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Introduction

The main aims of Reading Plus, Books | and 2

Readiﬁg Plus, Books 1 and 2, aims to help students read Englisheffectivelyand with pleasure. As they work through the units,
students will become increasingly aware of the way in which the skills of reading they already use in their own language
— skimming, scanning, predicting, responding, etc. — can and should be applied to reading English.

The texts are taken from the widest possible range of sources, from labels to novels, from text books to magazines, so that
students will get used to reading English wherever they may find it.

The focus is on achieving the greatest possible development of students’ reading skills, but using the material will

inevitably contribute significantly to their knowledge of the English language too. Both the texts and the tasks have been
chosen with the advancing level of the students in mind, the first book starting with simpler, more straightforward texts and
tasks and the difficulty gradually increasing to bring in more complex structures, a wider range of vocabulary, and more

tasks which focus on the text at sentence and paragraph level.

The books can be used in class, adding variety and content to English lessons and giving many opportunities for
individual/ pair/group work. They can also be used for homework, when, students can work quietly through the material
on their own. Teachers may choose to start a unit in class and then ask students to complete it for homework, or they may
find the books useful as additional work, either for students who finish classwork quickly or for students who need extra
practice. Many of the units deal with topics/themes which students may enjoy discussing at home or with their friends.

Although many course books do not introduce the Simple Past tense until the second book, Reading Plus uses this tense from
the beginning, partly because a large proportion of what people read in day-to-day life relates to things which have already
happened, and partly because straightforward stories which follow a sequence of events are relatively easy to understand.

So, while students may not be able to produce the Simple Past, they will learn to recognise it as they read.

The organisation of the book

Each book of Reading Plus is divided into thirty-six units, each based on a topic or a theme which contains different types
of text and a variety of tasks which practise the various sub-skills of reading (see Contents Chart).

The books are designed for students to record their responses on the actual pages as they work, using the margins and
making marks on the texts as well as completing charts and carrying out other ‘immediate’ activities. This approach has
been found to be much more motivating. Students feel the immediacy of their response to the texts, rather than having to
write answers, with numbers, etc. in their note books, where their ability to write English correctly has too great an effect
on their performance and thus on their attitude to reading English. This also means that the way students use the book is

like the way they use the books they read in their own language, where they might make jottings on the pages for future
reference.

In most units, pictures, questions and statements of various kinds serve to introduce the unit and provide the ‘pre-reading’
focus, although occasionally a unit begins with a “What's this?’ type of activity to accustom students to recognising a type
of text which they might come across, without any introduction, in real life.

The texts are presented in realistic formats so that students will learn to recognise the shape and appearance of, for
example, newspaper columns or a play as they are presented in English for native-speaker readers.

There are a number of texts in each unit, so that students who are struggling with one text, or are less attracted by it, feel
that there are ‘new’ things still to do and don’t lose interest in the whole unit. This sub-division of the work within a unit

means that, whether the material is being used in class or at home, there is no need to complete the unit in a single lesson
or homework session.
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The normal sequence in reading a text (whether it is a prose passage, a chart, a letter or whatever) is first to recognise what
it is, second to ‘decode’ it and third, to interpret its meaning. This occurs naturally in one’s own language, where readers
know why they are reading a particular text and bring their own knowledge, interest and language skills to bear on it, but
in a foreign language, students need guidance and support to achieve a similar performance. Reading Plus encourages
students to look at the layout and presentation of the texts and to use any non-verbal clues to assist them with their
reading. It also provides practice in ‘decoding’ and interpreting, using a range of strategies but avoiding the ‘testing of
comprehension’ approach.

The tasks emerge naturally from reading the particular text types and reflect the different ways we read in real life, for
example, scanning a newspaper for a specific piece of news or judging character from a passage in a novel. In some cases,
the tasks require students to look across a number of texts. The tasks are deliberately short, so that students do not become
demotivated if they find a particular task difficult or of less interest than others.

At the beginning of Book 1, any questions that are asked generally have definite answers, as students at this level are usually
keen to know whether they have got something ‘right’ or ‘wrong.’A small number of the tasks, however, don’t have definite
answers (e.g. Book 1, Unit 8, 1b; Unit 18, 3a) and so a variety of answers is acceptable. Later, when students have gained
confidence in their ability to interpret English texts and are able to respond more freely, in the same way that they respond
to texts in their own native language, there are more activities of this latter type.

Each unit concludes with a Challenge! to the students. Some of the Challenges can be completed in a few minutes

(e.g. Book 1, Unit 1; Unit 35 ) and teachers may decide to use them immediately, in class. Others are more extensive and
students will need to spend some time outside class completing them (e.g. Book 1, Unit5; Unit26). They are deliberately
extremely varied and should be treated lightheartedly.

Some hints on using Reading Plus in class

*  Before you go to the lesson, it’s useful to check the unit and decide whether you want to prepare anything which relates
to the theme or topic that you are going to work on. (The book is designed so that there is no need to have anything
extra, but teachers often wish to use pictures, flash cards, etc. to introduce their lessons.)

I’s also a good idea, at this stage, to check what the Challenge is so that a) you can avoid using that kind of activity as
your pre-reading work, and b) you can decide how and when you want your students to complete it.

* If a unit clearly begins with a text identification exercise (asking “What'’s this?’), avoid telling the class before they open
their books what they are going to see. For all the other units, spend a few minutes on a ‘pre-reading’ activity to bring
the topic/theme to the front of the students’ minds before they open their books. Ways to do this are:

(i) by asking a few questions (e.g. for Book 1, Unit 3, you could ask: ‘“What lesson do you have at 10 o’clock on

Thursday? Has anyone got a timetable here?” “What have you got written on your time-table for 10 o’clock on
Thursday?’ etc.)

(ii) by showing a picture and saying something about it or asking questions e.g. for Book 1, Unit 4, you could bring a

a letter to class and say: ‘T got this letter yesterday. Who is it from? Is it from a friend or is it from the tax man?’ “Where is
my friend’s name on the letter? What word do you think he/she starts the letter with?’—all the time pointing to the
relevant sections of the letter (which the students don’t need to be able to see in detail because you will probably

answer all the questions yourself after they have made guesses) or “Who sends you letters? Your grandmother? Your
friend?’

(iii) by relling the students something (preferably something recent) which relates to the topic/theme e.g. Book 1,
Unit 12, “Yesterday, I saw a huge spider in my bath! (drawing a spider on the board). ‘I’m afraid of spiders. I don't

like wasps either!” (drawing one on the board). ‘Do you like spiders? Today we're going to read about things which
people are scared of.’
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* In order to avoid the temptation to go through every text line by line, asking for or giving explanations of each word
and sentence, which makes students over-dependent on your intervention and undermines their confidence in their
ability to work things out for themselves, fix the focus firmly on the content of the texts and on the tasks that are to be

done and only provide the support that is asked for, or very clearly needed, to enable the students to complete the tasks
successfully.

* Be careful about the length of time you give students to read through the text when the task is about doing something
quickly or just scanning for a small number of points as you read (e.g. Book 1, Unit 10, 1a). One way to estimate
how much time you should allow is to do the task yourself, quite quickly, and then double your time for the students.

* When the task necessitates a more thorough reading of the text (e.g. Book 1, Unit 14, 2a; Unit 29, 3a, 3b), students
will need to concentrate hard and have time to stop and think. It is best to avoid interrupting students when they
are actually reading through a text or clearly trying to work something out. In real life, reading is a ‘silent’ activity and
however much we may chat in between reading bits of a text, we do not speak as part of the actual reading (unless we are
reading aloud). When learners are at the stage when they have to work hard to follow a text, it is extremely distracting,
and irritating, to be interrupted during the reading process.

* However, do make it plain that you are always available to help, even if the students are, as it were, interrupting
themselves to ask their questions. And do encourage your students to ask each other for help so that they feel that the
whole thing is about reading to achieve something and not some form of test. It is a very natural activity to speak to
somebody who is near you when you have read something (even just a few words) which you want to share or want to
ask someone to explain, so it’s a good idea to encourage this kind of communication among the students.

* When checking answers try not to give undue importance to individual students” answers being ‘right’ or ‘wrong.’
Students do want to know whether they have got things right or wrong, but your response to their success or otherwise
should be to help them explore the reasons for their answers or for failing to find an answer, not to give scores or an
impression that you are testing their achievement.

* It’s important to help students become proficient users of dictionaries as they will, perhaps, often need to resort to
these when they are reading English in a non-learning situation in the future. The book occasionally specifically
suggests the use of dictionaries, but this doesnt mean that they shouldn’t be used at other times when required.

* Asageneral rule, don't ask students to read texts aloud to the rest of the class. Listening to fellow students reading,
sometimes hesitantly and without really understanding the words they are reading, is counterproductive as it makes
reading seem a boring activity and, incidentally, may teach poor pronunciation, etc. In any case, many of the texts
(charts, labels, etc.) don’t lend themselves to reading aloud. The ones which are worth you reading aloud are the poems,
where students will benefit from hearing, and enjoying, the rhyme and rhythm of the verses (e.g. Book 1, Unit 26, 3a).

* Although the tasks can all be done by individuals working on their own, many of them can be done more enjoyably by
pairs working together (e.g. Book 1, Unit 6, 2a) and some are suitable for small groups to discuss and work out
(e.g. Book 1, Unit 25, 2b). Even when working in pairs or groups, however, the reading part is still an individual
activity , so it is important for the students to have a quiet period in which to read the text for themselves before
embarking on the joint activity of completing the task.

Quite a lot of students enjoy working on their own and then being able to compare what they have done with what
others have done before the teacher starts checking the answers.

* Itis best not to spend too much time on ‘post-reading’ activities and explanations when the students have finished a
particular section of the unit as these tend to demotivate students who want to be getting on with the next thing. In
addition, there is sometimes a temptation to focus overmuch on details of the language and on the meaning of
individual words, which is not the purpose of this particular work.

It is hoped that students will learn that it is possible to read and enjoy English without always understanding every single
word or analysing how the sentences are structured. If students ask for explanations, it is obviously right to give them, but
by focusing on what has to be done and on the content of the texts, you will persuade your students that they can read
much more in English than they perhaps thought they could. They will become confident in their ability to deal with a
variety of texts and will more easily transfer these skills to their future reading, which is the main aim of Reading Plus.
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Contents Chart

Unit

Text type

Main sub-skills practised

1 Are you a good
detective?

notices (in a shop)
list of clues
labels (on items in a shop)

matching pictures and words

matching statements and clues

scanning for specific information

transferring words from one context to another

2 Peter’s mistake

postcards
picture stories
pictures with captions

recognising the language of postcards
labelling pictures

deducing from clues in text
matching pictures and descriptions
scanning for specific information
deducing dialogue from pictures

3 Back to school

time-table
notices

rules shown diagrammatically

scanning across two texts

deducing from clues in pictures

proof-reading and correcting spelling errors

deducing from diagrams

recognising the language of school and school subjects

4 Penfriends

letters to friends
addressed envelopes

recognising the layout of a letter

recognising the layout of an address on an envelope
reading handwriting

scanning for specific information

labelling parts of a text

transferring data from one text to another

scanning across two texts

matching photographs and personal descriptions
deducing from information in text

5 One, two, three

instructions
narrative
catalogues

recognising the language of instructions

following instructions

using a dictionary

recognising expressions of sequence (just/now/then/finally)
following sequence to solve problems

scanning for specific information (colours)

identifying adjectives and using them in a new context

6 Open Day

notice of an event
programme
titles (for pictures)

identifying parts of a notice

using data from a text to plan action
solving problems from information in text
scanning for specific information
matching pictures and titles

7 Would you buy it?

advertisements
charts

skimming

scanning across texts

matching

identifying adjectives

recognising logic within sentences

transferring data from one text-type to another
deducing

8 Favourite cities

descriptions of places
advertisements (for a place)
tourist literature

matching pictures and descriptive texts

applying knowledge of the world

identifying adjectives and the things they describe
scanning for specific information to use in a new context
contrasting data in two texts




Unit

Text type

Main sub-skills practised

9 Perfect pizza

menus
advertisements (for food)
survey results

problem-solving based on data in text
deducing from language in text
identifying adjectives and using them in a new context

statistical data selecting vocabulary relating to text topic
transferring data from a survey to another context
selecting appropriate data according to context
10 Invitations invitations recognising the language and layout of invitations
replies to invitations skimming to find the main topic of a text
letters identifying language which gives reasons

contrasting information between texts

scanning across form texts

recognising appropriate responses to invitations
proof-reading and correcting spelling errors

reading handwriting

scanning for specific language

using language from a number of texts to complete a new one

11 Holiday weather?

descriptions of the weather
charts

map with key

narrative

applying personal experience to a text

transferring data from text to a chart

understanding reference

recognising ‘sets’ of words

using data from a keyed map

deducing from facts in text

recognising narrative language

identifying parts of a text which convey specific information

12 Phobias

magazine article

advice in magazine

statements made by magazine
readers

chart

recognising the language of advice

scanning

identifying paragraphs which give specific information
identifying words which convey specific emotion (fear)
recognising informal language in dialogue

recognising sets of words

recognising language used to express consequence
linking cause and effect

relating text to personal experience

13 Strange creatures

labels and pictures (of animals)
school text-books

matching pictures and labels

referring forward

referring back

using information from text to label pictures
using vocabulary from text in a new context
finding synonyms within a text

applying knowledge of the world

using clues within statements to link them to texts

14 Famous faces in motor
racing

photographs and captions
biographies

applying knowledge of the world

scanning across texts to find specific information
verifying points within a text

identifying words and phrases which say ‘when’
deducing from text

transferring information from one text to another
recognising sets of words

15 'Star Choice'

magazine cover
contents list
letters to editor
articles

scanning for specific information

matching headings with texts

identifying and summarizing the main point of a text
deducing from clues in a text

applying knowledge of the world to a task




Unit Text type Main sub-skills practised

16 Choosing a job descriptions(of jobs) scanning for specific information
‘spoken’ statements applying knowledge of the world to a rask
charts deducing from clues in a text
a quiz

identifying parts of a text which convey specific information

17 Writing home

informal letters

reading handwriting

scanning for specific information

skimming for ‘mood’

recognising the informal language of family correspondence
recognising the language used to express sympathy and care
scanning text for specific language

18 How blind people read

description(of Braille)
historical account
‘spoken’ statements
dialogue

scanning for specific information

proof-reading and correcting factual inaccuracies

applying knowledge of the world to the general topic matching
information in text with readers’ own thoughts

understanding reference

applying personal opinion to texts to draw conclusions

19 It’s a great game!

labels on video boxes

users’ comments from a
magazine article

charts

‘star-ratings’

matching names with pictures

matching descriptions with names and pictures
recognising the language of evaluation
distinguishing between ‘good’ and ‘bad’ points
applying personal choice to text to draw conclusions

20 We need some more
envelopes

faxes

e-mail messages
order forms
hand-written notes

recognising the language and layout of faxes
recognising the language and layout of e-mails
proof-reading and correcting spelling and typing errors
comparing between texts

reading hand-written notes

transferring data from one text type to another
deducing reasons from text

21 Seeing is believing!

descriptions and explanations of
visual illusions

charts

instructions (for drawing a
diagram)

recognising the language of explanation

making statements based on visually presented information
transferring data from diagram into chart form

following instructions

applying recognition of the shape of letters of the alphabet to read-
ing incomplete print

22 The Grand Opening

formal note (from head teacher
to parents)

notices

telephone messages

personal notes for a speech

a commemorative plaque

skimming for general topic

scanning for specific information
identifying synonyms

deducing missing parts of text from context
contrasting information between two texts
applying new information to change a text

recognising the format and language of a commemorative plaque

23 The sights of Singapore

quiz

tourist brochure article
rules displayed on a notice
A-Z of information

applying knowledge of the world to a general topic
verifying answers to a questionnaire from information in
another text

deducing purpose of text from language and information
scanning across texts

finding synonyms

recognising rhyming words




Unit

Text type

Main sub-skills practised

24 We all make mistakes

narrative (three stories)
schedule of events

recognising the language of narrative text

recognising how direct speech is incorporated in narrative text
understanding reference

transferring facts from narrative to direct speech

transferring facts from text to schedule

recognising abbreviations

identifying parts of text which convey specific information

25 Dinosaurs

map and key

definitions (of dinosaurs)
articles from scientific journal
charts

diagram

applying knowledge of the world to general topic
using a keyed map

recognising and reproducing the language of ‘rules’
matching descriptions across texts

transferring data from text to a chart

deducing appropriate words from context
labelling a diagram

26 Wedding superstitions

list of statements (superstitions)

poetry
picture story with dialogue

using a dictionary

applying knowledge of the world to a text

recognising the form of a poem

interpreting the meaning of lines of a poem

recognising rhyme

finding synonyms

scanning

deducing relationship between direct speech statements and
their significance in a particular context

27 What a day!

diary entries

recognising the language of diary-writing

reading hand-writing

deducing probable facts and explanations from texts
understanding reference

distinguishing between statements of fact and emotion
identifying parts of a text which convey specific information
scanning across texts to collate information

deducing identity of writer from text

deducing topic of text from short snippets

28 Love by the lake

narrative (love story)

matching dialogue and pictures

recognising how dialogue is incorporated in narrative text
scanning for specific information

deducing feeling from statements

identifying parts of text which convey specific information
matching headings and pictures

selecting appropriate headings for parts of a story

29 Pins dictionary definitions scanning for specific information
description (of an object) understanding reference
historical account comprehension of factual detail in a story
chart applying personal assessment to decide on the shape of an
magazine article object
30 Why April? calendars applying knowledge of the world to general topic and to text refer-

factual statement

chart

entry from an encyclopaedia
narrative

historical account

ring forward

using text to verify information

scanning for specific vocabulary

scanning for specific information

comprehension of factu\al detail in a story

applying personal assessment to decide on relative truth of
texts




Unit

Text type

Main sub-skills practised

31 Sports reports

vocabulary lists

nwes paper(sports)reports
diagrams with descriptions
snippets of sports news

deducing topic from vocabulary

using a dictionary

choosing appropriate words by deducing from context
using description to mark infromation on a diagram
using language and vocabulary of short snippets of text to
identify topic

32 “The Iron Man’

title page of a book

extracts from a novel

skimming for general topic

scanning for specific information

understanding punctuation used with direct speech
identifying parts of text which convey specific information
interpreting the meaning of specific parts of a text

finding synonyms

summarising a small part of a story

transferring facts accurately from a text to statements
making a word-set according to given criteria

33 Stopping smoking

list of statements

chart

expert advice notes

‘spoken’” questions and answers
‘conversations’

applying knowledge of the world to a problem
recognising the language of encouragement
transferring data from a text to a chart
deducing questions from answers

scanning for specific information

matching advice with problems

34 Diamonds

descriptions (of processes)
map
technical descriptions

matching between a text and a map
recognising synonyms

deducing reasons from text
proof-reading and correcting errors
scanning for specific information
summarising key points

35 The world’s water

factual reports

scanning for facts

descriptions verifying information from texts
statistical texts recognising the language of formal reports
narrative scanning for specific words
understanding synonyms
deducing reasons from texts
36 Left-handed or instructions following instructions and recording results

right-handed?

factual account from a text
book

a song

a catalogue

proof-reading and correcting word-choice errors
transferring vocabulary from one text to another
matching pictures and statements

selecting appropriate items from text for a given situation
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