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The role and responsibility
of the New Standard English course

The fundamental role of New Standard English is to organise a course of English instruc-
tion for both the teacher and the students. It does so by adopting a multi-syllabus course de-
sign which reflects the full extent and true nature of the language which a learner needs to acquire

in Chinese High Schools, and by dividing this body of language into manageable learning chunks.

The New Standard English course also pays respect to different learning and teaching styles of the
users, both students and teachers. It must provide the meaningful and motivational context for
effective learning to take place, both in its presentation of new linguistic information, and in the
careful selection of topics designed to interest the learners. This content may not only exploit the
current knowledge of the learners, but also present general knowledge of the world about us. It
will include new information about contemporary ideas as well as knowledge more specifically

related to all aspects of the school curriculum.

But at best, the New Standard English course has a responsibility towards the dissemination of
new ideas and the principles of best practice in all aspects of teacher training and teacher
development. Good teaching resources and teacher development should promote good learning
and good teaching. Good teaching resources are designed to be a support and guidance to both
experienced and less-experienced teachers, as well as their students. They should reflect
teachers’ expectations as well as interpret and adapt new theories for classroom use. They

should not be viewed as a restriction on creative teaching.

The multi-syllabus course design
in New Standard English *»

Rather than using a single syllabus such as a grammatical syllabus or a lexical syllabus, the
scope and sequence of New Standard English is made up of a number of syllabuses or syllabus
strands, referred to as a multi-syllabus course design. These syllabus strands include:

® themes

® lexis

® grammar and functions

e skills: reading, writing, speaking and listening

® pronunciation

® learner training

® socio-cultural awareness

All of these syllabus strands are informed by the specifications in the Ministry of Education
documents and are signposted in a clear way in the Student’s Book. Their integration into the

teaching material is described in the next section.

Components and module structure &

The Senior High series covers five and a half semesters of instruction, divided into books
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which are intended to last ten weeks. Each Student’s Book includes six teaching modules and a

revision module, which corresponds to the time available for English in these ten weeks.

Lt is expected that the material in each module will take approximately one and a half weeks to

cover,

The Student’s Book modules are organised around a theme and a module task. The format of
each module is similar throughout the whole series. Each module begins with an Introduction to
the module theme, which can be done either at home or in the class. The introduction contains
Vocabulary appropriate to the theme. This includes either items which have already been taught

earlier in the course, or during the Primary and Junior High years, or new items.

The main Reading input then follows, with a reading passage chosen to develop the theme.
Activities accompany the reading passage to check comprehension and to develop discrete
skills. Further Vocabulary items related to the theme are presented in clearly designed vocabulary
boxes. These represent words which belong to the Ministry of Education wordlists for the

appropriate level, and are therefore productive items.

Clear and numerous examples of the target structures of the Grammar syllabus and Vocabulary
are presented in the communicative context of the reading passage. The Grammar section
presents these structures using an inductive approach (see Methodology below), and provides

practice activities.

Some structures are presented as Functions, and their exponents are, like the grammar. presented
in a meaningful way in the reading and listening passages. Functional presentation concentrates
more on use than on form, so exponents belonging to a single function may be expressed
using a number of different grammatical structures, and the accompanying provide situational
opportunities in which these exponents can be used. On other occasions, the functional syllabus

is closely linked to the speaking syllabus.

Speaking practice may follow the reading passage, especially if the latter raises topics which
are suitable for motivating discussion. The speaking practice activities are always designed

to be done in pairs or in groups, in order to maximise the learners’ opportunities to speak.

The listening input develops the module theme, and provides the learners to hear examples of
everyday English spoken by native speakers. Practice exercises check comprehension and
develop the discrete skills appropriate to listening. As with the reading input, further vocabulary
may be presented in order to cover the prescribed items of the Ministry’s wordlists, and 1o

exploit the meaning context provided by the listening passage.

A second Grammar or Function section draws attention to target structures within the listening

material, and provides inductive presentation and practice.

A section on Pronunciation focuses on aspects of phonology which arise from the listening
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material. There is equal attention paid to analysing the meaning of stress and intonation patterns,

and to providing a model for productive practice.

A further section of Everyday English exploits aspects of colloquial language which arise
from the listening passage or which are commonly found in passages of a similar style and/or
function. The focus is on understanding everyday English rather than on inviting the learners to

use it in their own speech.

The Writing section is related to the theme, and deals with stylistic aspects and conventions of

different text types. such as narratives, descriptions, discursive composition, email and letters.

The Cultural Corner section contains a reading passage which provides further opportunities
to explore the module theme. It focuses on news, events, information, etc. from around the
world. rather than from inside China. Simple exercises ensure the learners have understood the
main ideas of the passage and have the opportunity to compare the information in the passage with

their own experiences. The intention of this section is to develop socio-cultural awareness.

The Module Task both defines the content of the structures and lexis of the module, and
checks it has been effectively learnt. The real-life outcome of the task is either written (preparing a
poster, writing a brochure) or spoken (taking part in a discussion), but each stage of the

task is performed collaboratively to give further practice in spoken interaction.

In each module there is a Learning to Learn box containing learner training advice on how to
develop positive learning habits, as well as socio-cognitive and socio-affective aspects of the

learning process.

At the end of each module is a Module File, which contains a summary of all the structures

and words either learnt or revised in the module.

The Revision Module in each Student’s Book, positioned at the end of the book provides

further revision and practice of the language presented in the preceding teaching modules.

Each Workbook module reflects the theme, lexis, grammar and task included in the corre-
sponding teaching module of the Student’s Book and is designed to consolidate and extend

the language taught.

The Teacher’s Book contains a step-by-step guide to the teaching procedure of each module,
the answer key to the exercises, tapescripts, activities for further practice and extensive
background notes to the cultural references in the teaching material. It is designed to be

used by both inexperienced and experienced teachers.

The listening material has been recorded by native English-speakers, professional actors in

studio conditions in order to ensure the best quality possible.
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Methodology

The methodology is varied in order to respect teaching conditions in Chinese classrooms. It

attempts to reflect current ideas and best practice in language teaching.

Ore of the key concepts of the methodology is that all new items are presented using language
which has already been taught. The grammar syllabus follows a logical sequence of simplicity
to complexity, and new lexical items are either explained or presented in meaningful and
recognisable contexts. The methodology is cyclical rather than linear, and continually builds

on previously acquired knowledge.

Grammar is presented in a clear and meaningful context, with target structures showing
form,meaning and use. The accompanying exercises also function as reading or listening

comprehension checks. This approach ensures the integration of skills and grammar.

The general approach to grammar in the teaching lesson is inductive: a number of examples
of the grammar point are presented in the input material (reading or listening passages); students
are invited to study these examples, and guided to formulate grammatical rules. An inductive
approach, which demands the learner’s active involvement in understanding form and meaning. is
usually considered to be more appropriate than an exclusively descriptive approach, in which the
grammar role is simply presented for more passive scrutiny by the learner. Nevertheless, a
descriptive grammar summary at the back of the book ensures thorough explanation of the

grammar syllabus,

The vocabulary reflects the Ministry of Education list of items prescribed for the Senior High
level. The important distinctions between productive and receptive vocabulary are established. All
the lexical items contained in the vocabulary box are productive and generally new for this
level, although some may have been learnt in the Primary and Junior High school years of
instruction. Their presentation in a box means they are visually easy to identify for purposes
of revision. The number of productive items presented in each module (approximately 35)

ensures a manageable learning load.

Some new items may also appear in the reading passage, but are specified as receptive. 1If
they present a significant problem of comprehension, they will be treated as part of the reading

skill (dealing with unfamiliar words).

Listening is carefully graded to the level of the learner, and all new vocabulary is taught either
immediately before the listening passages, or immediately afterwards. The language is natural
everyday English, although there is little or no redundancy or other features of spoken language
because of the risk of confusing the learner. A pre-listening stage is always included to prepare

the learners for the main listening activity.

Speaking activities are generally done in pairs or occasionally in groups, to increase the

opportunities for students to practise their oral proficiency. This stage is designed to encourage
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a balance between fluency and accuracy, and the Teacher’'s Book contains instructions on

how to achieve this objective throughout the material.

Pronunciation work focuses on developing an awareness of four main areas: difficulties specific
to Chinese learners; syllable stress in words; stressed words in sentences; intonation practice,
particularly in different question forms. The words and sentences used are either taken from
the listening passage, or are appropriate to the grammar and/or the vocabulary of the module: for
example, the pronunciation of regular past simple endings is practised in a module which focuses on

the past simple tense. No new vocabulary is introduced at this stage.

Reading passages are roughly graded to the level of the learner, respecting both their previously
acquired knowledge, the new lexis and structures to be covered in the module, and new but
receptive words. The most important discrete skill to develop at this level is reading for
main ideas, which involves a series of varied activity types, such as choosing the best title,
identifying true and false statement, and discussing open-ended questions. But other discrete skills
are also practised extensively, such as reading for specific information (scanning), understanding
text organisation and dealing with unfamiliar words, each of which generates a number of

different and motivating activity types.

Writing focuses both on discourse markers (and, but, so, because, when, etc) and a variety of
text types (writing emails, writing descriptions). It uses a guided paragraph writing approach,
in which a model passage is presented, particular stylistic features are drawn attention to, a
new writing task is set, with help provided by the model passage and the stylistic features.
The writing tasks exploits the learner’s personal experience, and prompts are given to encourage a

creative and unique piece of writing.

An integrated skills approach is used in all the activities. This means that the skills are not
practised in isolation but combined with other aspects of the course design, such as grammar

or the other skills. This approach reflects real-life language use.

The student’s progress is moderated by the careful grading of the teaching material and checked by
the revision modules and the workbook modules. Every new aspect of language is taught in
the context of what has already been learnt. Thus the cyclical course design and methodology

ensures systematic progress and revision, as well as a process of continual assessment.

World English

New Standard English has two important commitments: to help Chinese learners develop their

competence in English, and to encourage their membership of the worldwide English speaking
community. Its fundamental objective is not simply linguistic competence but effective
communication. Above all, it aims to demonstrate that the English language doesn’t just

belong to the English, it belongs to everyone.
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