree that, if the atmospheric CO, concentrations were to double, the Earth’s
surface temperature would warm up somewhere between 1 and 5°C. As a point of
comparison, the global surface temperature of the Earth during the Ice Age 18 000 years
ago was on average about 5°C lower than it is today. Thus, a temperature change of more
than one or two degrees worldwide represents a very substantial alteration,
the Ice Age: the Icc Age refers to a glacial period, especially one of those in the Pleistocene
epoch, which is best known as a time during which extensive ice sheets and other glaciers
formed repeatedly on the landmasses and has been informally referred to as the “Great
Ice Age”. Modern research, however, has shown that large glaciers had formed prior to
the Pleistocene — during the latter part of the Tertiary Period as well as during earlier
periods of geologic time — and that glaciation is not unique to the Pleistocene.

tailed study of Text 1

1. Heading for Apocalypse?
Moving Forward to the Total Destruction of the World?
apocalypse n.: total destruction and the end of the world

2. ...and the effects could be catastrophic.
... the effects could be irremediably disastrous.
catastrophic adj.: of or pertaining to a catastrophe which refers to a sudden or
widespread or noteworthy disaster or an extreme misfortune; disastrous, dreadful

3. prophet n. (L.1): a person who predicts or foretells future events

4. impending adj. (L.2): (of evil, danger, etc.) threatening, imminent

5. ... the world could be in for dramatic changes in climate, ... (L.6)
be in for: (infml) be likely to experience

6. disruption n. (L.7): disrupted condition; disorder

7. And the uncertainty has given skeptics — especially Gingrichian politicians —
plenty of ammunition to argue against taking the difficult, expensive steps required
to stave off a largely hypothetical calamity. (L.10)
1) skeptic n.: (also sceptic) a person who doubts the validity of accepted beliefs in a
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10.

11.

12.

13.

14.

15.
16.

particular subject; a person inclined to doubt any assertion or apparent fact

2) ammunition n.: (fig) facts, arguments, etc., used in attack or defence

3) stave off: ward off or avert (something undesirable or harmful); prevent the
occurrence of; defer

4) hypothetical adj.: supposed or assumed but not necessarily real or true

Until now, a draft report currently circulating on the Internet asserts that the

global-temperature rise can now be blamed, at least in part, on human activity. (L.14)

1) draftn.: a preliminary version or rough form of something to be written or printed,
especially an official document

2) circulate v.: pass from place to place freely and continuously; (of a newspaper
etc.) pass into the hands of readers, be extensively read

3) assert v.: declare formally and distinctly; aver, affirm

4) blame... on: fix or place the responsibility for something on somebody or something

consensus n. (L.17): testimony; majority view, collective opinion

drastic steps (L.21): severe measures

drastic adj.: vigorous and decisive; having violent effects; severe

Huge swaths of densely populated land could be inundated by rising seas. (L.25)

Large pieces of densely populated land could be covered by rising seas.

1) swath n.: a long strip of land that is different in some way from the land on either
side of it

2) inundate v.: flood, submerge, cover with water

... a watershed moment ... (L.29)

... acritical moment ...

watershed 7.: an event or period which is important because it marks the beginning of

a new way of life, a new stage in a person’s career, etc.

.. they simulate them on super-computers ... (L.34)

simulate v.: imitate the conditions of (a situation or process), especially for the purpose

of training, etc.

... the results didn’t mesh with reality; ... (L..41)

... the results and the reality didn’t fit together closely; ...

mesh v.: fit in, be harmonious; combine (Foll. by with)

aerosol n. (L.44): a colloidal suspension of particles in air or another gas

Once the scientists factored in aerosols, ... (L.50)

Once the scientists took aerosols into consideration, ...

factor in: to include a particular thing in one’s calculations about how long something
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17.
18.

19.

20.

21,

22,

23.

will take, how much it will cost, etc.

aftermath n. (L.53): an effect or condition arising from an (especially unpleasant) event
predominate v. (L.84): have or exert controlling power (over); be superior; be the
stronger or leading element; preponderate

... a major but still murky role ... (L.85)

... a major role, although we don’t know exactly the nature of it, ...

murky adj.: not easy to understand because one does not know much about it
caveat n. (L.88): (fml) a warning that one has to take something into account before
acting or carrying out plans. Here it means something accepted as proven.

Slashing emissions of greenhouse gases ... (L.93)

slash v.: (of money or time) reduce by a large amount

... curbing automobile use ... (1..97)

curb v.: control and keep within fixed limits

endorse v. (1..101): say publicly that one supports or approves of something

... would shrink from passing draconian emissions-control measures. (L.109)

... would refuse to pass harsh emissions-control measures. -

1) shrink from doing something;: refuse or be reluctant to do something

2) draconian adj.: extremely harsh or drastic

swers to ‘Text 1

Skills Development

Pre-reading

L

Ask the students to do the activity in pairs and then ask some pairs to write the possible
causes of floods on the blackboard.

Before the activity, please draw students’ attention to the difference between weather
and climate. And then ask them to do the activity.

weather: the condition of the atmosphere at a given place and time with respect to
heat, cold, sunshine, rain, cloud, wind, etc.

climate: the prevailing atmospheric phenomena and conditions of temperature,
humidity, wind, etc., (of a country or region)

This is a prediction activity and any kind of predictions will do.
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Reading
1. This is an activity of prediction checking.
2. This activity is designed to help the students to get familiar with the discourse structure.

4

Sub-topic Conventional Sequence

Evaluation of a new development 5

Description of a new development

Description of current knowledge / ideas

4

l

Announcement of a new development 3
2

3. Please draw students’ attention to the discourse structure of Text 1.

é Sub-topic Paragraphs in Text 1
Evaluation of a new development 8-12
Description of a new development 3-7
Description of current knowledge / ideas 1
Announcement of a new development 2,3
Limitations of current knowledge / ideas 1

4, This activity deals with the discourse markers, so please help the students to identify
the following:
Phrases: like street-corner prophets
without offering any concrete proof
no solid evidence has emerged
a largely hypothetical calamity
Verb form: the present perfect

5. This activity also deals with the discourse markers.
“Until now” in paragraph 2.

6. The activity is designed to help the students to understand the writer’s intention.
There are several reasons: prestige of [PCC organization, number of members, improved
computer models, etc.

7. This activity is designed to develop students’ reading skill (skimming).

Heading, sub-heading, first paragraph(s), final paragraph(s).

8. It would be assumed that the article described claims about global warming and the

writer concluded that more concrete evidence was needed.



