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Unit 1

Passage One

College Lectures: Is Anybody Listening?

A former teacher of mine, Robert A. Fowkes of New York University, likes to tell
the story of a class he took in Old English while studying in Germany during the 1930s.
On the first day the professor strode up to the blackboard, looked through his notes,
coughed. and began, “Guten Tag, Meine Damen and Herren”. (“Good day, ladies and
gentlemen. ”) Fowkes glanced around uneasily. He was the only student in the course.

Toward the middle of the semester, Fowkes fell ill and missed a class. When he re-
turned. to Fowkes’ astonishment, the professor began to deliver not the next lecture in
the sequence but the one after. Had he, in fact, lectured to an empty hall in the absence
of his solitary student? Fowkes thought it perfectly possible.

Today, American colleges and universities (originally modeled on German ones) are
under strong attack. Teachers, it is charged, are not doing a good job of teaching, and
students are not doing a good job of learning. American businesses and industries suffer
from uncreative executives educated not to think for themselves but to recite obsolete i-
deas that the rest of the world has long discarded. College graduates lack both basic
skills and general culture. Studies are conducted and reports are issued on the status of
higher education, but any changes that result either are largely cosmetic or make a bad
situation worse.

One aspect of American education too seldom challenged is the lecture system. Pro-
fessors continue to lecture and students to take notes much as they did in the thirteen
century, when books were so scarce and expensive that few students could own them.
The time is long overdue for us to abandon the lecture system and turn to methods that
really work.

One problem with lectures is that listening intelligently is hard work. Reading the
same material in a textbook is a more efficient way to learn because students can proceed
as slowly as they need to until the subject matter becomes clear to them. Even simply
paying attention is very difficult: people can listen at a rate of four hundred to six hun-
dred words a minute, while the most spirited professor talks at scarcely a third of that
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speed. This time lag between speech and comprehension leads to daydreaming, Many
students believe years of watching television have shortened their attention span, but
their real problem is that listening attentively is much harder than they think.

Worse still, attending lectures is passive learning, at least for inexperienced listen-
ers. Active learning, in which students write essays or perform experiments and then
have their work evaluated by an instructor. is far more beneficial for those who have not
yet fully learned how 1o learn. While it's true that techniques of active listening, such as
trying to anticipate the speaker’s next point or taking intelligent notes, can enhance the
value of a lecture. few students possess such skills at the beginning of their college ca-
reers. More commonly. students try to write everything down and even bring tape re-
corders to class in a clumsy elfort 10 capture every word.

Students need to question their prolessors and 1o have their ideas taken seriously.
Only then will they develop the analytical skills required to think intelligently and crea-
tively, Most students learn best by engaging in frequent and even heated debate. not by
taking down a professor’s often unsatisfactory summary of complicated issues. They
need small discussion classes that demand a joint effort of teacher and students rather
than classes in which one person, however learned., expresses his or her own ideas.

The lecture system ultimately harms professors as well, It reduces feedback to a
minimum, so that the lecturer can neither judge how well students understand the mate-
rial nor benefit from their questions or comments, Questions that require the speaker to
clarify obscure points and comments that challenge inadequately constructed arguments
are indispensable to scholarship. Without them. the liveliest mind becomes dull. Under-
graduates may not be able to make good contributions very often, but by lecturing alone
a professor fails to attract the beginner’s naive question that could have triggered a fruit-
ful line of thought.

If lectures make so little sense, why have they been allowed to continue? Adminis-
trators love them of course. They can cram far more students into a lecture hall than in-
to a discussion class. and for many administrators that's almost the end of the story.
But the truth is that faculty members. and even students, conspire with them to keep
the lecture system alive and well. Lectures are easier on everyone than debates. Profes-
sors can pretend to teach by lecturing just as students can pretend to learn by attending
lectures, with no one the wiser, including the participants., Moreover, if lectures give
some students an opportunity to sit back and let the professor run the show, they offer
some professors an irresistible forum for showing off. In a classroom where everyone
contributes. students are less able to hide and professors have less room to show off
how smart they are,

Lectures will never entirely disappear from the university scene, both because they
seem to be economically necessary and because they spring from a long tradition in a set-
ting that rightly values tradition for its own sake. But the lectures too {requently come
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at the wrong end of the students’ educational carcers - — during the first two years, when
they most need closes even individual, instruction. If lecture classes were restricted to
junior and senior undergraduates and to graduate students, who are more academically
independent and more capable of working on their own, they would be far less destruc-
tive of students’ interests and enthusiasms than the present system. After all, students

must learn to listen before they can listen to learn.

1. Comprehension
I. The author begins his article with
A. a specific example {from his own experience
BB. a specific example based on a story he heard
C. a summary of his main argument
2. He mentions the general criticism of the American education system .
A. in order 10 prove that they are unrcasonable
B. as an introduction to his own specific criticism
C. in order 10 amuse the reader
3. Throughout the article, it's clear that the author considers ____ to be the main
aim of higher education,
A. memorizing flacts
;
3. acquiring the ability o think independently
C. observing learned professors display their knowledge
4. The author presents all the following objections to the lecture system EXCEPT that
A. it was modeled on the German university system
B. it encourages daydreaming
C. it provides teachers with 100 little feedback
5. By “taking intelligent notes” (Para, 6). the author clearly means .
A. writing down everyvthing or even bringing tape recorders
B. enhancing the value of a lecture
C. recognizing the points that are important enough to note down
6. The author clearly considers the advantages of lectures .
A. important only to university administrators
B. easier on everyone than debates
C. irrclevant 1o the true aims of higher education
7. The author concludes by recommending that lectures should be .
A. abandoned completely
* 3. offered only to students who value tradition for its own sake

C. offered only when students have acquired active listening skills
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. Word Study and Associations

1. former /omms/ adj. VLRIH; (B & 4 69) /T m Y

2. stride /straid/ vi. (strode, stridden) K #4577 — stride a brook EE# —&K/NE ([
M) pace; walk (k) pace s LA B AL IBE/NEBNKEES, H BN H, —~
(B14J) The lion paced the floor of his cage. $i - FHE T H MR FERFEE. stride
IR AN ERITE AT RN BE EEE. - (B4) They strode
away without saying anything. flifilfr AtLIEM AL EFT .. walk LT . EH
FOURH A H0 r bk B, s el 48 . — (f149) She walked with light steps. i & B %
LEBH.

3. sequence /'sikwons/ n. B, %5 — a sequence of bumper harvests 3% % ) K FE Ut

4. solitary /'solitori/ adj. BNH . HE—; B M A — solitary evening E— KKK —
solitary pursuits I8 B 8938 3R () ) alone: desolate; lone; lonely; lonesome (H k)
solitary i8] X 5 lonely #HiL ,BEAJ# B A X AT By . HiX AT —FENS N EH
BT AS B Al A SR A A, B X A BE R PEAR O . B R M s R M AERIA . — (B
#1) My uncle is solitary by nature, IR EVEEE . alone 5 E — A BEAEKRE
WAERAHF. — (#15)) 1 was alone, but not lonely. BREBHG— A BHFAHE,
desolate #§5 AR , 45 2 % I Jt o5 45 0 35 ifif JC P UK L K AR R 55+ s Jy o, BE O R 7R
M R TR M AR R FE 0L, AT IR — FPRER T JE . — (B4D) After the war, the town
was a desolate place. EXERELTR T T RNEFTHREZH . lone RATEFH
WATBE B IR MR REBRA K. — (B15)) In that cloudy sky only
one lone star could be seen. IS mHAMEP, REEINMETFTH—P 2. lonely
R M TERAKFERRZKETLUS FTHRRETNSROFEHRE D TEN
7. ST B MERIR T S S R A R SRR R Bl by T RO 5 fb AR R 7
BRZEBMAETN™EMEGSHI. AW HRER-MHAREZENETRET
B . — (JA49) He is used to collective life and feels lonely when he is left alone.
I8 TR EARE, RBT M — 4 AR B, SRR B i . lonesome M lonely iIERE
H, BEAN,EERAKXBAS A CIEERENANRTE SRR & &R, B0
BAT” B EER” 35— i, FERAX DM AT EE —#S AR
N, EEAEEF XA A% lonely, — (#4)) During the winter holidays,
the campus became a lonesome place. 2B A IB] B B W T — N EEBE YL 5 .

5. originally /a'ridzonali/ adv. E¥I,EH — original adj. — (#4)) The original own-
er of the house was the Duke of Wellington, XEFARXRM T ARBRBAER. n
1 EES 3 — studving Greek 1o read Homer in the original 3 HEXRENT
D EE.

6. discard /dis'ka:d/ vt. EFH .HFHF — discard one’s winter clothes in spring HFXBHEK T
&% (W) abandon; desert; forsake (%) discard #EMHFABEETEHBRH AR
ZKP. — (Bf)) We discarded all the clothes we'd grown out of. H{JIBEFE/PHK
MREYIF T . abandon f§KE GERMKF EFXMFE . FHRIE-TABRFCAHEN
MBI H AT HEAGTREAEN . BT REEM, AN TR FE.
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10.

11.

12.

13.

14.

— ($4149) The cruel man abandoned his wife and child. JPTREBZHAMFE TEFM
BF. desert #HHHEM ES AW HEXFEAALHEET RFHABHE.
PRI EREHNEE. = (HI4)) The village had been hurriedly deserted, perhaps
because bandits were in the district. £+ AZE LIk E - WIFEBZMXE LE
HE, forsake HBEBRARBEYR EMBERH LML AKEZE. CEFEEH
XoF BT 4 708 64 BT 4K A0 A N B — b Ok SRR 4 L S (LI % — O AR A 15 8, i L B Z R R
MITH . BARA—EBETEH/ZE. = (JAf)) She decided to forsake the world and enter
a convent. ik E SHRE . LY B %,

cosmetic /koz'metik/ adj. (1) MR ;B TH A — cosmetic fenders on cars K%
RS, (LA — cosmetic surgery RAE T AR

. overdue /auva'djuw/ adj. HRAR; BiZH ) — an overdue check 3T I X EE — overdue

debt 3 3K

. scarcely /'skeasli/ adv. JLFA — (4] ) There was scarcely anything mentioned a-

bout that contract. X F MGG BILF At KB H . (FlEE) scarcely H B E MK,
REYESA—BERA—RANGEANEREMEK, WTE I couldn’t scarcely be-
lieve it 7, & scarcely ZJ5H when 8 before 5| S M A] EIEH A ;than BB RE
B AR F—iE R FORRAIARABBIEZ . 2 U H 46 (BE before (HIE than) SEHAT
¥% T . The meeting had scarcely begun when (or before but not than) it was inter-
rupted,

lag /leeg/ n. #J5 ;&R vi. (behind) )5 :# 8 — (#f}) The elder people and chil-
dren always lag behind when we go for a walk, FRfTH (T#E 8. FL K AMETF
s REEE k.

comprehension / kompri‘henfon/ n. Hf# ;3 ## 51 — (Hl4J) The problem is above
[beyond] my comprehension. X4 [a] 8 H BB N,

comprehensive / komprithensiv/ adj. " 8% 88 — (B4H)) a comprehensive
history of the revolution #ifrEH 4T ZHHE

passive /'peesiv/ adj. BN H KA — passive improvement trade $ BN T 5
(R X)) active

enhance /in'ha:mns/ vt. EME . K3 H. 68 H%) > (A4)) Passing the English
examination should enhance your chances of getting the post. i} T RHiEERKI% S
B RIS XA BN E . (I Y) increase; multiply; augment; add (#) en-
hance —IGFHRT I E A EESE RS S M. ARREES,X
AR EERYShiE . = (f4)) The reviews of the poet’s most recent book en-
hanced his reputation. XXM AR A RN —FEFEAFRENTHHZE, in-
crease BRI EBHHE, TR ESHMBABER AR KNAERE AH. 4B . BES
FHEEK . EEASHEERE LA MZ E. — (H§4)) The government has re-
cently increased taxation, BB XM T H Y. multiply ¥H# B REHMEILXH
Y1 AS 7 28 5 1T 8 R 09 3, A RT LA B K 0 B R A R B n . — (B4)) Efficiency
will be multiplied several times, FREFEMBAE., augment THFHEEBE.ETYS
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15.

16.

17.

18,
19.

20.

21.

22.

23.

24,

25.

26,

27.

'8

1.

increase #t i .fH augment Joid SEE A & L u DL B S AU BE N il increase WG
E—-FERER Eavm,. ~ (B4H)) The sound of traffic augments during the
morning rush hour. 5 /i 5058 W ) 3008 M 59 KL add g S o S B A B
B K/ EESEFEAEM, add B Y500 w0 B, = (1Y) We have also add-
ed to our committee two women workers, F AV B UMM T WS LT A
5.
capture /‘keptfa/ vt. (1) K% 5844 — caprure the queen in chess FEPR S
PLBIRZIE EJG = captured the liberal vote w8 H MRS, (2) {24l 4K
captive /'kaeptiv/ adj. (1) HAFH M ~ a captive bird g S . (2) AB AN
M g 2R

analytical /,eena'litikal/ adj. Sy 04 087 iy

unsatisfactory /'anisaetisfeektori/ adj. FEED AW ZH

satisfactory /iseetis'faektori/ adj. & AWEM > (H4y) Her school report says her
French is satisfactory. MRS -0 85 M) . — satislaction / setis'feekfan/ n.
WEWE

summary /'samari/ n. QA& BB — (#4)) The chemistry book had a summary at
the end of each chapter. AL FERBTFHERYMAE —ME, — adj. HIEWH.JE
. — a summary account {3 B 698 &

feedback /'fi:dbaek/ n. iRt — compensating feedback #MEJR 1

obscure /ab'skjua(r)/ adj. (1) RiGFHEH : %R — an obscure corner F I 19111 %
— an obscure view BT M. (2) L4 K . BRI LHM — an obscure poet T4, i
A

fruitful /'fruitful/ adj. R B EH); L7208 -> a fruitful author of fiction 720/
WAER

cram /kreem/ vi. (1) #Beeoooo e B~ (BI4)) The hall was crammed
with many people standing. X KRITBEFH T HEM A, (2 CHI 55 I5 0] H 5 1
conspire /kon'spaia/ vi. (S5 AFEMEDF LU FUHE) B B i — (Bl4y) The
criminals conspired to rob a bank, FHE®HIEIEE) —FWAT. — conspiracy /kon'spirasi/ a.
(FH30) plot; intrigue (Hi#%) conspiracy $§* -4k Ak —JE 8 H 0l 48— 00 %5 %
—> a conspiracy to seize the throne 5 EA Y. plou 48 Jg 305 5 BH i i A0 5%
BUTHH R — ($4)) Two men formed a plot to rob the bank. B A $lE 76384
WA ETR . intrigue 35 E & BB SR8 JLHI 0GB ", > ()
All his intrigues are doomed to failure. fil Bt 15 8% BH I8 o 317 58 8 4 0,

participant /pa'tisipont/ n. BIF .5 L H — an active participant in social work F
WEmtEESA

forum /'forrom/ n. 215 — (B4Y) The letters page of this newspaper is a forum for
public argument. 3X R ACOTIEH K5 EARB WIS IL.

Phrases and Expressions

in the absence of 7F - RNEFJHIEH T
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Unit 1

2. be under attack i 7% i CalCRE T

3. alive and'\‘avell BBATH MR FE

4. with no one the wiser iff#Fi% 2 5%

5. run the show 48— ) #240 J 3

6. show off ¥#E . 2%

7. for sb’s/sth’s own sake HCFXFE A/ BB A L 04 08
8. be destructive of Xfesee-e T T M K A (B

Passage Two

The First Postage Stamp

Postage stamps were unknown in the early nineteen century. In the eighteen-thir-
ties people complained bitterly about the high postage rates and objected very much to
having to pay postage when they received letters, particularly if the letters were ones
that they did not wish to reccive at all. At this time a schoolmaster named Rowland Hill
became interested in printing newspapers and hence, in the postal charges connected
with them. He found that the cost of delivering mail was not great; the main expense
came from employing people to collect the postage on delivery. As a result he prepared
plans which, in the end, were carried out by the government.

Rowland Hill’s proposals were  briefly  a uniform charge for the conveyance of
letters, at the rate of one penny per half-ounce in weight and, most important, the pre-
payment of postage. Later, having in mind the newspaper stamp tax whose imprint ena-
bled the newspaper to be carried free in the mails. he proposed the sale of franked, or
stamped, wrappers and sheets of paper to the public. These could be folded and sealed
to show the stamp, and cancelled by the postal clerk to prevent re-use.

So anxious was Rowland Hill to ensure prepayment of ufl letters, he next consid-
ered the problem ol unstamped wrappers and envelopes which would. he knew, still be
tendered to the Post Office by the ignorant and the illiterate. Thus it came about, al-
most as an afterthought and certainly with no great enthusiasm on his part, that he had
the idea of “using a bit of paper just large enough to bear the stamp, and covered at the
back with a glutinous wash which, be applying a little moisture, might be attached to
the back of the letter...”

Everyone knows the Penny Black. As a work of philatelic art, it is the oldest and
finest of “Old Masters”; as an example of the engraver's craftsmanship, it is a gem. Not
a flawless gem, perhaps, because the Perkins. Bacon machinery for reproducing steel
engravings was then quite new and revolutionary. and was being used for the first time .

e 7 .



RIBRR(D

to produce postage stamps,

Not so well known but equally attractive, the Twopence Blue was adapted from the
Penny Black and is almost identical in design, except, of course, that the words “Two
Pence” appear along the foot of the stamp instead of “One Penny”. Both black and blue
stamps were placed on sale at post offices throughout Great Britain on the same day —
6th May 1840.

In the Strand we have hailed a smart hansom cab and the horses are “clip-clip-clip-
clopping” along to the General Post Office at St. Martin’s-le-Grand in the City of Lon-
don, where we shall buy some of the “new-fangled” One Penny labels.

“Pon my soul!” exclaims the cab-driver, as we draw near the majestic portico of the
Post Office building. It seems that all London is here on this bright May morning, eager
and curious to see and buy the new postage stamps, wrappers and envelopes. Inside the
spacious hall, well-whiskered postal clerks tolerantly regard a jostling crowd on the oth-
er side of the broad mahogany counter, and exchange many a sheet of newly-minted Pen-
ny Blacks for a shining golden sovereign. Caught up in the general excitement we, too,
buy a whole sheet of the new stamps.

Around the entire sheet is a wide margin which bhears the inscription: “Price 1 d. per
Label, 1s per Row of 12, £1 per Sheet. Place the Labels above the Address and to-
wards the Right Hand Side of the letter. In wetting the Back be careful not to remove
the Cement. ”

Ridiculous as it may seem, we pause to count the number of stamps in the sheet.
Yes, there are two hundred and forty, arranged in twenty rows of twelve stamps
across. We see rows of identical heads of the young Queen Victoria, little realizing at
the time that the Queen herself was to regard her stamp portrait with such affection that
it was not to be changed in the sixty long years of her glorious reign! An ever-youthful
monarch was depicted on the postage stamps of Great Britain from 1840 until the turn of
the century. '

Above and below her portrait are the words “POSTAGE” and “ONE PENNY?” re-
spectively, and since there are this time no other postage stamps in existence anywhere
in the world, the name of the country is not shown, a tradition which has continued
right up to the present day for British stamps.

There are four little squares, one in each corner of the stamp. In each of the upper
corners is a Maltese Cross, which to many people appears at first sight to be a spider or
a crab! A single capital letter of the alphabet is engraved in each of the lower corners.
The left-hand letter indicates the row in the sheet, and the right-hand one the place in
the row. So the first stamp in the row of the sheet is lettered “AA”; the first-stamp in
the second row is “BA”, and so on, up to “TL”, which is the last stamp in the bottom
row,

The purpose of this system of lettering, and also the ornate *bank-note” back-
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ground of the stamps, was to confound the forger. The task of forging steel plates for
two hundred and forty stamps would be tpo much for him, and if he concentrated on one
combination of letters he would surely be found out. The corner letters also served to i-
dentify the position of any particular stamp in its original sheet, should the need have
arisen. They also assist stamps collectors to reconstruct the post office sheet, not an en-
viable occupation.

The Penny Black is generally neither rare nor very valuable, contrary to popular be-
lief. Its value to a stamp collector can range from a few shillings to a few pounds for a
used copy, varying according to condition. In mint condition, they are scarce and a fine,
unused Penny Black with ample margins is worth thirty pounds or more, while blocks of
four or more unsevered stamps in the mint state are quite valuable and rare. But there
are enough Penny Blacks in existence today for everyone; seventy-two millions of them
were issued to the general public from May 1840 to June 1841,

Although stamped wrappers and envelops were available at that time, it was still
the custom to fold the actual letter sheet, seal it and affix the stamp to the face of it, a-
bove the address. Thus the Penny Blacks and Twopence Blues were filed with the letters
and there is always the possibility in these modern times of old letter files coming to

light — treasure trove for the stamp collector.

I. Comprehension
1. Rowland Hill proposed that
A. postage of letters should be based on weight and on the distance covered
B. each letter should be charged one penny of postage regardless of weight
C. the sender of the letter instead of the receiver should be responsible for the pay-
ment of postage
D. both A and C
2. Which of the following can NOT be learned from the passage?
A. The words in the margin around the entire sheet tell people the price of an indi-
vidual stamp, the place to attach a stamp on the envelope and the way of doing it.
B. If you buy 120 stamps, you will have to pay half a pound.
C. Queen Victoria became ruler of Great Britain just as the postage stamps came into
being.
D. Queen Victoria never grew old as far as British stamps are concerned.
3. It is true that
A. you can see the words “Great Britain” on British stamps nowadays
B. Great Britain is the first country to issue postage stamps
C. on a Penny Black, you can see the words “One Penny” above the picture of Queen
Victoria
D. the words “One Penny” appear along the foot of the stamp while the words “Two
« 9



