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Introduction to Teacher's Book

The key distinguishing features of this series of
Teacher’s Books are to help English teachers in China
to practise more current teaching methods, to improve
teaching skills and strategies which they use in class,
and to serve as a resource for teacher development.

The element of teaching skills includes how to
organize a class efficiently and effectively for students’
learning, how to make maximum use of the limited
class time available, and how to manage group and pair
work to promote real interaction in English. Teachers
can improve teaching skills and strategies by following
the teaching steps given for particular activities, by
carrying out the teaching tips, by considering and
trying out a broad range of alternative and additional
activities. Collectively, these elements represent a
range of choices and resources through which teachers
can extend their repertoire of skills and strategies in the
immediate context of current English classes.

The Teacher’s Books have an additional resource for
teacher development in the form of additional cultural
and language information which goes well beyond the
information presented in the Student’s Books. This gives
teachers extra background knowledge and interesting

points for their teaching.

What is in the Teacher’s Book?

Each unit of the Teacher’s Book includes:

Unit overview

e Brief summary of the key content

e Key features showing the listening and speaking

skills practised in the unit

Extra information

e Language and culture

e [anguage support

Guidance and suggestions

Guidance and suggestions for the different sections
in each unit in the form of:

e Teaching steps

e Teaching tips

e Teaching techniques

e Alternative activities

e Additional activities

Answers

e Answers to the closed exercises

e Example answers to the open-ended activities

Features of the Teacher’s Books

The following is an outline of relevant information that

can be found in the Teacher’s Book.

Unit overview

The unit overview outlines the key content so that

teachers can get a rapid overview of the whole unit.

Language and culture

This section is related to the video clips and audio
passages. It provides much more information about
words and phrases, background information and culture
than what appears in the Student’s Book.

The language points are defined and explained in
English only, using mainly the Macmillan English
Dictionary for Advanced Learners Second Edition
published 2007 © Macmillan Publishers Limited.
These words and expressions are sometimes given
more extensive explanation so that teachers can add
something extra and students can hear vocabulary
items explained in a different way. Some words and
expressions are explained using other associated terms
so that teachers can help students develop a sense of
vocabulary networks.

The cultural points have information about proper
names, terms and cultural concepts or points of
information which arise from the listening material.
This gives teachers extra knowledge to explain such
points or to answer students’ questions. Sometimes this
section has a related additional activity, like a quiz,

which could be given at any time in the unit.

Language support

For some speaking activities, useful vocabulary and

expressions are provided.



Teaching steps

Additional notes about how to carry out a particular
activity are given in clear steps, especially in earlier
units. In later units, only different steps or steps for new
activities are suggested. For similar activities, teachers

can check the steps given in earlier units.

Teaching tips

This section offers specific guidance about how
to conduct some activities in class. They also offer
practical hints for some activities. These are not given
for every activity, but only where there is an extra point
to be made. Paying attention to these tips will help
teachers reflect on practical aspects of English teaching
and learning.

There are also teaching tips with language examples
for different ways of involving students actively in the
feedback — each of these will multiply the opportunities
for active practice for students’ listening and speaking
in English.

Teaching techniques

These are practical techniques for teaching which are
introduced in relation to specific contexts in different
units; however, they can be applied to many other units.
They are connected to Teaching steps and Teaching

tips.

Alternative activities

This section appears to offer teachers an alternative
way of conducting an activity, which is different from
the one given in the Student’s Book. The purpose of
this is to give teachers more choices and to extend the
repertoire of teaching strategies. These alternatives are,
of course, optional ideas to bring students a greater

variety.

Additional activities

Some units offer additional activities which are not
mentioned in the Student’s Book. These are offered
as optional extras to extend teachers’ repertoire of
teaching strategies and increase students’ knowledge.

Often they can be used at any point in the unit, so
sometimes they may be useful to finish a class in a
different way.

Answers

The book has answers to activities and questions
which are closed. Sometimes there are explanations or
comments to help teachers clarify why one answer is
right and others are wrong.

For open-ended activities, there are example answers
since many answers or a likely range of opinions for
such questions are possible.

The example answers:

e help teachers prepare for the activity and have an

idea of target levels for good students

e provide relevant vocabulary and expressions

® can sometimes be shared with students before they

do an activity to give them an idea of the response
expected. This is particularly useful for those activities
where a more extended response can be expected, for
example, in Developing critical thinking.

e can be used as models for feedback to students

after they have completed the activity

e give ideas and extra thoughts for possible class

discussion to follow up an activity

Teaching aims of the sections in the
Student’s Book

Starting point

This section includes one or more activities to raise
the topic in students’ minds and develop a focus on the
theme of the unit. They may involve a short discussion
about a photo, a common experience, some quotations
or perhaps a questionnaire.

Students are encouraged to share ideas, interpretations
and opinions. Later units encourage students to give
reasons for their opinions.

For this section, teachers should make sure students
understand what to do and arrange for them to
work in pair or groups. As they work, teachers may

circulate and listen to check that the student discussion
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is appropriate and give help with vocabulary and
expression, if necessary. Later, teachers may choose
a pair to report back or summarize their discussion to
the whole class. Teachers can then give a very brief
comment for encouragement and feedback, or make a
link with the next section.

Inside view

This section is based on two video conversations.
Each conversation has two or more activities which
aim to help students understand the conversation and
use the target language within it. Each conversation
is viewed twice for a different purpose each time. In
a later activity, students also read part of the written
version to complete sentences from it. Since the
activities are arranged progressively, with re-viewing,
students should not worry if they cannot understand
everything the first time.

The viewing is preceded by a pre-listening activity,
in which students discuss a photo related to the video,
or work in pairs to predict aspects of the topic or the
uses of likely words and expressions or the sequence
of sentences. This task is in itself language practice.
Students should know that a prediction task means
that it focuses on what the text might be about or asks
students to discuss relevant personal experiences as
preparation for listening. Clearly a range of answers are
possible because students can make different, but valid,
predictions. The emphasis is not about being right or
wrong but of discussing ideas, and giving reasons for
predictions, or working with relevant language.

This section has listening activities in which
students respond by checking a list or chart, completing
sentences from given choices, making sentences
using given words, giving answers to the questions,
completing the conversation by filling in blanks etc.

The Everyday English highlights common words,
phrases and idioms with an activity for students to deduce
their meanings and to check that they understand them.

This section also has a guided functional dialogue
(“act out the conversation”): Students are given functional
instructions about what to say but they need to supply

the actual words themselves, which means that there
is an element of creativity here with the content and
a variety of different expressions in slightly different
dialogues is possible.

The Teacher’s Book gives guidance on using each
activity, especially for the early units.

Talking point

The aim of this section is for students to discuss
their own thoughts, ideas, opinions and experiences, ie
to use their English in a more personalized way. Some
Talking point activities use pages at the back of the
book arranged in a communicative format, and others
ask students to discuss and formulate advice or talk
about ideas, actions and experiences, or to complete a
questionnaire. The Talking point activities are designed
to be more open-ended activities than the ones in later
Developing critical thinking.

The Teacher’s Book has examples of possible
responses which can be used as model answers. More
detailed answers are given when students need to draw
on general knowledge; thus, if some students find the
activities difficult, the Teacher’s Book offers extensive
information for teachers to help them. Such answers

also give teachers extra background information.

Outside view

This section has activities following the viewing of
an authentic video clip which explores the topic from a
different angle.

Before viewing the clip, there is a pre-listening
activity in which students discuss photos from the
video or questions related to the topic. The Watching
and understanding section has three or four activities,
arranged so that students actually view the clip two or
three times. Students should not worry if they do not
understand everything after the first or second viewing.
The activities include checking a chart related to the
content, identifying true statements, numbering
sentences in the order in which they appear, finding
out specific information, completing a factfile etc.

The Teacher’s Book provides answers to these



activities and the Language and culture should help
teachers to support the students’ understanding with
additional background knowledge and cultural
information.

Developing critical thinking asks students in pairs
to discuss questions related to their own opinions,
ideas, views, and experiences with the aim to help them
develop independent thinking. These are open-ended
discussions and the Teacher’s Book provides examples
of possible answers, together with guidance on helping
students extend their answers. Sometimes it will be
better for students in their pairs to discuss one or two
questions in more detail — with examples, reasons,
evidence or alternative ideas — rather than to answer all
questions with only brief or superficial answers.

Many students find this critical thinking discussion
difficult at first. The Teacher’s Book gives specific
guidance and suggests specific steps and ideas to
stimulate thinking. Teachers can introduce these
before, during or after the student discussion and give
extensive examples to encourage students in critical
thinking. Many examples can be used to show students
how to develop argument by elaborating opinions
through giving reasons, examples or evidence, and later
considering counter-arguments. The examples also

suggest appropriate language for critical thinking.

Listening in

This section has two audio recordings of monologues
or dialogues for students to listen to. Each passage has
a pre-listening activity and several other activities after
listening. Generally the activities follow more than one
playing of the passage, which again means that students
need not worry if they do not understand everything the
first time, though they will be listening for the second
time with a different focus.

The pre-listening activity asks students to discuss
photos or illustrations, or questions and this can
generally be done quite rapidly as a prediction activity.
Then there are sets of Listening and understanding
activities to be completed after listening. These

include completing charts, tables or forms to identify

information, correcting sentences, completing sentences,
or matching items together etc. Since responses are
generally brief these activities can usually be completed
quite quickly. The answers are given in the Teacher’s
Book.

A Developing critical thinking section follows each
listening passage. As before, these require personal
responses from students in pair discussion. Example

responses are given in the Teacher’s Book.

Presentation skills

This section helps students to discuss, plan, practise
and give presentations. A box in the Student’s Book
gives advice and guidance about the particular
presentation, so that progressively students practise
various presentation skills. Each time, there are several
steps for pairs or groups of students and these lead
up to an actual presentation. These steps are designed
to help students think of ideas and relevant language
and to structure their presentations. Some of this
preparation might be done out of class and where
presentations require factual information, students
should be encouraged to use the Internet or other

resources to get the information in advance.

Presentations need not be long: perhaps less than a
minute and probably not more than two minutes. Even
so, for reasons of time, it is unlikely that more than
two or three students could give their presentations
to the whole class for any particular unit. However,
presentations can often be given in groups working
simultaneously while teachers circulate to listen and
give assistance — later teachers can choose one or two
students to give their presentation to the whole class.
Teachers can keep a record of those who have given
presentations to ensure that all students have the chance
to give a whole class presentation at some time.

There are examples of presentations in the Teacher’s
Book which will help give students an idea of the kind
of language that a good presentation would have.
These models might sometimes be read to the class or
teachers could ask one student to present this example.

Sharing the examples in this way will also share the

Vi
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cultural information and background knowledge in the
model with the class.

Pronunciation

Each pronunciation activity focuses on a specific
point, which is generally explained in a box in the
Student’s Book. Students should be assured that
this regular practice with a specific focus is a sound
approach to developing good pronunciation over time:
The first important step is for them to become aware of
key features through listening and, often, underlining.
Students then read a dialogue or a passage which has
examples of the target feature, either before or after
listening to the recording. This reading can be done in
pairs for both dialogues and passages — the latter can
easily be divided into sections for pairs to practise.
The Teacher’s Book has answers to the underlining

activities and sometimes an additional activity.

Unit task

This is a culminating oral activity in the form of
a pair or group task which allows students to make
productive use of the language skills in the unit. The
task has several steps which lead to a prepared pair
or group presentation or a role-play of a meeting, an
interview, a radio programme etc. Students can be
reminded that the process of preparing the task is itself
language practice. This section may be started during
class so that there is a benefit of sharing the stimulation
and ideas in a group, but it can probably be developed
out of class (especially if students need to locate factual
information) and presented in a later class.

The Teacher’s Book gives examples, which are additional
sources of expressions, ideas for the format and content
of the task outcome, so teachers may read them to

students or ask students to read them to the class.

Unit file

This is a summary list of the language points and
skills presented in the unit. It is given in the Student’s
Book so that students themselves have a clear record
of what they have accomplished in a unit. They can
check their vocabulary knowledge and evaluate their
own perceptions of the skills they are developing. To
encourage students to check for themselves, teachers
could ask them in pairs to test each other briefly on the
useful expressions and to discuss how well they feel
they have developed the language and skills.

Levian Jin

Wartin Corntazze
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Unit 1

Nine to five

Janet and Andy talk about their future plans T2
Speculating about the future

Making enthusiastic comments

Tl Reassuring people

Talking about attitudes and relationships at work

Janet and Andy discuss Charles Dickens T14
Starting a meeting

Criticizing

Conceding

Talking about writers and writing
Describing someone s behaviour

Calming people and responding

Janet and Joe go to a fashion show T26
Encouraging people to do things
Showing astonishment

Asking for and giving opinions

Janet and Andy discuss gender stereotyping T50
Talking about self-esteem

Conceding

Making a strong point

Talking about vague amounts

Janet learns about the history of the Houses of
Parliament T62

Clarifying and asking for clarification
Recommending

Saying how sure you are

Reporting thoughts, beliefs and opinions

' Andy looks for a new flat T74

. Talking about accommodation

Making comparisons

Complaining and criticizing

Giving warnings and making threats

Janet does an interview with an expert on buildings
T86

Thanking

Expressing willingness and unwillingness

| Confirming and correcting

: Talking about expectations and surprise

Janet learns to speak like a Londoner T98
" Making small talk
Words of wisdom /., ol
T97 Showing understanding and lack of understanding
Showing indecision

Janet says goodbye T111
Giving positive opinions

Communication Activities T121
Scripts T125

How to geta job T6
Listening to natural
English: sounding
confident

The secret of success T8
Working lives T9

The reading habit T18 What did you think of ...?
Listening to natural  T2(

English: rhetorical  London, Oxford, Bath,

questions Yorkshire ... T21
Street style T30 Fashion or comfort? T32
The size zero debate T32

dios

Has feminism gone too

Women in South
Korea T54 far? T56
All in the brain? T57
Listening to natural
English: noticing the
degree of emphasis
Queen Elizabeth I On the high seas T68
T66 Pompeii T69

Listening to natural
English:the use of the
word so

Homes in Britain T78 Living in my car T80
The boomerang generation
T80
Listening to natural
English: vague language
My kind of town T90 East meets West T92
The world’s most unusual
architecture T93
Listening to natural
English: agreeing and
disagreeing

Communication is Languages in danger
what it’s all about T104

T102 When a dog wags its tail ...
T105
Expect the Survival at sea T116

Because it’s there ...
11T

Listening to natural
English: formal and
informal register

unexpected T114



Giving a talk T10 Making a life plan T12
Talking about personal abilities and preferences

Intonation to express strong feelings and
opinions, and to ask questions

Talking about professional skills

Giving a lecture T22
Giving an introduction
Giving an overview

Holding a debate T34
Correcting someone
Sounding moderate
Conceding

Quoting people and sources

Leading a formal discussion T58
Starting a discussion by agreeing on terms
Inviting opinions

Inviting a general agreement

Moving the conversation on

Presenting both sides of an argument T70
Agreeing

Stating that both views are important
Stating whether your opinion has changed

Giving a talk T82
Making superlative statements
Asking about meaning

Holding a debate T94

Referring to the previous speaker

Listing points made by the previous speaker
Presenting a different argument

Giving a talk T106

Invoking listeners’imagination
Expressing sadness for others
Speaking emphatically

Narrating an exciting adventure T118
Introducing an adventure
Describing the beginning of a trip

Describing physical reactions to frightening moments

Describing nature and animals
Talking about time

Linking sounds
Natural connected speech T11

Linking sounds
Unstressed words
Plosion T23

Common loan words from French
Consonant + you / your

Linking sounds

Sense groups T35

Words spelt with i
Sense groups T59

Unstressed words
Natural connected speech T71

Strong and weak pronunciation of /4
Natural connected speech
Sense groups T83

Natural connected speech
Stressed words
Unstressed words T95

Natural connected speech
Sense groups

Stressed words
Unstressed words T107

Words with similar sounds
Linking sounds
Sense groups T119

Preparing a top five list of
favourite things to read T24

Presenting a review of fashion
in China T36

Taking part in a television
programme T60

Acting out an important
moment in history T72

" Role-playing an interview for

a flat-share T84

Presenting a design to a
committee T96

Writing a questionnaire and
report about learning English
T108

Holding a press conference
T120
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Starting point

1 Check () the ambitions you have for your life.
| find a job

| find a boyfriend / girlfriend

| get married

|| have a baby

move to a large flat

10

| geta master’s degree
learn another foreign language
work abroad

OOododoon

| earn a lot of money

be happy

be healthy

become famous

| buy a car

have more free time

|| travel abroad

| buy my own house / flat
|| study for a PhD

Now number your ambitions in order of importance.

2 Work in pairs and discuss the questions.

1 Do you share the same ambitions?
2 Are they equally important to you both?
3 What do you need to do to achieve your ambitions?

- i

Inside view

1 Look at the quotation and the photo, and
decide why Andy might say it to Janet.

When a man is tired of London, he is tired of
life; for there is in London all that life can
afford. Samuel Johnson

2 Think about Janet and Andy's ambitions for

the future. Which ones do you think they
have?

* go back to university
* go back to China

e getajob

* do my master’s

* leave London

* go to China

* live in London

* become a teacher

* work in publishing

* update my CV

* apply for a job at London Time Off
* look for jobs together

Now watch Conversation 1 and write J (Janet)
or A (Andy) next to the ambitions they mention.



Starting point

1
Eeaching tips

Tell Ss that they have to choose at least five
points from the list in the Student’s Book. When
Ss number their ambitions in order of importance,
they need to give a reason for their rating of how
important they think each chosen item is.

2
meaching tips

Ask Ss in pairs to spend more time on
Question 3. Each in a pair needs to give at least
two ways which are different from the other
person for achieving their ambitions.

Example answers

1 We both want to earn a lot of money and be

healthy.

2 Yes, they are.

3 « Well, firstly, I would work hard and use my
time efficiently for achieving my ambitions.
Secondly, I will always be positive and
persistent about what I do, no matter how much
difficulty I may face. Thirdly, I should learn to
seek for advice and help from others.

* For me, being happy is so important. Happiness
to me means that my inner self is content with
those around me and what is available to me.

I should laugh more, learn not to worry and
always be ready to offer help to others. If I am
happy in this way I will probably succeed in my
career, t0o.

Inside view

Conversation{

1
Example answer

Andy quotes Samuel Johnson because he means
that London offers a huge range of sights and sounds,
activities, entertainment, and a variety of life, so
nobody should ever get tired of the city — if a person
gets tired here, they are tired of life.

Ifanguagefand.culture

Samuel Johnson (1709-1784) is a scholar,
lexicographer, poet and man of letters. He was
known as Dr Johnson because he had honorary
doctorates from Dublin and Oxford but he
himself rarely used the title.

A master’s degree (an MA or Ms/MSc) is
a postgraduate degree, which usually includes
a dissertation or research project. A PhD (a
doctor of philosophy, from the Latin) or DPhil is
a doctorate. In the USA this involves completing
postgraduate courses and a research thesis; in
Britain it is mostly completed by research so
the thesis is generally longer.

In Britain, all teachers in primary and
secondary schools are graduates and many
have higher qualifications. They also need to
be qualified by completing a postgraduate
certificate in education (a PGCE), which takes a
year. Teachers in universities, especially those
starting out, generally also need to take a short
training course.

To go for it is to make an attempt.

Don’t even think about it means that Janet

shouldn’t worry about whether Joe likes her
or not.

2

Answers

Janet: go back to China, do my master’s (which
means going back to university), live in London,
become a teacher, work in publishing, apply for a job
at London Time Off, update my CV and look for jobs
together.

Andy: leave London, go to China, look for jobs
together.

‘T2



