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How to Use This Teacher’s Guide

The Guide and lts Companions

This guide covers the third and fourth levels of the
Senior English series of the Learning English
program.

You should also have:

+ an audiotape that covers the oral part of each unit.
+ Each student should have the Student Book
(Module 3 and Module 4).

Where to Start

Start by reading the next two sections: “Philosophy
of the Learning English Program” and “Your English
Classroom. ” These two sections describe what is new
about the Learning English program, why it works
and how to make your role as a teacher most
effective.

Then read the next section: “The Organization of
Units and Sections. ” This section describes the
format that every unit follows. It explains how to
work with the information the guide provides for your
lesson preparation.

Next, read the “Teaching Techniques” section at
the back of the guide. This section offers ideas about
teaching the Learning English program and covers
information frequently referred to in the units. You
will want to consult this and other sections at the

back of the guide as you work through the units.
Refer to the Back of the Guide

The unit teaching refers to how-to information at

the back of the guide.

* Teaching techniques for introducing, practicing and
reviewing vocabulary that you can adapt.

« Teaching techniques for helping with
pronunciation.

* How to make resources for your classroom, such as
posters, puppets and displays. '

* How to play key language learning games and
supplemental games.
The back of the guide also contains a section on

games and an index of songs for quick reference.

Adapt It!

This guide introduces and uses a small repertoire of
language learning techniques. If you have experience
teaching English, draw on other techniques you
know.

This guide provides you with suggestions only. You
can follow it step by step or you can create your own
steps. Adapt the units to fit your teaching experience,
the needs of your students and the resources available
to you.

How to Use This Teacher’s Guide | 1




Philosophy of the

Learning English Program

The Learning English program aims to help
Chinese students learn to speak conversational English
and to help Chinese teachers improve their own
English and English teaching skills. The complete
program covers twelve grade levels: Grade 1 to Grade
12.

The program stresses communication and
conversation. It focuses on talk (listening and
speaking). It gives the students many opportunities to
talk in many different conversational situations:
student-to-student, student-to-group, student-to-teacher
and student-to-class. The students often role-play and
invent conversation. All this talk develops the skill to
communicate real meaning. It promotes flexible
language use so that the students can function in a
variety of situations.

The program is holistic and integrative. At
beginning levels, it stresses listening and speaking, but
it also integrates reading and writing. It creates a
balance among all language skills, which is key to
language instruction and crucial to language
development. Language development occurs in step
with changes and growth in consciousness. The four
language skills ( reading, writing, speaking and
listening) naturally reinforce each other in a child’s
language development. Children and young people
need to learn English the way they learned their own
language: through listening to people around them
speak words and phrases. In English classes, children
and young people need many opportunities in a wide
variety of situations to explore, construct and convey
meaning; to clarify and reflect on their thoughts,
feelings and experiences; and also to play, experiment
and use their imaginations.

The program models the process of children’s
language development. Children master new words as
part of developing ways to make meaning. It takes
time. Different students develop language in different
ways and at different rates, and good teachers adapt
their classroom activities to accommodate individual
student needs. Not everyone will achieve the same
fluency at the end of each teaching unit. For this
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reason, the program first exposes the children to new
words and then lets them encounter and use these
words again and again in different contexts
throughout the class year.

The program stresses active student-centred
experiences. It frequently involves the students in pair
and small-group activities that require them to create
their own conversations in English. It includes games,
songs and role-playing where the students invent and
interact in English. It emphasizes engaging,
motivational activities that encourage the students to
communicate in English and to respond personally
and critically. The more the students actually talk in
English, the faster their language skills develop.

The Learning English program works best if
teachers encourage the students to talk as much as
possible. Teachers should guide and structure
activities, demonstrate and model conversation, and
correct the students where necessary. The program,
however, does not centre on what the teacher does at
the front of the classroom but on what the students do
within it.

The program stresses meaningful learning
situations. The program engages the students in
situations where they need English to cope with
authentic English-speaking contexts: to make a
request, to express a feeling, to accomplish
something, to find out essential information or to
complete a task. The students feel more motivated to
learn English in real situations, and they learn natural
language patterns rather than artificial classroom
dialogues.

The program stresses thinking as an essential part
of communication. To communicate, a person must
have something to tell. Often in this program, teachers
set up classroom experiences that allow the students
to formulate a point of view: to think about and share
their own personal experiences; to value others’ ideas
and experiences; and to imagine and create new ideas
through language.

The program stresses language immersion. Each
lesson exposes the students to a lot of English, more



than it expects the students to master or understand
completely. To the extent possible, teachers should
strive to surround the students with English. The
classroom should contain a good range of English-
language posters, picture dictionaries, newspapers,
books, letters, postcards, signs and magazines. The
walls of the classroom should display vocabulary
pictures and words. Teachers should label items in the
classroom with big cards showing the English words.

The program stresses risk-taking in a supportive
environment. No one can learn a language without
making mistakes. If the students fear failure, they will
not try new words and phrases and they will not
progress. The students need lots of support and
assistance to experiment with new language
structures. They need praise for the content of
what they say rather than constant correction of
pronunciation and vocabulary. Therefore, good
language teachers give their students lots of praise
and encouragement. They help the students use new
words and phrases by providing many models,
demonstrations and clues. Good teachers frequently
encourage the students to invent their own questions,
responses and conversations, and they congratulate the
students for taking risks.

The program stresses a motivational classroom
environment. It provides many opportunities for
play, songs, games and surprises to make English
class fun. The program aims to foster a desire to learn
so that the students will attend to the lesson and feel
inspired to practice English outside of the classroom.

Overall Goals of the Learning
English Program

Each level of the program identifies specific
objectives for mastering vocabulary, grammar,
conversation, reading and writing. Teachers, however,
need to treat these objectives as part of larger,
life-long goals, not as isolated targets. The program
aims to support the students as they continue to learn
English throughout their schooling and throughout the
rest of their lives.

Teaching with the Learning
English Program

This program stresses:
+ Interactive conversation, not just lists of
vocabulary words and grammatical structures.

Philosophy of the Learning English Program

Flexible language use in a wide range of
situations, not just memorization and chanting.
Understanding and expressing overall meaning,
not just learning isolated parts of language.

*» Authentic real-world sitnations where, for
example, students play games, ask for and give
information, and express likes and dislikes.

» Everyday language among native English
speakers. Many informal expressions and common
idioms are included in the curriculum, as well as
formal structures demonstrating grammatical
patterns.

The program provides:

* An audiotape of North American English
speakers. The students become used to hearing and
understanding a variety of inflections and tones, not
Jjust formal British accents.

+ Good-quality literature that lets the students
develop understanding of whole units of meaning,
not just isolated words; that motivates the students’
interest; and that provides moral instruction for
character development. The lessons use translation
of well-known Chinese stories as well as traditional
and modern English stories.

* Step-by-step instructions for innovative
English-teaching methods for the teachers to use
in the classroom.

* A wide variety of student-centered activities,
including dialogues, role-play, games,
story-writing, small-group activities, TPR( Total
Physical Response) activities and drills.

» Ways to help Chinese teachers improve their

own English as they prepare for lessons. The

teacher’s guide is very detailed and contains many
tips for teaching English.

What about Phonetics

Pronunciation forms an important part of any
language program. Young students mimic well. They
often learn pronunciation by listening to, and
imitating, good role models.

Too much emphasis on correct pronunciation,
however, can make the students afraid to speak
because they worry too much about pronunciation
errors. Teachers must gently guide the students to
understandable pronunciation, but never let
pronunciation become more important than meaning
and communication.




This program introduces pronunciation exercises
when new vocabulary has sounds that Chinese
students may find difficult to produce. The beginning
level contains a few phonetic drills. Later levels offer
more phonetic drills, such as minimal pairs. Older
students, at advanced levels, learn symbols for certain
sounds, so they can use a dictionary to pronounce
unfamiliar words. As much as possible, the program
presents these drills in the context of the meaning of
words and phrases.

This program does not teach an entire phonetic
alphabet, such as the International Phonetic Alphabet
(IPA), for three reasons. First, in learning the English
language, the students already struggle to decode a
new set of written symbols. The IPA adds another
layer of symbols without helping the students to
understand the new language. Second, the IPA
focuses attention on written language. This shifts the
focus away from listening and speaking. The students
learn pronunciation best through aural-oral practice,
not through reading symbols for sounds. The students
who depend too much on written text may also have
difficulty speaking spontaneously in conversation.
Third, the IPA reinforces the primary importance of
correct pronunciation, but this program emphasizes
understanding and making meaning. Pronunciation
comes second. After all, many good communicators in
English do not pronounce words neatly and clearly or
even correctly; they use context and language to
express themselves.

Teachers, however, need to pronounce words
correctly. Teachers should check their pronunciation
periodically with a tape recorder. Teachers should
practice speaking English outside of the classroom
whenever possible, preferably with a native speaker,
Teachers can tune their ear to correct pronunciation
by watching English television and movies.

We encourage Chinese teachers of English to learn
the IPA so that they understand the distinctions and
similarities among different sounds. The IPA also
helps teachers to focus on individual sounds and
examine ways to produce them. This helps teachers
work out the best way to teach these sounds in their
own classrooms.

What about Grammar?

This program introduces grammar naturally and
gradually. At beginning levels, it teaches the students
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how to recognize and imitate certain grammatical
structures and patterns, but it does not emphasize
grammar. At more advanced levels, it explicitly
presents points of grammar to help the students
understand the patterns or certain structures.

The students should always learn and practice
grammar rules as part of communicating meaning.
Research has shown that isolated grammar drills and
workbook exercises in which the students apply
grammar rules by rote do not lead to effective
language learning. The students learn the formulas for
such exercises quickly and complete them without
much thought. They often do not transfer the grammar
they practice in isolated exercises to their own
conversation or writing. Without an emphasis on
communication, the students do not link grammar
rules to meaning. The program endorses teaching
grammar through methods such as mini-lessons and
games, and helping the students to edit their own
creative writing and to keep diaries of their own
grammar difficulties.

‘We remind teachers to avoid stressing correct
grammar at the expense of their students’ confidence.
Teachers who idolize correct grammar intimidate the
students and inhibit the willingness of the students to
experiment and take risks with the new language. For
example, a good teacher would never correct the
grammar of a student trying to express meaning. In
one notorious story, a teacher asks a student, “How is
your family?” The student stammers, “I... grandfa...
die. ” The well-meaning, but insensitive teacher
instantly replies, “Oh, your grandfather died? Now,
listen carefully. ‘My grandfather died. * Can you
repeat that?” Above all, communication counts, not
correctness. Learning English aims to help the
students experience the joy and comfort of being
understood and of understanding others.

What about Memorization?

Memorization has its place in a foreign-language .
program; it is an important way, though not the only
way, to learn new concepts. The students ultimately
must memorize the vocabulary and structures of a
foreign language before they can consistently produce
these structures in conversation and writing.
Memorization occurs through practice and games,
recitation, repeated exposure, memory tools and
individual study. The students also benefit from



memorizing songs. chants and short passages in the
new language.

English speakers refer to memorization as learning
by heart. Memorizing should connect something to
your heart and make it deeply part of you.
Memorizing without understanding often leads
nowhere. The students often store information learned
by rote as random sets of meaningless words instead
of richly connected personal experiences, thoughts and
feelings.

We advise teachers to always help the students
understand and form personal connections with texts
and words before committing them to memory. Then
memorization becomes an exercise of the heart.

What about Translation?

Translating passages into a foreign language helps
the students study that language. Translating reveals
grammatical differences and allows the students to
explore word choices and to practice using different
idioms and structures correctly. Translation, however,
is a difficult and precise art that requires specialized
study to perfect. This program introduces a few
translation exercises at advanced levels, but it does
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not emphasize translation for several reasons:

Translation can inhibit the students’ spontaneous
yse of a foreign language. The goal is to free the
students from constantly translating their native
language so that they can experiment directly with
expressions and thought constructed in the new
language.

Too much translation may also make the students
think that they must understand every word they
read. They do not. They need to grasp chunks of
meaning. Focusing too much on individual words and
phrases interferes with the process of reading.

Too much translation also restricts the students to
texts written by others. Teachers should encourage the
students to create their own texts in the new language
in a variety of forms: letters, short descriptions, little
stories, poems, essays(at advanced levels) and many
others. In such exercises, the students should redraft
and revise their own writing several times until it is
clear, vivid and correct. The students work harder on
their own creative writing, drawn from their own
experiences, rather than on translating other people’s
work.




Make Your Classroom Welcoming

Students need to feel safe. They need to trust that
no one will make them feel stupid or ashamed. They
need to feel like they belong. They like to feel
surrounded by friends. They want to be active and to
participate. They love to laugh and play. They love
surprises. They want to feel special. And most of all,
students need to feel cared for.

When your classroom environment provides for
these needs, students will be motivated to learn and
will work hard.

If you really care about each of your students, you
will teach from your heart. That is the best way to
create a genuinely caring community in your
classroom. Here are some other practical suggestions
for creating a stimulating learning environment:

» Keep a brisk pace throughout the class. Drills and
question-and-answer periods should be very rapid.

+ Allow lots of opportunity for the students to talk
and play in pairs and small groups.

* Move throughout the classroom. Don’t always stand
at the front of the room! For some review
sessions, stand at the back of the classroom or at
the side. During your question-and-answer drills,
walk around the classroom. When observing the
students practice, be sure to move to different
areas. The students become extremely attentive
when the teacher is standing nearby. In classrooms
where space is tight, why not move the desks
against each side wall to make space for an aisle
down the centre of the classroom? Then you can
move easily throughout the classroom and have
closer contact with the students.

* Vary activities frequently: some demonstration,
some oral question-and-answer, some small-group
work, some song and game, some writing. The
lessons in the Learning English program are
already designed to do this.

* Be sensitive when correcting the students. Focus on
praising them for what they do well. Especially
reward the students with praise when they take
risks and try pronouncing words or making
sentences that are unfamiliar. Remember, learning
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to speak a language involves lots of courage to
take risks and making many, many mistakes.
Mistakes are a natural and very frequent part of
language learning. Help the students to understand
this.

« When offering correction, focus on one problem at
a time( otherwise you can overwhelm the
students) . Pick the most important error to correct.
Do not jump on every error the students make
when speaking or the students will become self-
conscious and afraid to speak. Make your
correction very matter-of-fact, and do not dwell on
the error. And don’t forget to praise the students
for trying: Good try!

« If a student answers a question incorrectly in the
class, get the class to help the student. If you can,
offer correction privately to the student before or
after class. A good opportunity is when the students
are practicing together in pairs. Always be very
careful not to embarrass a student in front of
others.

* Display the students’ drawings, posters and words
on the walls. This helps the students feel that the
classroom is theirs, not just yours. It also shows the
students that their own work is very important.

Make Your Classroom a Cultural
Island

Many foreign-language teachers try to make their
English classrooms places that surround the students
with English culture. This gives the students a context
for English words and phrases and adds a sense of
adventure to Learning English.

Try some of these ideas:

» Display maps and magazine pictures,
English-language picture books, travel brochures,
English magazines and newspapers, advertisements,
objects and photographs showing the culture and
lifestyle of native English-speaking people. You can
hang items from the ceiling, post them on the walls
or set up a table at the back of the room where the
students can examine cultural objects. Many
teachers collect these items through friends who
travel or by requesting free brochures from



government tourism departments, travel agencies or
businesses in North America.

Write English proverbs on strips of paper and hang
them up. Find short poems to write in large letters
and hang them on the walls.

Play English pop songs on the tape recorder as the
students are coming into the classroom and as they
are leaving.

Encourage the students to help make displays.
Many teachers appoint a few of the students to stay
after class to help make displays for each unit. For

example, on the bulletin board, pin up magazine
pictures of people. Add an empty speech bubble
above each person. Ask the students to write
sentences in the speech bubbles.

Collect baby photographs of the students in the
classroom. The students can write a sentence and
put it beside any one of the photographs.

Put cartoons without the punch lines on the wall.
The students can make up punch lines of their own
to add.

Your English Classroom | 7
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The Organization of

Units and Sections

The Senior English series in the Learning English
program is composed of eleven modules, five for the
compulsory English course, and six for two different
optional courses. Each module is divided into eight
units each with a different theme and two review
units. The units are divided into four sections with
different functions. Bach unit is designed to cover a
theme from a number of different perspectives. The
unit will take four hours of class time to cover.

Themes

The themes in Learning English were chosen to
involve the students; they are topics about which
teenagers are interested. Students will want to talk
about the topics, and discussion should be
encouraged. Small group activities and pair activities
are included in order to give every student a chance
to speak and practice the English language.

Structure

Notice how the book is structured. Each unit
contains four sections that follow the same pattern.
When using the book, however, it is not necessary to
go in order from one page to another or to complete
the unit one section at a time. You may choose to use
activities from two or three sections in one lesson.
You cannot simply go through the unit in the order in
which it appears. The project, for example, usually
requires time over several days to complete —
some at home, some at different times. The self-
evaluation section, found in every unit, must be
completed after the completion of the activity or
ectivities to be evaluated. In some cases, the
self-evaluation must be done before the students do a
certain activity.

The four sections found in each unit are as
follows:

* Section 1: New Words and Ideas — This section
introduces the theme of the entire unit. It is usually
composed of a reading(a story, presentation, play
or article) and perhaps a song or poem. This
reading is intended to be intensive. It is here that
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students will be introduced to the structures, ideas
and some vocabulary of the unit. The activities and
exercises used in this unit are designed to get the
students thinking and to relate the theme to their
own lives. Section 1 will also introduce the students
to various strategies for reading: predicting,
questioning, inferring, synthesizing. The rest of the
unit will build on this introductory section to help
students discover meaning and to enlarge their
appreciation of the theme of the unit.

Section 2: Meaning Through Practice — This
section is the skill building section of the unit, This
part has a number of exercises to work on the
development of the different skill areas of
comprehension, vocabulary, listening, speaking and
writing. These skill-building exercises are listed
below:

* Build your comprehension

+ Build your vocabulary

* Build your listening skills

* Build your speaking skills

* Build your writing skills

* Project time: put your skills together!

Because of the number of exercises and the limited
amount of class time available, you may wish to
assign®some of the exercises as homework so that
you can focus on the listening and speaking skills
in class. Use your judgment to decide which
exercises to assign as homework and which to do
in class. Following the skill building exercises is
the unit project. The project will begin at this time
and the students will continue to work on it
through the course of the unit.

Section 3: Grammar Makes Sense — This section
usually consists of three parts: Foundation
Grammar, Focus Grammar; and Instant
Grammar. Foundation Grammar introduces new
concepts, Focus Grammar reviews or summarizes
a grammatical concept with which the students are
familiar, and Instant Grammar brings the
students’ attention to a point of grammar that might
otherwise go unnoticed. As you work through the



grammar in this section, remember to focus on the .
meaning of the sentences. Your students will learn
to understand the grammar by focusing on the
meaning. Activities are provided to help you
encourage your students to use the grammatical
structures in a meaningful way.

* Section 4: Reading — This section includes
various readings designed to give students exposure
to more extensive English. These readings should
focus on meaning: students should read for
understanding and try not to worry ,about every
word. These articles are intended to stimulate
discussion, so, in the interests of time, they could
be read before the students come to class. Then
class time can be used to discuss the “Focus
Questions” and the “Post-Reading Activities. ”
Remember that reading widely is one of the best
ways to learn another language. Please note that
some of the mastery words and phrases are also
included in this section.

Projects

The projects are an important part of each unit. The
projects give students an opportunity to use language
to perform tasks. The focus should be on the task and
not the language. Students should have fun doing the
task and should be encouraged to use their
imaginations and all of their English language skills.

Make sure to plan the time for the project in each
unit. Some projects require time from each class

meeting, some require homework, and some require
research to be undertaken out of school. One, for
example, requires students to interview neighbours or
family members. Others require research on the
Internet or within the community. In order to take
advantage of the language opportunities inherent in
tasks, make sure to devote sufficient class time to the
projects.

Self-evaluation

Self-evaluation is an important part of language
learning and developing learner autonomy. Doing the
self-evaluation exercises encourages students to take
responsibility for their own learning. Notice that the
self-evaluations start in an easy way and progress as
students become more comfortable with the idea of
examining their own language learning.

The evaluation is found in Section 2, but it should
be done when the students have completed the
activities that it evaluates.

Review Units

Each module has two review units. Since these
units are self-explanatory, no detailed suggestions on
how to do the review units are provided in the
“Teacher’s Guide. ” You can do the “Reviews” in
any way that suits your particular class best. The
answer keys for these units are provided in the
Guide.
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Unit 1: Health Matters

Introduction

UNIT OBJECTIVES

This unit is about some health issues. In it there
are the concerns and questions of a student who
wishes to become a medical researcher, information
about SARS and AIDS, and stories about various
health-related issues such as acupuncture , television
viewing as a health hazard and the importance of self-
esteem.

VOCABULARY OBJECTIVES

Mastery Words and Phrases

strength, leading, virus, specific, adequate, wipe,
bacteria, mainly, sneeze, severe, acute, appoint,

voluntary, decline, acquire; range, ending, assess,
overweight, adolescence, worthy, sneaker

in general, be worth noting, stand for, in one
breath, in place, be related to, in contrast, be
attributed to, brag about, be worthy of, be (just)
the ticket

Recognition Words

reveal, manifest, proverb, identify, budding,
poverty, quarters, thrive, vaccine, epidemic,
mission, lecturer, germ, infect, contaminate,
infectious, cleanliness, complicated, abbreviation,
respiratory, syndrome, world-wide,
immunodeficiency, HIV, region, deny, linguist,
Ph.D., faculty, acupuncture, acupuncturist, insert,
pinch, nerve, long-term, cholesterol, fitness,
adulthood, contrast, estimate, elevate, current,
attribute, according, excessive, far-reaching, self-
esteem, mysterious, brag, priceless, dumb

SKILL BUILDING

Section 2 of this unit, Build Your Skills, includes
a number of exercises designed to give students a
comprehension check of the first section, to practise
using abbreviations, to listen to a story about using
acupuncture with fish, to practise describing medical
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symptoms to a doctor and to write a dialogue
between a doctor and a patient.

GRAMMAR OBJECTIVES

Section 3 of this unit focuses on the following

grammatical concepts:

« Grammar flashback — which reviews prepositions
and prepositional phrases.

+ Danny’s grammar questions — which challenges
students to paraphrase.

» Fun of the unit — which includes riddles and
jokes.

PROJECTS IN THIS UNIT

The project in this unit is designed to help students
become aware of the diseases or health problems that
are most common in their community. They are
asked to investigate the health issues in their
community and choose one or two of the most
serious diseases. They will then research the
symptoms, causes, treatment and prevention of this
disease and present their findings to the class.

SELF-EVALUATION

The self-evaluation provides a check for the
students as to how well they are succeeding in doing
the projects and finding information. A number of
questions are asked to help guide the students in this
exercise.

Section 1: New Words and ldeas

Words to the Teacher

As the unit title says, health matters. Indeed, a
sound mind dwells in a sound body. This topic is of
special importance to high school students, who are
under too much pressure. The unit provides a context
within which students are expected to think and talk
about health issues. Encourage your students to
develop a healthy way of life while developing their
health-related vocabulary and grammar.

» Begin the unit by discussing the information on the
introduction page.
» With the class brainstorm a list of words related to



health. Ask the students to look at the pictures and
words on the introduction page. Encourage the
students to call out any word that is related to
health.

» The teacher should record all the words on the
blackboard or flip chart.

) Teaching Tip

OCne important reading technigue is to ;
i clearly explain what you want students to read
and what they will do with the information
! later. Let them know your expectations.
Research shows that if the students do not
i have a clear purpose, they are likely to read
 the words and forget about them. '3
; (peregoy & Boyle, 1999) :

CURE TO DISEASES

* Explain to the class that this text is divided into
two parts which are written in the form of letters.
In the first letter Molly Williams has written a
letter to Dr. Wong.

» Divide the class into groups of three of four to -
read the letter and discuss why Molly Williams has
written the letter. What was Molly’s purpose in
writing the letter?

* Before reading the reply letter, have the students
discuss the following vocabulary. In groups the
students must match the words on the right with
the words on the left that have a similar meaning.

* Write the words on the board in two columns as
shown opposite.

battle treatments

cure + |living conditions
budding infected

mission extremely important
contaminated protect

spread goal

quarters growing

defence fight

prevent increase

vital stop from happening

« Now assign part two of the text, the reply letter.
Ask each student to read through the text and to

locate the vocabulary in the above column,
Column 1.

» Divide the class into 11 groups. Assign each group
a word from the list in Column 1. For each word
the students must answer the following questions:
Where did you find the word? ( provide sentence)
What do you think the word means in context of
the text?

» Have each group report their word to the whole
class.

FYL:

The University of Toronto

Founded in 1827, the University of Toronto (U of

T) is Canada’s largest and most distinguished

university. Consistently ranked Canada’s top

research-intensive university by Maclean’s magazine,

U of T offers teaching programs in 17 academic

divisions, Its programs are held on the historic St.

George campus in downtown Toronto, on campuses

in Mississauga and Scarborough and in nine fully

affiliated teaching hospitals in Toronto.

Along with the diversity of a world-class university,

U of T also offers the intimate scale of small college

life. The university is composed of 7 colleges, each

with a distinctive feel and sense of community. It has
more than 340 student clubs and organizations on all
three campuses and innumerable activities ranging
from cultural events at Hart House to intercollegiate
and intramural sporting activities.

Size

* 67,692 students (59,389 full-time), 11,365
faculty and staff and 387, 000 alumnj

+ operating budget: $1.107 billion

» research grant and contract support: $ 517 million

* 75 PhD programs, 14 professional faculties

* library has over 15 million holdings and is one of
the top 4 research libraries in North America

Locations

» St. George campus: 49,960 students

* Uof T at Scarborough: 8,807 students including
joint programs with Centennial College

» Uof T at Mississauga: 8,925 students including
joint programs with Sheridan College

+ Institute for Aerospace Studies in north-west
Toronto

* Dunlap Observatory in Richmond Hill

» Koffler Scientific Reserve at Jokers Hill, King
Township
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Research Achievements

» developed first electronic heart pacemaker;
artificial larynx, single-lung transplant, nerve
transplant and artificial pancreas

» isolated gene that allows plants to grow in salt
water

+ developed the chemical laser

« developed the anti-blackout suit, later adapted to
create the astronaut space suit

+ created the infant cereal Pablum
Economic Impact

¢ 96 spin-off companies with 3,638 employees and
revenues of $ 821 million

« generates $1.11 for every dollar of funding from
federal and provincial governments

* 15th-largest employer in the GTA.

» U of T employees, students and alumni put an
estimated $ 4. 7 billion into the economy of the
Toronto region annually

Noted Alumni

« authors Margaret Atwood, Farley Mowat, Mic
hael Ondaatje, Rohinton Mistry and Stephen
Leacock

« film directors David Cronenberg, Atom Egoyan,
Arthur Hiller, Norman Jewison

* opera singers Measha Brueggergosman, Isabel
Bayrakdarian, Teresa Stratas and Maureen
Forrester

* business leaders Edward S. “Ted” Rogers ( Rogers
Cable) and Jeff Skoll (eBay)

- media personalities Peter Gzowski, Barbara Amiel,
Evan Soloman and Barbara Frum

« astronauts Roberta Bondar and Julie Payette

+ comedy duo Johnny Wayne and Frank Shuster

* Prime Minister Paul Martin; also William Lyon
Mackenzie King, Arthur Meighen and Lester B.
Pearson

« former Ontario premiers Bob Rae, David Peterson
and William Davis

¢+ Ontario’s first woman lieutenant-governor Pauline
McGibbon

» Govemnor General Adrienne Clarkson and past
Governor General Vincent Massey

Noted Faculty — Past and Present

» Sir Frederick Banting and J. J. R. Macleod won the
Nobel Prize in 1923 for their work with Charles
Best in the discovery of the role of insulin in
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controlling diabetes

 John C. Polanyi won the 1986 Nobel Prize in
Chemistry for pioneering work that led to the
development of the laser

« Political scientist Janice Gross Stein

« geneticist Tak Mak, the first to clone a T-cell
gene, a key part of the immune system

« literary critic and author Northrop Frye

« author and dramatist Robertson Davies

« medical biophysicist Lap-Chee Tsui led the team of
researchers who discovered the cystic fibrosis gene

* communications guru Marshall McLuhan

- engineering pioneer Ursula Franklin, known for her
work on the social impact of technology

* Peter St. George-Hyslop led the team that
discovered two genes responsible for early-onset
Alzheimer’s

« astronomer Helen Sawyer Hogg

Did You Know. .. v

» U of T has six Nobel Prize-winning graduates, the
highest number of any Canadian university

» over the last two decades, our professors have
received almost a quarter of all national awards
although they represent just over seven per cent of
Canada’s university professors

» more than half of full-time undergraduates are
women ¢ :

» U of T is in the midst of the largest capital
expansion program in 40 years, building over one
million square feet of classrooms, research
facilities, libraries and residences

« U of T has over 6,000 international students,
about nine per cent of our student population

« the Royal Ontario Museum, Pollution Probe,
Canadian Opera Company, and the Toronto
Symphony were all started at ¥ of T

Section 2: Meaning In Context
DEVELOPING YOUR SKILLS

A. Comprehension check

This section can be completed in groups or
assigned for homework and checked in the class the
following day.

Answer Key
1.a. True b. False c. False d. False e. True



